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Grade 11 Reading/Analysis/Writing Genre: On-demand SAT Writing



About this Unit of Study: This Unit of Study is designed to prepare your students to read, analyze, and write. It is designed to prepare them for success on the SAT in 11th grade. But writing well analytically is more than that. Analysis is everywhere – in millions of essays, reports, editorials, newspapers, and magazines. When we write analytically, it causes us to examine our own and others’ ideas carefully. It causes us to evaluate a claim; to make judgments about the nature of evidence and the methods of investigation; to state our thoughts clearly, accurately, and honestly; to consider, respectfully and critically, the ideas of others. When we teach our students to write analytically, we teach them how to break down ideas they encounter in texts, how to evaluate with a writer’s eye, and how to support claims with evidence.
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Grade 11 Reading/Analysis/Writing Genre: On-demand SAT Writing



Session 1: Immersion in the Genre In this session, students learn how to read with a writer’s eye and answer the question, “What do I notice?” Session 2: Vocabulary for Textual Analysis In this session, students will learn and apply vocabulary specific to textual analysis.



Session 3: Characteristics of On-Demand SAT Writing In this session, students will learn how to make a chart of everything they observe about analytical writing from reading student samples. Session 4: Test Writing as a Genre In this session, students will learn how to analyze a rubric and paraphrase the main points. Session 5: Responding to a Prompt In this session, students will learn how to analyze a prompt and use the directions to figure out what the prompt is asking. Session 6: Elements of Analysis and Thesis Statement Drafting In this session, students will learn how to find textual evidence in an SAT text and complete the Text Analysis Chart. Session 7: Assessing Writing In this session, students will practice what they have been learning about analytical writing by reading a text and writing to a test prompt.
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Grade 11 Reading/Analysis/Writing Genre: On-demand SAT Writing Session 1: Immersion in the Genre Materials Needed: SAT Writing Rubric, SAT Assessment Writing Test Prompt, Bogard Text, Student Samples (same in each grade level for 2015-2016), SAT, Annotated Mentor Model, and Thinking Aloud Through the Teacher Model Minilesson Connecting: Tell your students that writers learn how to write from other writers. Tell them that if you asked writers how they learned to write they would probably tell you they learned to write by learning to read like a writer. Explain that reading like a writer entails reading beyond the content to discover how or why the writer used particular words in particular ways. Teaching point: Tell them that today you are going to show them how to read with a writer’s eye and ask the question, “What do I notice?” Teaching: Use the Thinking Aloud Through the Teacher Model to show your students how you read like a writer. Read the first paragraph and point out the significant structures and ways with words the writer used to create an effective text. Actively Engaging: Have students practice the strategy. Have them continue reading the Bogard text, using a writer’s eye and asking themselves, “What do I notice?” Have them turn to a partner and share what they noticed. Encourage partners to share what they noticed with the group. Linking: Tell your students that today and everyday they can learn about the characteristics of a genre by reading with a writer’s eye and asking, “What do I notice?” Provide students with SAT Student Essays. Tell them to read with a writer’s eye and take notes in their writer’s notebooks about what they notice. Conferring: Walk around and encourage individual students to keep reading and noticing. The goal is to read and notice as much as possible. Students could be working in groups for this part as well. Sharing: Tell students to get with a partner and share what they discovered. Have them discuss the similarities between their notes. Another option is to have partners share what they discovered, and then return to their groups to share their findings. The teacher may also share any other characteristics from the annotated mentor model.
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As you read the passage below, consider how Paul Bogard uses •



Evidence, such as facts or examples, to support claims.



•



Reasoning to develop ideas and to connect claims and evidence.



•



Stylistic or analytical elements, such as word choice or appeals to emotion, to add power to the ideas expressed.



Write an essay in which you explain how Paul Bogard builds an argument to persuade his audience that natural darkness should be preserved. In your essay, analyze how Bogard uses one or more of the features in the directions that precede the passage (or features of your own choice) to strengthen the logic and persuasiveness of his argument. Be sure that your analysis focuses on the most relevant features of the passage. Your essay should not explain whether you agree with Bogard’s claims, but rather explain how Bogard builds an argument to persuade his audience.
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Annotated Mentor Model Attention grabbing anecdote…Word Choice (personal, emotional)…Figurative Language (Creates emotional appeal through figurative language, nostalgia) At my family’s cabin on a Minnesota lake, I knew woods so dark that my hands disappeared before my eyes. I knew night skies in which meteors left smoky trails across sugary spreads of stars. But now, when 8-10 children born in the United States will never know a sky dark enough for the Milky Way, I worry we are rapidly losing night’s natural darkness before realizing its worth. This winter solstice, as we cheer the days’ gradual movement back toward light, let us also remember the irreplaceable value of darkness (Thesis). Transition…Word Choice (All-encompassing, draws readers in, moves away from personal to include the reader) All life evolved to the steady rhythm of bright days and dark nights. Today, though, when we feel the closeness of nightfall, we reach quickly for a light switch. And too little darkness, meaning too much artificial light at night, spells trouble for all. Word Choice…Support (Authorities on the subject, direct quotes, list of negative effects of lack of dark) Already the World Health Organization classifies working the night shift as a probable human carcinogen, and the American Medical Association has voiced its unanimous support for “light pollution reduction efforts and glare reduction efforts at both the national and state levels.” Our bodies need darkness to produce the hormone melatonin, which keeps certain cancers from developing, and our bodies need darkness for sleep. Sleep disorders have been linked to diabetes, obesity, cardiovascular disease and depression, and recent research suggests one main cause of “short sleep” in “long light.” Whether we work at night or simply take our tablets, notebooks and smartphones to bed, there isn’t a place for this much artificial light in our lives. Sequencing (personal to universal evident)…Word Choice (hyperbole) The rest of the world depends on darkness as well, including nocturnal and crepuscular species of birds, insects, mammals, fish and reptiles. Some examples are well known—the 400 species of birds that migrate at night in North America, the sea turtles that come ashore to lay their eggs—and some are not, such as the bats that save American farmers billions in pest control and the moths that pollinate 80% of the world’s flora. Ecological light pollution is like the bulldozer of the night, wrecking habitat and disrupting ecosystems several billion years in the making. Simply put, without darkness, Earth’s ecology would collapse… Word Choice (emotional appeal, allusion) In today’s crowded, louder, more fast-paced world, night’s darkness can provide solitude, quiet and stillness, qualities increasingly in short supply. Every religious tradition has considered darkness invaluable for a soulful life, and the chance to witness the universe has inspired artists, philosophers and everyday stargazers since time began. In a world awash with electric light…how would Van Gogh have given the world his “Starry Night”? Who knows what this vision of the night sky might inspire in each of us, in our children and grandchildren?
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Transition… Support (authority)… Word Choice (appealing to logic as opposed to emotion now) Yet all over the world, our nights are growing brighter. In the United States and Western Europe, the amount of light in the sky increases an average of about 6% every year. Computer images of the United States at night, based on NASA photographs, show that what was a very dark Country as recently as the 1950s is now nearly covered with a blanket of light. Much of this light is wasted entry, which means wasted dollars. Those of use over 35 are perhaps among the last generation to have known truly dark nights. Even the northern lake where I was lucky to spend my summers has seen its darkness diminish. Conclusion…Word Choice (sequencing logical to emotional back to logical)…Solution and Call to Action (discusses what’s being done around the world, uses “we”)…Appeals to emotions again (irreplaceable beauty) It doesn’t have to be this way. Light pollution is readily within our ability to solve, using new lightning technologies and shielding existing lights. Already, many cities and towns across North America and Europe are changing to LED streetlights, which offer dramatic possibilities for controlling wasted light. Other communities are finding success with simply turning off portions of their public lighting after midnight. Even Paris, the famed “city of light,” which already turns off its monument lighting after 1 a.m., will this summer start to require its shops, offices and public buildings to turn off lights after 2 a.m. Though primarily designed to save energy, such reductions in light will also go far in addressing light pollution. But we will never truly address the problem of light pollution until we become aware of the irreplaceable value and beauty of the darkness we are losing.



Back to Session 1
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Thinking Aloud Through the Teacher Model Directions: Begin by placing a copy of the Bogard text on the overhead/SmartBoard. Also distribute a copy of this text to each student to annotate the class observations of the text. Have students keep this mentor model for further reference. Say: I am going to be reading you an actual mentor text that could be used for the SAT. As I read I will be reading closely to find what I notice the author uses well to make it effective. Please follow along with me as I read. Read the Bogard text aloud. (Annotations are color-coded on the teacher model.) Say: Before I even read this mentor example, I noticed that it was one and a half typed pages long. Then I noticed that it had 8 paragraphs. I thought to myself, “The author has probably used paragraphs to section off each important idea. I bet someone couldn’t write a good essay in only one or two paragraphs.” Then I noticed that the author included a strong sentence that stated his position on the issue right in the first paragraph. This allowed me, as a reader, to know exactly where the author stood on the issue. I was not distracted trying to figure out what he was trying to say on the issue. I was not distracted trying to figure out what he was trying to convince me of. This is called the thesis statement. I also noticed that the author started out with a personal anecdote, moved to appealing to the emotions and us, as the readers, and then moved back to a logical appeal. He used several figurative language techniques to appeal to our emotions and draw us into the text. In the last sentence, I noticed that he ended with a solution, or call to action. He gave us, as the readers, an idea of how to fix the problem he presented. After reading the paper, I thought about genre. This piece is an example of using persuasive techniques to build an argument. We know that in argumentative papers the author tries to convince us to take his/her viewpoint on a certain issue. Keeping that in mind doesn’t it make sense that he would use many strong claims to support his position and appeal to the reader? It makes a lot of sense to me why the author built his argument with strong claims. I also noticed some other strategies the author used. See if you noticed some of the strategies I did. As I read the text I thought that it began in a way that was personal to the author with an anecdote. Bogard began very personal using “I”, but then drew the reader in and included them by using “we” in his thesis statement. Lastly, I noticed that the thesis is clear in Bogard’s opinion and allows the reader to understand the argument he is building. I also noticed the author used transition words/phrases such as “though,” “yet,” and “in today’s world…,” “it doesn’t have to be this way. Transitional words and phrases can create powerful links between ideas and can help the reader understand the logic of the paper. Grade 11 | On-demand SAT Writing
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Another strategy that caught my attention was good word choice. The author wrote: Already the World Health Organization classifies working the night shift as a probable human carcinogen, and the American Medical Association has voiced its unanimous support for “light pollution reduction efforts and glare reduction efforts at both the national and state levels.” Our bodies need darkness to produce the hormone melatonin, which keeps certain cancers from developing, and our bodies need darkness for sleep. Sleep disorders have been linked to diabetes, obesity, cardiovascular disease and depression, and recent research suggests one main cause of “short sleep” in “long light.” Whether we work at night or simply take our tablets, notebooks and smartphones to bed, there isn’t a place for this much artificial light in our lives. Bogard is using words that include the reader so we realize it isn’t just about Bogard anymore. He is also appealing to logic by quoting from specific organizations with specific facts and direct quotes. The rest of the world depends on darkness as well, including nocturnal and crepuscular species of birds, insects, mammals, fish and reptiles. Some examples are well known—the 400 species of birds that migrate at night in North America, the sea turtles that come ashore to lay their eggs—and some are not, such as the bats that save American farmers billions in pest control and the moths that pollinate 80% of the world’s flora. Ecological light pollution is like the bulldozer of the night, wrecking habitat and disrupting ecosystems several billion years in the making. Simply put, without darkness, Earth’s ecology would collapse… Here, Bogard is utilizing figurative language techniques, in this case a hyperbole, to exaggerate his point. The words he chooses appeal to our emotions and our logic, so he builds an argument that makes sense and leaves little room for other options. In today’s crowded, louder, more fast-paced world, night’s darkness can provide solitude, quiet and stillness, qualities increasingly in short supply. Every religious tradition has considered darkness invaluable for a soulful life, and the chance to witness the universe has inspired artists, philosophers and everyday stargazers since time began. In a world awash with electric light…how would Van Gogh have given the world his “Starry Night”? Who knows what this vision of the night sky might inspire in each of us, in our children and grandchildren? Here, Bogard uses rhetorical questioning and more appeals to emotions to “get” to the reader and move them to WANT to change. By using good word choice I get a much better picture in my mind of what the author is trying to get me to believe. I think I see things more like the author does. Good and precise word choices focuses my thinking more closely with that of the author’s.
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SAT Student Examples The following websites offer an excellent collection of good student essays for immersion: Student Samples (same in each grade level for 2015-2016)
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Grade 11 Reading/Analysis/Writing Genre: On-demand SAT Writing Session 2: Vocabulary for Textual Analysis Materials Needed: Minilesson Session 2: Vocabulary of Textual Analysis Materials Needed: Vocabulary Specific to Textual Analysis, Vocabulary Specific to Textual Analysis Chart, Bogard Text Minilesson Connecting: Remind students of yesterday’s reading. Review with them how they read with a writer’s eye while asking themselves, “What did I notice?” (If needed, spend more time reading and taking notes.) Teaching point: Tell students that today you are going to help them learn specific vocabulary to help them write a textual analysis. Teaching: Tell your students that just as a mechanic has specific vocabulary for the parts of an engine, so does the analytical writer have specific terminology for textual analysis writing. Share with students the Vocabulary of Textual Analysis. Model for them how you first noticed Bogard’s use of an anecdote, “At my family’s cabin on Minnesota Lake…” Tell them this short account of a particular incident or event that is personal to the author is known as an anecdote. Demonstrate how you use the blank chart, Vocabulary Specific to Textured Analysis, and write in the example from the text. Actively Engaging: Have students get in partners and examine the Bogard text. Using the specific Vocabulary for Textual Analysis, have them find 2 or 3 examples of the terminology as used in the text. Have them share those with the class. Linking: Tell your students that today and everyday they can learn about the characteristics of a genre by reading with a writer’s eye and asking, “What do I notice?” Have them complete the Vocabulary for Textual Analysis Chart with examples from the text. Conferring: Walk around and encourage individual students/groups to keep reading and noticing. The goal is to read, notice, and record examples of the vocabulary. Sharing: Have each group report out on their findings. Make sure all the examples are represented on the chart.
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Vocabulary Specific to Textual Analysis Anecdote – a short account of a particular incident or event, especially of an amusing or interesting nature. Argument – a claim or assertion supported by evidence. Call to action – a direction to the audience (readers) on what to do once they have been convinced of the position/opinion. Emotional Appeal- targets the emotions of the reader to create some kind of connection with the writer. Evidence – the support a writer offers as proof to convince the reader that his or her reasoning is correct. Focus – the central idea around which a piece of writing revolves. Hyperbole- obvious and intentional exaggeration. Logical Appeal- strategic use of logic, claims, and evidence to convince an audience of a certain point. Position – a stance or viewpoint on an issue. In persuasive writing, you may be in favor of (pro) or against (con) a particular topic. Purpose – a goal that a piece of writing intends to accomplish. Rhetorical Questioning- asked more to make a point rather than elicit an answer Sequencing- the following of one thing after another. Thesis statement – a sentence that states the topic and focus of the response and the writer’s position on the topic. Transition- words and phrases that connect ideas and paragraphs so the work flows smoothly from one idea to another. Word Choice- a writer’s selection of words. Also known as author’s craft
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Vocabulary Specific to Textual Analysis Chart Vocabulary Word Anecdote



Argument



Call to Action



Emotional Appeal



Evidence



Focus



Hyperbole



Logical Appeal



Position
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Rhetorical Questioning



Sequencing



Transition



Word Choice
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Grade 11 Reading/Analysis/Writing Genre: On-demand SAT Writing Session 3: Characteristics of On-demand SAT Writing Materials Needed: chart paper, markers, sample chart of the Characteristics of Analytical Response, Vocabulary Specific to Textual Analysis, Definition of Analytical Response, Student Sample SAT Essays Minilesson Connecting: Remind students of yesterday’s reading. Review with them how they read with a writer’s eye while asking themselves, “What did I notice?” Also, remind students of the vocabulary specific to textual analysis. Teaching point: Tell students that today they are going to learn how to make a chart of everything they observe about analytical writing from reading student samples. Teaching: Demonstrate for students how you read a sample SAT student essay. As you read aloud show students how you pay particular attention to what you notice about the student sample. When you finish reading, tell students one characteristic of analytical writing that you noticed is, “in analytical writing the writer has a clear thesis statement.” Add this example to the chart. Tell your students that in analytical writing the author will provide reasons and evidence to support the thesis and build the argument. Add to the chart, “presents reasons for the thesis, presents evidence supporting the thesis, builds argument.” Actively Engaging: Have students read the sample SAT student essays. Tell them that as they read, they should pay particular attention to what they are noticing about the student samples. Have students get into small groups to complete the chart about analytical writing. Remind students to pay particular attention to the vocabulary specific to textual analysis. Linking: Tell your students that today and everyday they can learn about the characteristics of a genre by reading with a writer’s eye and asking, “What do I notice?” Have them compare the class chart to their individual chart. Direct them to add any characteristics that are on the class chart to their notes. Conferring: Walk around and encourage individual students/groups to keep reading and noticing. The goal is to read, notice, and record characteristics of the genre. Sharing: Have each group report out on their findings. The teacher will make sure all the characteristics are represented on the chart.
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Sample Chart of the Characteristics of Analytical Response Uses examples from the text (quoting and paraphrasing) A written discussion on a single text Writing is convincing Well organized A clear statement of opinion Presents supporting details for the position Includes a thesis statement Builds on logic and reason Deep understanding of the passage’s main ideas and important details Has a reasonable conclusion Demonstrates reading comprehension Relates examples back to the main point Understands the writer’s central claim Effective analysis Clear, deliberate progression of ideas Addresses author’s purpose behind using techniques
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Definition of Analytical Response The purpose of analytical response is to discover the author’s claim and reasoning while breaking down the persuasive and stylistic elements to achieve the author’s purpose and connect these techniques to the author’s central argument.



Back to Session 3
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Link to SAT Student Sample Essays Student Samples (same in each grade level for 2015-2016)
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Grade 11 Reading/Analysis/Writing Genre: On-demand SAT Writing Session 4: Test Writing as a Genre Materials Needed: Handouts of the SAT Rubric, Handouts of blank SAT Rubric Minilesson Connection: Tell students that when writers understand the writing rubric their writing should follow, it will lead to more successful writing. Teaching Point: Tell students that today they will learn how to analyze a rubric. Teaching: Tell students that you comprehend a writing rubric by restating the requirements in your own words. Think aloud as you read one of the requirements from the SAT Rubric and restate it in your own words. Active Engagement: Have students get in groups of three or four. 1. Have each group appoint someone to be the recorder and someone to be the presenter. Each group will break down each requirement on the rubric and put into language that is easier for them to understand (paraphrase). 2. Tell them to start by describing the requirements necessary for a 4 on the SAT (bullets work well). When that is finished, tell them to work on 3, 2, and 1. 3. When all groups have finished, each presenter should write the list on the board or chart paper. When all the 4’s are listed, discuss which items should be kept. 4. Repeat for the remaining categories. Linking: Tell students that putting a rubric into language that is easy to comprehend will give them ownership of the information. This ownership will increase their confidence, ability, and comfort level on test day. Conferring: Walk around and encourage groups to keep discussing the rubric and writing it in their own words. Sharing: Have students share their group work with the whole class.
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SAT Essay Scoring Rubric Score Point 4



Reading



Analysis



Writing



Advanced: The response:



Advanced: The response:



Advanced: The response:



• demonstrates thorough comprehension of the source text;



• offers an insightful analysis of the source text and demonstrates a sophisticated understanding of the analytical task;



• is cohesive and demonstrates a highly effective use and command of language;



• shows an understanding of the text’s central idea(s) and of most important details and how they interrelate, demonstrating a comprehensive understanding of the text; • is free of errors of fact or interpretation with regard to the text; • makes skillful use of textual evidence (quotations, paraphrases, or both), demonstrating a complete understanding of the source text.



• offers a thorough, well-considered evaluation of the author’s use of evidence, reasoning, and/or stylistic and persuasive elements, and/or feature(s) of the student’s own choosing; • contains relevant, sufficient, and strategically chosen support for claim(s) or point(s) made;



• includes a precise central claim; • includes a skillful introduction and conclusion; • demonstrates a deliberate and highly effective progression of ideas both within paragraphs and throughout the essay; • has a wide variety in sentence structures;



• focuses consistently on those • demonstrates a consistent use features of the text that are most relevant to of precise word choice; addressing the task. • maintains a formal style and objective tone; • shows a strong command of the conventions of standard written English and is free or virtually free of errors.
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Score Point 3



Reading



20



Analysis



Writing



Proficient: The response:



Proficient: The response…



Proficient: The response…



• demonstrates effective comprehension of the source text;



• offers an effective analysis of the source text and demonstrates an understanding of the analytical task;



• is mostly cohesive and demonstrates effective use and control of language;



• competently evaluates the author’s use of evidence, reasoning, and/or stylistic and persuasive elements, and/or feature(s) of the student’s own choosing;



• includes a central claim or implicit controlling idea;



• shows an understanding of the text’s central idea(s) and important details; • is free of substantive errors of fact and interpretation with regard to the text; • makes appropriate use of textual evidence (quotations, paraphrases, or both), demonstrating an understanding of the source text.



• contains relevant and sufficient support for claim(s) or point(s) made; • focuses primarily on those features of the text that are most relevant to addressing the task.



• includes an effective introduction and conclusion; • demonstrates a clear progression of ideas both within paragraphs and throughout the essay; • has variety in sentence structures; • demonstrates some precise word choice; • maintains a formal style and objective tone; • shows a good control of the conventions of standard written English and is free of significant errors that detract from the quality of writing.
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Score Point 2



Reading
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Analysis



Partial: The response…



Partial: The response…



• demonstrates some comprehension o the source text;



• offers limited analysis of the source text and demonstrates only partial understanding of the analytical task;



• shows an understanding of the text’s central idea(s) but not of important details; • may contain errors of fact and/or interpretation with regard to the text; • makes limited and/or haphazard use of textual evidence (quotations, paraphrases, or both), demonstrating some understanding of the source text.
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• identifies and attempts to describe the author’s use of evidence, reasoning, and/or stylistic and persuasive elements; • identifies and attempts to describe feature(s) of the student’s own choosing, but merely asserts rather than explains their importance; or



Writing Partial: The response… • demonstrates little or no cohesion and limited skill in the use and control of language; • may lack a clear central claim or controlling idea or may deviate from the claim or idea over the course of the response; • may include an ineffective introduction and/or conclusion;



• may demonstrate some progression of ideas within paragraphs but not throughout the response;  one or more aspects of the • has limited variety in sentence response’s analysis are structures; unwarranted based on the  sentence structures may text; be repetitive; • demonstrates general or vague word choice; • contains little or no support for  word choice may be claim(s) or point(s) made; repetitive; • may lack a clear focus on those • may deviate noticeably from a features of the text that are most relevant to formal style and objective tone; addressing the task. • shows a limited control of the conventions of standard written English and contains errors that detract from the quality of writing and may impede understanding.
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Score Point 1



Reading
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Analysis



Writing



Inadequate: The response…



Inadequate: The response…



Inadequate: The response…



• demonstrates little or no comprehension of the source text;



• offers little or no analysis or ineffective analysis of the source text and demonstrates little or no understanding of the analytic task; • identifies without explanation some aspects of the author’s use of evidence, reasoning, and/or stylistic and persuasive elements;



• demonstrates little or no cohesion and inadequate skill in the use and control of language; • may lack a clear central claim or controlling idea; • lacks a recognizable introduction and conclusion; • does not have discernible progression of ideas;



• identifies without explanation some feature(s) of the student’s choosing; or



• lacks variety in sentence structures;



• fails to show an understanding of the text’s central idea(s), and may include only details without reference to central idea(s); • may contain numerous errors of fact and/or interpretation with regard to the text; • makes little or no use of textual evidence (quotations, paraphrases, or both), demonstrating little or no understanding of the source text.



 numerous aspects of the response’s analysis are unwarranted based on the text; • contains little or no support for claim(s) or point(s) made, or support is largely irrelevant; • may not focus on features of the text that are relevant to addressing the task; or  offers no discernible analysis (e.g., is largely or exclusively summary).
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 sentence structures may be repetitive; • demonstrates general and vague word choice;  word choice may be poor or inaccurate; • may lack a formal style and objective tone; • shows a weak control of the conventions of standard written English and may contain numerous errors that undermine the quality of writing.



The WriteWell curriculum | Developing Writers K–12



Score Point



Reading
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Analysis



Writing
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Grade 11 Reading/Analysis/Writing Genre: On-demand SAT Writing Session 5: Responding to a Prompt Materials Needed: Sample SAT Essay Prompt-Student Copy, Sample SAT Essay Prompt-Teacher Model, overhead projector/document camera Minilesson Connecting: Tell students that during the 11th grade all students are required to take the SAT, a college entrance exam. In this exam they are given 50 minutes to write an analytical essay in response to a prompt. Tell them it is important to understand the prompt in order to be successful. Teaching point: Tell students that today they will learn how to analyze a prompt and use the directions to figure out what the prompt is asking. Teaching: Using the SAT Prompt, show students how to analyze the prompt’s critical attributes. Read the prompt aloud. Share how the prompt expects a student to consider evidence, reasoning, and stylistic or persuasive elements of a text. Think aloud how the directions require the writer to write how the author builds his/her argument. Think aloud as you show your students how you identify the key words in the prompt that state what the writer is being asked to do. Actively Engaging: Have students analyze the prompt with a partner discussing the thinking they used as a strategy to attack the prompt. Have students complete the Sample SAT Essay PromptStudent Copy. Linking: Tell your students that whenever they are asked to write on demand, they can use this strategy to figure out what is being asked of them. Conferring: Walk around the room to assure that students are practicing the strategy correctly. Sharing: Invite students to share positive and constructive feedback with a partner.
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As you read the passage below, consider how Dana Gioia uses: •



evidence, such as facts or examples, to support claims.



•



reasoning to develop ideas and to connect claims and evidence.



•



stylistic or persuasive elements, such as word choice or appeals to emotion, to add power to the ideas expressed.



Write an essay in which you explain how Dana Gioia builds an argument to persuade his audience that the decline of reading in America will have a negative effect on society. In your essay, analyze how Gioia uses one or more of the features in the directions that precede the passage (or features of your own choice) to strengthen the logic and persuasiveness of his argument. Be sure that your analysis focuses on the most relevant features of the passage. Your essay should not explain whether you agree with Gioia’s claims, but rather explain how Gioia builds an argument to persuade his audience.



What are the critical attributes of the above prompt? •



Central Idea or Claim:



•



Student writer’s purpose:



1. 2. 3.
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Sample SAT Essay Prompt—Teacher Model



As you read the passage below, consider how Dana Gioia uses: •



evidence, such as facts or examples, to support claims.



•



reasoning to develop ideas and to connect claims and evidence.



•



stylistic or persuasive elements, such as word choice or appeals to emotion, to add power to the ideas expressed.



Write an essay in which you explain how Dana Gioia builds an argument to persuade his audience that the decline of reading in America will have a negative effect on society. In your essay, analyze how Gioia uses one or more of the features in the directions that precede the passage (or features of your own choice) to strengthen the logic and persuasiveness of his argument. Be sure that your analysis focuses on the most relevant features of the passage. Your essay should not explain whether you agree with Gioia’s claims, but rather explain how Gioia builds an argument to persuade his audience.



What are the critical attributes of the above prompt? • Central Idea or Claim: Gioia builds an argument to persuade his audience that the decline of reading in America will have a negative effect on society.



•



Student writer’s purpose:



1. Analyze how Gioia uses one or more the features in the directions 2. Your analysis focuses on the most relevant features of the passage 3. Explain how Gioia builds an argument to persuade his audience
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Grade 11 Writing to Persuade (3) Genre: On-demand ACT Writing Session 6: Elements of Analysis and Thesis Statement Drafting Materials Needed: Text Analysis Chart, SAT Prompt, Checklist for Effective Thesis Statements Connection: Tell students that textual evidence is the most important portion of the analytical essay. It provides the evidence showing how the author builds his/her argument. Emphasize the fact that their entire essay will be built around this evidence. Teaching point: Tell students that today they will learn how to find textual evidence in an SAT text and complete the Text Analysis Chart. Teaching: Read about the first two paragraphs of “Why Literature Matters” by Dana Gioia (from Session 3). Model how to fill out the Text Analysis Chart by finding the evidence needed to complete the chart. Complete the chart during the Actively Engaging stage, assist students in creating a thesis based off the textual evidence collected. Actively Engaging: Instruct students to continue working on the Text Analysis chart with a partner or small group. Linking: Tell students they are now ready to write a thesis statement based on the textual evidence collected. Have them continue to work with their partner or small group to create this statement. Conferring: Walk around the room and encourage students to be persistent while completing the Text Analysis Chart and writing their thesis statements. Sharing: Have students share their thesis statements with the class for constructive feedback using the Checklist for Effective Thesis Statements.
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Text Analysis Chart •



Author’s Claim: ______________________________________________________________ ___________________________________________________________________________



•



Evidence (Facts or examples to support claim): o o o o



•



Reasoning (develop ideas and connect claims and evidence):



•



Stylistic Elements (word choice, repetition, figurative language, rhetorical questions, allusions, etc): o o o o



•



Persuasive Elements (emotional and logical appeals): o o o o



•



Thesis Statement: Dana Gioia effectively builds the argument that ___________________________________________________________________________ by using ___________________________________________________________________, ______________________________________________________________________, and ___________________________________________________________________________.
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______ Introduces the author’s claim clearly ______ Includes strong reasons of support ______ Expresses one main idea ______ Focuses on the specifics of the prompt



Back to Session 6 Grade 11 | On-demand SAT Writing



29



The WriteWell curriculum | Developing writers K–12



30



Grade 11 Writing to Persuade (3) Genre: On-demand SAT Writing Session 7: Assessing Writing Materials Needed: Teacher Provided SAT Article and Writing Prompt, SAT Rubric This lesson is different from a typical lesson in that the Active Engagement part is an extended lesson. You will not confer or share. Minilesson Connection: Remind students that during the 11th grade all students are required to take the SAT, a college entrance exam. In this exam they are given 50 minutes to write an analysis essay in response to a prompt. Remind them it is important to understand the prompt in order to be successful in this type of writing. Teaching point: Tell students that today they will practice what they have been learning about analytical writing by reading a text and writing to a test prompt. Teaching: Share the SAT Rubric with students. Think aloud through the sections as you summarize and point out the importance of each section. Remind students that they have spent the past six sessions reviewing how to write a well-organized and effective SAT analysis essay. Today they will have 50 minutes to create a well-organized and effective essay. Actively Engaging: Have students read the text and respond to the prompt for 50 minutes. Linking: Tell your students that whenever they are asked to write on demand, they can use what they have learned in this Unit of Study to figure out what is being asked of them and answer a prompt successfully.
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Adoption Battle May Not be What it Seems There was a lot of talk about adoption in Michigan this past week. Sadly, as too often happens, little of it was about children. By Mitch Albom, Detroit Free Press Columnist 7:52 a.m. EDT June 14, 2015 As I write this column, there is a 5-year-old girl at my feet, playing with flash cards. She lives in a Haitian orphanage. Her mother died. Her father is absent. She has been staying with us due to a medical issue. In her brief time in our Michigan home, her response to daily love and affection has been astonishing. Her language skills have jumped. Her sense of security is noticeable. The other night, we heard her laughing in her sleep. I mention this, because there was a lot of talk about adoption in Michigan this past week. Sadly, as too often happens, little of it was about children. Instead, it focused on who gets to say yes to whom, as if orphaned kids were like iPhones and the lines went out the door. If only. The truth is many kids need adoption that few people want to adopt. And many people who want to adopt can't afford to do so. Before we get in verbal brawls over whether faith-based groups should have to give children to samesex couples, or whether being unmarried or divorced or belonging to a certain religion is reason to be turned away at the door, why don't we address what this is really about? Money. And agendas. It shouldn't be this hard Let's be honest. Adoption has never been like handing out candy. For decades, prospective parents have had to meet rigorous standards, background checks, nature of the home, even how they made a living. Sometimes birth parents designate a certain kind of couple. Sometimes private agencies serve only certain religious backgrounds. Sometimes potential adopters want only a particular sex, race or age. There's now a trend toward choosing hair and eye color, so that people might think the child is biologically connected. Let's agree on this much: Adoption has long been a picky business. On both sides. The reason there was furor over Gov. Rick Snyder signing a bill that allows faith-based adoption agencies to turn away potential couples — based on religious principles — wasn't because no one had ever heard of the idea. Grade 11 | On-demand SAT Writing
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It's because some of those agencies take money. From the government. And if the government says all folks must be treated equal — and that same-sex couples are legally on par with heterosexual couples, as the U.S. Supreme Court may well rule this month — then how can that agency practice otherwise? This argument clearly makes sense. Ironically, it's the same argument that faith-based groups are making. If you don't like our rules, don't do business with us. The problem is, if both sides say this, we'd have far fewer adoptions than we have today. Like it or not, faith-based agencies handle around half of the state's adoptions. If they went away (due to lack of state funding) there is no way our government, and its bureaucratic ineptitude, would be able to make up the slack. The fact is, our state doesn't even do adoptions. Virtually all of that is handled by private agencies — including faith-based ones — paid for, in part, with our tax money. Which is likely why Snyder signed a bill that, on many levels, flies in the face of what he has said he believes. And why people are so upset. It should be all about the children Meanwhile, there's another money element here. According to AdoptTogether, a wonderful organization that "crowdfunds" so that couples can meet the costs of adoption, there are far more people who want to adopt than can afford it. Private adoptions can costs as much as $50,000. (State agency adoptions are much less.) Legal fees, filings, travel, paperwork, all add up sometime to a wall that can't be climbed. So on the one hand we have government that gives money to agencies to do work it can't, and on the other hand we have couples who'd adopt if they had the funds. It seems these issues could be bettered addressed with funding, not screaming. It is morally wrong for Michigan to codify discrimination in its laws. Any laws. That's clear. But the truth is, we are never going to legislate away preferences. Agencies can refuse people in all kinds of ways. But not every agency is faith-based, and not every adoption is the same. I read a quote in the Huffington Post from Adam Pertman, the executive director of the New York-based Donaldson Adoption Institute: "You don't need 100% agency participation. The bottom line is if you're a qualified gay or lesbian in America and you want to adopt, you can." And that was four years ago. Meanwhile, as the 5-year-old orphan plays with her flash cards, it is obvious that the adoption issue should focus more on what we have in common than what we don't. Otherwise what are we teaching these children we would take in? Grade 11 | On-demand SAT Writing
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SAT Writing Prompt Based on “Adoption Battle May Not be What it Seems” by Mitch Albom



Prompt As you read the passage, consider how Mitch Albom uses o evidence, such as facts or examples, to support claims. o reasoning to develop ideas and to connect claims and evidence. o stylistic or persuasive elements, such as word choice or appeals to emotion, to add power to the ideas expressed. Write an essay in which you explain how Mitch Albom builds an argument to persuade his audience that the adoption process should be about the children. In your essay, analyze how Albom uses one or more the features in the directions to strengthen the logic and persuasiveness of his argument. Be sure that your analysis focuses on the most relevant features of the passage. Your essay should not explain whether you agree with Mitch Albom’s claims, but rather explain how he builds an argument to persuade his audience.
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