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ENTERPRISE EDUCATION: WORLD DOMINATION OR HUMILIATION?



Summary: The role of enterprise/entrepreneurship education globally whilst strongly supported, is relatively plastic. This paper steps back the various debates that relate to the expected contribution of enterprise/entrepreneurship education to contemplate the positioning of enterprise/entrepreneurship education in Higher Education. We utilize four scenarios to explore a variety ways in which enterprise/entrepreneurship education is typically positioned. Our aim is not to determine what positioning is most appropriate for enterprise/entrepreneurship education, but rather to consider the issues associated with the four types of positioning discussed. We conclude that a united pathway forward can be built around providing genuine choice and allowing individual students to travel a learning pathway that is most appropriate to their life circumstances. Keywords: Enterprise Education, Entrepreneurship, Commercialization



INTRODUCTION Over the last three decades, enterprise and entrepreneurship education have become commonplace in Higher Education institutions the world over. Increasingly, governments globally have also been supporting the provision of enterprise/entrepreneurship education in its many forms (see Rae et al., (2012) and Matlay, (2009)). It would be easy to see the enterprise/entrepreneurship landscape as one full of promise and deliberate purpose. However, we argue that it is not. We argue that the current state of enterprise/entrepreneurship education and its immediate future are very much under question. Adding to this confusion is the inherent diversity and complexity associated with enterprise/entrepreneurship education (see Jones and Matlay, 2011). The question that begs asking is; are our contextual differences making us stronger or are we being viewed as weaker because of such differences?



This paper steps back from the current rhetoric regarding the ever-increasing importance of enterprise education to ponder what the world might be like under several provocative scenarios. Scenarios provide the means to conduct thinking at a meta-level (Mietzner and Reger, 2005). As such, scenarios provide a window towards possible future situations without assuming any predicative power. Our thinking has been provoked by the recent challenge of Storey (2009) to the widespread assumption that enterprise education is on the verge of (metaphorically) saving the world. Essentially, if general accounts of the world’s history reveal no absence of entrepreneurs in terms of frequency and importance, why assume enterprise education will change the supply and/or quality of future entrepreneurs? Why concern ourselves with such issues when many other issues regarding the provision of enterprise/entrepreneurship education seem more pressing? Well, as the old saying goes; if you don’t know where you’re are going; any road will take you there. Our fundamental concern is that at some point in the not too distant future, enterprise educators will be brought to account for the lack of focus (or purpose) in their collective journeying.



At present, we see primarily four main ways in which enterprise/entrepreneurship education is positioned in Higher Education. First, it is promoted as a subject area for all,
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a transformative experience capable of creating an entrepreneurial mindset in all who participate. Second, it is supportive pathway towards business start-up and/or the specific skills required to do so. Third, it provides skills and knowledge to students in the sciences and arts who seek to commercialize their intellectual property. Fourth, it is just another subject in the suite of offerings provided by the business school, alongside marketing, finance and economics etc. We do not seek to comment on the merits of each of the four types of positioning. Rather, we seek to envisage a world where one type of positioning exists at the expense of the other three.



METHODS First, our approach is best captured with direct reference to Hayward’s (2000) cycle of reflective practice. This approach incorporates the philosophical approaches of Dewey (1933), Kolb (1984) and Schon (1983; 1987) to facilitate a process of reflective practice designed to allow the self-reflection of our own practices with the aim being the development of new knowledge that is personally relevant. That is, we have relied upon our collective knowledge of enterprise/entrepreneurship education. Second, we adopt the process of scenario development of Wilson (1988) who argues that the golden rule is for no fewer than two scenarios, and no more than four scenarios. Scenario1: enterprise/entrepreneurship education should be positioned as a transformative experience capable of creating an entrepreneurial mindset in all who participate. Scenario 2: EE should facilitate a supportive pathway towards business start-up and/or the specific skills required to do so in the near future. Scenario 3: enterprise/entrepreneurship education should provide skills and knowledge to students in the sciences and arts who seek to commercialize their intellectual property. Scenario 4: enterprise/entrepreneurship education should be just another subject in the suite of offerings provided by the business school, alongside marketing, finance and economics.



In addition, we have ensured that our scenarios are; capable of happening; structurally different and not simply variations of the same theme; not prone to any built-in internal inconsistency; capable of prompting specific insights into the future; and finally, designed in such a way as to challenge conventional wisdom. The development of 2



scenarios in our enterprise/entrepreneurship education approach forces us to take a holistic view of our current and future environment – including, importantly, social values and expectations (Wilson 2007). We see an integration of scenarios and enterprise/entrepreneurship education theory for practice sake perspectives as appropriate to



explore



and



provide



insights



into



the



further



development



of



enterprise/entrepreneurship education (Bradfield et al 2005).



IMAGINING FOUR DIFFERENT WORLDS Before entering our four imagined worlds, let us briefly reflect upon the purpose of enterprise/entrepreneurship education, as espoused in the literature. Garavan and O’Cinneide



(1994)



have



also



distinguished



enterprise/entrepreneurship education.



between



various



objectives



of



In their view, some of the most common



objectives include: to acquire knowledge about entrepreneurs and entrepreneurship; to develop skills and techniques to be used to analyse business situations; to stimulate an entrepreneurial drive; to cope with and assess risk; and to encourage new start-ups. Then, Gibb (1999) distinguished three types of enterprise/entrepreneurship education programmes. Each type of programme includes separate objectives, target populations, and operationalization measures. The first type of programme helps participants learn to understand entrepreneurship.



The second type of programme is aimed at helping



participants to become entrepreneurial, and the third type of programme is to help participants become entrepreneurs. More recently, Liñán (2004; also see Hynes 1996) distinguishes four objectives of enterprise/entrepreneurship education. Each of these four objectives is directly related to the audience of the programme with the objective of “shifting” them from one stage of entrepreneurship to another. The three types of programmes defined by Gibb (1999) have received empirical support in the research of Hytti and O’Gorman (2004) who reviewed 50 enterprise/entrepreneurship education programmes. They found most programmes were designed to help individuals become entrepreneurs, followed by programs to help individuals understand entrepreneurship and become entrepreneurial in their lives. Despite the importance of programme objectives, there is “still a limited understanding of how best to achieve these quite diverse
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objectives” (Hytti and O’Gorman 2004, p. 12). These objectives shape the nature of the discussion presented below.



Scenario 1 Enterprise/entrepreneurship education should be positioned as a transformative experience capable of creating an entrepreneurial mindset in all who participate. This scenario is very consistent with many recent contributions to the literature. For example, whilst cautioning against the limitations of graduate entrepreneurship (i.e. actual startups), Hegarty and Jones (2008) argue strongly using resource profile logic that enterprise/entrepreneurship education should be transformation. A clear challenge to this position is that different types and/or stages of enterprise/entrepreneurship education are not fully appreciated. For example, in Liñán’s (2004) classification, the most basic objective of entrepreneurship education is awareness education. The goal of awareness education is to increase the quantity of people with knowledge of entrepreneurship so they might consider self-employment as an option. It would not necessarily seek to increase the supply of entrepreneurs, but would help individuals see their future career choice with a greater perspective (Garavan and O’Cinneide 1994). These are typically university-level courses and, according to Jack and Anderson (1999, p. 122), are “relatively straightforward.” According to Liñán (2004), this is an essential starting point for entrepreneurship education. The key issue here is that they are relatively straight forward and/or a starting point; that is not an ending point.



Toward creating an entrepreneurial mindset in all who participate, a direct correlation to entrepreneurial intentions, attitudes and motivation is appropriate. Entrepreneurial intentions can be generally defined as a conscious awareness and conviction by an individual that they intend to develop a start-up venture in the future (Nabi and Linan 2011). Much research has been done with models of entrepreneurial intentions, with Ajzen’s Theory of Planned Behaviour (TPB) probably being the most dominant (Krueger et al 2000). Opportunities centred on creating an entrepreneurial mindset are reflected in the literature on entrepreneurial intentionality, with many outcomes such as increase in propensity to entrepreneurial motivation and attitudes. Threats are that an entrepreneurial 4



mindset does not necessarily result in entrepreneurial outcomes (Krueger et al 2000). Consequences are that whilst intentionality may be deemed an appropriate scenario (Nabi and



Linan



2011),



it



may



well



not



result



in



the



most



assumed



of



enterprise/entrepreneurship education outcomes, being the launch of new start-ups.



So



there



are



some



challenges



that



arise



from



settling



on



positioning



enterprise/entrepreneurship education as a transformative experience capable of creating an



entrepreneurial



mindset



in



all



who



participate.



When



we



equate



enterprise/entrepreneurship education as a process that accommodates the presumption of future action oriented towards business creation we lose sight of the initial importance of the enterprising mindset. To move towards adopting scenario 1, we might consider the context appropriate for developing such a mindset without inclusion of a business startup focus. In the secondary school context, enterprise education serves a similar role vis-à-vis the development of an enterprising mindset (see Draycott, Rae and Vause, 2011). The question to be asked is; to what extent is an 18 year old secondary student less prepared/capable than a 21 year old university graduate to start a business? We suggest, on the whole, there is little difference. Young students typically are short and life experience and have a shallow resource profile (Jones, 2011). Consequently, scenario 1 is best achievable when the focus is primarily upon the student, their individual learning and not the holy grail of enterprise/entrepreneurship education; the business startup. However, this increasingly is not the case, with the focus remaining on the process of starting a business being central to the most enterprise/entrepreneurship education curriculums. What is frequently ignore is the application of an enterprising mindset to other contexts, such as gaining employment and/or engaging in social entrepreneurship activities.



Scenario 2 Enterprise/entrepreneurship education should facilitate a supportive pathway towards business start-up and/or the specific skills required to do so in the near future. A second objective in Liñán’s (2004) classification is education for start-up, which prepares an individual to be the owner of a new business or venture. Gibb (1999) separates the on 5



individual capacity building and organizational contexts, and in doing so introduces the issue of defining small business owner as potentially distinct from the dynamic entrepreneur. This scenario would seem to place too much emphasis on assuming commercial activities are born from engaging in startup activities. The reality is that many business owners gain their start buying an existing business.



In developing specific skills towards a supportive pathway to successful start-up, we most often refer to the entrepreneurial self-efficacy (ESE). ESE is a construct that involves the individual’s belief about their capabilities for attaining success and controlling cognitions in order to manage challenging goals during the business start up phase (Drnovsek et al 2010). The roots of self-efficacy are in social-cognitive theory (Bandura 1986), and correlates well with the process of scenario development (Wilson 1998). Given the variety and multitude of tasks associated with starting a new venture (Cooper and Lucas 2006), it is not surprising that entrepreneurship studies show that high ESE is an asset for aspiring entrepreneurs. Opportunities centre on ESE as an appropriate measure of skills required as a pathway towards business start-up (Drnovsek et al 2010), however, research indicates threats in areas of rare use as an outcome measure (Wilson et al 2009). That enterprise/entrepreneurship education should facilitate a supportive pathway towards business start-up is almost universally recognised (Krueger and Brazeal 1994), despite the optimal need for longitudinal measures and studies beyond the convenient studies of students (Chen et al 1998).



So there are challenges in accepting the suitability of scenario 2. Doing so means that the purpose of enterprise/entrepreneurship education is to facilitate the creation of businesses; now and into the immediate future. The problem? Entrepreneurship reveals itself in society in every aspect of our daily lives and is not therefore only associated with the act of starting a business.



Scenario 3 Enterprise/entrepreneurship education should provide skills and knowledge to students in the sciences and the arts who seek to commercialize their intellectual property. 6



Increasingly, cross-campus entrepreneurship education has become ever popular, particularly where universities see opportunities to gain addition research income from commercialisation activities of local intellectual property. Morris (2010) purports such purpose to be transformative, taking effect on students, transforming university and programs and rooted in community as key constructs. Thus, clearly there are opportunities to developing entrepreneurial competencies on as well as enhancing more broadly an entrepreneurial culture university wide. This further may develop into the entrepreneurial university (Frederick 2012). Threats however centre on the willingness of university leaders to adopt such an approach, together with making such transformative purpose a strategic intention of the university. Consequences are that only a limited number of students in the sciences and arts may wish to commercialize their intellectual property, resulting in dissonance amongst the majority of students.



The key it would seem is to elevate the focus from the process of commercialisation to also simultaneously include the specific development of the student. This is not so easily achieved as enterprise/entrepreneurship education curriculums tend to get highly scrutinised as they encounter the consideration of science faculties. Of most concern are the development of soft skills (selling, communications, the capacity for personal reflection etc), the manner in which such skills are developed are often at odds with traditional pedagogical approaches used in the sciences. So again, in general terms, this scenario is problematic to, as the process tends to trump the development despite the obvious required interaction between the two.



Scenario 4 Enterprise/entrepreneurship education should be just another subject in the suite of offerings provided by the business school, alongside marketing, finance and economics. Sadly, many enterprise/entrepreneurship educators fear this is a looming reality. Increasingly business school subjects are poorly attended by time poor students who feel confident to catch up their inattention through applying themselves during the exam period. Their individual self is rarely revealed throughout the course of their business school studies. However, understanding the heterogeneity of an audience (programme 7



participants) for enterprise/entrepreneurship education is crucial, as participants have different learning needs and might even fit into multiple categories at different times (Ghosh and Block 1994; Jones, 2011). For example, classification of participants can occur based on socio-demographics (age, gender), stage of venture (idea stage, start-up), or, in the case of a university entrepreneurship course, type of degree (undergraduate, postgraduate). Understanding the needs and wants of the audience of a program will influence the objectives of the program (Fayolle and Gailly 2008).



With few exceptions the academic research on enterprise/entrepreneurship education has been based on university courses, which are typically taught to undergraduate students, ages 18-25. For example, Krueger (1993) used a sample of 126 upper-division university students in a business program. Audet (2000) conducted research on 89 undergraduate students in an entrepreneurship program. Zhao et al., (2005) had a sample of 265 MBA students at 5 universities, and Souitaris et al., (2007) conducted research on 232 science and engineering students. Research on the large pool of potential entrepreneurs who are non-business university students is less common (Levie 1999), despite their backgrounds and motivations suggesting the need for tailored programs (Brand et al., 2007).



Opportunities for enterprise/entrepreneurship business-school wide centre on the resources and willingness of leaders to integrate such an approach. Threats are however domain outcome dominated, whereby dominant MBA type courses are typically resource outcome driven, whereas entrepreneurship specific courses are opportunity outcome driven (Maritz et al. 2010). Therefore enterprise/entrepreneurship education is most often seen to be an inappropriate outcome of business schools, being predominantly MBA driven (resource versus opportunity output).



DISCUSSION AND CONCLUSION There is a clear need to recognise the importance of factoring in pedagogical differences in terms of the assumed contents and processes related to each of the four scenarios. Our work was designed to stimulate further debate. Indeed, in suggesting four possible future states related to the provision of enterprise/entrepreneurship education we have 8



deliberately aimed to be provocative. In this sense, we believe our musings have potentially exposed some of the fallacies related to enterprise/entrepreneurship education and its positioning in Higher Education. The diversity of contexts related to the provision of enterprise/entrepreneurship education has recently been the focus of Penaluna, Penaluna and Jones (2012). Interestingly, their study highlights an apparent tendency amongst enterprise/entrepreneurship educators towards personal startup experience. They also reported a significant willingness to engage with a broad array of stakeholders in developing their respective curriculums.



Incorporated inside the nature of diversity is the issue of the size and breadth of enterprise/entrepreneurship education programmes. Some programmes are delivered via a single subject, others across 8 to 10 subjects. Returning to the observations of Garavan and O’Cinneide (1994), Liñán (2004) and Gibb (1999), once we recall the different types and/or stages of enterprise/entrepreneurship education programmes, we run into problems. Regardless of one’s personal preference for any of the four scenarios discussed above, they all are dependent upon the context of enterprise/entrepreneurship education in any particular institution. Put simply, there can be no off the shelf solutions imported to support the provision of enterprise/entrepreneurship education. Returning to our scenarios, this point becomes more obvious.



In scenario 1, enterprise/entrepreneurship education is positioned as a transformative experience capable of creating an entrepreneurial mindset in all who participate; a noble, but problematic aim. Consider this, how many subject offerings are required to enable diverse cohorts of students (with differing aspirations) to develop an enterprising mindset via a transformative educational experience? We will all differ in our answer to this question, but we should be able to largely agree that it would be more than one or two subjects. Thus scenario is highly dependent upon institutional contexts. The presence of enterprise/entrepreneurship educators (excellent or otherwise) will not ensure the development of enterprising graduates (across the board) if insufficient curriculum space is not created.
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For scenario 2, enterprise/entrepreneurship education facilitates a supportive pathway towards business start-up and/or the specific skills required to do so in the near future. Again, assuming the relationship between enterprise/entrepreneurship education and business creation is positively related, again, a potentially noble aim. However, it ignores the fact that approximately 10% to 15% of university graduates studying enterprise/entrepreneurship engage in startup activities during or at graduation. Essentially, such a focus is akin to creating a focus on the research and writing skills required by PhD students within a graduate programme, because, they might enrol in a PhD one day. Worse still is the almost impossible task of achieving constructive alignment in curriculum development (see Biggs, 2003) when the ultimate learning objective cannot be properly know in advance. That is, not all business startups are governed by a universal set of process and circumstances. Therefore, how can we know what our current students learn when we don’t know what their future behaviours will be? (see Jones 2011). So this scenario is also quite difficult to support.



Moving on to scenario 3, enterprise/entrepreneurship education as a means to provide skills and knowledge to students in the sciences and arts who seek to commercialize their intellectual property. In reality the process of commercializing science discoveries is often complex, long-winded and made possible all too frequently via complex negotiations. This does not mean we shouldn’t enable a focus on such issues, but realistically, those students who find they need such knowledge/skill development (typically) will also require intensive mentoring along the way. Otherwise, we risk reducing our teaching pedagogies to teaching about rather than for, through and/or in.



The extent to which such knowledge and skills should be developed during the actual process of commercialization as a component of the research process, rather than as a teaching/learning interaction is open for debate. The jury is still yet to form an opinion as to what be most appropriate. As always, the institutional context appears to matter. Those universities that place a greater emphasis on commercialization of local research may indeed favor teaching organized around this scenario. Alternatively, other institutions 10



may be more guided by the emphasis placed on such processes by their educators. Whichever the approach, this scenario is difficult to adopt as it potentially reduces enterprise/entrepreneurship education to too specialised an area.



Finally, Scenario 4 proposes that enterprise/entrepreneurship education simply be just another subject in the suite of offerings provided by the business school, alongside marketing, finance and economics. The size of the enterprise/entrepreneurship education literature that has emerged (relative to business school related literature) is nothing shortly of amazing. While the outputs appear quite equal in terms of publications, the enterprise/entrepreneurship education literature is essentially being produced by less than a tenth of the academics employed across business schools. What is clear from this literature is that enterprise/entrepreneurship education relates to the creation of that which doesn’t already exist; not the maintenance of that which does. It is about the use of scarce resource; not strategic resources. It is experiential or it is of little or no value to its recipients. The ongoing differences of opinion around a host of pedagogical issues provides obvious evidence of the difficult fit between enterprise/entrepreneurship education and it frequent host, the business school.



Clearly there is a need for the subject offerings that traditionally exist in the business school to relate to entrepreneurship and vice versa. However, there is a major difference, and that is that enterprise/entrepreneurship education can offer value to any other area of learning in Higher Education, and vice versa. Whereas the traditional subject offerings of the business school cannot make such a claim. As a result, enterprise/entrepreneurship education should have the opportunity to act as a free agent in terms of how it is structured and able to interact with other faculties/schools. So again, from the perspective of the enterprise/entrepreneurship educator, this final scenario is difficult to support as well.



In summary, this process has provided unexpected insights into the potential of scenario planning as a tool that could conceivably be employed more often to tackle complex 11



issues, such as the positioning of enterprise/entrepreneurship education in Higher Education. But for now, we have briefly travelled four distinct roads with purpose and we are satisfied that we have indeed learned along the way. We conclude that enterprise/entrepreneurship education should be shared across the university and not owned by any school or faculty, although we accept that technically this is difficult to achieve. We find it difficult to dismiss the underlying purpose of each scenario. We sense an opportunity to unite their common focus on the development of a transformative student experience. To this end, we sense that a united pathway forward can be built around providing genuine choice and allowing individual students to travel a learning pathway that is most appropriate to their life circumstances. This we believe perhaps offers enterprise/entrepreneurship education its best chance to fulfil its promise with in the context of Higher Education. While such an approach may never lead to world domination, it should remove the possibility of humiliation for any and all of the stakeholders who stand to gain from the development of truly enterprising graduates.



REFFERENCES Bandura, A. (1986). The Social Foundations of Thought and Action, Prentice Hall, Englewood Cliffs, NJ.



Biggs, J. (2003). Teaching for Quality Learning at University: What the Student Does. London: Open University Press. Brand, M. Wakkee, I. & van der Veen, M. (2007). “Teaching entrepreneurship to non-business students: Insights from two Dutch universities”, in A Fayolle (Ed), Handbook of Research in Entrepreneurship Education: Contextual Perspectives, Vol. 2, Edward Elgar, London, pp. 52-83. Cooper, S. and Lucas, W. (2006). “Enhancing self-efficacy for entrepreneurship and innovation: An educational approach”, in S. Greenwald, D. Good, R. Cox, and M. Goldman (Eds), University collaboration for innovation: Lessons from the Cambridge-MIT Institute. Sense Publishers.



Dewey, J (1933). How We Think. A Restatement of the Relation of Reflective Thinking to the Educative Process. Boston: D. C. Heath. Drnovsek, M. Wincent, J. and Cardon, M. (2010). “Entrepreneurial self-efficacy and business start-up: Developing a multi-dimensional definition”, International Journal of Entrepreneurial Behaviour and Research, Vol 16, No 4, pp. 329-348.



Draycott, M., Rae, D. and Vause, K. (2011). “The assessment of enterprise education in the secondary education sector”, Education + Training, Vol. 53 No. 8/9, pp. 673-691. 12



Fayolle, A. & Gailly, B. (2008). “Teaching models and learning processes in entrepreneurship education”, Journal of European Industrial Training, Vol. 32, No. 7, pp. 569-593. Garavan, T.N. & O’Cinneide, B. (1994). “Entrepreneurship education and training programs: A review and evaluation part 1”, Journal of European Industrial Training, Vol. 18, No. 8, pp. 3-12. Ghosh, A. & Block, Z. (1994). “Audiences for entrepreneurship education: characteristics and needs”, in F. Hoy, T.G. Monroy & J. Reichert (eds), The Art and Science of Entrepreneurship Education, The Project for Excellence in Entrepreneurship Education, Cleveland, OH. Gibb, A. (1999). “Can we build effective entrepreneurship through management development?”, Journal of General Management, Vol. 24, No. 4, pp. 1-21.



Hayward, LM (2000). “Becoming a self-reflective teacher: A meaningful research process”, Journal of Physical Therapy Education, Vol. 14 No. 1, pp. 21-30. Hegarty, C. and Jones, C. (2008). “Graduate entrepreneurship: More than child’s play”, Education + Training, Vol. 50 No. 7, pp. 626-637. Hytti, U. & O’Gorman, C. (2004). “What is “enterprise education? An analysis of the objectives and methods of enterprise education programs in four European countries,” Education + Training, Vol. 46 No. 1 pp. 11-23. Jack, S. & Anderson, A.R. (1999). “Entrepreneurship education within the enterprise culture: Producing reflective practitioners”, International Journal of Entrepreneurial Behaviour and Research, Vol. 5 No. 3, pp. 110-125.



Jones, C. (2011). Teaching Entrepreneurship to Undergraduates. Edward Elgar: Cheltenham, UK · Northampton, MA, USA. Jones, C. and Matlay, H. (2011). “Understanding the heterogeneity of entrepreneurship education: Going beyond Gartner”, Education + Training, Vol. 53 No. 8/9, pp. 692-703. Kolb, DA (1984). Experiential Learning: Experience as the Source of Learning and Development. Prentice-Hall: New Jersey. Krueger, N. (1993). “The impact of prior entrepreneurial exposure on perceptions of new venture feasibility and desirability”, Entrepreneurship Theory and Practice, Vol. 18 No. 1, pp. 5-21. Krueger, N. and Brazeal, D. (1994). “Entrepreneurial potential and potential entrepreneurs”, Entrepreneurship Theory and Practice, Vol. 18 No. 3, pp. 91-104. Levie, J. (1999). Entrepreneurship Education in Higher Education in England: A Survey, Department for Education and Employment and London Business School: London. Liñán, F. (2004). “Intention-based models of entrepreneurial education”, paper presented at IntEnt 2004, Internationalizing Entrepreneurship Education and Training, July 4-7 2004, University of Napoli Federico II, Napoli, Italy.



13



Maritz, A., Brown, C., & Chich Jen, S (2010). “A Blended Learning Approach to Entrepreneurship Education”, Actual Problems of Economics, Vol. 13 No. 115, pp. 83-93.



Matlay, H, (2009). “Entrepreneurship Education in the UK: A Critical Analysis of Stakeholder Involvement and Expectations”, Journal of Small Business and Enterprise Development, Vol. 16 No. 2, pp. 355-368. Mietzner, D., and Reger, G. (2005). “Advantages and disadvantages of scenario approaches for strategic foresight”, International Journal of Technology Intelligence and Planning, Vol. 1 No. 2, pp. 220-239. Penaluna, Penaluna and Jones (2012). “The Context of Enterprise Education: Insights into Current Practices”, Industry & Higher Education, In Press. Rae, D. (2012). “Enterprise and entrepreneurship in English higher education: 2010 and beyond”, Journal of Small Business and Enterprise Development, In Press. Ries, E. (2011). The Lean Startup. Crown Business: New York. Schön, D (1983). The Reflective Practitioner. Basic Books: New York. Schön, D (1987). Educating the Reflective Practitioner. Jossey-Bass: San Francisco. Storey, D. (1999). Personal Communications. 14 July 2009. Wilson, I. (1999). “Mental maps of the future”, Proceedings of the The Property Research Conference of the RICS, St. John’s College, Cambridge, 5th–7th, September, 1999. Wilson, I. (2000). “From Scenario Thinking to Strategic Action”, Technological Forecasting and Social Change, Vol. 65, pp.23-29. Zhao, H. Hills, G. and Seibert, S. (2005). “The mediating role of self-efficacy in the development of entrepreneurial intentions”, Journal of Applied Psychology, Vol. 90 No. 6, pp. 1265-1272.



14



























[image: pdf-1453\jeffrey-jones-sketchbook-hc-jeffrey-jones ...]
pdf-1453\jeffrey-jones-sketchbook-hc-jeffrey-jones ...












[image: Jones & Hansen.pdf]
Jones & Hansen.pdf












[image: Jones & Hansen.pdf]
Jones & Hansen.pdf












[image: Osmosis jones]
Osmosis jones












[image: jones-bey.pdf]
jones-bey.pdf












[image: Jones & Burleson.pdf]
Jones & Burleson.pdf












[image: Robert Jones]
Robert Jones












[image: Keandra Jones]
Keandra Jones












[image: adam jones german ...]
adam jones german ...












[image: Cathy Perry-Jones -]
Cathy Perry-Jones -












[image: Herff Jones Catalog.pdf]
Herff Jones Catalog.pdf












[image: Kyle M. Jones]
Kyle M. Jones












[image: Jones Boundary Map.pdf]
Jones Boundary Map.pdf












[image: Amarinda Jones - Irrompible.pdf]
Amarinda Jones - Irrompible.pdf












[image: Amarinda Jones - Irrompible.pdf]
Amarinda Jones - Irrompible.pdf












[image: Jessica jones complete]
Jessica jones complete












[image: Sample Narrative (Jones) CHEM.pdf]
Sample Narrative (Jones) CHEM.pdf












[image: Sample Narrative (Jones) CHEM.pdf]
Sample Narrative (Jones) CHEM.pdf












[image: Guerrero & Jones.2003.pdf]
Guerrero & Jones.2003.pdf












[image: Jones et al.2016.HCR.pdf]
Jones et al.2016.HCR.pdf















Jones 161.pdf






First, our approach is best captured with direct reference to Hayward's (2000) cycle of. reflective practice. This approach incorporates the philosophical approaches of Dewey. (1933), Kolb (1984) and Schon (1983; 1987) to facilitate a process of reflective practice. designed to allow the self-reflection of our own practices with ... 






 Download PDF 



















 116KB Sizes
 4 Downloads
 195 Views








 Report























Recommend Documents







[image: alt]





pdf-1453\jeffrey-jones-sketchbook-hc-jeffrey-jones ... 

pdf-1453\jeffrey-jones-sketchbook-hc-jeffrey-jones-sketchbook-hc-.pdf. pdf-1453\jeffrey-jones-sketchbook-hc-jeffrey-jones-sketchbook-hc-.pdf. Open. Extract.














[image: alt]





Jones & Hansen.pdf 

emotional sensitivity permitted these people to more effec- tively activate their support system. Interestingly, in the study, Riggio (1992) also reported. negative ...














[image: alt]





Jones & Hansen.pdf 

support facilitates the coping process by generating a safe. discursive environment within which upsetting events and. difficult emotions, as well as potential ...














[image: alt]





Osmosis jones 

Danny the dinosaur.Big guns of browning.Korn download 2006.82403266906 ... Amans world james brown. Osmosis jones - Download.Osmosis jones.Twistys ...Missing:














[image: alt]





jones-bey.pdf 

I call both You and me in names that sound so foreign. From foreign lands in many foreign tongues I call. Sometimes I wonder what I'm saying God. Does it make any sense? God, it's Amazing Grace that I can speak at all. Free me from their need to curs














[image: alt]





Jones & Burleson.pdf 

Sign in. Page. 1. /. 13. Loadingâ€¦ Page 1 of 13. Page 1 of 13. Page 2 of 13. Page 2 of 13. Page 3 of 13. Page 3 of 13. Jones & Burleson.pdf. Jones & Burleson.














[image: alt]





Robert Jones 

Port wines from the Douro region in northern Portugal are made from ... Vintage years of port are named by the Instituto dos Vinho do Douro y Porto. ) (. IVDP ; true port wine cannot be labeled â€œvintageâ€� unless it is fermented. Page 2 . exclusive














[image: alt]





Keandra Jones 

Attending this seminar should bring enlightenment to you and your organization in hopes to make a safer workplace environment. Things discussed here will be ...














[image: alt]





adam jones german ... 

Try one of the apps below to open or edit this item. adam jones german stream______________________________________________.pdf. adam jones ...














[image: alt]





Cathy Perry-Jones - 

Bachelor's Degree in Accounting from the University of West Georgia and an MBA from. Georgia College and State University. She is currently completing her ...














[image: alt]





Herff Jones Catalog.pdf 

Page 3 of 20. David J. Montgomery. 1234 East Main Street. Indianapolis, IN 46240. twenty-seventeen. DJM. Thank you! easy GRADUATION. SIMPLIFIED. 3.














[image: alt]





Kyle M. Jones 

weddings, graduations, and business solution videos for training or what-have-you. â—‹ Email Marketing Design. â—‹ Facebook Ads (Inspirations Clothing Store).














[image: alt]





Jones Boundary Map.pdf 

Page 1 of 1. n. OSO. STAPLES. LIPES. YORKTOWN. C. R 41. EVERHART. CEDAR PASS. BOSTON. LOIRE. TIMBERGATE. VAIL. STRASBOURG. GRAFORD.














[image: alt]





Amarinda Jones - Irrompible.pdf 

Su vibrador Conejito Rampante de tres velocidades, extra- empuje, color rojo rubÃ, era bueno pero no era real. Ella necesitaba el. calor y el poder de una sÃ³lida ...














[image: alt]





Amarinda Jones - Irrompible.pdf 

semental joven encima de ti. Este semental en particular tenÃa que. ser quince aÃ±os mÃ¡s joven que ella y con el pene de un dios. Y ella no. iba a rechazar la ...














[image: alt]





Jessica jones complete 

MICROSOFTOFFICEHEBREW.Our universe. 2013.Whitney gracia williams sincerely carter. True detectives02e05 esp.Worzel down under.Kaspersky 2013 key serial.Jessicajones. complete.Howto train your dragon 2 1080.Cheaper by the dozen nl.Zappa beat the boots














[image: alt]





Sample Narrative (Jones) CHEM.pdf 

ligand field theory and spectroscopy of lanthanide complexes. This included six-months working. with Dr. Elmars Krausz at the Australian National University in ...














[image: alt]





Sample Narrative (Jones) CHEM.pdf 

Page 1. Whoops! There was a problem loading more pages. Retrying... Sample Narrative (Jones) CHEM.pdf. Sample Narrative (Jones) CHEM.pdf. Open. Extract.














[image: alt]





Guerrero & Jones.2003.pdf 

... [University of Minnesota Libraries, Twin Cities] at 12:22 28 April 2016. Whoops! There was a problem loading this page. Retrying... Guerrero & Jones.2003.pdf.














[image: alt]





Jones et al.2016.HCR.pdf 

(2012) showed that message evaluations completely mediated the relation between. messages varying in PC and people's affective improvement (an outcome; ...


























×
Report Jones 161.pdf





Your name




Email




Reason
-Select Reason-
Pornographic
Defamatory
Illegal/Unlawful
Spam
Other Terms Of Service Violation
File a copyright complaint





Description















Close
Save changes















×
Sign In






Email




Password







 Remember Password 
Forgot Password?




Sign In



















Information

	About Us
	Privacy Policy
	Terms and Service
	Copyright
	Contact Us





Follow us

	

 Facebook


	

 Twitter


	

 Google Plus







Newsletter























Copyright © 2024 P.PDFKUL.COM. All rights reserved.
















