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Abstract In some approaches, play is considered as the basis for young children to learn. This research project presents Kurdish teachers’ perspectives on play-based learning in the early years. This research is based on four research questions related to teachers’ perspectives of play-based learning. A mixed method approach was used through the use of questionnaire and telephone interviews. The selected sample in Kurdistan was random and small-scale. Twenty-three teachers participated in the questionnaires and four teachers participated in the telephone interviews. The findings of the project show that the majority of teachers working in pre-schools have a diploma degree in teaching, and most of them have nearly ten years of work experience. It appears that Kurdish pre-school teachers in the sample believed that play is an important way for young children to learn; moreover, the teachers confirmed that group play for children has more benefits than self-initiated individual play. Overall, the teachers agreed that outdoor play is necessary for children. However, some fundamental challenges were raised by the participants. These included; lack of space and resources, limited funding and lack of a formal curriculum and training courses for teachers. Recommendations are made to enhance further the quality of provision in Kurdish preschools.
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Chapter One Introduction 1.1.



Introduction



This chapter outlines the main focus and important aims of the study, which is split into several sections. First, the background to this study will be introduced, followed by problem statements, which will identify the key issues relating to the field of enquiry. Next, the four main research questions are identified. Furthermore, the rationale for this study will be identified along with the methodological approach. Finally, the research methods adopted will be explained.



1.2.



Background to the study



The process of learning is important because it attempts to change and shape the behaviour of the learners, especially at pre-school level. This process is probably based on the use of a variety of different approaches, techniques or activities (Tassoni et al., 2007). For example, in England, teachers tend to use a variety of teaching strategies which aim to maximise student engagement in lessons (Thompso, 2008). Those include; creative approaches to learning such as drama, learning through play and group discussion (Canning, 2011). However, those learning strategies are not evident in preschool education in Iraq, including Kurdistan Regional (Cara, 2010). This suggests that teachers use a limited range of teaching strategies there (Canning, 2011).



It could be argued that students exhibit different learning styles. Students might prefer to learn through visual, auditory or kinaesthetic approaches (Macintyre, 2001) although it 1



could equally be argued that an effective learner is able to draw upon all channels (Pritchard, 2009). Consequently, teachers who use a variety of teaching approaches are more likely to meet the needs of different learners (Ginnis, 2002; Pritchard, 2009). However, the use of play is an important strategy that can address different styles of learning (Canning, 2011) and play-based approaches are well supported by socioconstructivist theories.



It has been said that play is a natural way for children to learn (Moyles, 2010). This argument is also supported by Curtis and O’Hagan, (2009) as they believed that play is a particularly effective tool for learning in the early years. It provides a meaningful and natural way for children to learn a variety of skills, concepts and knowledge. They might see that activity play is the singular, only central activity of early years. Play enables children to learn using their senses and it fosters the development of effective social relationships (Faust, 2010). As a result of the discussion above, the researcher in this study tried to pay a good deal of attention to this subject within her framework, as it could support enhanced learning, especially at an early years stage, within Kurdistan.



1.3.



Highlight the problems



This research focused on ascertaining Kurdish pre-school teachers’ perspectives of playbased learning. Problems such as the small buildings, limited space and lack of quality from some of the teachers from Kurdistan's pre-schools result in limited opportunities for effective play-based learning (Alwan, 2004). Another negative point is with regards to the personal observations in Kurdish pre-school kindergartens that have demonstrated
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these issues. This might lead to setting a lack knowledge of the important contribution that quality play-based experiences can make to advancing children’s learning and development. Moreover, the lack of resources within settings and the absence of a clear curriculum framework for play-based learning serve as key barriers to developing learning through play.



According to UNICEF, in Iraq, the education for children pre-school is not perfect and there is a decline in enrolment in nursery and kindergartens (Cara, 2010). UNICEF's Education Officer in Erbil, Khawla Khanekah, has emphasised that the Kurdish people do not have awareness of the value of effective pre-school education (Catalyst for Education and Gender Equality (CEGE), 2007). Marike Klappe, an Education Professional for UNICEF in Iraq, argued that limited enrolment of children in pre-school education results in children being socially and emotionally immature (Cara, 2010). Alborz, et al (2011) stated that less than 1% of children under 4 years old are enrolled in nursery and between 4-6 years only 3.3% attend kindergarten. This figure is also evidence to suggest that families provide very limited health and education care (Alborz et al, 2011), thus highlighting the need for more children to attend a quality pre-school educational provision.



1.4.



Aims of the research



The three aims of this study will be expressed as below: 



To what extent are Kurdish teachers’ beliefs about play in terms of influence the



learning process in Kindergarten?
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Is the play considered as a useful and motivational tool for enhancing learning in



the mentioned level of learning? 



Does examine Kurdish teachers’ perspectives on play based learning?



Those aims were broken down into the following research questions: 1- Do kindergarten teachers in Kurdistan believe that play promotes learning? 2- How does play promote children’s cognitive and social development? 3- Do Kurdish teachers understand the theory underpinning play-based learning? 4- Do Kurdish teachers understand the various types of play?



1.5.



The rationale of the study



The word ‘pre-school’ is generally used as 'kindergarten' (nursery) in Kurdistan. The kindergarten involves children who are aged 4 to 6. Education at this stage focuses on the development of basic skills and knowledge. In kindergarten this phase of education is non-compulsory. The Ministry of Education is responsible for policy formulation in relation to education (International Organization for Migration (IOM), 2012).



The Kurdistan Relation Government (KRG) and Ministry of Education (ME) have had a programme since 2006 which was known as the Kurdistan Inclusive Education Programme (KIEP). This provides educational support for all Kurdish children between the ages of 0-18 years. This KIEP program to some extent was successful, especially in promoting high levels of achievement in literacy skills (Cara, 2010). Moreover, UNICEF is another of the International Organisation which supported KRG by improving the



4



children’s lives during their early years and to raise their parents’ awareness due to giving their children rights. They provide the teachers with training and courses to make them aware of the importance of pre-school education (Alborz et al, 2011).



The KRG also tried to reform the quality of teaching for this particular stage of early years by stipulating the requirement of a degree as a condition for kindergarten teachers (Kurdistan Parliament-Iraq (KPI), 2013). The necessity of teachers to be qualified to degree level in this phase of education has led to the introduction of degree level courses in early childhood education in three universities in Kurdistan (Ministry of Higher Education (MHE), 2010). Moreover, the ME in Kurdistan has been flexible in giving permission for private kindergartens to open to compensate for the limited number of public kindergartens to accommodate the growing the number of children who wish to attend (Alborz, et al, 2011; Waladbagi, 2011). The ME in Kurdistan has built a number of kindergartens (Kurdistan Regional Government, Ministry of Planning (KRGMP), 2011). Thus, there have been improvements in the quality of ECE in recent years (Alborz, et al, 2011).



1.6.



The value of this research



This research will have a benefit for many different aspects of Kurdish society as listed below: 1- Academic sector in university departments of education as they can use this research to inform their knowledge and understanding of the important contribution play can make in facilitating learning and development in young children.
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2- This study will provide pre-school teachers in Kurdistan with a basis for discussing the value of play in children’s learning as well as enabling them to consider solutions to possible issues through getting a good understanding of the importance of role-play. 3- This study will also provide pre-school teachers in Kurdistan the chance to express their views about play as a tool for learning. 4- This study might facilitate changes in practice within Kurdish kindergartens, thus increasing children’s enjoyment in learning as a result of applying some of these study recommendations. 5- Parents may also be able to get benefits from this study by knowing more about the role of play in supporting children’s learning and this can help them support learning through play in the home. 6- This study will deepen my own knowledge of the important contribution that play can make in facilitating children’s learning and development.



1.7.



Limitation of this research



1. Writing a research project in English was quite challenging for me as it was a third language for me after my native tongue, the Kurdish language, and the Arabic language as a second language. 2. Regarding the participants, some of them did not have academic qualifications and consequently they found it difficult to answer some of the questions. 3. The researcher had to rely on support to aid with data collection. 4. The sample size was small. 5. Many of the participants did not have access to the internet and therefore the interviews mainly had to take place over the telephone. 6



1.8.



Summary



This research includes five chapters as follows: Chapter one: as discussed earlier, this chapter introduces the main aims of the research and identifies the focus and research questions. Chapter two: the literature review is another meaningful chapter which presents a rationale for play based learning and for examining different categories of play. The overview of the theories will be discussed in this chapter and can be applied to play based learning as well as examining international perspectives on play. Chapter three: This chapter justifies the research methods and outlines the tools for data collection. It examines the validity and reliability of the study followed by pays good attention of the issue of ethics. This chapter also explains approaches to sampling. Chapter four: All the data that have collected here are presents and discusses its implications according to the research questions as aimed by the researcher. Chapter five: The main and important points from the findings will be summarized. This chapter also presents the recommendations and includes suggestions for further research.
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Chapter Two Literature Review 2.1. Introduction This chapter focuses on the process of children learning based on play through previous studies as follows. Ridle (2012) states that the first stage of a research project is to undertake a review of existing literature for some reasonings. This means that the literature review enables to reader to locate the field of enquiry within a theoretical framework. According to Robinson and Reed (1998) and Steward (2004) the literature review enables to reader to identify the previous research which has been conducted on a specific topic. This consequently enables the researcher to examine the underpinning theories (Fink, 1998).



In line with this, this research will start by defining, examining and categorising play. Next, the theories which support play-based learning in terms of how play supports children’s learning and development will underpin these definitions. Finally, international perspectives on play-based learning will be explored followed by a summary of the chapter.



Steward (2004) points out that the purpose of a literature review is to address specific research questions, address theories and present theoretical perspectives. From this, the specific research questions are: 1- Do kindergarten teachers in Kurdistan believe that play promotes learning? 2- How does play promote children’s cognitive and social development?
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3- Do Kurdish teachers understand the theory underpinning play-based learning? 4- Do Kurdish teachers understand the various types of play?



The first five years are considered to be the most important stage in children’s development due to their energy and desire to play (Miller et al, 2005). During this stage of their development, children are forming attitudes and values to enable them to function in society (Al Jahbary, 2006). It is assumed that the teacher plays a critical role in supporting children’s cognitive, social and emotional development (Penn, 2013). As a result, it could be said that the main aim of the literature review is to discuss the previous studies. For this reason, the researcher in this study considered a number of former studies about play in the Early Years Foundation Stage.



2.2. What do we mean by play? Play is often defined as an enjoyable action that has many advantages particularly for children at the age of 3-5 (Ridgers et al, 2012). Many books and studies have been written about play (Charlesworth, 2008; Hurst, 1997). The contribution that play can make to learning and development is complex but it is important that practitioners and parents have an understanding of its unique contribution (Miller et al, 2005; Wood and Attfield, 2005). According to Frost, (2008), play enables children to learn. However, play is not just an enjoyable activity that children engage in. Charlesworth (2008) emphasises that children learn at the highest level whilst engaged in play.
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Furthermore, play as a biological, natural function permits children to enjoy the time they spend playing as well as enabling them to learn about their surroundings. Canning, (2011) argues that ‘‘every area of development-physical, cognitive, linguistic, spiritual, social and emotional is equally important’ to children’s development’’ (p.21). Therefore, play could develop children holistically. According to Frost et al, (2008: 3) play ‘‘is fun, natural. It is something that people just do’’ However, there is evidence to suggest that some teachers do not believe that play serves an important purpose in facilitating learning (Hurst, 1997 and Frost, 2008). The reason behind this could be that some teachers think that play is not work and that play is just a fun activity rather than a way for learning. As a result, it is found that different teachers have different understanding between play and not play (McInnes et al, 2011).



2.3. What do children learn through play? Learning is an on-going process throughout life and play accelerates this process of learning. According to Pritchard, (2009) and Hurst, (1997) the process of play begins before children start school and continues throughout the rest of their education and life. Most ECE educators and parents agree that play is significant during the first five years. This importance is due to the child’s life in terms of facilitating their physical, emotional and social development (Singer et al, 2006). The Early Years Foundation Stage in the UK stresses that “every area of development-physical, cognitive, linguistic, spiritual, social and emotional is equally important to children important” (Canning, 2011: 20-21). Different types of play may help the children to improve different skills: “Children in the
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foundation stage learn best through play, experience and conversation”. (Miller et al, 2005:83). However, it is highlighted in some studies that play enables children to take control of their own learning. They emphasise that different countries use different methods of learning and play is not valued globally as an approach to learning (Moyles, 2012; Curtis and O’Hagan, 2009). According to Kalliala, (2006, p. 20) “Children do not play in order to learn although they learn through play”. This means that children are motivated from their desire to achieve their own goals during their play (Canning, 2011). Therefore, children will learn through their play to take turns, cooperate, communicate, and listen as well as learning about the world (Kalliala, 2006; Martlew, 2011).



2.4. Types of play There are various types of play which benefit children in different ways. The choice of play is based upon the level of enjoyment and engagement in play. Thereby, teachers need to have good knowledge of the different types of play and the rationale for using these (Miller et al, 2005). In view of this, it can be said that the play enables children to extend their knowledge and skills and prepares them for adult life (Moyles, 2012).



As mentioned, there are several types of play that can be considered by teachers throughout their professional career. Many studies have confirmed that there are several types of play that teachers can implement in their teaching (Wood and Attfield, 2005; Miller et al, 2005). Play can be classified into several types, including fantasy, recapitulative, deep, object, mastery and creative play (Moyles, 2012).
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However, Whitebread et al (2012) pointed out that modern Psychology literature generally separates play into five types and which can be seen below: 1- Physical play 2- Object play 3- Symbolic play 4- Pretence/ socio-dramatic play 5- Games with rules (Whitebread et al, 2012: 18) Clearly, the impact of these kinds of play have on children’s learning and development are that they help the process of learning to be effective and successful (Miller et al, 2005). For more clarity, only two of these types can be analysed in detail by the researcher with a view of gaining a greater understanding of them. The selected types are social-dramatic play and physical play.



2.4.1. Social- dramatic play Undoubtedly, social-dramatic play leads to improvement in learners’ intellectual and emotional development. Mellou, (1994: 105) has confirmed that “social dramatic play is fundamental in terms of reinforcing their emotional, social and intellectual development of children”. In other words, it is possible to say that this type of play has a significant impact on children’s development in the early years. These effects might play a significant role in many aspects of children’s development (Mellou, 1994). For example, children develop an awareness of different roles in everyday life and emphasising socialdramatic play can help them to develop their linguistic skills (Moyles, 2012).
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According to Whitebread et al (2012) and McEntire, (2009), most types of play develop similar skills. However, Moyles (2012) points out that, there are some differences between types of play. For example, role-play might be different in that the roles are conveniently divided and sustained over ten minutes. It means that this typically includes a verbalized theme or story.



Additionally, some studies have shown several of the benefits of dramatic play for children which are worthy of discussion. For example, Mellou (1994: 105) stated the following advantages: 1- It provides personal expression and catharsis of inner desires. 2- It helps the child to distinguish between reality and fantasy 3- It provides for children's social adaptation. 4- It is a dynamic tool for learning 5- It improves intellectual development and specifically creativity, through interaction, transformation and imagination



This type of play enhances children’s self-regulation, especially for children who are easily distracted (Whitebread et al (2012),. Furthermore, Vedeler (1997) illustrated that social dramaticplay helps to improve children’s language skills. This is because this type of play involves group interactions that give the children a chance to practice their language skills. However, some teachers have criticised of this kind of play as they believe that it creates immature behaviour. Although the children are continuously under the teacher’s observation, they may become disruptive and some may choose to dominate the play (Mellou, 1994). 13



This kind of play is the most popular one to be practiced in Kindergartens in Kurdistan. This might be because it is easy for teachers to put it into effect and since it is a group play, it is suitable for Kurdistan schools where the playground is enormous.



2.4.2. Physical play



Physical play is another type of play which is worthy of discussion. This kind of play is quite significant because it consists of some key activities, including symbolic and games activities (McEntire, 2009) and (Whitebread et al, 2012). Pellegrini and Smith (1998: 576) described this type of play as “involve[s] symbolic activity or games with rules; the activity may be social or solitary, but the distinguishing behavioural features are a playful context”. It is evident that physical play has a positive impact on the learner because it helps children to keep their health balanced and aids physical growth (Hills et al, 2011).



Furthermore, the time between physical play and physical development lasts twelve years as included by some studies due to during this time, physical movement is critical in helping children’s bodies to grow. It aids the development of their fine and gross motor skills (Moyles, 2012). Miller et al (2005); Whitebread et al (2012) Similarly, it is indicated that physical activity is important in preschool; also, physical activity also aids hand-eye coordination (Pellegrini and Smith, 1998).



In addition, Whitebread et al (2012); Miller (2005) and (Click and Karkos, (2011) emphasise that physical play is divided into three forms of activities. Firstly: exercising is a form of the play such as ball play, skipping and jumping. Secondly, fine-motor play, for 14



example, colouring, construction toys and junk modelling. Thirdly, rough-and tumble play which involves parents or friends. This form of play is diverse and also encourages children to become more actively fit.



Most researchers state that physical play is necessary and vital for children. For example, the study by Bekker and Eggen(2008) focuses on the effect of playing football by children as an activity. The study concluded that this activity increases self-esteem and makes the children believe in their ability. Furthermore, Mellen (2002) examined 157 families in the USA with children in preschool. His findings indicated that the parents who play with their children foster a positive impact on children’s emotional intelligence and social interaction. In confirmation of this, Moyles (2012) believes that motor physical play is supportive of children’s mental ability by encouraging children to problem solve. Whitebread et al, (2012) explained that physical play that involves wrestling, grappling and chasing encourage children to control their aggression.



In view of this, teachers should persuade children to take part in physical activity in the school environment and parents should also do the same in the home environment. Teachers also need to be aware that a child’s sex influences how they play. For example, boys are more engaged and more active than girls. And the boy may prefer outdoor physical play whilst girls may prefer to play indoors (Macdonald, 1993) and (Moyles, 2012).
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With regard to education in Kurdistan, this type of play is also used by teachers in preschool. The KEP has repeatedly emphasised the important of physical play for children in preschool and tried to promote this play in primary school too (Cara, 2010). However, the lack of playground in kindergartens can often act as a barrier to the implementation of physical play.



2.5. Play Theorists The concept of play in terms of its effect on children is discussed throughout educational research. Several studies have argued about play and its status amongst individual learners. They have discussed the play and its role in learning, and focused on philosophical, psychological and biological aspects of play. Those psychologists and biologists have also indicated the value of play in children’s learning and development (Wood and Bennett, 1998); Curtis and O’Hagan, 2009); Elkonin, 2005). Four major play theorists will be discussed in this chapter.



2.5.1. Sigmund Freud (1856- 1939)



Psychoanalysis defines a theoretical way of analysing a human’s psychological and emotional reaction in relation to children when learning. Freud was a founder of this theory and he explored the internal effect of learning on children (Mellou, 1995). Curtis and O'Hagan (2009) supported Freud’s arguments and claimed that play is important in order in developing the emotional development of children. As a result, children can gain the learning experience by themselves. This experience could be either positive or negative.
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However, it is widely accepted that adults are considered the source or the cause of children’s behaviour. This means that adults may have an effect on the way in which children play. For that reason, children sometimes repeat the experiences they have observed by imitating the adults around them. Some children go through a negative experience and respond to what they have experienced. A child who is physically assaulted by parents may re-enact this experience through their play (Mellou, 1994; Smith and Gosso, 2010).



Freud believed that play is a mechanism for children to express their traumatic experiences (Mellou, 1994). This means that play enables children to explore their emotions and feelings such as jealousy (Curtis and OHagan, 2009). It also enables children to manage their anxieties. Children can learn through their play to come to terms with stressful experiences by acting out solutions (Smith and Gosso, 2010). Adults can structure play to help children manage difficult experiences through play and they can also teach children to manage their feelings.



2.5.2. Jean Piaget (1896-1980) and Lev Vygotsky (1896-1934)



Piaget and Vygotesty are constructivists. According to the view of constructivists, a child’s knowledge is constructed through the act of play (Charlesworth, 2008). Mooney, (2000) argued that children can learn about mathematical concepts during play through a process of active exploration. Those constructivists, to a reasonable extent, were in agreement that play supports children’s cognitive development. They recognised that the process of active exploration enhances children’s cognition and they also argued that children could develop an understanding of mathematical concepts through play. 17



However, their views were not always consistent. For example, Vygotesty saw the relationship between play, cognition and imagination as much more complex as Piaget assumed it was. For this reason, it seems that Vygotesty paid more attention to this relationship when compared to Piaget (Boyce, 2008).



It could be noted that, the differences between Piaget and Vygotesty, which is worth mentioning, is regarding play and its impact of children, as Piaget thought that children do not learn a new skill during the play. He meant that children should already have knowledge of what they want to do. In contrast, Vygotesty believed that through play children develop new skills (Wood and Bennett, 1998).



Another point, which shows the dissimilarity between both of these theorists, is their different perspective about qualitative learning in children. Piaget believed that children constructed knowledge from first hand experiences with their senses. As a result, children will learn through a process of repetition. However, Vygotsty emphasised the importance of the social context, such as the family, education and culture, on learning. He also stressed the importance of talk and language in learning (Mooney, 2000) whereas Piaget saw children as lone learners (Newton and Jenvey, 2011).



2.5.3. Maria Montessori (1870-1952)



It is difficult for one to understand and decide on the value of play without mentioning Montessori. This is due to the fact that many people are confused about Montessori’s perspectives on play. Montessori believed that play was a child’s ‘work’ and she emphasised the importance of repetition and self-correction in the process of learning (Malm, 2004). Through the completion of repetitive tasks, pupils can learn through their 18



own mistakes and therefore, she saw play very much as an individual activity based on a process of trial and error (Lillaro, 2005).



According to Hainstock (1997) and Elly Singer (2013), Montessori adopted a wider view of what constitutes play. This means that Montessori conceded that play is everything that a child does rather than a specific assigned activity. She emphasised the importance of movement and outdoor learning (Curtis and O’Hagan, 2009). So, physical activity enables children to use their hands and minds, which facilitates the development of a strong, healthy body (Singer, 2013).



Furthermore, her study stresses the importance of learning about real life experiences through play rather than imaginative play, in contrast to Piaget and Vygotsky (Lillard, 2005). She stressed the importance of learning about the real world rather than imaginary worlds. Montessori focused heavily on the environment for learning. She believed that children needed access to space and natural materials to help them to learn about the real world (Mooney, 2000, Frost, 2008). She believed that the teacher needed to prepare the environment for learning and she emphasised the importance of allowing children to play with real objects. In contrast, Russell (1995) questioned the value of preparing the learning environment in this way for children.



2.6. International perspectives on play based learning Play based programmes have been developed and employed by many early childhood educators within several countries. Many educators and researchers in different countries have attempted to investigate the importance of this approach in development and 19



learning (Nalan and Kilderry, 2010 and McInnes et al, 2011). However, there is no any particular acceptable approach amongst them to be used as a framework for pedagogy teachers around the world. Play theorists have developed different approaches to playbased learning. These include: Rudolph Steiner, Chris Athey (Schema), Reggio Emilia, the Te Whariki approach and The Montessori approach (Miller et al, 2005).



Those approaches have been influential in ECE and have guided day-to-day practice in early year’s settings (Miller and Deverux, 2003 and Miller et al, 2005). For example, in the UK there is evidence of various approaches to play-based learning (Molys, 2012). Additionally, in New Zealand the Te Whariki approach is used. The Reggio Emilia approach originated from Northern Italy (Wood, 2013; Miller et al, 2005).



2.6.1. Approaches: Structured unstructured Pedagogical for leading children’s play and learning



There are various approaches to play-based learning and teachers’ beliefs inevitably influence their approaches to play-based learning (Frost et al, 2008). For this reason, it could be said that there is no agreement between educators in relation to the various approaches (Miller et al, 2005 and Frost et al, 2008).



Teachers generally differ in whether they believe in child-initiated play or structured play (Peng, 2011). Those who support child-initiated play believe that children should be able to initiate their own learning and they should have a degree of freedom (O'Brien, 2009). Through child-initiated play children get the opportunity to explore their environment (Curtis and O’Hagan, 2009). However, as children become cognitively more able they benefit from a degree of structure in their play (Peng, 2011). 20



Conversely, there are those who believe that children benefit from structured play in which adults take a more dominant role. (Hoffman, 1997). According to Miller et al, (2005) children can obtain the extra information and experiences with their teacher more than when they play alone as the first group believed. This is especially useful in cases where adults are able to structure children’s language through play (Cogher, 1999). Moreover, in dramatic play, the teacher supports the children to take on different roles and guides them to do this with increasing effect.



Arguably, both approaches have benefits and drawbacks. Critics of the structured approach have sometimes termed the teacher-directed approach as developmentally inappropriate practice as it ignores the developmental stages of the children in the process of their learning (Peng, 2011). However, those who support structured play believe it is necessary to extend children’s skills and knowledge through play (Moyles et al, 2005). In contrast, Moyles (2012) points out that during unstructured play children learn language and develop their imagination. This might lead to improved skills, understanding, and thinking (miller et al, 2005).



In other countries such as United States and Hong Kong, teachers adopt different approaches to play-based learning (Peng, 2011). McInnes et al (2011) and Martlew (2011) found that teachers differ in their approaches to play-based learning in the UK. Furthermore, Broström et al (2012) found that teachers in Sweden and Denmark believe that children learn better through unstructured approaches. Regarding different types of play, the above approaches are important to follow by teachers. 21



2.6.2. Forest Schools approach



It is very important that children get the opportunity to play outdoors (Canning, 2011) as outdoor learning provides children with the opportunity to explore and discover (Sandereg, 2002). It has been considered that the learning environment is the third teacher for children (Dowling, 2006 and O’Brien and Murray, 2007). Indeed, most educators believe that outdoor learning is important for children. In the UK the Early Years Foundation Stage emphasises that “every child must have opportunity to play indoors and outdoors, all early years settings must adapt outdoor natural environments. It has benefits for them” (Canning, 2011: 45). Nowadays children have limited opportunities to play outdoors (Ridgres et al, 2012). Consequently, it is important that children experience natural outdoor learning environments in pre-schools (O'Brien, 2009).



Many kindergartens are increasingly using the forest school approach (O'Brien, 2009). These environments provide children with different kinds of learning than the opportunities which the indoors provides (Leeder, 2003). The forest school approach helps children to develop skills such as problem solving or collaboration (O'Brien, 2009). Thus, forest school experiences can be easily be linked to all areas of the curriculum (Green, 1999). Through these experiences pupils develop an increased knowledge of the natural world (Ridgres et al, 2012 and Carrll, 2007). Frost et al, (2008) claimed that through interacting with the natural environment children learn to develop their language skills, as well as their social and emotional skills. It can be challenging to implement forest school education during periods of cold weather (Canning 2011). 22



However, the winter months provide children with fantastic opportunities to further develop their understanding of the effects of seasonal changes on the environment (Wood and Attfield, 2005). According to Ridgers (2012) unstructured outdoor play is highly beneficial for pupils. Consequently, teachers should make use of the outdoor environment at all points during the year (Ridgers, 2012 and Hainstock, 1997).



2.6.3. Reggio Emilia



The Reggio Emelia approach is a well-known model of education. It originated from a small town in northern Italy. This approach has since been adopted in other countries, particularly for children in the early years (Devereux and Miller, 2003). The approach emphasises the importance of learning through play. Children have access to space, time and materials to develop their play. All of these are facilities for children to open mind and improve knowledge (Miller et al, 2005). Children can develop their artistic skills through outdoor play (Frost et al, 2008).



The approach is used in the United States, United Kingdom, Sweden, Japan and France (Fraser, and Gestwicki, 2002); Abbott and Nutbrown, 2001). Wood and Attfield (2005) described this approach as multi theoretical because it combines theoretical perspectives from Piaget, Bruner, Dewey and Vygotsky (Mitchell, 2007). The approach is based on a socio-cultural perspective in which cooperative learning is valued (Devereux and Miller, 2003). The approach also emphasises the important role of the adult in supporting learning.
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It appears that the relationship between children and teachers is at centre of this approach (Devereux and Miller, 2003). The curriculum is not pre-determined, resulting in the children effectively leading the learning and the teacher following the child’s interests. The approach is based on the ‘hundred languages’ method of expression in which children are encouraged to communicate in a variety of ways (Thornton and Brunton 2005), for example through drama, language, play and writing (Miller et al, 2005; Finegan, 2001). Moreover, Reggio believed that children learn through first-hand experiences (Thornton and Brunton, 2005). Frost states that the teacher has several roles in this approach; such as that of the guiding educator (Frost, 2005). There are some challenges with this approach. For example, the approach requires a great deal of space and resources, which are not always available. (Frost et al, 2008 and Frasre and Gestwicki, 2002).



2.7. Summary As discussed in detail earlier, the literature review in this chapter highlighted six main areas in relation to this topic. The study started with definition of the play and its meaning in detail. The relationship between play and learning is mentioned and analysed followed by theoretical perspectives on play-based learning. International approaches to play-based learning are addressed. The following chapter will address the methodological issues pertaining to this study.
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Chapter three Methodology 3.1. Introduction. The purpose of this chapter is to outline the research methodologies which were employed in this research. As a plan for the research, it starts by outlining the aims of the research which then draws in the research questions. It critically discusses the research methodologies which include quantitative, qualitative and mixed methods. It then applies and justifies tools, questionnaires and telephone interviews used for collecting data. It also discusses the selection of the sample, data collection, issues of reliability and validity and ethical issues in the research. The pilot study is explained, along with data collection methods and strategies for analysis of the data.



3.2. Research aims The aim of this study is based on four research questions, which relate to the aims of this study as summarized below: 1- Do kindergarten teachers in Kurdistan believe that play promotes learning? 2- How does play promote children’s cognitive and social development? 3- Do Kurdish teachers understand the theory underpinning play-based learning? 4- Do Kurdish teachers understand the various types of play?



All these questions aim to elicit teachers’ views on the role of play in terms of learning and to examine their practices in both the classroom and outdoors. In order to obtain answers to the research questions, interviews and questionnaires were used with teachers 25



in Kurdistan kindergartens. Both qualitative and quantitative approaches are used in the research in terms of collecting data.



3.3. Research methods 3.3.1. Qualitative and quantitative approach



In this research, the two approaches were used; qualitative and quantitative. It has become more accepted for both qualitative and quantitative approaches to be more common in education research (Muijs, 2004). However, both approaches are rather different to each other, but they can sometimes complement each other (Neuman, 2003). Allwood, (2011) argues that both approaches are different and when they are used together research can be is strengthened in terms of its validity. The strengths of one approach can counteract the limitations of the other (Davies, 2007). This increases the creditability of the results. It would be better and important to discuss quantitative and qualitative approaches separately before the explanation of mixed methods (Gray, 2004).



Clearly, when the researcher needs to gather and analyse the quantitative approaches should be adopted if statistical data is required. Muijs, (2004: p.1) describes a quantitative approach as “Explaining phenomena by collecting numerical data that is analyzed using mathematically based methods”. As a result of having statistical data in this study the researcher has used a quantitative approach in her research project. Notably, the researcher has chosen quantitative due to its statistical role. Denscombe (2010) states that the quantitative approach is necessary to the researcher in social science research. The use of statistics makes the analysis easier than in qualitative approaches.
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Although there are some advantages behind the use of the quantitative approach as discussed above, it also has some disadvantages. For example, quantitative data often lacks depth and does not provide the participants the opportunity to add their perspectives in great detail.



Thomas (2003, p.1) defines a qualitative approach as “multi-method, involving an interpretive, naturalistic approach to its subject matter”. Thus, qualitative researchers attempt to do research in a natural location and they try to elicit people’s thoughts and feelings. Hennink et al. (2011) pointed out that the qualitative approach is beneficial for answering ‘how’ and ‘why’ questions which enhances the depth of the research. Furthermore, qualitative approaches situate the data within their natural contexts (Neuman, 2011). Therefore, qualitative approaches take longer to implement because they attempt to collect rich information about the contexts which influence the participants’ perspectives (Denscombe, 2012).



3.3.2. Mixed-methods



It is quite useful for some researchers to collect and analyze data by combining research approaches. This is called a mixed-method approach which combines both quantitative and qualitative approaches. According to Creswell and Plano Clark (2007: 6) “mixed methods involves both collecting and analyzing quantitative and qualitative data”. As mentioned earlier, there are some advantages in using a mixed-method approach. First, a mixed-methods approach allows the researcher to be more confident in his/her findings (Creswell and Plano Clark, 2007). Secondly, this form of triangulation increases the validity of the study as the weaknesses of one approach are counteracted by the strengths 27



of the other. This means, that sometimes the tools make each other stronger or hide the drawbacks of the other approach. For this reason, this study has used more than one method to avoid any unpredictable problem.



On the other hand, there are some disadvantages of using mixed-methods. It is time consuming to use mixed methods and it can generate significant amounts of data which then needs to be analysed (Creswell and Tashakkori, 2007). It can be difficult to organize the findings in a coherent way if a mixed-methods approach is adopted (Teye, 2012). Therefore, the researcher in this study tried to be aware of these drawbacks and attempted to avoid them.



In addition, the aim of using triangulation is to integrate both qualitative and quantitative data on the same topic and in different research questions (Punch, 2009 and Flick, 2007). The integration of both qualitative and quantitative data under different themes or research questions strengthens the validity of the study. Creswell and Plano Clark (2007) and Gray, (2004) point out that quantitative data tends to provide specific responses which can easily be categorized. In contrast qualitative data includes open ended responses which are often more difficult to categorise. This study used both open ended and closed questions to elicit a variety of responses. The use of different types of questions made it possible to generate a range of responses which further strengthened the validity of the study (Punch, 2005 and Torrance, 2012).
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3.4. Data Collection 3.4.1. The questionnaire



The most widely tool which can be used for gathering data in research is the questionnaire which is often used for collecting primary data. Gray, (2004) points out that the questionnaire is one of the main tools, due to its efficiency.



The researcher in this study has used the questionnaires as it a useful and easy tool to administer. According to Denscombe, (2010) questionnaires are easier to use for large numbers of people. Gray, (2009) points out that the benefits of questionnaires relate to their low cost, convenience and the fact that one questionnaire can be used in different contexts. Denscombe, (2010) pointed out that technology such as the internet makes collecting data by questionnaires easier as the researcher can send the questionnaires to the participants via networking tools such as E-mail.



However, although technology makes it easier for the researcher to administer questionnaires, this method has some drawbacks which are worth mentioning here. For example, sometimes the questionnaire is ignored by the participants, especially if it is too lengthy or if there are too many questions (Gray, 2009). The use of open questions to elicit richer data can also be problematic as participants may prefer closed questions which provide limited information but are quicker to complete (Kumar, 2011).



There are two main kinds of questions; open-ended and closed. Arguably, both types of questions were used in this study which aimed to explore teachers’ beliefs and attitudes on play-based teaching in the Sulaymania from Kurdistan Regional Government (KRG). 29



Furthermore, sometimes the respondents do not express themselves perfectly, especially when answering open questions. The literacy skills or cognitive ability of the participants may not be at an adequate level for the participant to complete the questionnaire (Gray, 2009). Therefore, the researcher should be aware of this when designing the questionnaire and when identifying potential respondents. (It may be a point worth mentioning here that if the respondents are teachers, then it is likely that they have the cognitive ability and literacy skills to answer the questions as the point of their role is to teach those same skills to others).



3.4.2. The interview



The other tool for collecting primary data is the interview. Blaxter et al, (2010: 193) describe the interview as a discussion between interviewee and interviewer about the issue: “interview methods involve questioning or discussing issues with people”. The purpose of interviews is to obtain the beliefs or opinions of the interviewees by having a face-to-face or telephone discussion (Burns, 1997 and Denscombe, 2010). According to Gary (2009) an interview may be more enjoyable for the interviewee. This is because he/she may enjoy speaking about his/her experience. Through this process they may be encouraged to speak honestly about the subject. However, Denscombe (2010) claims that interviews can be time-consuming and difficult to analyse.



According to Burnett (2009) and Denscombe, (2010) there are many types of interview. These include the structured interview, semi-structured interview and unstructured interview. According to Kumar (2011) the semi-structured interview provides the 30



interviewer with the freedom to deviate from the questions and is more flexible than other types of interview. Semi-structured interviews have been used in this research due to the flexibility they provide (Kumar, 2011).



The research in this study has used telephone interviews. This approach has some benefits; they are low in cost and quicker to administer than traditional face-to-face interviews (Bryman, 2012). The semi-structured schedule enables the interviewer to transfer ownership of the process to the participant (Denscombe, 2010). However, there are some disadvantages; first, it is difficult to note body language and they tend to be shorter than face-to-face interviews (Bryman 2012). The interviewer can make notes or use audio-recordings. The latter approach is useful as repeating the recording makes it possible to revisit the interview numerous times (Thomas, 2003). The researcher in this research has written notes and made audio recordings during the interviews.



3.5. Research Schedule By creating a research schedule the researcher should have a clear plan for undertaking the research and managing their time. It was recommended by Thomas, (2009) that the research project needs an appropriate plan due to the time needed to design the research instruments, collect and analyse data and write up the study. Similarly, Burnett, (2009) has also advised the researcher to have a plan during the conducting of a study.
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3.6. Sampling Researchers need to consider what sample is appropriate for their study. Mertens (2005, p. 307) confirmed that sampling refers to the “method used to choose a given number of people or things from a population”. It is clear that the researcher cannot conduct research with all members within a community and consequently most research is smallscale. As a result, the researcher might need to take a representative sample from a specific context. A random sample was used in this study. Denscombe, (2010) emphasises that selecting a random sample reduces bias and is easy to control (Davies, 1997). However, Guarte and Barrios (2006) argue that a random sample may not be representative of the broader population.



Thomas, (2009) believes that the findings might be increased if the strategy of sampling is considered carefully. The contributors in this research project were teachers. Twentythree teachers in six kindergartens were asked both closed and open questions. Also, participants were of both genders.



3.7. Research issues 3.7.1. Pilot study



It is important for the researcher to ensure of the validity of tools that are to be employed within the study. This process is called piloting (Thomas, 2009 and Blaxter et al, 2010). Regarding this study, which used both questionnaires and interviews, the researcher did a pilot as part of her study.
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Four critical friends contributed to the pilot. They were asked to check the legibility of the questions and comment on the time taken to complete them. Subsequently some questions were modified after the pilot had been conducted.



3.7.2. Validity and Reliability



Inevitably, validity and reliability should be taken into consideration by the researcher within any kind of research project. The terms have different meanings but are often used interchangeably (Neuman, 2011 and Punch, 2009). They will be analysed separately as follows:



Regarding validity, the study is valid if the research tools address the aims and research questions. According to (Kumar, 2011: 184) validity is the “ability of a research instrument to demonstrate that it is finding out what you designed it to”. This means that the findings must provide the reader with a clear picture of the objectives of the study.



However, for the study to be reliable, the findings should be stable when the research is repeated on different occasions by different researchers (Thomas, 2009 and Hollway & Jefferson 2004). Similarly, Kumar (2011: 184) confirmed that the reliability refers to the “consistency in its findings when used repeatedly” which means that the study is able to be conducted by another other person or at another time with similar results. The researcher in her study tries to prove her dissertation through reliability. It is predicted by the researcher that if this piece of research was to be conducted in another city in Kurdistan the same result could be obtained.
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3.7.3. Ethical consideration



Earlier in this research many important requirements were discussed, such as, research aim and methods including qualitative and quantitative, data collection tools and research schedules. These aspects are mentioned to ensure of the validity and reliability in terms of the findings of the study (Bell, 2010 and Gray, 2004). However, reference needs to be made to another requirement for ensuring the study is valid and trustworthy, which is ethical issues which consist of various parts (Walford, 2005). As Burton and Bartlett (2009: 31) state, “there can be various ethical positions that can be taken”.



These issues of ethics are summarized by researchers (Punch, 2005; Kumar, 2011; Neuman, 2011 and Gary, 2009) as follows: 1. Confidentiality, privacy and anonymity must be assured to the research participants and the institutions. More clearly, Informed consent is a way of seeking the permission from the stakeholders and Principals of kindergartens before starting the collect of data. 2. Consent is voluntary and participants can withdraw at any time from the research. 3. Participants should be given clear information about the aims of the research and what the researcher is trying to achieve.



Furthermore, according to some other studies, the participants should respected by the researcher in any research project (Oliver, 2003). This could be done by keeping their names or by giving them anonymised names (Walford, 2005). Burnett (2009, p. 89) states a researcher should “carefully consider how you would ensure ethical participation in your research project”. The reason behind this is to ensure the participant is more 34



confident and responds to a reasonable extent to the questionnaire and interview with full knowledge of how the information is to be used (Boeije, 2010 and Gray, 2009).



3.8. Conducting the research This research involved designing both a semi-structured interview and a questionnaire. The first stage of the research started in May 2013 where permissions were obtained from the supervisors of the kindergartens (city Sulaimani in Kurdistan/ Iraq) (See appendixes 1, 2 and 3 , 4). The questionnaires were translated to Kurdish language. The questionnaire was then sent by email, printed by someone (not the researcher), and delivered to the area (City Sulaimani) The consent form for this study was given to the stakeholders, including the directorate of education and the directors of kindergarten. Then the questionnaire was distributed amongst the teachers in six kindergartens; three public and three private kindergartens. Twenty teachers participated in this study and seventeen of them were female. The data was collected over a three week period. In addition, four of the teachers were interviewed by the interviewer (See appendixes 5 and 6).



To obtain more information in relation to the response, four teachers were selected randomly for the semi-structured interviews; two were men and two were women. It was estimated that each semi-structured interview would last twenty minutes. According to Gray (2009) the mobile telephone can normally be used for long distance interviews. This research used a mobile phone and audio-recording. The Kurdistan participants did not use social networking so the telephone was the best way of collecting the data. This process took approximately three days.
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3.9. Research analysis method A thematic approach was used as a key technique for analyzing the data. Responses were coded and grouped into categories (Curtis and Curtis, 2011). This study followed this technique for a range of reasons which are summarized by Bryman, (2012): 1. Open coding, which means putting the selected data in different categories and analyzing them accordingly. 2. Matching the suitable relationship between the research focus and research questions. 3. Building the codes based on either field notes or transcripts. 4. Coding enables the researcher have basis for understanding the data theoretically. Only four is written as a reason here, the others are just descriptions of what the thematic approach entails and do not explain why this approach should be used. Please reconsider your wording here. (Perhaps explain why each point is helpful to your project)



The themes are divided into three types: open coding, axial coding, and selected coding (Curtis and Curtis, 2011). In this study open coding was used. The data was read by the researcher thoroughly to find similar information to group together (Boeije, 2010).



There is some debate about using the thematic in the research project. For example, according to Dives, (2007) the thematic approach can be used in interview research when speaking with the participants face to face. However, others believe that it can be used within questionnaire research including open ended questionnaires (O’Leary, 2004). In line with this, the researcher used the both kinds in her study.
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There are several advantages behind using the above mentioned thematics. Firstly, the use of this technique might be helpful for the researcher in terms of analyzing the qualitative data due to having more options by which to understand the data gathered (Curtis and Curtis, 2011). In other words, the researcher could understand the information deeply by using themes in terms of data collecting. As Glesne (1999) pointed out in his study, this kind of technique “allowed me to reflect on initial themes that emerged and to better understand the data collected”. Also, flexibility is another advantage which helps the researcher in regard to discovering and exploring the data in the logically way as aimed in this study (Bryman, 2012).



3.10. Summary This chapter has discussed the methods and approaches which were used in this research. The researcher gathered the data by using both quantitative and qualitative tools. The benefits and drawbacks of each approach have been discussed. The combination of both approaches increased the validity and reliability of the research. The specific methods used were interviews and questionnaires and these have been discussed. Ethical issues have been given due consideration. Those tools were piloted and this process has been explained. In the following chapter the data that obtained will be presented and analysed.
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Chapter four Data Analysis 4.1. Introduction This chapter will focus on presenting the findings and results that have been obtained through two different tools. The tools that were used in this research were questionnaires and interviews. The data will be analysed and evaluated. The data addresses the research questions identified in chapter 1. The perspectives of teachers about play based learning were sought from twenty-three teachers. Four teachers also participated in semistructured interviews.



A thematic approach has been adopted to present the data. This chapter is divided into four main themes which relate to the research questions. Research question one: Do kindergarten teachers in Kurdistan believe that play promotes learning? Research question two: How does play promote children’s cognitive and social development? Research question three: Do Kurdish teachers understand the theory underpinning playbased learning? Research question four: Do Kurdish teachers understand the various types of play?



In addition, the excel program was used for justifying and analyzing data. Bryman (2012) pointed out that the pie chart is one of the most common methods used for presenting data in educational research. Its importance is mentioned in another study in terms of
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presenting quantitative data (Gray, 2009). For this reason the pie chart is used in this dissertation.



In order to make sense and give a clear picture, this chapter is separated into five sections. The first section gives an overview of the teachers’ professional training and its impact on their views on the early year’s stage of education. The next section will be about teachers’ beliefs on the role of play in children’s learning. Thirdly, the next section will explore teachers’ perspectives on outdoor play. A further section examines training for teachers and examines teachers’ knowledge of the theories of play.



4.2. Qualifications of preschool teachers 4.2.1. Professional classification



As indicated from the results, this study was conducted with participants who were all teachers working in the kindergartens of Kurdistan. According to Pang, (2011) teachers’ continuous development is critical in enabling teachers to provide children with effective learning opportunities. This study sought to ascertain the perspectives of the kindergarten teachers and open up the debate about the role of play in learning.



4.2.2. Gender classification



Similar to other studies around the world, the findings of this study also showed that the teachers who work in kindergartens were mostly female. Of the twenty-three teachers who were contacted from the city of Sulaymania in Kurdistan, twenty were female which represented 87%. In contrast, only three of them were male representing 13% (see table 4.1 and figure 4.1). 39



Furthermore, two males and two females participated in the interviews. The participants made specific references to gender during the interviews. Baran is one of the participants who commented that:



“I think that having both genders is necessary in the preschool, for two reasons. Firstly, children will encounter teachers of both genders during their education. Secondly, some children do not have a mother, father or both. These children might benefit from being taught by male and female teachers”.



Naughtion and Williams, (2004) have argued that as young children tend to play with children from their own gender group, it is important that they experience other genders through their interactions with both male and female teachers. Table 4.1: The teachers’ gender of early childhood. Categories gender of teachers Female Male Number of participant



Total



20



3



23



(87%)



(13%)



100



Figure 4.1: The teachers’ gender of early childhood.
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4.2.3. Age group classification



According to the findings of this study the preschool in Kurdistan consisted of three age groups of teachers. Teachers fell into the following age categories: 20-30; 31-40 and 4150. 26% were aged 20-30; 48% were in the range 31-40 and 26% were aged 41-50. The three participants involved in the interviews were in the group 31-40; however, only one of them was in the 41-50 group (see table 4.2 and figure 4.2). Peng, (2011) found that the age of the teacher influences their teaching style. Table 4.2: The teachers' age of early childhood. Categories age of teachers 21- 30 31- 40 41 - Over Number of participant



Total



6



11



6



23



(26%)



(48%)



(26%)



100



Figure 4.2: The teachers' age of early childhood.



4.2.4. The degree classification



Regarding teachers’ qualifications, the study found that all the teachers who participated and responded to this research were holding different qualifications. These included diplomas and bachelor’s degrees. The majority of the teachers who contributed to this study held a diploma (52%). Conversely, 31% held bachelor degrees. This means that
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both had qualifications related to educational issues. Teachers who held the diploma had graduated in a ‘teachers’ institute’ (see table 4.3 and figure 4.3).



Croninger et al (2005) attempted to ascertain the effect of teaching qualification on teaching methods. The study found that higher qualifications had a positive impact on teaching style.



Table 4.3: The qualification of teachers. Qualification teachers



Bachelors



Diploma



Other Qualifications



Total



Number of participant



7



12



4



23



31%



52%



17%



100



Figure4.3: The qualification of teachers.



4.2.5. The teachers work experience classification



Another aim in this study was trying to know the teachers’ experience and its impact in relation to children’s learning. The teachers had been working as preschool teachers for different lengths of time. The majority of teachers had nearly 10 years teaching experience (61%). However, some had approximately 20 years’ experience (22%) and 16% had more experience than this (see table 4.4 and figure 4.4). One teacher stated: 42



“Experience is critical. You develop more knowledge through working with and observing children over a number of years”.



Another participant in the questionnaire commented that: “It can be clearly seen that the novice teachers have knowledge of the theories but they also need to learn from the experience of others”.



According to Fraser and Gestwicki (2002) work experience is essential for teachers to develop their classroom practice. The study found that although novice teachers felt that play was important in children’s learning they often found it difficult to implement this in practice due to lack of experience.



Table 4.4: The teachers’ working experience. Years of teachers work experience Number of participants



1-10



11-20



20- over



Total



14



5



4



23



(61%)



(22%)



(17%)



100



Figure 4.4: The teachers’ working experience.
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4.3. Role of play for learning children This study found that the Kurdish teachers were positively aware of the important role of play in children’s learning. The data below (table 4 and figure 5) shows that the majority (61%) of the participants strongly agreed that play is the best way for children to learn. Only 9% of the participants strongly disagreed. The figures demonstrate that 91% either strongly agreed or agreed that play is the best way for young children to learn which indicates that participants view play-based learning positively. Therefore, the overwhelming majority of the participants thought that play was the best way for children to learn, thus supporting the findings of existing research (Curtis, and O’Hagan, 2009). However, one teacher pointed out that: “play provides children with the freedom to release their energy and express their abilities and thoughts”.



Another teacher commented that “children can experience enjoyment through their play”. Additionally, one other teacher commented that “Children feel happy when they play”. According to Wood (2013) play is naturally enjoyable and fun as children can develop activities using their own ideas and imagination. Some teachers highlighted the various roles that play can serve in supporting children’s learning and development. For example, one teacher commented that: “play allows children to think about and examine the world as well as enabling them to develop physically”.



The four interview participants all believed that play provides children with enjoyment. For example Hiwa reported that:
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“Play for children has two purposes: one of them is the enjoyment it creates. The other purpose is its role in child development and helping children to develop their imagination. Play provides learning opportunities those children would not be able to experience in any other way”.



One participant stated that: “play assists children in learning mathematics, sport and music. It also keeps children healthy. Additionally, it gives them a desire and passion for learning”.



Moyles (2010) pointed out that play deepens children’s knowledge and understanding. It provides them with first-hand experiences to enable them to learn in a natural way.



The overwhelming majority of participants supported the idea that play is the best way children to learn. Call and Featherstone (2010) confirmed that through play young children learn a great deal. Additionally, Peng (2011) has found that the majority of participants in her research stated that play is the best way for young children to learn, thus supporting the findings of this study. Furthermore a study by Taylor et al, (2004) found that teachers generally held the shared belief that play serves an important role in supporting children’s development. According to Bell, (2005) when a study gets similar results to previous studies then the study is reliable.



Table 4.5: The teachers’ answers about the importance of play and its influence on education. Question



SA



Ag



7- Learning through play is



14 (61%)



the best way for young



N



DA



SD



Total



7



2



23



(30%)



(9%)



100



children to learn. Not: SA: Strongly agree, Ag: Agree, N: Nether, DA: Disagree and SA: Strongly Disagree 45



Figure 4.5: The teachers’ answers about the importance of play and its influence on education.



In addition, this study found that most participants believed that children learn through group play and supported play rather than self-initiated play. Thirteen participants of the twenty-two responded ‘no’ to open question number 19. The majority the respondents agreed that group play improves social skills. One participant pointed out that: “Children through group play learn how create and relate to society with other people, they also learn critical thinking”.



Miller et al, (2005) states that contact with friends educates children about the skill of cooperation. Some participants claimed that: “Solitary play makes children feel isolated”. The study by O’Connor and Stagnitti (2011) found that play intervention by friends or teachers plays a role in developing children’s behaviour, social skills and language. However nine participants of the twenty-two felt that children sometimes need to play alone, one teacher stated that: “When children play individually they can practice their own ideas”.
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According to Canning (2011) when children initiate their own play it is a way of developing responsibility and initiating contact with his/her environment through using their senses for thinking and discovery. In the interviews all participants agreed that play assists in improving social skills. Teacher Nashmil reported that: “Children feel more enjoyment when playing with friends rather than playing individually, it is important to improve skills, for instance using dramatic play. I saw dramatic play used by an assistant for improving children’s language and it helped children to develop their confidence”. Moyles (2012) supported group play. Moreover, in the case study undertaken by Miller et al (2005) they found that children using cooperative play developed their social skills. In addition, Brain and Mukherji (2005) and Logue and Harvey (2009) make the link between dramatic play and the development of language and new vocabulary. Some studies have found that children at the age of three to four prefer to play in a group (Macintyer, 2001).



4.4. Teacher’s evaluations of outdoor play: Firstly, the results of this study show that the majority of participants (59%) agreed that children need to learn through an outdoor environment (see table 4.6 and figure 4.6). Table 4.6: The teachers’ responses about the necessity of outdoor environment. Questions 8-



Children need to learn through an outdoor environment.



SA



Ag



N



9



12



(39%)



(53%)



DA



SD



Total



1



1



23



(4%)



(%4)



100



Not: SA: Strongly agree, Ag: Agree, N: Nether, DA: Disagree and SA: Strongly Disagree
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Figure 4.6: The teachers’ responses about the necessity of outdoor environment.



One of the teacher participants, named ‘Chnar’, was interviewed by the researcher. She responded and said: “As it mentions in our curriculum, I believe that it is useful for us and necessary for our kindergarten to take the children outdoors. For example, after we finish learning about different animals we must take them to a zoo for to observe animals so that they know more about what they have learned”.



According to above comment, outdoor activity is one of the useful strategies that should be promoted by the curriculum. As Ginnis (2002) argues, there is a strong relationship between the curriculum content and what is done either in class or outdoors including play. Nashmil, another participant who supported this argument, said:



“According to the curriculum, the children must be taken to the garden daily for 45 minutes; however, it depends on the building. For example, if the building has a garden then they can be taken outside, but unfortunately some of the kindergartens do not have gardens” 48



According to the above responses, learning through the outdoors is supported by the participants of this research. The participants agreed that outdoor learning supports children socially, mentally, emotionally and physically. It was discussed in chapter two that outdoor play is important for children’s development and makes them stronger socially and physically (Canning, 2011 and O'Brien, 2009).



Outdoor learning can



provide “chances for social, mental, emotional and physical development” (Holmes and Procaccino, 2009: 1103). However, Baran strongly disagreed:



“I think if we recognize outdoor play as more significant and better than indoor play, I totally disagree. The weather is one challenge as throughout the winter season it is utterly cold and freezing, as well as being too hot throughout the summer season. Therefore, outdoor play is not suitable”.



This opinion has been supported by some previous research which states that large spaces can be dangerous and challenging to control in term of the security and safety of the children (Holmes and Procaccino, 2009, Wood and Attfield, 2005, Blanchet-Cohen and Elliot, 2011).



In addition, the findings of this study indicated that kindergartens in Kurdistan have two problems. These are a lack of outside space and a lack of physical resources for play. Therefore, kindergartens in Kurdistan may be missing out on the benefits of outdoor play in supporting children’s development in learning. 48% of the participants answered “yes”
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to question 11 which asked “do you have a large space in the classroom for children to play?” in contrast, 52% answered gave a response of “no”. From the interview responses it was very clear that the kindergartens had problems concerning a lack of facilities and space (see table 4.4 and figure 4.4). One participant stated that:



“In some classes, we have 30 children in a small sized room of 3m x 4m. Thus, how can children play or feel active when teachers do not feel comfortable to … most of the buildings for kindergartens are houses, in which the rooms are not suitable for playing with and educating children” (Nashmil)



Parsons (2011) points out that play materials and large spaces are both important to engage children in symbolic play. Additionally, in response to the question about materials for children’s play, more than half of the participants (55%) answered “No” (See table 4.7, figure 7 and 8). One participant in the interview stated that: “The materials don’t meet the required level for the big number of children which we have” (Chnar)



As reported in this comment, there is a lack of materials in relation to play space in kindergarten settings in Kurdistan. Fraser and Cestwicki (2002) confirmed that even though an educator has a reasonable awareness, having enough space gives power for organising learners and creating relationships between different ages within the group.
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Table 4.7: Teachers’ responses to the questions about space and materials. Questions



Yes



No



Total



11- Do you have a large space in the classroom for children



11



12



23



(48%)



(52%)



100



10



12



22



(45%)



(55%)



100



to play? 16- Do you have play materials for developing children and their thinking skills?



Not: Form the 23 participants in the questionnaires, 22 participants answered the question 16.



Figure 4.7: The teachers’ opinion about having space for playing.



Figure 4.8: Teachers’ responses to the question about play materials.



Previous studies showed the same result, such as the study “Preschool Movement Education in Turkey: Perceptions of Preschool Administrators and Parents” by SevimliCelik (2011). The perspective of administrators in kindergartens in Turkey showed that they have difficulty with limited space for playing outdoors and space for indoor play, 51



Also, the study by Badzis (2003) under the title “Teachers' and parents' understanding the concept of play in child development and education” found that the preschool teachers in Malaysia see outdoor play as central and consider it in their curriculum planning. However, returning to the result of this study, Badzis (2003) found the same result which was that 16 out of 30 participants who were working in kindergartens in Malaysia pointed out that they do not have enough materials for children to play.



It can be said that this study has established a consistency of findings in relation to published studies. According to this data, the Kurdish teachers felt that outdoor play is significant and they include it in their curriculum planning. Their responses made it clear that some buildings do not have the required facilities to enable children to play. This requires the government to build quality buildings for nurseries in Kurdistan.



4.5. Teacher’s evaluation for course training and curriculum for foundation stage. This study attempted to find out whether Kurdish pre-school teachers felt that curriculum reform was necessary. This information was obtained through question number 13. Sixteen participants (73%) responded by answering ‘yes’. However, 27% (six participants) answered ‘No’. One said that: “Fortunately, the curriculum could enhance all different aspects by helping the child to develop. Play could not do this”.
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In light of above comment, it is suggested that the curriculum should address children’s holistic needs. According to Littleboy et al, (2000) the curriculum should address the individual needs of children. One participant in the interview also referred to this.



Furthermore, another participant in this study felt that even though the curriculum had deficits, improving the curriculum might help to address individual needs. One participant said: “Our curriculum consists many of parts, but it needs to improve due to the lack of its structure”



Lohmander, (2004) argued that a reform of curriculum would lead to development and transformation of the teaching profession. Curriculum reform will alter the role of teachers in learning (see table 8 and figure 9). Regarding the Ministry of Education, the participants generally have a positive view. Some suggested that: “We need to prepare a perfect curriculum for preschool in the near future which is dependent upon on the Ministry of Education’s efforts”.



Results are summarised below: Table 4.8 : The teachers’ opinion about the relationship between curriculum and learning. Questions 13-



Do you have a curriculum to help you plan learning through play?



Yes



No



Total



16



6



22



73%



27%



100



Not: Form the 23 participants in the questionnaires, 22 participants answered the question 13.
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Figure 4.9: The teachers’ opinion about the relationship between curriculum and learning.



Regarding the implications for teacher training, most participants thought that the teachers need careful training. In addition, they noted that the government had not provided this. As illustrated below, only one-third of the participants answered “Yes” and the others answered “No” to the question. With regard to the government, one of the participants said: “To be honest, I believe the Education Ministry has neglected to offer courses of training for us. I mean the teachers are not supported enough for entering the profession”



As a result of taking the CT, the teachers could be improved professionally and get more ready personality to teach the child perfectly (Miller et al, 2005).



Regarding the lack of training indicated by the questionnaire, this study confirmed that teacher training was insufficient for preparing the teachers to a reasonable level. Out of four teachers interviewed, three of them attended the training and the other did not. However, all of them agreed that training should be further developed. Also, they noted the quality of the training:
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“Even the Ministry of Education is taking care of the teachers by opening the course annually, but it does not run frequently enough; also, the course trainers do not have not enough experience of the subject”.



The importance of teachers’ knowledge was another aim. Teachers were asked a closed question to address this. The findings showed that the large majority (92%) seen in table (10) and figure (11) felt that teacher knowledge was important (53% strongly agreed and 39% agreed). However, only one person strongly disagreed (4%). Four teachers were also interviewed. One commented: “I have knowledge about the kinds of play including block play, social dramatic play, and physical play”



Another supported this: “I personally know some play that can be played inside, as well as some other types of play can be used outdoors”



It is argued that understanding the types of play may help to develop teachers’ knowledge (Miller et al, 2005).



Table 4.9: Response of teachers about the necessity of knowing different sorts of plays. Questions 10-



It is better for the teacher to have a good knowledge of the different types of play



SA



Ag



N



9



12



(39%)



(53%)



DA



SD



Total



1



1



23



(4%)



(4%)



100



Not: SA: Strongly agree, Ag: Agree, N: Nether, DA: Disagree and SA: Strongly Disagree.
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Figure 4.10: Response of teachers about the necessity of knowing different sorts of plays.



In relation to the information about theories in support of play based learning, this study indicated that the teachers had greater theoretical knowledge than practical knowledge. For example, the majority of participants responded by ‘Yes’ to closed questions in relation to knowing information about the theories of play (see table 4.10 and figure 4.11). However, they found it more difficult to answer open questions. Only 6 of 23 participants accepted that they knew about the theories. Finally, it appeared that they only knew about the theories created by Piaget and Vygotsky. One of participant said that: “I know about the theory of Vygotsky, which is about how children learn everything through play’’



This is also not quite what Vygotsky said. He supported direct teaching as well as learning through play. In addition, Piaget was also well known by others:



“Piaget’s theory is important because it explains how children learn everything through play” 56



As discussed earlier, teachers should know more about educational theories including the theories of child development. Theories may help the teachers to facilitate good learning. As indicated, this study focused on two famous theories including Piaget and Vygotsky. According to Mellou, (1994) Vygotsky believes that play helps children's cognitive development more directly, rather than merely being a by-product of cognitive development. Additionally, in relation to Piaget, Curtis and O’Hagan (2003) pointed out that Piaget believed that the learning is more effective when children are offered a meaningful context and environment to support their play.



Table 4.10: The information of teachers about the theories of play based learning. Questions 14-



Do you have knowledge of the theories related to play-based learning?



Yes



No



Total



12



10



22



55%



45%



100



Not: Form the 23 participants in the questionnaires, 22 participants answered the question 14.



Figure 4.11: Teachers’ responses to the question ‘‘Do you have knowledge of the theories related to play-based learning?’’



Arguably, the findings of the study indicate that the teachers in Kurdistan might benefit from teacher training to improve their teaching. Notably, this supports other research that 57



has been done. For instance, in Palestine Al Jahbary, (2006) pointed out that the teachers in the private Kindergarten in the city of Hebron need are in need of training courses. According to Al Jahbarys’ results, teachers need more training to support children effectively. The data suggested that there are deficits in the current curriculum. It should be well arranged in such a way to address the needs of all children.



4.6. Summary of the findings chapter The findings discussed in the chapter are based on teachers working in preschools in Kurdistan. The teachers have different qualifications, genders, ages and years experience of work. The research found that the majority of them were female and had diplomas. They were aged 30-40, and had between 10-20 years teaching experience. It also found that the majority of preschool teachers in Kurdistan agreed that play is the best way for children to learn. The study also found that the teachers valued group play rather than individual play.



This study found that nearly all the teachers believed that play outdoors is important for the development of children in different ways. However, in kindergartens there were some problems such as lack of materials and space for play. Also the study found there is a need to strengthen the curriculum and training for teachers. The next chapter will summarise the key findings of this study in relation to the original research questions.
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Chapter five Conclusion and Recommendation 5.1. Introduction As a reminder, the aim of this research was to explore the teachers’ perspective of play based learning in kindergartens. This final chapter focuses on the conclusions which were drawn from the research questions. From there, some of the possible recommendations will be presented. The chapter begins by summarising the findings in relation to the aims of this study. Next, this study tries to explain the implications of these findings and the significance of play in childhood education. As mentioned, some possible recommendations in this study aimed to complete or develop care, specifically with play based learning for early years children in Kurdistan kindergartens. Finally, the research distribution gives some provided assistant suggestions for teachers and further study.



5.2. Summaries findings and results in relation to the research questions The purpose of this study was to answer some important questions as listed in both chapters 1 and 3. The main aim was knowing Kurdish teachers’ opinions and their knowledge about the role of play for young children, which included within the research the questions as follows: 1- Do kindergarten teachers in Kurdistan believe that play promotes learning? 2- How does play promote children’s cognitive and social development? 3- Do Kurdish teachers understand the theory underpinning play-based learning? 4- Do Kurdish teachers understand the various types of play?
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5.2.1. Do kindergarten teachers in Kurdistan believe that play promotes learning?



Fortunately, the findings showed that the Kurdish teachers had a positive awareness of evaluation play as a main way to educate children. The teachers who answered the questions via both questionnaire and interview have agreed that play is the best way to educate children. They believed that play is not only pleasurable for children, but is also considered one of the ways to improve their thinking in several aspects. The definition of play with regard to learning was obtained by the participants through their experience and views. For example, one participant believed that: "play is villainy doing by children for enjoying play is encourages children to think”.



Arguably, the previous research into early years education had a different way of describing play in terms of educating the child through play, according to Pui-Wah and Stimpson (2004), whose research was conducted in six kindergartens, where six teachers were chosen as participants through observations in six early years classrooms. The teachers’ perspectives were about play based learning. The findings of that study have acknowledged the play is the best activity for teaching children. However, another study is very different. For example, McInnes et al (2011), claimed that even play has a great impact on the children in terms of learning by some teachers, but it seems more of an enjoyable tool rather than useful for their learning by some others. In other words, children like playing a lot, but they probably cannot learn very well through it.



As discussed earlier, this study has found that the majority of the teachers believed in developing children in the field of social skill through group play, including dramatic play. It has been found that this kind of play was common in kindergartens of Kurdistan. 60



It has confirmed that the child can learn language, co-operation and how to respect different ideas between each other in a group. As theorist Vygotsky believes, children structure knowledge through interaction with other people, leading them to enhance the supportive learning of play (Fraser and Gestwicki, 2000). This means that the Kurdish teachers strove to educate children to have a social personality in the future, especially the young children when eligible for education by observing other people.



However, some other of the Kurdish teachers believed that the child-intention is necessary for the child to learn self-confidence through discovery, as Piaget argued that if the children take a freedom, they will be able to engage in play and creativity (Fraser and Gestwicki, 2000).



To surmise, this issue, which is based on different opinions by the educators, could be balanced by them by giving the child an opportunity for both forms of play.



5.2.2. Do Kurdish teachers understand the theory underpinning play-based learning?



This question has been answered as the result revealed. The finding from the study showed that a minority of preschool teachers have acknowledged the idea of theory and approaches for enhancing play and learning. This means that the majority of them, whilst they accepted the theories, do not have enough knowledge and information of them as is indicated through the questionnaire.



In line with this, this contradiction is probably related to the lack of training affecting teachers and their knowledge about the theory of play. As a result, the CT might be 61



necessary for preschool teachers in Kurdistan due to teachers not having the excitement to read about particular aspects of their work.



5.2.3. Do Kurdish teachers understand the various types of play?



The findings related to this question indicated that the preschool teachers had different levels of knowledge of the forms of play with regards to both environments indoor and outdoor. For example, the dramatic play has a significant role in Kurdish learning in Kurdistan kindergartens. It could be said that these types of play are widely accepted by the Kurdish teachers as is shown in the result and it was mentioned above in detail.



5.3. Summary findings of each theme The key themes which appeared in chapter four revealed that the Kurdish teachers in preschool from Kurdistan have some specific knowledge in relation to their work positively. Their views were about working with children, such as both genders when working in kindergarten. This working is perhaps different with some other countries, such as the fact that females are required to work in a nursery rather than men. Further more, the professionalism was another important key point that was considered by the researcher in this study. Fortunately, all of teachers who were teaching were professional teachers, and most of them were graduates in a ‘teachers’ institute’. This means that they have a diploma certificate, as in a teacher who holds the diploma that graduated in a ‘teachers’ institute’.



However, it could be expected for the future, that most teachers employed in a preschool could hold a bachelor's degree rather than another degree due to increasing the number of 62



Universities in Kurdistan. Many of those Universities have the school of education for preparing teachers to a suitable degree for the Kindergartens. Moreover, the study discovered that the majority of teachers, who were in the group aged 30-40, have enough experience of work that can be estimated by nearly ten years, and they have worked in basic education. Admittedly, these positive points for them as professionals will be to have knowledge about the biological and mental development that will happen during pre-school age. Additionally, the study also showed that the policy of ministry of education is going well to reform the field of education in preschool, which can be considered the most important years.



Regarding the outdoor play setting, the play has a significant role by educators in planning for a curriculum and less once outdoor. A large number of teachers who responded through the questionnaire and interview have noted the space environment. They believed that the role of the outdoor play setting for children should be taken into consideration by many of the educators in the field of education to develop children. The research found that a reasonable number of Kurdish preschool staff believed that outdoor play is necessary for developing children, and is an issue than can be of interest to the pre-school curriculum designer in Kurdistan.



However, the children in kindergartens of Kurdistan have some challenges for play outdoor and indoor, such as space and play material. More than half of the participants pointed out the lack of toys and materials for playing in both types of play inside or
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outside settings. For this reason, it is necessary to reform the framework within the curriculum, especially fixing play based learning.



It could be said that the catalogue in relation to guidance for the child is necessary for the teachers to manage their students accordingly. As it can be clearly seen, another study of Hurst, (1997) which discussed that the perfect curriculum for foundation stage should consist of teachers’ guidance to prepare children for a challenging and high quality education experience. In addition, there is another point that is worth mentioning, which relates to the teachers' knowledge. It appeared that there is a criticism of CT in terms of the lack of CT, as this is unhelpful to teachers for supporting children during play.



5.4. Recommendation The recommendations of this study include suggestions for teachers and the government. These recommendations should enhance the quality of teaching and learning in kindergartens.



Teacher training courses are a significant and crucial factor for improving the quality of teachers (Pineda-Herrero et al, 2010). The data indicated the importance of teacher training in order to enhance teachers’ theoretical knowledge and understanding.



The published curriculum aims to address the needs of learners and ensure consistency of provision across different educational settings. Hurst (1997) confirmed this by pointing out that the government now plays a greater role in curriculum design.
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1. It is generally believed that the quality of teachers is important in terms of educating the next generation. The government should ensure that only those with the highest qualifications gain access to teaching. 2. Early years educators should deepen their theoretical understanding of play-based learning and appropriate pedagogy. 3. The ministry of education should ensure that there are suitable facilities and resources in all early years settings so that teachers can develop appropriate forms of pedagogy in the early years. 4. This study is the first study that has been conducted on play-based learning in Kurdistan. 5. The data indicates that there is a lack of high quality training and continuing professional development for teachers in Kurdistan so this needs to be addressed by the education ministry. 6. Teachers need to take more responsibility for their own professional development through actively engaging in research and scholarship.



5.5. Limitations of the research There are several limitations to this research which need to be acknowledged: 1. The data was collected at a time when many of the teachers were on vacation. This reduced the sample size. The data were also collected at a distance which could have reduced the quality of the research.
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2. The questions assumed prior knowledge and understanding of the role of play in learning which was not evident during the data collection. This made it difficult for some of the teachers to answer the questions posed. 3. Difficulties in translating Kurdish to English meant that some of the data could have been lost in transcription. 4. Telephone interviews were conducted which although time efficient, did not always produce rich data.



5.6. Suggestions for further research There is limited literature and research about play based learning in the field of childhood education in Kurdistan. In addition, most studies are psychological rather than educational. Suggestions for further research are detailed as follows: 



As this was a small-scale study it would be useful to conduct larger studies with bigger samples to aid generalisation.







This study was conducted on Kurdish teachers in the Sulaimani city; it would also be useful if further research was to be carried out on Kurdish teachers from different cities in Kurdistan and in other countries.







As the interviews were conducted using Skype it would be useful to repeat the study using face-to-face interviews.







Further research on the challenges of implementing play-based learning would be useful.
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5.7. Personal and professional development As mentioned earlier, play is an amazing way for children to learn about life and the world. Through undertaking this research I have been able to enhance my professional and personal development in the following ways: 1. This study has enhanced my knowledge and understanding of play-based learning. 2. I have increased my confidence in the processes of educational research which should help me when working with my own students in the future. 3. I have developed an understanding of the challenges of working in preschools in Kurdistan. 4. My oral and written use of English has improved.



5.8. Dissemination The findings of this study may be used by higher education institutions in Iraq and the School of basic Education in the University of Suleimani. The findings of this study will be presented at seminars in my home country.



5.9. Chapter Summary This research aimed to discover the “teachers’ perspectives of play based learning in Kurdistan Kindergartens” as put in the first page by the researcher as a title of this dissertation, which included many subtitles and key questions. In the previous chapters, the research aims, literature review, methodology, methods of analysing data and findings are



discussed.



The



findings



are



presented



and



discussed



in



the



analysis.



Recommendations for improving the field of childhood are presented. Moreover, the limitations of the research are identified, and suggestions are made for developing further research within this context. 67
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Appendix 1 Support letter supervisor for Directorate-General for Education Sulaymani
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Appendix 2 Support letter Directorate-General for Education Sulaymani for kindergarten
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Appendix 3 Consent form for centre Dear Principal/Supervisor Request for premising to carry out a dissertation study at kindergarten. Thank you to contribute in my dissertation study which is about: “Kurdish teacher’s Perspectives on Play-based Learning in the Early Years”. The purpose of this study to discover kindergarten teachers' perspectives on play as a way of learning. This dissertation study is part of education programs offered by the University of Huddersfield. This dissertation is supervised by Professor Jonathan Glazzard MEd, Course Leader BA and PGCE Primary Education / MA Early Childhood Studies in School of Education and Professional Development. I am looking for your permission to allow me to carry out the research with some of your teachers. They will be required to complete a questionnaire and participate in a telephone interview. All information will be kept confidential and the school and its teachers will remain anonymous. I am very happy to share the data with you when the study is complete. I would be most grateful if you would give me your consent to carry out this study.
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Please, after you read my request, could you complete one of the ticks in following? 1- I give you permission to do your research in our kindergarten.



Signature:................................... Name:................................... Professional:................................... Date:...................................



2- I do not give you permission to do your research in our kindergarten.



Signature:................................... Name:................................... Professional:................................... Date:................................... If you have any questions or you would like more explain about study, please contact me by



phone:



00964(0)7501116620,



0044(0)7858669656



[email protected] . [email protected] Thank you for your contribution.



Yours faithfully Nazeera salih Mohammed Student in MA Early childhood studies School of Education and Professional Development. University of Huddersfield United Kingdome
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or



my



both



emails:



Appendix 4 Consent form for centre (Kurdish Languge)
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Appendix 5 Consent form for teacher Dear Teacher Thank you for agreeing to participate in my study. The title of the study is ‘Kurdish teacher’s Perspectives on Play-based Learning in the Early Years’. Your participation in this research helps to improve knowledge in this important field of childhood education. The purpose of this study is to discover kindergarten teachers’ perspectives on play as a way of learning. This dissertation study is part of education programs offered by the University of Huddersfield. This dissertation is supervised by Professor Jonathan Glazzard, Course Leader BA and PGCE Primary Education / MA Early Childhood Studies in School of Education and Professional Development. For the research I would be most grateful if you would complete a questionnaire and participate in a telephone interview, All information will be kept confidential and the kindergarten and its teachers will remain anonymous. I am very happy to share the data with you when the study is complete. Note: you do not need to write your name in the questionnaire form. If you have any questions or you would like more explain about study, please contact me by



phone:



00964(0)7501116620,



0044(0)7858669656



[email protected] . [email protected] Thank you for your contribution.



Yours faithfully Nazeera salih Mohammed Student in MA Early childhood studies University of Huddersfield United Kingdom 86



or



my



both



emails:



Personal particulars form:  Teacher



1- Professional:



2- Gender:  Male



 Teacher's Assistant



 Female



3- Age (please tick): 21- 25



26- 30



31- 35



36-40



41 - Over



4- Qualification (please tick): Bachelors



Diploma



Other Qualifications



5- How long have you been teaching? (Please tick): 1- 5



6-



10



11-15



16-20



20-25



25- Over



6- Do you like your job which is working with children? Yes



No



Why? ................................................................................................................................................ ................................................................................................................................................ ................................................................................................................................................ .......................................................................................................................................... 87



Collecting information Form Questions



Strongly



Agree



Nether



Disagree



Agree 7-



Strongly Disagree



Learning through play is the best way for young children to learn.



8-



Children need to learn through



the



outdoor



environment. 9-



Children need to learn through



the



indoor



environment. 10-



The teacher has a good knowledge



about



the



different types of play.



Questions



Yes



11- Do you have a large space in the classroom for children to play? 12- Do you have any lesson plans for outdoor play? 13- Do you have a curriculum to help you plan learning through play? 14- Do you have knowledge of the theories related to play-based learning? 15- Do you have any lesson plans for planning indoor play? 16- Do you have play materials for developing children is thinking skills?



88



No



17- Could you explain to me what you understand by the word “play”? ................................................................................................................................................ ................................................................................................................................................ ................................................................................................................................................ ................................................................................................................................................



18- Do you think it is important for adults to support children’s play? 



If Yes: Could you explain by giving details about why this is important?



……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………………………… ………………………………………………………………………… 



If Not: could you tell me why you think it is not important?



……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………………………… ………………………………………………………………………… 19- Do you think that children need to initiate their own play? 



If Yes, why?



……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………………………… ………………………………………………………………………… 89







If No, why?



……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………………………… ………………………………………………………………………… 20- Which theory do you think is most important for developing children’s learning through play? ……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………………………… ………………………………………………………………………… 21- Is the learning through play in the Foundation Stage important for the ministry of education? 



If Yes, why?



……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………………………… ………………………………………………………………………… 



If no, why?



……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………………………… ………………………………………………………………………… 90



22- Did you participate in any training courses for working with children? 



If Yes: could you remand it?



……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………… 



If No: could you tell me why?



……………………………………………………………………………………………… ……………………………………………………………………………………………… ……………………………………………………………………………… 23- If you have any other suggestions, comments, or further information to enrich mystudy, please write it in here. ................................................................................................................................................ ................................................................................................................................................ ............................................................................................................................. .......................................................................................................................................... Thank you so much for your participation.
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Appendix 6 Consent form for teacher (Kurdish Languge)
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