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CURRICULUM GUIDE INTRODUCTION TO AMERICAN LITERATURE COMBINED WITH U.S. HISTORY (INTRO TO ALCUSH) NILES TOWNSHIP HIGH SCHOOLS DISTRICT 219 SKOKIE, ILLINOIS 60077



Prepared by: Ann Goethals, North Tamara Jaffe-Notier, West Pankaj Sharma, North, West Scott Dahlberg, Director of Social Studies Jennifer Firer, Director of English and Reading District 219 Niles North: 9800 N. Lawler Avenue Skokie, Il 60077 847-626-2901 Niles West: 5701 W. Oakton Street Skokie, IL 60077 847-626-2601 September, 2006



Course Description Intro to American Literature Combined with U.S. History



INTRO to ALCUSH EN3J19 & SO3U19 Length: 2 semesters Credit: 4 credits Open to Grade: 11 Grade Weight: II Prerequisites: Sophomore English & Global Studies



Introduction to American Literature Combined with U.S. History is an interdisciplinary English and Social Science course focusing on developing students’ skills in planning, critical thinking, writing, reading, and research through studying U.S. history, literature, and culture. Students will study the direct links between history, literature, and culture through thematic and chronological team teaching. Instruction is geared toward students who have difficulty reading academic texts and producing coherent writing. This course focuses on helping students understand how primary texts such as the Mayflower compact, the Iroquois Constitution, the Declaration of Independence, The Articles of Confederation, and The U.S. Constitution shaped and were shaped by social and cultural forces, as well as individuals. Students will read significant works of American literature, write creatively and analytically in a wide array of contexts, including research, and work on developing reading, writing, and organizational skills. Visual instruction, music, and community action are incorporated as often as possible, to stimulate students of every learning style. This course satisfies the state requirements for U.S. history and equips students to do their best on the Junior year testing mandated by state and federal government.



Course Materials: Intro to ALCUSH REQUIRED BOOKS



BOOK CODE



TITLE



AUTHOR



ER42



RESPONDING TO LITERATURE AMERICA STREET MULTI CULTURAL VOICES



Ed. APPLEBEE, ARTHUR Ed. MAZER, ANN Ed. DOVE, RITA



ER47



THE AMERICANS: RECONTSTRUCTION THROUGH THE 20



TH



CENTURY



ED. DANZER, GERALD



OPTIONAL BOOKS



EB48 EB01 EP19 EP31 EP32 ER59 EP39 ER46 ER60 ER49 ER65 ER97 ER76



MONTANA 1948 COLOR PURPLE DEATH OF A SALESMAN THE ADVENTUR OF HUCK FINN THE CATCHER IN THE RYE GROWING UP NATIVE AMERICAN THE CRUCIBLE BLACK BOY BREAD GIVERS HOUSE ON MANGO STREET THE THINGS THEY CARRIED INTO THE WILD A NARRATIVE OF THE LIFE OF FREDERICK DOUGLASS



EP44 THE GREAT GATSBY



WATSON, LARRY WALKER MILLER TWAIN SALINGER ED. RILEY, PATRICIA MILLER WRIGHT YEZIERSKA PRYOR TIM O'BRIEN JON KRAKAUER FREDERICK DOUGLASS FITZGERALD



Explanatory Notes Intro to ALCUSH provides students with academic skill deficits a unique opportunity to study US history and American Literature in a way that increases comprehension of both. The two teachers plan and teach together to make sure that the history has a human face and literature comes alive in its historical setting. The Intro to ALCUSH curriculum is simultaneously chronological and thematic to help students learn the multiple stories within history. Speaking of African-American history in 1964 Malcolm X said, “We didn't land on Plymouth Rock; the rock was landed on us. We were brought here against our will; we were not brought here to be made citizens. We were not brought here to enjoy the constitutional gifts that they speak so beautifully about today.” These three sentences offer multiple layers of instructional opportunity in American Studies. Teachers might choose to use this text as a sound bite to illustrate the impact of historical allusions and pique student interest in what did happen at Plymouth Rock. We could also study the statement as a critique of ethnocentric bias in history. We can raise questions about content—what does the second clause of the first sentence mean? Why did Malcolm X, an eloquent speaker, chose to phrase it that way? What does it mean “to be made citizens”? What is a “citizen”? What are the “constitutional gifts”? When we’re preparing students for the A.C.T. test in the spring we might ask them to notice the semicolons in these sentences and explain why Malcolm X chose that form of punctuation. This text might serve as an introduction to Puritan history and culture or as pre-reading for Richard Wright’s Black Boy and a unit on economic and racial issues in the 1920s and 30s. Along with the critical analysis of text Intro to ALCUSH emphasizes the skill of paying close attention visually and aurally. We often use graphic text to teach both literature and history, so it is of central importance that students learn how to read graphic information. Graphic art, often called “comics” in the U.S. is an extremely intellectual art form which appeals to both imagination and reason. In order to teach students how to value graphic art we have developed an introductory lesson plan that works with any “cartoon” art, from political cartoons to Zits. This course is designed to approach American History and Literature from a cultural perspective, using a wide array of pedagogical techniques to appeal to every type of learning intelligence. In this course reading, writing, critical thinking, and close analysis become the keys to unlocking the overt and hidden themes important to academic success and full and rich participation in American and international life.



Sample Lesson: Close Reading of a Graphic Text Objectives: 1. This lesson will expand student understanding of the wide range of information revealed in the visual element of graphic texts. 2. This lesson will teach students skills they need to engage in close reading of a graphic text, thus preparing them to study Persepolis. Materials Needed: *Class set of copies of any Sergio Aragones wordless comic strip, or another comic strip with a strong visual narrative, where the teacher has whited out any accompanying text *Class set of Xeroxed copies of the first two panels on page 3 of Persepolis *Chalkboard or whiteboard or overhead projector Lesson: 1. Pass out copies of the Aragones strip. 2. Explain to students that we are going to study and discuss in this strip as a meaningful work of art, and that in order to do so we need to take every visual detail seriously—even though it’s funny. 3. Ask students to take out a pen or pencil and begin jotting down notes ON the strip itself, detailing EVERY unique characteristic, or weird detail that they notice. Explain that this process is called “annotation,” and that they will receive a grade for how thoroughly they annotate the strip in front of them. 4. Give them at least 15-20 minutes to analyze and annotate. This can be done alone, with a partner, or with a small group. 5. While they are annotating the strip write a few helpful questions on the board OR project some of these questions on an overhead: What images reveal the general topic, content, and ideas of the strip? Where and when did the narrative take place? What images reveal this? What images reveal the context? Which images reveal ideas and emotions? How do details do this? How do the images reveal the intended audience? Which details show this? Do any of the images reveal an assumption about the audience?



Which details help reveal the speaker's reason for drawing this strip? Which details help reveal the message of this strip? How does the artist try to spark a reaction in the audience? How are certain images supposed to make the audience feel? What is the intended effect? Which images and details in this strip reveal information about the artist? What information does the artist reveal about himself/herself? What is the artist's attitude toward the subject? Which details reveal this attitude? If you were describing this strip to a blind friend which details would you make sure you describe? Why? How are the images organized? How does the artist arrange his/her content? What role does time play in this strip? Which images reveal time? What does the artist choose NOT to draw in this strip that she/he might have included? Is there anything concealed by the images in this strip? What? How? Why? 6. After students have completed their annotations, have each student or small group approach the board or overhead and write a description of THE most important detail in the strip. Tell them to be prepared to defend their choice in class discussion. 7. Use the student chosen details as the basis for discussion about how the artist communicates through the visual details of this strip. Make sure each speaker in the discussion provides graphic evidence to support his/her assertions. 8. Collect the annotated strips, then pass out the Xeroxed copies of the first two panels on page 3 of Persepolis. 9. Homework: “Annotate the two graphic panels you have received. Include observations on the text as well as the visuals. How do the text and visual details work together? What is the overall impact of these two panels on the viewer?” Next Day: Follow up this lesson with a class discussion on graphic writing as an art form. Is it “childish?” Is it “too easy?” Are we “ruining it” by doing close analysis? How have your ideas and feelings about graphic writing been influenced by this activity?



Central Questions: The Intro to ALCUSH curriculum coheres around a series of central questions designed to provide structured inquiry to increase reading comprehension and writing fluency. Not all central questions apply to every unit or every work of literature, but taken together these fifteen questions provide a basis for multicultural analysis of America through history, literature, music, film, and other art forms. We hope that as students develop an understanding of these questions and their own responses that they will be motivated to become the active, articulate, critical thinkers, readers, and writers that our democracy requires.



1. What is idealism? What is pragmatism? 2. What is history? Who writes history? How is it used? 3. What cultural markers create the outline of U.S. history? 4. What do “reactionary,” “conservative,” “moderate,” “liberal,” and “radical” mean? 5. What is “The American Dream”? 6. What is a democracy? How does it function? How does it compare to other forms of government? 7. What is capitalism? How does it function? 8. What is imperialism? How has this shaped the world today? 9. What is the difference between fiction and non-fiction and how is this relevant to the study of both US Literature and History? 10. What is poetry? 11. What is the impact of immigration on U.S. history and culture?



Course Outcomes History: 1. Students will understand political systems, with an emphasis on the United States. Why This Goal Is Important: The existence and advancement of a free society depend on the knowledge, skills and understanding of its citizenry. Through the study of various forms and levels of government and the documents and institutions of the United States, students will develop the skills and knowledge that they need to be contributing citizens, now and in the future. 2. Students will understand and explain basic principles of the United States government. State Goal 14.A.4 Analyze how local, state and national governments serve the purposes for which they were created. State Goal 14.A.5 Analyze ways in which federalism protects individual rights and promotes the common good and how at times has made it possible for states to protect and deny rights for certain groups. 3. Students will understand the structures and functions of the political systems of Illinois, the United States, and other nations. State Goal 14.B.4 Compare the political systems of the United States to other nations. State Goal 14.B.5 Analyze similarities and differences among world political systems (e.g., democracy, socialism, communism). 4. Students will understand election processes and responsibilities of citizens. State Goal 14.C.4 Describe the meaning of participatory citizenship (e.g., volunteerism, voting) at all levels of government and society in the United States. State Goal 14.C.5 Analyze the consequences of participation and non-participation in the electoral process (e.g., women’s suffrage, voter registration, effects of media). 5. Students will understand the roles and influences of individuals and interest groups in the political systems of Illinois, the United States and other nations. State Goal 14.D.4 Analyze roles and influences of individuals, groups and media in shaping current debates on state and national policies. State Goal 14.D.5 Interpret a variety of public policies and issues from the perspectives of different individuals and groups.



6. Students will understand United States foreign policy as it relates to other nations and international issues. State Goal 14.E.4 Analyze historical trends of United States foreign policy (e.g., emergence as a world leader - military, industrial, financial). State Goal 14.E.5 Analyze relationships and tensions among members of the international community. 7. Students will understand the development of United States political ideas and traditions. State Goal 14.F.3a Analyze historical influences on the development of political ideas and practices as enumerated in the Declaration of Independence, the United States Constitution, the Bill of Rights and the Illinois Constitution. State Goal 14.F.4a Determine the historical events and processes that brought about changes in United States political ideas and traditions (e.g., the New Deal, Civil War). State Goal 14.F.5 Interpret how changing geographical, economic, technological and social forces affect United States political ideas and traditions (e.g., freedom, equality and justice, individual rights). State Goal 14.F.3b Describe how United States political ideas and traditions were instituted in the Constitution and the Bill of Rights. State Goal 14.F.4b Describe how United States’ political ideas, practices and technologies have extended rights for Americans in the 20th century (e.g., suffrage, civil rights, motorvoter registration). 8. Students will understand economic systems, with an emphasis on the United States. Why This Goal Is Important: Why This Goal Is Important: People's lives are directly affected by the economies of cities, states, nations and the world. All people engage in economic activity: buying, selling, trading, producing and consuming. By understanding economic systems—and how economics blends with other social sciences, students will be able to make more informed choices, prudently use resources and function as effective participants in the economies around them.



9. Students will understand how different economic systems operate in the exchange, production, distribution and consumption of goods and services. State Goal 15.A.4a Explain how national economies vary in the extent that government and private markets help allocate goods, services and resources. State Goal 15.A.5b Analyze the impact of economic growth.



State Goal 15.A.4c Analyze the impact of inflation on an individual and the economy as a whole. State Goal 15.A.4d Explain the effects of unemployment on the economy.



10. Students will understand trade as an exchange of goods or services. State Goal 15.D.4a Explain the meaning and importance of “balance of trade” and how trade surpluses and deficits between nations are determined. State Goal 15.D.5a Explain how transaction costs affect decisions to produce or consume. State Goal 15.D.4b Describe the relationships between the availability and price of a nation’s resources and its comparative advantage in relation to other nations. State Goal 15.D.5b Analyze why trade barriers and exchange rates affect the flow of goods and services among nations. State Goal 15.D.5c Explain how technology has affected trade in the areas of transportation, communication, finance and manufacturing. 11. Students will understand the impact of government policies and decisions on production and consumption in the economy. State Goal 15.E.4a Explain why government may intervene in a market economy. State Goal 15.E.5a Explain how and why government redistributes income in the economy. State Goal 15.E.4b Describe social and environmental benefits and consequences of production and consumption. State Goal 15.E.5b Describe how fiscal, monetary and regulatory policies affect overall levels of employment, output and consumption. State Goal 15.E.4c Analyze the relationship between a country’s science/technology policies and its level and balance of trade. 12. Students will understand events, trends, individuals and movements shaping the history of Illinois, the United States and other nations.



State Goal 16. 13. Students will apply the skills of historical analysis and interpretation.



State Goal 16.A.4a Analyze and report historical events to determine cause-and-effect relationships. State Goal 16.A.5a Analyze historical and contemporary developments using methods of historical inquiry (pose questions, collect and analyze data, make and support inferences with evidence, report findings). State Goal 16.A.4b Compare competing historical interpretations of an event. State Goal 16.A.5b Explain the tentative nature of historical interpretations. State Goal 16.A.2c Ask questions and seek answers by collecting and analyzing data from historic documents, images and other literary and non-literary sources. State Goal 16.A.3c Identify the differences between historical fact and interpretation. 14. Students will understand the development of significant political events. State Goal 16.B.4 Identify political ideas that have dominated United States historical eras (e.g., Federalist, Jacksonian, Progressivist, New Deal, New Conservative). State Goal 16.B.5a Describe how modern political positions are affected by differences in ideologies and viewpoints that have developed over time (e.g., political parties’ positions on government intervention in the economy). State Goal 16.B.2b Identify major causes of the American Revolution and describe the con sequences of the Revolution through the early national period, including the roles of George Washington, Thomas Jefferson and Benjamin Franklin. State Goal 16.B.3b Explain how and why the colonies fought for their independence and how the colonists’ ideas are reflected in the Declaration of Independence and the United States Constitution. State Goal 16.B.5b Analyze how United States political history has been influenced by the nation’s economic, social and environmental history. State Goal 16.B.3c Describe the way the Constitution has changed over time as a result of amendments and Supreme Court decisions. State Goal 16.B.2d Identify major political events and leaders within the United States historical eras since the adoption of the Constitution, including the westward expansion, Louisiana Purchase, Civil War, and 20th century wars as well as the roles of Thomas Jefferson, Abraham Lincoln, Woodrow Wilson, and Franklin D. Roosevelt. State Goal 16.B.1 Explain the contributions of individuals and groups who are featured in biographies, legends, folklore and traditions.



State Goal 16.B.2a Describe the historical development of monarchies, oligarchies and citystates in ancient civilizations. State Goal 16.B.4a Identify political ideas that began during the Renaissance and the Enlightenment and that persist today (e.g., church/state relationships). State Goal 16.B.5a Analyze worldwide consequences of isolated political events, including the events triggering the Napoleonic Wars and World Wars I and II. State Goal 16.B.4b Identify political ideas from the early modern historical era to the present which have had worldwide impact (e.g., nationalism/Sun Yat-Sen, non-violence/Ghandi, independence/Kenyatta State Goal 16.B.5b Describe how tensions in the modern world are affected by different political ideologies including democracy and totalitarianism. State Goal 16.B.5c Analyze the relationship of an issue in world political history to the related aspects of world economic, social and environmental history. State Goal 16.B.3d Describe political effects of European exploration and expansion on the Americas, Asia, and Africa after 1500 CE.



15. Students will understand the development of economic systems. State Goal 16.C.1a Describe how Native American people in Illinois engaged in economic activities with other tribes and traders in the region prior to the Black Hawk War. State Goal 16.C.2a Describe how slavery and indentured servitude influenced the early economy of the United States. State Goal 16.C.3a Describe economic motivations that attracted Europeans and others to the Americas, 1500-1750. State Goal 16.C.4a Explain how trade patterns developed between the Americas and the rest of the global economy, 1500 - 1840. State Goal 16.C.5a Analyze how and why the role of the United States in the world economy has changed since World War II. State Goal 16.C.1b Explain how the economy of the students’ local community has changed over time. State Goal 16.C.3b Explain relationships among the American economy and slavery, immigration, industrialization, labor and urbanization, 1700-present.



State Goal 16.C.4b Analyze the impact of westward expansion on the United States economy. State Goal 16.C.5b Analyze the relationship between an issue in United States economic history and the related aspects of political, social and environmental history. State Goal 16.C.2c Describe significant economic events including industrialization, immigration, the Great Depression, the shift to a service economy and the rise of technology that influenced history from the industrial development era to the present. State Goal 16.C.3c Describe how economic developments and government policies after 1865 affected the country’s economic institutions including corporations, banks and organized labor. State Goal 16.C.4c Describe how American economic institutions were shaped by industrialists, union leaders and groups including Southern migrants, Dust Bowl refugees, agricultural workers from Mexico and female workers since 1914. State Goal 16.C.4a Describe the growing dominance of American and European capitalism and their institutions after 1500. State Goal 16.C.5a Explain how industrial capitalism became the dominant economic model in the world. State Goal 16.C.3b Describe the economic systems and trade patterns of North America, South America and Mesoamerica before the encounter with the Europeans. State Goal 16.C.4b Compare socialism and communism in Europe, America, Asia and Africa after 1815 CE. State Goal 16.C.5b Describe how historical trends in population, urbanization, economic development and technological advancements have caused change in world economic systems. State Goal 16.C.4c Describe the impact of key individuals/ideas from 1500 - present, including Adam Smith, Karl Marx and John Maynard Keynes. State Goal 16.C.5c Analyze the relationship between an issue in world economic history and the related aspects of political, social and environmental history. State Goal 16.C.4d Describe how the maturing economies of Western Europe and Japan led to colonialism and imperialism. 16. Students will understand Illinois, United States and world social history.



State Goal 16.D.1 Describe key figures and organizations (e.g., fraternal/civic organizations, public service groups, community leaders) in the social history of the local community. State Goal 16.D.2a Describe the various individual motives for settling in colonial America. State Goal 16.D.3a Describe characteristics of different kinds of communities in various sections of America during the colonial/frontier periods and the 19th century. State Goal 16.D.4a Describe the immediate and long-range social impacts of slavery. State Goal 16.D.5 Analyze the relationship between an issue in United States social history and the related aspects of political, economic and environmental history. State Goal 16.D.2b Describe the ways in which participation in the westward movement affected families and communities. State Goal 16.D.3b Describe characteristics of different kinds of families in America during the colonial/frontier periods and the 19th century. State Goal 16.D.4b Describe unintended social consequences of political events in United States history (e.g., Civil War/emancipation, National Defense Highway Act/decline of inner cities, Vietnam War/anti-government activity). State Goal 16.D.2c Describe the influence of key individuals and groups, including Susan B. Anthony/suffrage and Martin Luther King, Jr./civil rights, in the historical eras of Illinois and the United States. State Goal 16.D.1 Identify how customs and traditions from around the world influence the local community. State Goal 16.D.3 Identify the origins and analyze consequences of events that have shaped world social history including famines, migrations, plagues, slave trading. State Goal 16.D.4 Identify significant events and developments since 1500 that altered world social history in ways that persist today including colonization, Protestant Reformation, industrialization, the rise of technology and human rights movements. State Goal 16.D.5 Analyze the relationship between an issue in world social history and the related aspects of political, economic and environmental history. 17. Students will understand Illinois, United States and world environmental history. State Goal 16.E.1 Describe how the local environment has changed over time. State Goal 16.E.2a Identify environmental factors that drew settlers to the state and region.



State Goal 16.E.3a Describe how early settlers in Illinois and the United States adapted to, used and changed the environment prior to 1818. State Goal 16.E.4a Describe the causes and effects of conservation and environmental movements in the United States, 1900 - present. State Goal 16.E.5a Analyze positive and negative aspects of human effects on the environment in the United States including damming rivers, fencing prairies and building cities. State Goal 16.E.2b Identify individuals and events in the development of the conservation movement including John Muir, Theodore Roosevelt and the creation of the National Park System. State Goal 16.E.3b Describe how the largely rural population of the United States adapted, used and changed the environment after 1818. State Goal 16.E.4b Describe different and sometimes competing views, as substantiated by scientific fact, that people in North America have historically held towards the environment (e.g., private and public land ownership and use, resource use vs. preservation). State Goal 16.E.5b Analyze the relationship between an issue in United States environmental history and the related aspects of political, economic and social history. State Goal 16.E.3c Describe the impact of urbanization and suburbanization, 1850 - present, on the environment. State Goal 16.E.1 Compare depictions of the natural environment that are found in myths, legends, folklore and traditions. State Goal 16.E.2a Describe how people in hunting and gathering and early pastoral societies adapted to their respective environments. State Goal 16.E.4a Describe how cultural encounters among peoples of the world (e.g., Colombian exchange, opening of China and Japan to external trade, building of Suez canal) affected the environment, 1500 - present. State Goal 16.E.5a Analyze how technological and scientific developments have affected human productivity, human comfort and the environment. State Goal 16.E.4b Describe how migration has altered the world’s environment. State Goal 16.E.5b Analyze the relationship between an issue in world environmental history and the related aspects of political, economic and social history.



18. Students will read and understand literature representative of various societies, eras and ideas, from North, Central, and South America. State Goal 2.B.5a Analyze and express an interpretation of a literary work. State Goal 2.B.5b Apply knowledge gained from literature as a means of understanding contemporary and historical economic, social and political issues and perspectives. 19. Students will write to communicate for a variety of purposes. State Goal 3.B.5 Using contemporary technology, produce documents of publication quality for specific purposes and audiences; exhibit clarity of focus, logic of organization, appropriate elaboration and support and overall coherence. State Goal 3.C.5a Communicate information and ideas in narrative, informative and persuasive writing with clarity and effectiveness in a variety of written forms using appropriate traditional and/or electronic formats; adapt content, vocabulary, voice and tone to the audience, purpose and situation. 20. Students will listen and speak effectively in a variety of situations. State Goal 4.B.5a Deliver planned and impromptu oral presentations, as individuals and members of a group, conveying results of research, projects or literature studies to a variety of audiences (e.g., peers, community, business/industry, local organizations) using appropriate visual aids and available technology. State Goal 4.B.5b Use speaking skills to participate in and lead group discussions; analyze the effectiveness of the spoken interactions based upon the ability of the group to achieve its goals. 21. Students will use the language arts to acquire, assess and communicate information. State Goal 5.B.5a Evaluate the usefulness of information, synthesize information to support a thesis, and present information in a logical manner in oral and written forms. State Goal 5.B.5b Credit primary and secondary sources in a form appropriate for presentation or publication for a particular audience.



Theme 1: DEMOCRACY AND POLITICAL INSTITUTIONS Summary of Theme: This theme will provide the content and the skills necessary for analysis of the origins development, and current state of the institutions, movements, and values fundamental to the American Democratic System. It includes an in-depth study and analysis of the Constitution to prepare students for the graduation requirement of passing the Constitution exam. Moreover, this theme is intended to develop our students as educated, motivated participants in our modern democracy. Course level objectives of topics to be addressed within this theme: First Semester: Students will describe the causes and consequences of the American Revolution. Students will demonstrate an understanding of the fundamental ideas and specific provisions of the United States Constitution. Students will explain the Constitution as a living document and apply the Constitution to current issues. Students will examine the American political party system, historical and current. Students will evaluate the expansion of democracy and changes in its definition. Students will discuss the role of sectionalism. Students will critique the strengths and weaknesses of American democracy. Both Semesters: Students will explain and critique the growth of the federal bureaucracy and federal power, including the expanding role of the presidency and use/abuse of federal power.



Minimum concepts and vocabulary: First Semester: • Taxation without representation • Federal system • Separation of powers • Checks and balances • Bill of Rights • Amendment Process • Amendments • Changing definition of citizenship • States Rights



• Judicial Review • Evolution of political parties • Nationalism • Tariffs • Slavery Second Semester: • Expanding role of the Presidency • New Deal Politics • Use/Abuse of Federal Power



Length or Timeline: At the discretion of the teacher to allow the choice between teaching the course thematically or chronologically. Instructional Materials: course textbook Essential Questions that will guide the theme: What influenced the foundation of the United States of America? What are the elements of the Constitution and how do they work? How is the Constitution a living document? What are contemporary Constitutional issues? How did the American political party system develop? What makes up the current American political party system? How has the American political system changed? What are the causes and consequences of the Civil War?



Theme 2: SOCIAL AND CULTURAL CHANGE Summary of Theme: This theme will provide the content and the skills necessary for a thorough understanding of the roots of America’s cultural and social diversity, as well as its implications for both conflict and creativity. This theme will also provide a framework for understanding the means by which cultural and social values are both transmitted and challenged, including an analysis of the historical methods used to bring about social change. Course level objectives of topics to be addressed within this theme: First Semester: Students will examine the roots and conditions of slavery, its abolition, and its consequences. Second Semester: Students will analyze the efforts of those who have worked for social change with a special emphasis on minorities and women. Students will analyze the efforts of those who have worked for social change with a special emphasis on labor and class struggles. Students will identify and critique the social and cultural change brought about by mass media, consumerism, and cultural imperialism. Both Semesters: Students will explain and critique the history and current state of Native Americans. Students will explain and critique the history and current state of African Americans Students will chart the causes, patterns, and consequences of immigration. Students will interpret major trends in the arts and popular culture. Students will discuss and debate the role of racism and nativism in America. Key concepts and vocabulary: First Semester: Indian removal reservation system triangular trade Middle Passage abolition movement Emancipation Proclamation



19



13th, 14th and 15th amendments Reconstruction Jim Crow sharecropping Second Semester: Brown vs. Board of Education civil disobedience civil rights legislation of 1960s affirmative action suffrage movement 19th amendment feminism nativism political machine immigration restriction unions class conflict strikes counterculture social movements of 1960s consumerism mass media cultural imperialism Length or Timeline: At the discretion of the teacher to allow the choice between teaching the course thematically or chronologically. Instructional Materials: course textbook Essential Questions that will guide the theme: How has Native American culture been affected by the creation and expansion of the United States? What are the legacies for Native Americans today? How and why did Africans immigrate to the United States? What was the nature of slavery and what lasting effects did it have? What was the civil rights movement? To what degree was it a success? How has the status of women changed over time? How was that change brought about? How have workers organized to achieve economic and social goals? What are the methods of social change used by groups within the United States? When and why have various ethnic groups immigrated to the United States? How did others react to their arrival? How has the experience of immigrants changed over time? What is the mass media? When and how was it created? What are its effects? What is the role of consumerism in American culture? How and why has it changed over time? What is the role of popular culture and mass media in the creation of American values
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ideals?



Theme 3: ECONOMIC DEVELOPMENT Summary of Theme: This theme will provide the content and the skills necessary for an understanding of the evolution of America’s economic system. This includes an analysis of the basics of American capitalism and industrialization encompassing both how it developed and how it works today. Students will also assess the consequences of the American economic system in terms of historical and current debates over regulation, imperialism and class conflict. Course level objectives of topics to be addressed within this theme: First Semester: Students will summarize the pre-Civil War development of northern and southern economies. Second Semester: Students will develop basic economic literacy as it relates to the study of American history by defining and identifying: supply and demand, fiscal and monetary policies, taxes and tariffs, comparative advantage, inflation, recession, depression, and the Federal Reserve. Students will chart the evolution and consequences of American capitalism and the debate over its regulation. Students will deconstruct, identify, and evaluate the different phases of the changing nature of the U.S. economy including: 1. The growth and regulation of corporations 2. The role of the stock market 3. The evolving relationship between the government and economy 4. A shift to a service based economy 5. Globalization Both Semesters: Students will identify the causes and consequences of the American Industrial Revolution. Students will identify the economic causes of Imperialism and assess their consequences. Students will examine the effects of war on the economy.
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Key concepts and vocabulary: First Semester: industrial revolution market revolution plantation economy supply and demand recessions and depressions inflation and deflation tariffs types of taxation corporations aristocracy plutocracy meritocracy capitalism communism Second Semester: populism Federal Reserve system working class/blue collar middle class/white collar stock market Theodore Roosevelt and trust-busting government regulation laissez faire capitalism anarchism unionization Haymarket mixed economy socialism command economy New Deal legislation service-based economy globalization budget deficits/surpluses national debt Length or Timeline: At the discretion of the teacher to allow the choice between teaching the course thematically or chronologically. Instructional Materials: course textbooks, handouts, overheads
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Essential Questions that will guide the theme: What are the major elements of America’s economic system? Why and how did America industrialize? What effects did industrialization have on class conflict? What is capitalism? Why has the government attempted to regulate the economy? What have been the results? How and why has our economic system led to involvement in foreign affairs? What effect has war had on our economy? In what way did America’s economy change in the last half of the 20th century? With what effects? How did unionization affect the American economy?



Theme 4: SCIENTIFIC AND TECHNOLOGICAL DEVELOPMENT Summary of Theme: This theme will provide the content and the skills necessary for an understanding of major developments in science and technology and its consequences within the U.S. Within this theme, students will examine changes in war technology and how they have impacted both the military and society. Course level objectives of topics to be addressed within this theme: Both Semesters: Students will identify technological developments in communication and transportation. Students will analyze major changes in war technology and judge its consequences. Students will describe the role of government and economic forces in developing technologies. Key concepts and vocabulary: Second Semester: • Transcontinental railroad • Total war • Trench warfare • Blitzkrieg • Atomic bomb • Manhattan Project • Space Race • Cold War • Advances in medical technology Length or Timeline: At the discretion of the teacher to allow the choice between teaching the course thematically or chronologically.
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Instructional Materials: course textbooks, handouts, overheads Essential Questions that will guide the theme: How have improvements in transportation and communication changed the way of the life within the U.S.? What technological developments have changed the way that war is fought? How have developments in war technology impacted society and American culture? How has the government encouraged technological developments?



Theme 5: INTERACTION WITH THE ENVIRONMENT Summary of Theme: This theme will provide the content and the skills necessary for analysis of the environmental consequences of increased urbanization, economic development, and industrial growth. It will include a focus on the tension between the business interests versus concerns over the environment. Also, the theme will examine the development of the environmental movement, as well as discuss current environmental concerns in the U.S. and around the world. Course level objectives of topics to be addressed within this theme: First Semester: Students will outline westward movement and the settlement of the Great Plains. Second Semester: Students will trace the origins and development of the environmental movement. Students will trace the history of energy consumption and understand the debate over energy. Students will critique the tension between business interests and environmental concerns, historical and current. Both Semesters: Students will debate the impact of industrial expansion and urbanization upon the environment. .
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Key concepts and vocabulary: First Semester: Differing concepts in agriculture, use of forest Impact of steam engines on the environment Second Semester: Dust Bowl Corporations Trust busters Conservationism Environmental Protection Agency Length or Timeline: At the discretion of the teacher to allow the choice between teaching the course thematically or chronologically. Instructional Materials: course textbook Essential Questions that will guide the theme: How has farming and increased agricultural output affected the environment? What are the problems facing the U.S. and the world regarding energy supplies and consumption? What were some of the main concerns behind the environmental movement? How has the development and expansion of big business and industry impacted the environment? What are the historical and modern causes of conflict between business interests and environmental activists?



Theme 6: INTERNATIONAL RELATIONS Summary of Theme: This theme will provide the content and the skills necessary for analysis of the major decisions, conflicts, themes, and consequences of American foreign policy. In addition, it will focus on the transformation of the U.S. into a major world power and its current role in the world, paying particular attention to new political and military challenges that exist in a post-September 11th 2001 reality. This theme will foster a greater understanding of the importance of the U.S.’s role in the world and how foreign policy decisions dramatically impact the way that the U.S. is viewed internationally.
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Course level objectives of topics to be addressed within this theme: Second Semester: Students will define communism and summarize the Cold War. Students will debate the role of America in the modern world with specific emphasis on the Middle East and the developing world. Both Semester: Students will identify isolationism and internationalism as factors in American foreign policy. Students will analyze and assess the emergence of the U.S. as an economic, imperial, and military power. Key concepts and vocabulary: First Semester: • Mexican War • Monroe Doctrine Second Semester: • Spanish American War • Annexation of Hawaii • World War I • Treaty of Versailles • League of Nations • World War II • North Atlantic Treaty Organization • Bay of Pigs Invasion • Cuban Missile Crisis • United Nations • Korean War • Truman Doctrine • Vietnam War • Fall of the Berlin Wall • Gulf War • September 11th • Iraq War
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Length or Timeline: At the discretion of the teacher to allow the choice between teaching the course thematically or chronologically. Instructional Materials: course textbook Essential Questions that will guide the theme: What were the main reasons for and consequences of isolationism and internationalism? What ideological, political, and economic tensions created the Cold War? How did the Cold War impact the development of the post-World War II international environment? What events and decisions brought about the end of the Cold War? How has the U.S. acted as an imperial, economic, and military superpower? How has September 11th changed the context in which foreign policy decisions are made? What has led to the current world view of the U.S.? What responsibilities and obligations does the U.S. have as the remaining world superpower?
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Some Sample Materials Unit One: Cultural Encounter --diaries of Columbus and Las Casas --Lies My Teacher Told Me --Borzai Reader --Lone Ranger and Tonto --Smoke Signals --Wounded Knee --Incident @ Ogalala --Montana 1948 --Native American Poetry --Ben Franklin “Some Notes Concerning the Savages” --Treaty of 5 Nations --“Red Girl Reasoning,” “Plastic Fred” --Thunderheart --battle of Little Big Horn (M. Scott Momeday speaking) --Benjamin Barber --In Whose Honor --Floodrock Braves Activity 2nd 9 Weeks: Slavery/ Civil Rights --Constitution --L. Hughes (short stories) --speeches: Malcolm X, MLK --Frederick Douglass --Barbershop MLK incident --Black Boy --Crash --Rosewood --Primary Source Documents on slavery --“Strange Fruit” --Amistad --Lincoln’s Second Inaugural Speech RESEARCH PROJECT: Research race incident w/in last 10 years (broader view of race)—outcome would be speech and annotated bibliography



28



Second Semester—First 9 Weeks: Immigration/Labor/ Women’s History --Amy Tan “The Mother Tongue” --English Only Laws --Breadgivers/The Color Purple --Wobblies! A Graphic History of the Industrial Workers of the World --Excerpts from The Jungle and Fast Food Nation --Contemporary Immigration Poems (see packet) --Lewis Hines child labor photos --Jacob Riise, “How the Other Half Lives” --Jane Addams & Hull House --IWW and Emma Goldman, Lucy Parsons, Big Bill Haywood --“Disgraceful Persecution of a Boy” (Mark Twain) --Matewan (John Sayles) RESEARCH PROJECT: Oral History/Immigration/ Project /i-movie Second 9 Weeks: Catcher in the Rye/ Rebel/ WWars andVietnam --American Dream; Death of a Salesman --WWI/WWII --Vietnam Vets Museum --Rosie the Riveter --“Editha” --“The Great Gatsby” --primary source materials on US and the Holocaust --“Deceit and Indifference” --Atomic Café --Fog of War --primary sources on Hiroshima bombing --songs of protest --short fiction and poetry by Vietnam Vets The Things They Carried/Jarhead --current war stories RESEARCH PROJECT: Recent controversies in American culture/society/history. Outcomes: Oral-media Presentation, Research Paper, Full Documentation
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