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Abstract



National situations in teaching entrepreneurship and entrepreneurship education are today quite different. Some countries, for instance the United States or Canada, are diffusing the enterprise culture, and delivering entrepreneurship programs and courses within their educational system for many years. Others are very late in this respect and are probably limited in their progress by environmental factors and framework which could not be well adapted. This consideration seems to be essential. When looking at the French situation, for example, it is obvious that some factors associated with social and culture norms could play a negative role. In order to more precisely assess the impact of environmental factors and their related framework on the development of entrepreneurship education, it could be of interest to start with an international comparison. So, the first part of this paper analyses the results of expert interviews which come from 2 countries (France, USA) and focuses on educational, social and cultural norms. The second part of the paper analyses, in detail the teaching of entrepreneurship and entrepreneurship education in France from three perspectives. Finaly, the last part of the paper highlights some particular (influential the French case) and more general outcomes which could be seen as favorable environmental conditions or factors for promoting and developing Entrepreneurship Education.
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The entrepreneurial phenomenon is without a doubt recognised as being vital for today’s industrial societies, mainly through its contribution to economic regeneration and development (OECD, 1998; Audretsch, 1998). Moreover, it can also benefit those who, in entrepreneurial situations, will find self-satisfaction, personal fulfilment and opportunities to begin or develop their career prospects. Entrepreneurial activity differs widely from one nation to another (Reynolds, 1999).This can have repercussions on the nation’s economic growth rates and job creation schemes. Among the factors which have an impact on the level of entrepreneurial activity of a given country, education and entrepreneurial training are of utmost importance. Those countries with a high level of entrepreneurial activity are those which have the most developed and complete entrepreneurial teaching and training programmes. On the contrary, anything which can be considered as sub-standard in this field (delays in setting up programmes, insufficient investment, etc.) is synonymous with a low level of entrepreneurial activity (Reynolds, 1999). The contrasting situations in France and the U.S. are a good example of this. The aim of this paper is to suggest ways to promote and develop entrepreneurship in France. First, we shall make comparisons between entrepreneurship and entrepreneurial training on offer in France and the United States. Then we shall give a more detailed account of the current situation in France, with both a quantitative and a qualitative approach. Finally, we shall discuss the conditions which are required, even if not necessarily sufficient, to set up a favourable environmental framework for a better and greater promotion of entrepreneurship.



1. ENTREPRENEURSHIP IN FRANCE AND THE UNITED STATES: TWO WORLDS APART Entrepreneurial teaching and training resources in the U.S. and in France would appear to be fairly dissimilar. The elements we have chosen to develop in our paper come from the opinions of around 40 experts from each country within the framework of an international research project aimed at linking the level of entrepreneurial activity of a nation to its economic situation (Reynolds, 1999). First, let us consider the opinions of the American experts in order to understand the existing situation concerning entrepreneurship and its teaching. Then we shall do the same for France. To conclude, we will make a short synthesis, opposing the two visions and highlighting any outstanding findings1.



1.1. The American Way The American experts believe above all that the entrepreneurial teaching and training on offer in their country is wholly satisfactory, even if all the levels of the educational system are not concerned on an equal footing. Hundreds of colleges offer entrepreneurship programmes and around a hundred universities have extremely active entrepreneurship resource centres2. The teaching of entrepreneurship and training programmes is growing at a steady rhythm throughout the country, carried by a culture which strongly encourages individual initiative, the taking of risks and new business start-ups.
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This presents the results of an international research project (GEM : Global Entrepreneurship Monitor, led by Babson College and the London Business School). The data for America comes from a resume written by a team from Babson College (Zacharakis, Reynolds, Bygrave, 1999). The data for France comes from interviews organised by a team from E.M.Lyon, responsible for the research project, with 36 national experts. 2 Kauffman Center for Entrepreneurial Leadership - www.entreworld.org 2



However, the same experts also point out some shortcomings in the national system which need correcting rapidly. The first problem concerns the levels or programmes of the educational system which are disproportionately treated. Primary and secondary education remain, despite recent efforts, little concerned by the teaching of basic economic theory, the world of business and entrepreneurship. On another level, the scientific and technical tracks, as well as the engineering schools, are, in general, not very open to the teaching and practices of entrepreneurship. Similarly, too few programmes bring together the scientific universities and the management universities. The result is that an increasing number of students who have graduated in such fields are under-prepared and trained in entrepreneurship and the creation of companies and activities in the innovative technologies sector. One final problem for the experts is directly linked to the increase in the teaching of entrepreneurship in American colleges. This rapid evolution raises the problem of the quality of the teachers. Indeed, many colleges call upon people from the business world to teach entrepreneurship. However, the latter are not always familiar with the pedagogical techniques and methods used, and often simply talk to their students about their own experiences as entrepreneurs. This could partly explain the low number of institutions which offer specialised doctoral programmes in entrepreneurship. It is therefore clear that as far as these two problems are concerned, improvements can be made to the American system.



1.2. The French Way The French experts all agree that, in both quantity and quality, the teaching of entrepreneurship in France, at all levels of education, is far from acceptable. For them, France is a long way behind the United States. At the same time, they look upon the role of the educational system and first-degree programmes as fundamental, particularly in the transmission of a positive vision of new-business start-up programmes. For the experts, « entrepreneurship is above all a problem of society, a question of social model, which determines the behaviour of individuals, entrepreneurs and companies ». In France, entrepreneurship is not immediately recognised for what it is, and the entrepreneur is too often considered as a profiteer, an exploiter or adventurer. France’s cultural specificity can be found in the experts’ remarks concerning the educational system and the position of entrepreneurship in the system. An educational system reflects a society. If, today, France is penalised by a lack of new business start-up training and entrepreneurial spirit in its schools and universities, it is because French society itself lacks entrepreneurial spirit and because it does not recognise entrepreneurial initiative enough. The vision it has of new business start-ups is anchored in too-rigid systems and procedures (this being largely because of the structure of the civil service) and suffers from a lack of spontaneity and opportunism. The only career prospects for young graduates appear to be the major companies. Above all, they look for job security and a permanent contract in a country where the « State » is everywhere. The French educational system is a two-tier system. On the one hand there are the universities, on the other, the graduate schools. Basically speaking, such a system « stifles initiative and limits the students’ perspectives ». In the universities, the principal pedagogy is a pedagogy of « reproduction », where the teachers look to create counterparts whereas they could let the students find their own way. Moreover, the gap between the universities and the companies is huge. In the business schools, and more particularly the « top » business schools, the criteria for success, correspond more closely to those found in a large company. To simplify, in one, we are training future university teachers, in the other, we are preparing the future managers for France’s major companies. Nowhere is there talk of preparing and developing tomorrow’s entrepreneurs. Success in education in France is an intellectual success in an educational system which does not accept errors, and even penalises them, even if they are at the heart of the learning process of trial and error, which 3



is characteristic of the entrepreneurial learning process. New business start-up teaching involves accompanying the students through various situations to allow them, through experimental processes, to acquire skills and know-how, and to develop different types of behaviour. The intellectual dimension which is so important to the educational system, is found in the attitudes and behaviour of the individuals in professional situations. It opposes, in a way, such notions as « real » or implementation, which are fundamental in new business start-ups. A foreign expert, who took part in our investigations, when talking about the French, said: « France is a country which is full of ideas, but incapable of using them ».The intellectual dimension favours rationality to the detriment of intuition. And by wanting to rationalise everything, we come to the following remark made by another expert: « The more you study, the less likely you are to set up in business ». On another level, teaching in France remains extremely divided and subject to disciplinary logic. However, a company, and new business start-ups can not be understood using such partial visions of reality. Approaches must be tested and favour a multitude of different points of view. To conclude, some French experts favour informing people about entrepreneurship as far upstream (early) as possible. This could even mean as early as primary school, like for instance the example of a teaching innovation recently launched in the North of France. This involved a comic strip to show the primary school pupils what starting a new business really meant.



1.3. A transversal view: The reasons for the gap Quite clearly, both French and American experts highlight the presence of a large gap in entrepreneurial teaching between the two countries. The reasons are firstly historical. The United States began this sort of teaching much earlier, at least 20 years before France. They are also cultural. America is much more entrepreneurial than France and are showing us a high level of on-going progress (Vesper, Gartner, 1997). The French educational system, in its construction and structure, in its nature and values, discourages more than it encourages, entrepreneurial vocation and behaviour. Moreover, the official statistics show that the culture of company creation comes from the family, not the educational system (INSEE, 1997). This is not the case in the U.S. (Current Population Survey, 1997). In an interview, Ken Morse, Director of the Entrepreneurship Center at the MIT, confirms this. He raises the question of France’s ability to train young entrepreneurs3. Recent research, whose aim was to try and calculate the impact of entrepreneurial training programmes on the entrepreneurial behaviour of students and young graduates, also confirms this (Fayolle, 1999a). Our initial findings led us to look further at the current position of entrepreneurial teaching in France.



2. A LOOK AT THE CURRENT SITUATION CONCERNING THE TEACHING OF ENTREPRENEURSHIP IN THE FRENCH HIGHER EDUCATIONAL SYSTEM The teaching of entrepreneurship in France is still a little known phenomenon. Both on the quantitative level and the qualitative level, the available data is little and widespread (Mortier, 1996; Béranger, 1998). Unlike in the U.S., where national and even international surveys are made into the teaching of entrepreneurship (Vesper, 1974, 1975, 1976, 1978, 1979, 1980, 1985, 1990, 1993, 1998). This more than justifies our decision to make a national survey, to provide some initial information into the subject.
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L’Entreprise, December, 1999, « La France ne sait pas former les jeunes entrepreneurs », interview with Ken Morse by Stephene Jourdain. 4



Before presenting the current situation in France (2.3), we will first have a brief look at higher education in France (2.1) before describing the sample we used for the survey (2.2).



2.1. The structure of higher education in France: a complex and divided system The French higher educational system is a system in which a great many number of tracks co-exist. The following represents a brief description of them, followed by our conclusions as to the heterogeneity of the system. • Short tracks These are mainly the « sections des techniciens supérieurs » (STS) and the technical universities (IUT), which offer 2-year technical degree programmes. • The « Grandes Ecoles » Some French engineering and business schools recruit after A' levels (baccaulauréat) and offer a 4 or 5-year programme. The others select their students from the pre-business and engineering school preparation classes. The « écoles normales supérieures » make up their years intake from the pre-business school preparation classes candidates (business, engineering or literary tracks). Others offer training in the arts, architecture, cinema, administration, .... These schools have a wide variety of status and levels. • The universities They are organised by degree: 2-year university degree (DEUG), 2-year university scientific and technical diploma (DEUST), bachelor's degree, master's degree, scientific and technical master's degree, master's in management degree, post-graduate professional degree (DESS), post-graduate research degree (DEA), Ph.D. The university system also groups together the resources and products into units which have a certain amount of autonomy. These are the « unités de formation et de recherche » (UFR), the institute of business administration (IAE), écoles supérieures des affaires (ESA), instituts universitaires professionnalisés (IUP), instituts universitaires de formation des maîtres (IUFM), and institutes of political science (IEP). Some elements moreover are sometimes considered as equivalents of the « Grandes Ecoles » (IEP) or try to reproduce them (IAE or ESA). • The professional tracks Here we find the schools for paramedics, midwives, and those directly linked to the welfare system which offer 3 or 4 year programmes. Thus, in the French educational system, there is a wide choice of establishments and degree courses available (Magliulo, 1982 ; Maurice, 1982). The training of highly qualified individuals therefore seems rather scattered. It could be described as « a heterogeneous system, vertical, compartmentalised, which has been built little by little according to needs, with an absence of any internal logic » (Broder, 1990). And somewhere among all this, entrepreneurship has to find its place, to develop and to meet the requirements of the increasing social demand.
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2.2. Our methodological approach and the surveys we carried out To begin with, we chose to carry out a national survey to know the position of higher educational establishments in relation to the teaching entrepreneurship. The data we collected allowed us to « measure » the current level of this type of teaching on offer. Then, we adopted a more qualitative approach. This involved chairing meetings with university deans and professors, professors from engineering and business schools, representatives of the Ministry of Education, and new business creators4. The national survey took place in September and October 1998. At the same time, we sent a questionnaire to 1645 higher education establishments (universities and schools, from all categories: private, consular or public). We chose three types of curses : Science and technology5 Economics, management and trade Literature, the Arts and social sciences The type of degree or diploma on offer was not taken into consideration. The required entry levels varying from baccalauréat (A' level) to bac +5 (post-graduate level) with the leaving levels varying from bac +1 to bac +6. The counting criteria we adopted was the establishment rather than the training on offer. Our choice can be justified by the fact that the aim of our research was to measure the pedagogical resources used in entrepreneurship training programmes. Thus, for « multi programme » establishments, the resources are often shared, and to separate the different training programmes would mean counting the establishments several times. What is more, the notion of establishment is different from that of school or university. Some schools are, for example, spread over several sites (Ecole Supérieure d'Electricité, Arts et Métiers, EDHEC,...). We took each site as a separate establishment. For the universities, we have already underlined the complexity of their set-up, due to their diversity and the specific organisation of their elements. We counted each element as an establishment: UFR, Faculty, IAE, IUT, IUP. In our sample, we had the following establishments: 281 engineering schools, 44 schools of management, 461 other schools offering business or management related programmes, 50 IUP, 121 IUT, 24 IAE, 305 university courses in literature, the Arts and social sciences, and 110 university courses in economics and management. Some 15 establishments offer post-graduate management programmes or belong to religious institutions (25) or are difficult to categorise (27). Finally, 182 establishments were difficult to categorise and were withdrawn from our sample. We did not include the scientific and technical courses offered by universities as well as the STS and IUT which award similar diplomas/degrees. The return rate was high (23%) which would indicate a high level of interest from the establishments concerned in relation to the subject in question. Those who did not respond probably do not offer related programmes and did not feel concerned by the questionnaire. Thus, we feel the information we gathered during our national survey enables us to give a fairly reliable picture of the teaching of entrepreneurship in France.
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The group included 12 people. 4 meetings averaging 2 hours were organised. The science and technology track only involves the engineering schools, whether they are attached to the university, public or private.
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2.3. the situation concerning the teaching of entrepreneurship Let us first present the current position concerning the teaching of entrepreneurship in France by mentioning the pioneer establishments, and when they first started this type of teaching (2.3.1). Then we will present the quantitative elements concerning the existing practices and projects in French higher education (2.3.2). We will end with some more qualitative data linked to the current situation (2.3.3).



2.3.1. The pioneer establishments The first entrepreneurship programmes in France were created at the end of the 70's. In 1978, HEC (France's top business school) created a programme based on new business start-ups, which then became HEC Entrepreneurs. E.M. Lyon launched its « Centre des Entrepreneurs » and its first new business programmes in 1984. Other business schools also began around the same time. Among them, ESC Paris, ESC Lille, ESC Clerment-Ferrand. There were also some pioneers among the engineering schools which incorporated new business courses into their programmes well before the end of the 80's. Notably, the Ecole des Mines d'Alès and the Ecole Centrale in Lyon. In 1985, Tours university set up a post-graduate technical degree course in the Management and Development of SME. Ten or more other French universities followed with similar degree courses. Finally, the Paris Dauphine university, in 1989, developed a certificate in entrepreneurship on the same level as the master's degree in management science. This subsequently became a complete programme. These pioneering attempts remained so for many years, to such an extent that Denis Mortier wrote, in his report in 1996 on the situation of entrepreneurial teaching in France: "Universities: a void...the universities represent the first higher education set up in France. They offer almost nothing to train entrepreneurs or managers for the SME. Worse still, nothing, on a national level, would suggest this is about to change. However, a number of local initiatives deserve encouraging, supporting or developing" then, further on concerning the schools “Grandes Ecoles: an oasis, in a world of indifference... » ( Mortier, 1996). However, this does seem to be changing. Higher educational establishments are now aware of the problem. This is reflected in the number of projects and announcements that appear at a steady rate. Another concrete result was the creation of the Académie de l'Entrepreneuriat, in 1998, which brings together specialised French-speaking research professors. At the beginning of 1999, the association had more than 100 members, including around 30 senior lecturers and university professors. What is the present situation in France?



2.3.2. Quantitative data to situate the phenomenon This information comes primarily from our national survey into the teaching of entrepreneurship. We will first look at the profiles of those who completed our questionnaire and the fields they evolve in. Then we will present the results for each type of establishment. This will be followed by a look at the type of teaching on offer for each type of establishment. A - Profiles Of the 1645 questionnaires sent to engineering and management schools and the universities, 372 were returned to us, and we analysed 322 of them. 64% of the replies came from schools and 36% from universities.
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The spread of fields and tracks is displayed below : Field or track Literature, social sciences and Arts Economics, management and business Engineering



% 7,5% 62,5 % 30 %



The majority of the responses concern management or business subjects, then come the technical subjects, and in last position, social sciences and the Arts. As far as the teaching of entrepreneurship, the responses can be positioned as follows : Position Offer entrepreneurship (at least one programme) No entrepreneurship No entrepreneurship but have at least one project (to be developed within 3 years)



% of establishments 48% 30% 22%



Our survey showed that about 150 higher education establishments have at least one course on, or talk about, entrepreneurship. Moreover, slightly more than 70 establishments have a short or mid-term development project. This would seem to infer that significant progress has been made over the last two years, even if there still remains a lot of ground to cover. We shall now analyse these initial results in more detail.



B - presentation of the results for each type of establishment The following table presents the results for each type of higher education establishment. We have chosen three main categories : • engineering schools • business schools • university programmes



type of establishment



engineering school



business school



university



Offer entrepreneurship



46 %



71 %



37 %



No entrepreneurship



23 %



14 %



44 %



Have a project



31 %



15 %



19 %



position



This table shows that the teaching of entrepreneurship is much more available in the business schools than in the other types of establishments. This is what Mortier meant when he wrote in 1996:« the business and management schools in French higher education have the most important role in the training of entrepreneurs ». The « Grandes Ecoles de Commerce et de Gestion », which recruit their students from the competitive entrance exam, responded massively to our survey (39 out of 44). Almost 80% of them claim to have at least one entrepreneurship programme. The others, which offer business courses or management related courses, are much fewer in number (71 out of 461). Even if those who did reply, almost 54% indicate that they offer 8



entrepreneurship, it is likely that for such schools, which are much more heterogeneous than the former, the « real » possibilities are much lower, representing little more than 15% of the population. 46% of the engineering schools offer entrepreneurship. Moreover, as many as 31% of them plan to do so. A recent survey showed that 50% of the engineering schools in the Rhone-Alpes Region currently run new business creation awareness programmes (Siloe, 1998). They are often quite short, 70% of them only last half a day, and 70% are less than two years old. Concerning the first point, the two surveys converge. According to us, the result, 46%, is correct, and corresponds to the offer of entrepreneurship in engineering schools in accordance with the number of responses we received (98 out of 281). As for the universities, they have the lowest offer (37%) and more importantly, few of them claim to have any short or mid-term plans to develop any form of entrepreneurship programmes. Once again, the results coincide with those of Mortier and Siloe. Among the universities, only one establishment, belonging to the Arts and Social Sciences section, admits to providing entrepreneurship. Generally speaking, very few responded to our survey (8%). The Economics and management departments responded best, particularly the IAE departments. As for entrepreneurship, the reaction of the different units of the universities is varied. Whereas the IAE frequently run entrepreneurship programmes (10 establishments), it is much lower in other sections. One final point worth noting, the IUT (11 in all), via the company and administrative management and marketing techniques sections, seem to be relatively dynamic in the university world as far as entrepreneurship is concerned.



C - Presentation of the results for each type of establishment We have retained the following types of establishment. • courses leading to a qualification (Post-graduate, Specialised Master’s, etc...) • specialised courses (electives, programmes, main courses,...) grouping several lessons or courses. • awareness programmes including an occasional lesson or conference, or lecture, company visit or any other type of action to initiate students to the notion of the creation of new businesses and the « young company ».



We will now look at the results presented in the following table. Type of establishment Type of teaching Courses leading to a qualification specialisation Awareness programmes



Engineering schools



Business schools



Universities



1,3% 18,7% 80%



6% 25,5% 68,5%



16% 21% 63%



Our first comment is that most existing entrepreneurship programmes are awareness programmes. This is principally the case for engineering schools, less so for the universities and business schools. The SILOE survey, which dealt mainly with technical establishments, came to the same conclusion. The specialised courses represent between 18.7% (engineering schools) and 25.5% (business schools). This is interesting as it would suggest that interest is shared among higher educational establishments to develop good and well structured entrepreneurship programmes. Courses with a diploma at the end are mainly run in the universities. For example, the post-graduate professional degrees (DESS) and university degrees (DU) in the management of SME and company creation. As for the engineering and business schools, they offer specialised master's or MBA programmes 9



in entrepreneurship. In all cases, the programmes appear to be turned more towards the problems of SME management than the creation of new businesses.



2.3.3. A qualitative approach to identify the phenomenon In this part, our aim is to underline some main elements which can help to present the current position of entrepreneurship in France. However, rather than present a comprehensive view of the situation, we will point out some of the more interesting points which came from our discussions with the experts.



A - An emerging discipline The emerging situation can be characterised by: • Strong internal dynamics, which is reflected by the many ideas and initiatives, permanent evolutions and movements. This, obviously, makes it sometimes difficult to define the phenomenon. • A lack of infrastructure. The teaching of entrepreneurship in higher education in France often comes from individual effort. Too few establishments have teams who work on shared strategies and objectives. • Misunderstandings and ambiguity concerning the concept of entrepreneurship, and therefore the "aim" of teaching. Apparently, the definition to give to entrepreneurship is a problem for the teaching profession. This can explain why those who responded to the questionnaire understand the term "entrepreneurship" differently. First, in terms of content. Entrepreneurship includes teaching SME management, new business start-up, project management, management buyout, advisory services to SME and local administrations among others. Entrepreneurial teaching includes conferences given by entrepreneurs, or professionals, case studies, the preparation of files or business plans, visits to new companies and even not-so-new companies, internships in companies, even if the theme is far from being directly related to entrepreneurship. • Weak academic recognition for the new discipline. Entrepreneurship is a polemical subject which is often debated among teachers of economics and management science. Is it a discipline or a theme? Without wanting to enter into the debate, we believe teachers of SME management and company start-up want to give a global view of the company rather than break it down into functions within the company. The approaches are different and complementary. The former are more based on process, the latter functional. Whatever, low recognition does nothing to encourage future researchers or teachers.



B - The limited impact of the teaching on the students The reasons for the low impact entrepreneurship has on students are the following: • Entrepreneurship is often an option. Few establishments have made entrepreneurship compulsory. We believe some business schools have, but no engineering schools nor universities have done so yet. • The low diversity of courses on offer in one place. This is probably linked to the fact that the establishments are in a learning process as far as the subject is concerned (Fayolle, 1997). They are almost all at the start of a process and simply offer basic courses on new business start-up and the SME., without going further into the countless variety of entrepreneurial situations that exist, thereby making the offer more attractive. • The low quantitative impact among the students: few of them are concerned by entrepreneurship programmes. Denis Mortier highlights this when he says that "Each year, French universities train hundreds of people to work in/and manage the SME, while they "produce" almost 40000 administrators or economists at 4 or 5 year degree level. The SME, however, will absorb the large majority of university graduates working in the private sector...a few dozen are trained by the universities in new business startups, yet it is the newest businesses which create the jobs. However, because of a lack of training or support, many give up. Others try, but go bust because of bad financial management, whereas they could have learnt the required skills in this field in under a week" (Mortier, 1996). Clearly, more students are 10



involved in the business schools, and the university situation must have improved in the last two years, but the facts remain.



C - Three levels of intervention From all the teaching practices and experiences we observed, it is possible to draw up three levels of intervention. • Entrepreneurship awareness and initiation. At this level, this means making the students aware of what new business start-up means and have them learn about the new career possibilities available. • Training programmes in new business start-up, project management and SME. The aim is to train the students and to prepare them for future professional situations. These programmes lead to specialisation in the field via options, tracks or electives with diplomas at the end or specific mention in the final diploma. • Accompanying those students who have new business start-up projects. This third level of intervention combines different forms of support: practical training which is based on the needs of the project; advice to help develop the project and provide access to resources; material, intellectual or psychological aid, and finally putting the students in contact with experts and potential partners. As a form of synthesis, we can say that the first two levels of intervention are principally pedagogic and academic. The third level is more economically oriented. It involves helping the students set up their businesses with the best possible chances of success, or making them aware, during a training-action process, that the idea can not be made into a business opportunity or that they still have not developed their entrepreneurial potential enough.



D - A teaching model still finding its way What this means, is that the French teaching of entrepreneurship is a partial declination of the American model. It is the case concerning the principal pedagogical models which are based on the principles of the diversity of the sessions and the alternation of the modes. The interventions involve professors, entrepreneurs, and new business or SME specialists. However, there is not the same variety of modalities and learning methods which are used in the American universities. The French model still seems to be finding its way. It seems to be stuck in the French traditions and culture. Also, it is based on approaches which are all too often functional rather than process-based. The teaching of new business start-ups for example, is often considered the juxtaposition, or combination, of knowledge and know-how of the different functions of a business rather than specific knowledge concerning "moments" of a company's, and an individual's, life and the processes which take place in specific contexts. Contexts in which it is impossible to disconnect the numerous elements which are involved and interact. The accumulation of pedagogical experience and the works available on entrepreneurship should allow the French model to find a more original path.
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3.



CONDITIONS FOR THE SETTING UP OF A FAVOURABLE ENVIRONMENTAL FRAMEWORK TO DEVELOP AND PROMOTE ENTREPRENEURSHIP



Any attempt to introduce or develop the teaching of entrepreneurship in an institution must be based on a clear definition of the objectives and targets. Below is an analysis of potential targets, and a table to synthesise what should be the general framework for the actions, lessons and teaching. This will be followed by some advice which we believe is of utmost importance.



3.1. Institutional orientations Entrepreneurship can be looked upon from different levels and follow almost diametrically opposed directions (Fayolle, 1999b). Entrepreneurship can be seen as: • A pedagogical instrument. It is a different way to learn, to rediscover the company and its running, beginning with a project to start up a new business. This can happen via the use of learning processes which are built around entrepreneurial situations. The approach is transverse, process-based and centred on specific "moments" in the life of a company (creation, buyout, ...). • A political instrument. It is a way to create activity, companies and jobs, to participate in the economic growth of a territory. Essentially, it stimulates the entrepreneurial spirits of the students , to develop their desire to "entreprendre", to accompany those with projects and who have the motivation to look to their institution for the support, the facilities and the resources necessary to create their business in the best possible conditions and with the best chances of success possible. • An academic instrument. It is a means to develop a new core of knowledge, and, with time, a new discipline perhaps. This approach requires a very general term to define entrepreneurship (new business and activity start-up, business or activity buyout, intrapreneurship, young expanding businesses, ...) and two bases. On the one hand, it is based on theoretical foundations and active research, on the other hand, it presupposes the development and the expertise of a group of professors-researchers. These different orientations meet, and sometimes cross, the levels of intervention. They imply action and institutional strategies with major consequences and organisational and cultural implications. In all cases, whenever the choices in terms of level of intervention (what type(s) of action) and direction (what is/are the institutional objective(s)) are made, it is vital to find the right combination between the strategies, objectives, action and the required resources and organisational plans of action. It would appear that awareness programmes are the easiest to set up and the less demanding in terms of required resources (time, manpower, funding). The two other types of action require greater resources and can only be envisaged progressively over time. Complementarities and antagonisms may also appear between the types of action. Awareness programmes can quite easily be combined with specialisation or accompaniment programmes. On the other hand, it would be more difficult to run specialisation and accompaniment programmes simultaneously, principally because of the required investment. However, both types of programmes can be good for the other. One will find areas to observe in the projects to create new businesses, the other in the qualitative developments and the research what will help it advance in its accompanying practices and modes. To sum up, it is important to carefully calculate what any decision to set up and develop entrepreneurship programmes may involve for the establishment. Nothing easy and efficient can be achieved without a project strategy, without determination, and without a positive assessment of institutional capacities. 12



3.2. The targets and the general framework of the programmes Any higher educational establishment , any university which decides to set up and develop entrepreneurship programmes and lessons is confronted by one or other of the following situations. • the motivated « student 6» with an idea or new business project • the « student » who needs to be made more aware of the possibilities of entrepreneurship • the « student » who wants to learn and to be prepared for different situations and jobs, who wants to specialise in entrepreneurship. All the situations have a common objective, all can involve varying numbers of « students » and give an idea of the types of programmes to run : the following table links these different elements and offers a synthesis of the general framework for all types of intervention. According to us, it is vital to identify each situation and to position it carefully in one of the three levels of intervention.



6



The term « student » includes two publics : first-degree students and the participants of training programmes.
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table : general framework for the teaching of entrepreneurship7 Situation



Principal objective



" the motivated To make it easier for bearers of « student » with an entrepreneurial entrepreneurial projects by offering first-degree project courses and further educational (principally programmes. concerning the starting up of a new business.



7 8



The « student » who needs to be made aware of entrepreneurship "



Present the company and entrepreneurship to the students.



The « student » who wants to learn to be prepared and to specialise in entrepreneurship and its related jobs.



To develop specific managerial skills and knowledge to enable students to cope with various situations, to give advice, assess the projects



Target public



Organisation pre-requesites Existence of an internal centre or access to To help develop entrepreneurial projects one used by several partner establishments. All students and - to direct and advise the student programme Development of internal and external participants who are - offer training on the creation of new businesses, in relation skills, expertise and support networks. bearers of projects, to the project in question Development of a number of highly whatever the track. - to accompany the students by enabling -access to advice practical courses, based on the needs of the projects. creating contacts with professionals access to resources



All students, whatever the track chosen.



Management and economics students. Engineering track and school students. Doctoral and postdoctoral students following training programmes.



Possible action



Awareness - conferences, experience of entrepreneurs - surveys and monographs - company, start-up and new company nursery visits. - beginner courses - initiation case studies (business plan, for example).



External professorial resources : new business creators entrepreneurs, bankers, investors,...



Specialisation -specific programmes and tracks -specialised courses8 -study of real cases -practical work (help and assistance to creators) -elaboration of a business plan and entrepreneurial project -participation in new company start up competitions.



Professorial resources : contact with trained, specialised and motivated professors, also professors from other institutions. Increased offer of courses and course content. Better structuring of the offer with options, tracks and diplomas, etc. Research and qualitative developments. Insertion into national and international academic networks.



This framework partly comes from Ramus (1992) Many American universities offer a dozen different courses : company start-up, family business, buyout, franchising, entrepreneurial management, intrapreneurship, ...
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3.3. Some important recommendations9 The following recommendations are principally directed at the French universities and their governing body. The are the result of the previous analyses, ongoing experiments and practices and exchanges with different people, from the universities and elsewhere, who are involved in entrepreneurship activities and programmes, or who have some experience in the field. Obviously they can be used in others countries and national contexts.



Recommendation 1 Identify and train «the entrepreneurial » professors from France and abroad in the particularities of entrepreneurship in order to : • develop materials for teaching and research purposes • participate in the running of regional, national, and international networks. This should help to increase the professionalism of a core of professors-researchers and contribute to the greater recognition of the field10. This obviously means that the trainers receive training themselves. The teaching of entrepreneurship for professors and senior lecturers could be performed in pilot institutes in France, or in American universities which have developed programmes and teaching practices. The training of entrepreneurship professors abroad could be made on the same basis as the FNEGE operation of the 1960’s (Fondation Nationale pour l’Enseignement de la Gestion) and which allowed to train a number of French teachers in management in various American universities.



Recommendation 2 Organise the development and the transfer of pedagogical material (packages, case studies, etc.) and the use of new educational technologies. This could be done in different ways : • by encouraging the development of entrepreneurship case studies and by organising an annual competition between teachers for the best case study for example. • by organising invitations to tender to promote the development of entrepreneurship package courses for the three types of action • subsidising the universities which invest in such package courses. • encouraging the use of new educational technologies to promote distance learning and access via the Internet to resource centres and specialist networks.



Recommendation 3 To set up a structure capable of welcoming, directing and advising, and accompanying, students with projects. They should act as a breeding ground for new projects and ideas and the furthering of entrepreneurship. Ideally, this would be set up between different establishments to reduce running costs. Such centres would be available to several establishments which would have access to the resources and services. Any establishment unable to provide all the required services would have access to the centre in order 9



see Fayolle (1999b) seeAlbert and Marion (1998)



10
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to ensure the welcoming, guiding, training and accompanying of students bearing projects. For this, it might be better to use the expression « new business start-up » to represent these functions. Such centres could be called « new business information centre » for example, or « young business creators centres ». The students would find basic information on starting a business, computers with Internet access and access to the APCE (Agence pour la Création d’Entreprise), be able to consult documents and particularly the professional files. They could also fix appointments with an advisor to discuss and determine which direction to take, and which resources to use, etc. Whatever the case, somewhere has to be devoted to new business start-ups. Individual monitoring and specialist interventions must involve entrepreneurs, new business professionals and managers from local businesses. The patronage of bearers of projects by local entrepreneurs should be the cornerstone to this set up. The running of such structures involves the development of skills, expertise and internal and external expertise networks.



Recommendation 4 To develop entrepreneurship lessons as units, options, electives and specific programmes, diplomas, etc... by favouring an increased scope to the teaching (new business and activity start-ups, company and activity buyout, managing the small company, the family business, franchising, corporate entrepreneurship, « risk » project management, entrepreneurial team management,.....). Such programmes should be offered as a first-degree course and as further education.



Recommendation 5 To develop an offer of academic courses for post-graduate research degree programmes and doctorates in business management to encourage and develop research into entrepreneurship. This could nourish and enhance the teaching and pedagogy.



CONCLUSION Entrepreneurship, and the teaching of entrepreneurial notions represent powerful and efficient levers in the economic development of nations, even if their effects and benefits are late in coming and do not immediately lead to behavioural changes concerning new opportunities and the starting-up of activities. The fact that some countries are late in adapting their educational system may penalise them and have an impact on entrepreneurial activity and economic growth. The first results of the GEM programme demonstrate this (Reynolds, 1999). It is therefore necessary to develop the structures and the organisation of the educational systems which are out of step with the major changes affecting all countries. Obviously, an educational system reflects the society which has created it and all societies do not operate like the American one which gives entrepreneurship a leading role and encourages entrepreneurial initiative. As an example, it is clear that France has a lot of progress to make to be able to offer a cultural environment which is favourable to entrepreneurship. To conclude, we once again underline the importance of the role of the educational establishments in the setting up and the development of the entrepreneurial calling and capacities of their students. In countries where it would seem the culture of starting-up companies happens largely via the family, the solution would be to give the educational system, and in particular the universities, a dual role. Firstly, to introduce the students to, and to make them aware of, entrepreneurship. Secondly, to
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prepare, train and accompany those who, in the short or mid-term, want to move towards entrepreneurship-related jobs and situations
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