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2.1



Module 2: Investigating Behavior By the end of Session 2 you will be able to: Use the FACTS interviews with staff and students to specify: 1. The problem behaviors 2. Routines in which problem behaviors occur 3. Triggers or predictors of the problem behavior 4. Pay-off (Function) the behaviors have for student 5. Possible setting events 6. Summary of behavior



2.2



For Teachers/Staff: Functional Assessment Checklist for Teachers and Staff (FACTS-Part A) Student: Staff Interviewed:



Grade



Date: Interviewer:



Student Strengths: Identify at least three strengths or contributions the student brings to school. Academic strengths Social/Recreational Other ROUTINES ANALYSIS: Where, When and With Whom Problem Behaviors are Most Likely. Time Activity & Staff Likelihood of Problem Specific Problem Current Intervention for Involved Behavior Behavior the Problem Behavior Low High 1 2 3 4 5 6 1
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4



5
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List the Routines in order of Priority for Behavior Support: Select routines with ratings of 5 or 6. Only combine routines when there is significant (a) similarity of activities (conditions) and (b) similarity of problem behavior(s). Complete the FACTS-Part B for each of the prioritized routine(s) identified. Routines/Activities/Context Problem Behavior(s)



Routine # 1 Routine # 2 **If problem behaviors occur in more than 2 routines, refer case to behavior specialist** BEHAVIOR(s): Rank order the top priority problem behaviors occurring in the targeted routine above: ___ Tardy ___ Fight/physical Aggression ___ Disruptive ___ Theft ___ Unresponsive ___ Inappropriate Language ___ Insubordination ___ Vandalism ___ Self-injury ___ Verbal Harassment ___ Work not done ___ Other ________________ Describe prioritized problem behavior(s) in observable terms: ______________________________________ ____________________________________________________________________________________________



What is the frequency of the Problem Behavior in the targeted routine (# x’s /day or hour)? What is the duration of the Problem Behavior in the targeted routine (in seconds or min)? Is Behavior Immediate Danger to Y N self/others? If Yes, refer case to behavior specialist Adapted by S.Loman (2009) from C. Borgmeier (2005) ;March, Horner, Lewis-Palmer, Brown, Crone & Todd (1999)



2.3



Functional Assessment Checklist for Teachers & Staff (FACTS-Part B) Identify the Target Routine: Select ONE of the prioritized routines from FACTS-Part A for assessment. Routine/Activities/Context Problem Behavior(s) – make description observable



ANTECEDENT(s): Rank Order the strongest triggers/predictors of problem behavior in the routine above. Then ask corresponding follow-up question(s) to get a detailed understanding of triggers ranked #1 & 2. Environmental Features (Rank order strongest 2) Follow Up Questions – Get as Specific as possible ___a. task too hard ___b. task too easy ___c. bored w/ task ___d. task too long ___e. physical demand ___f. correction/reprimand ___Other ___________________ Describe ___________________



___g. large group instruction ___h. small group work ___i. independent work ___j. unstructured time ___k. transitions ___l. with peers ___m. isolated/no attention



If a,b,c,d or e - describe task/demand in detail ___________ _________________________________________________ If f - describe purpose of correction, voice tone, volume etc. _________________________________________________ If g, h, I, j or k - describe setting/activity/content in detail _________________________________________________ If l – what peers? __________________________________ If m – describe -



CONSEQUENCE(s): Rank Order the strongest pay-off for student that appears most likely to maintain the problem behavior in the routine above. The ask follow-up questions to detail consequences ranked #1 & 2. Consequences/Function As applicable -- Follow Up Questions – Get as Specific as possible ___ a. get adult attention ___ b. get peer attention ___ c. get preferred activity ___ d. get object/things/money ___ e. get sensation ___ f. get other, describe _________



If a or b -- Whose attention is obtained? How is the (positive or negative) attention provided?



If c,d, e, or f -- What specific items, activities, or sensations are obtained?



__________________________ ___ g. avoid adult attention ___ h. avoid peer attention ___ i. avoid undesired activity/task



If g or h – Who is avoided? _____________________________________ Why avoiding this person?



___ j. avoid sensation ___ k. avoid/escape other, describe _________________________



If i, j, or k- Describe specific task/activity/sensation avoided? Be specific, DO NOT simply list subject area, but specifically describe type of work within the subject area?



Can the student perform the task independently? Y N Is academic assessment needed to ID specific skill deficits? Y



N



SETTING EVENT(s): Rank Order any events that happen outside of the immediate routine (at home or earlier in day) that commonly make problem behavior more likely or worse in the routine above. __ hunger __ conflict at home __ conflict at school __ missed medication __ illness __failure in previous class __ lack of sleep __change in routine __ homework not done __ not sure __ Other___________________________ SUMMARY OF BEHAVIOR Fill in boxes below using top ranked responses and follow-up responses from corresponding categories above. ANTECEDENT(s) / Triggers Problem Behavior(s) CONSEQUENCE(s)/ Function



SETTING EVENTS



Not real sure 1



How likely is it that this Summary of Behavior accurately explains the identified behavior occurring? 100% Sure/No Doubt 2 3 4 5 6



2.4



About the Functional Assessment Checklist for Teachers & Staff (FACTS) Purpose of the FACTS interview: ASK staff who work with the student to identify & focus in on a specific problem behavior routine to identify the antecedent, consequence, and function. Then you will go and SEE the behavior. Frequently Asked Questions (FAQs) about the FACTS interview How long does it take to conduct a FACTS interview? Depending on teacher responses, 30-45 minutes is typical. Whom should I interview? Interview the “referring teacher” or teacher that has been identified to receive support, then based on the interview other staff may be identified. What materials do I need? Bring two copies of the FACTS interview form for yourself and the teacher being interviewed (so they can follow along). Can I just drop it in the teacher’s box to have them complete the FACTS? No. You should guide them through the interview and record their responses on your form, as follow up questions may be needed. During the FACTS interview, you are the investigator –



Ask follow-up questions to get specific information you can use to inform interventions



–



Understand from the student perspective…



–



You need to be convinced…



–



You need to be confident in the results of the interview…
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Completing FACTS Part-A: Routines Analysis Start FACTS off with Strengths & Identify Student Daily Routines



Step #1: Start with the student’s strengths. When conducting a FACTS interview always start with the student’s strengths. -Begin with focus on positive skills and attributes of student.



Step #2: Ask: Where, when, with whom, problem behaviors that are most likely Time: List the times that define changes in the student’s daily schedule. Include subject changes, changes in classes, transitions, lunch, before school, and adapt for complex schedule features (e.g. odd/even days) if appropriate.



Activity & Staff: Identify the activity or routine (e.g. small group instruction, math, independent art, transition) during each time identified and the staff involved.



Likelihood of Problem Behavior: Rate the likelihood of problem behavior during each time/activity/routine on the 1 to 6 scale provided. Problem Behavior: Indicate the specific problem behavior(s) that occur during each time with a rating of 4, 5, or 6. Current Intervention: Indicate any interventions currently in place for the problem behavior during that time.



2.6 VIDEO DEMO: Follow along with the FACTS Part A below
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Activity 1 Complete the following sections of the FACTS Part-A form (on the next page) for Tracy based on the Audio Clip response: (a) Strengths (b) Routines Analysis (The Time, Activities, & Staff involved are completed for you)
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ACTIVITIES 1 & 4: FACTS Part A – Tracy



2.9



Step #3: List the Routines in Priority of Behavior Support & Select the single most prioritized routine to focus on for FACTS Part-B



Since the function of problem behavior often varies across different environments and settings, it is essential that we always focus on behavior within the context of a routine.



1. First, identify those routines with the



In some cases, it may be possible to combine multiple routines, but only when the structure and demands within the routine are very similar.



Examples of combined/multiple routines:



highest ratings (4, 5 or 6 in the Routines Analysis).







consistent problem behavior in recess, lunch and free-time might be combined



2. Select between 1 to 2 routines for further



into unstructured times with peers



analysis and prioritize which routine to begin the assessment with. Write the name of the highest priority routine and the most common problem behavior(s) during that routine in Routine #1.







if problems occur in reading and social studies primarily during round-robin reading, the routine might be large group reading which would encompass both reading and social studies.



3. Do the same for Routine #2.



If you determine that there are more than 2 distinct routines identified, refer the case to a behavior specialist. Select the single most prioritized routine to focus on for FACTS-Part B.
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Step #4: Identify Problem Behaviors for the identified routine



Now, focusing on the single routine you



Provide a brief description of exactly what



have prioritized. Check those behaviors that



the behavior looks like when the



occur in the target routine and then rank



student engages in these behaviors.



order the top 3 most concerning problem behaviors in the routine.



This definition should be so clear that you could clearly identify when the behavior does or does not occur.



Step #5. Ask about the Frequency, Duration Ask the interviewee to estimate the DURATION & FREQUENCY of occurrence s of the problem behavior in the target routine. Step #6. Ask if the behavior is an immediate danger to self/others Ask the interviewee if the student engages in



Dangerous behaviors are: behaviors that directly



behaviors that pose a danger to themselves or



injure others (e.g., hitting, throwing dangerous



others.



objects, etc.)



If it is determined that behaviors are dangerous, refer the case to a behavior specialist.



Activity 4: Rank Priority, Frequency, Duration, & Danger of the Behavior Continue completing the FACTS Part A for Tracy (p. 2.8): A. Prioritize the Target Routine for the Basic FBA B. Listen to the FACTS interview below and complete the remainder of the FACTS Part A for Tracy 1) Rank order and Define the Problem Behaviors occurring the Target Routine 2) Document the Frequency, Duration and Potential Danger of the Problem Behavior as described in the interview
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Completing FACTS Part-B: Identify a Routine & Stick to it Step #1. Identify the Target Routine List the prioritized target routine and problem behavior as selected from List the Routines in Priority for Behavior Support from FACTS-Part A. The FACTS-Part B will only focus on this single routine. If multiple routines are identified, use a separate FACTS-Part B form for each routine.



Step #2. Ask about the ANTECEDENT(s) When asking about antecedents remember to do the following: a. remind the respondent that you are only talking about the target routine b. have the person initially check all antecedents in the list that apply c. then, have the person rank order the 2 strongest predictors from those selected



ANTECEDENT(S): Follow-up Questions After identifying the strongest predictor(s) ask the follow-up question(s) coinciding with the



You as the interviewer should have a clear



letter of the item(s) rank ordered #1 and #2.



enough understanding of the antecedents to be able to make changes to, or eliminate, the



The provided follow-up questions should not be



triggers and make the student need for the



considered a complete list. It is the job of the



problem behavior irrelevant.



interviewer to ask the additional follow-up questions necessary to obtain the clearest understanding of the antecedents triggering the problem behavior.



Example of using Follow-up Questions
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Example: Identifying task too hard and



would be “reading passages or activities higher



answering “reading” to the follow-up questions



than a 1st grade reading level. The student is



is probably not sufficient to inform intervention



fluent with letter sound correspondence and can



development.



blend cvc words, but is not fluent with multisyllabic words, nor most irregular words.



It is essential to know specifically the type and



Specifically, the student cannot



level of reading tasks that are too difficult and



answer comprehension questions nor read aloud



what skills the student does or does not possess.



in content areas or literacy when reading is



A better description of the difficulty of the task



higher than a 1st grade level.”



Step #3. Before moving on with the interview, ask yourself the following about the antecedent response: 1. Are there further follow-up questions I should



2. Is the antecedent clear enough that I can



ask to get a clearer understanding of what



identify specific environmental changes that



triggers the problem behavior?



should prevent the problem behavior?



2.13 VIDEO DEMO: Follow along with the FACTS Part B below
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Activity 5 Complete the FACTS Part B for Tracy (p. 2.15): 1) Write the Target Routine and Problem Behavior on the top of the page 2) Listen to the FACTS interview below and complete the Antecedents section of the FACTS Part B for Tracy



2.15



ACTIVITIES 5-7: FACTS Part B – Tracy



2.16 Step #4. Ask about the CONSEQUENCES When asking about consequences remember to do the following: a. remind the respondent that you are only talking about the target routine b. have the person initially check all consequences in the list that apply c. then, have the person rank order the 2 strongest consequences from those selected Follow-up Questions After identifying the strongest consequence(s)



clearest understanding of the consequences



ask the follow-up question(s) coinciding with



maintaining the problem behavior.



the letter of the item(s) rank ordered #1 and #2. You as the interviewer should feel that you The provided follow-up questions should not be



understand how the problem behavior is



considered a complete list.



functional in paying off for the student in getting a desired outcome.



It is the job of the interviewer to ask additional follow-up questions necessary to obtain the



Step #5. Before moving on ask yourself the following questions about the consequence response:



1. Are there further follow-up questions I should ask to get a clearer understanding of



3. When considering the antecedent and consequence together, do they make sense?



what consequences are maintaining the problem behavior?



For example, if the consequence/function is avoiding difficult task, it would make



2. Are the consequences and function of



sense that the antecedent be a specific task



behavior clear enough that I can understand



that is too difficult. It might make less



how the problem behavior is paying off for



sense if the consequence/function is to escape



the student?



a difficult task and the antecedent is unstructured time with peers.
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Step #6. Ask about the SETTING EVENTS When asking about setting events remember to do the following: a. remind the respondent that you are only talking about the target routine b. have the person initially check all setting events in the list that apply c. then, have the person rank order the 3 strongest setting events from those selected



Remember that setting events do not usually occur in the immediate routine or environment. Since setting events often happen at home or previously in the school day, it is not uncommon for teachers to be unsure of setting events. Follow-up Questions After identifying the most common setting events ask any follow-up questions that will provide a clearer picture of the impact and occurrence of setting events. You may want to follow-up with the student interview (Appendix B) for more information on setting events.



Activity 6 Complete the FACTS Part B for Tracy (p. 2.15) continue with the form you started to fill out for Activity 5: 1) Listen to the FACTS interview below and complete the Consequences & Setting Events sections of the FACTS Part B for Tracy
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Step #7. Summarize the interview using the SUMMARY OF BEHAVIOR After completing the setting events, tell the person you are interviewing that you will need a couple of minutes to review their responses and form the Summary of Behavior. The summary of behavior combines all of the information gathered in the FACTS-Part B. To complete each of the boxes in the Summary of Behavior take the information from the corresponding boxes from above in the FACTSB form.



Problem Behaviors – write in the description of problem behavior identified in the Identifying the Target Routine box at the top of the page. CONSEQUENCES – write the highest ranked item from Consequences category and provide additional details provided through the followup questions. SETTING EVENTS – write the highest ranked item from the Setting Events category from above and provide additional details from the follow-up questions.



ANTECEDENTS – write the highest ranked item from the Antecedents category and provide additional details provided through the followup questions. Step #8. After completing the Summary of Behavior, read the summary back to the respondent according to the following format. “During ,  is likely to  when he is , and you believe that he does this to .” Ask the person interviewed “Do you agree with this Summary of Behavior or is there anything you would like to add or change?” Step #9. Lastly, ask the person interviewed to rate the extent they believe the summary of behavior is accurate on the provided 6 point scale.



Activity 7 Using the FACTS (p. 2.15) for TRACY and the information already completed from the previous interview activities complete the Summary of Behavior for Tracy.



2.19



Key Points from Module 2



• To obtain information to make a hypothesis/summary statement you need to ASK & SEE. • The FACTS is a tool used to interview teachers & staff to narrow the focus of a student’s problem behavior • FACTS Part-A: Start with the strengths & identify routines where problem behavior occurs • FACTS Part-B: Interview based on prioritized routines & stick to it • Summarize interview with staff and have them rate their confidence in the summary statement



Homework Task • This week, conduct a FACTS interview with a staff member that is very familiar with a student you identified for conducting the FBA and developing a behavior support plan • Give yourself 30-45 minutes to complete the interview • You can find a copy of the FACTS on pp. 2.2 – 2.3 or on the FBA to BSP webpage
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