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The results of an evaluation of community police youth development programs are presented. Youth involved in Police Working With Youth Programs were contrasted with youth recruited from local high schools. It was hypothesized that youth who participate in police programs would show more positive changes than youth in the comparison group in four general categories of youth outcomes. The outcomes included indicators of youth personal adjustment, social competencies, positive adult-youth connections, and positive youth-community connections. Analyses of the total sample of youth who participated in the programs indicated no significant changes. However, a subgroup of youth who entered the programs with low levels of psychosocial functioning showed significantly more positive changes than the comparison group on several of the outcomes studied. These included self-assertive efficacy, self-regulatory efficacy, and empathy for others. The vast majority of youth found participating in Police Working With Youth Programs to be a very positive experience. Keywords: police programs; youth development; program evaluation; adolescence; adult-youth relationships



S



ince the mid-1990s, when the Public Safety Partnership and Community Policing Act of 1994 (Title I) was enacted, community policing has become the model of American law enforcement. The exact definition of community policing has remained vague in part because of the need for policing to be tailored to the needs of local communities. Nonetheless, a consensus has emerged that community policing generally involves addressing underlying issues related to seemingly unrelated incidents of crime, de-emphasizing routine patrol and rapid response as the primary intervention, involving communities as partners in identifying solutions to crime, preventing crime by developing strategies for socializing children and youth, Authors’ Note: This research was supported by funding from the State of Connecticut, Office of Policy and Management. The authors wish to thank Valerie A. LaMotte, Office of Policy and Management and Julie Liefeld, University of Connecticut, Center for Applied Research, for their assistance with various parts of this research project. 23 Downloaded from http://pqx.sagepub.com at CALIFORNIA DIGITAL LIBRARY on November 10, 2008
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making high-crime areas safer, and changing organizations so as to support these objectives (Chaiken, 2001; Greene, 2000; Roth et al., 2000). The two most commonly adopted strategies by police for preventing crime among youth have been drug education programs and gang involvement prevention programs offered in the schools and community police-youth programs (Roth et al., 2000). The most extensively researched are school-based programs such as D.A.R.E (Drug Abuse Resistance Education) or GREAT (Gang Resistance Education and Training). However, studies suggest that the impact of such programs in terms of changing at-risk behaviors have been disappointing (c.f., Dukes, Stein, & Ullman, 1997; Lynam et al., 1999; Palumbo & Ferguson, 1995; West & O’Neal, 2004). Other school-based efforts have included posting school police officers within schools in an effort to improve police-youth relations. The limited data suggest that these programs improve youth’s attitudes toward the specific police officers, thereby allowing officers to assume helping roles (Clements, 1975). However, the positive impressions of the individual officers have not been found to generalize to the broader category of police in general (Hopkins, 1994; Hopkins, Hewstone, & Hantzi, 1992). Another school-based effort is the Community Outreach Through Police in Schools Program, developed in New Haven, Connecticut (Yale University Child Studies Center, 2003). The program pairs local police officers with mental health clinicians who offer 10-week group sessions with youth exposed to violence in their communities as part of the school’s social development curriculum. Students who completed the program reported more openness to discussing their feelings and improved emotional functioning (less fear and anxiety). Results regarding changes in attitudes toward police were generally mixed, but there was some evidence that students were less inclined to believe negative statements about police officers (e.g., “police beat up on people for no reason”). The second strategy adopted by police includes police working with local youth in the community in groups such as Boys and Girls Clubs, Police Athletic Leagues, Police Explorer Scouts, and agency-specific activities, such as fairs, or summer camps (Roth et al., 2000). Studies that have examined the effectiveness of this strategy are limited. One recent study examined changes in police and youth attitudes toward each other following participation in a 6-week basketball program offered by a Police Athletic League. Results indicated that police officers reported significantly improved attitudes toward minority youth on their teams and toward minority youth in general. However, youth reported improved attitudes only toward team members (police officers and peers) but not toward police on the whole (Rabois & Haaga, 2003). In another study, police worked with economically disadvantaged, inner-city youth as role models and instructors in a variety of activities, such as community clean-up projects, recreational activities, and tours of local businesses. Police also gave talks about themselves and their work. Observations, focus group interviews, and surveys of parents and participating staff indicated that the program was successful in instilling a sense of responsibility in youth, improving some youth and
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parents’ attitudes toward police, and improving participating officers’ attitudes toward youth. However, as the researchers noted, the short-term nature of the program (8 weeks) and lack of follow-up did not allow for conclusions about long-term impact (Thurman, Giacomazzi, & Bogen, 1993). These results, though limited, suggest that community-based, police-youth programs may be a viable context for promoting youth development. It may be the opportunity to develop a meaningful relationship with local police officers that is especially important. Research on other types of community youth programs highlights the importance of positive relationships between adults and youth as a key element of success in such programs. Formal and informal adult-youth relationships in community settings can foster youth development and help youth to avoid risk behaviors. Youthstaff relationships have been found to be a key determinant of both retention and success in youth programs (Noam & Fiore, 2004; Rhodes, 2004). Hirsch, Roffman, Deutsch, Flynn, and Pagano (2000) found that program staff offered a unique form of support, falling between the caring and love received from family and the more specific skills received from school teachers. Positive interactions with staff were also associated with positive youth outcomes, such as enhanced self-esteem. Studies of other types of youth development programs also have reported that staff support is a critical ingredient of program success and positive youth outcomes (Gambone & Arbreton, 1997; Grossman et al., 2002). Yohalem, Pittman, and Wilson-Ahlstrom (2004) identified staff practices and supports as one of three broad areas that define high-quality youth development programs. Strong relationships between youth and nonfamily adults serve protective and developmental functions (Zeldin, Larson, Camino, & O’Connor, 2005). A number of the benefits of adult-youth relationships outlined in the literature appear to be applicable to police-youth relationships as well. One benefit is the opportunity for youth to express themselves and to have their views respected and acknowledged as important by adults (Benson, 2002; Diversi & Mecham, 2005; Roth, Brooks-Gunn, Murray, & Foster, 1998). Another is that through the relationships, youth learn knowledge and skills relevant to careers and functioning successfully in the world (Zeldin et al., 2005). Such adult-youth relationships have been described as “instrumental” because adolescents work with adults who have expertise and a strong identity in some domain, in the context of a specific task, project, craft, or discipline (Halpern, 2005). A byproduct of such interactions is the development of social capital or the transfer of resources, such as information, social connections, career opportunities, exposure to adult world views, support, and encouragement (Jarrett, Sullivan, & Watkins, 2005; McLaughlin, Irby, & Langman, 1994). Finally, successful adultyouth relationships include an affective dimension in which adults can empathize with youth and youth feel safe, nurtured, and guided in compassionate ways (Diversi & Mecham, 2005; Krueger, 2005; Zeldin et al., 2005). In sum, available research suggests that school-based police-youth programs have shown limited success in promoting long-term changes of at-risk behavior but have



Downloaded from http://pqx.sagepub.com at CALIFORNIA DIGITAL LIBRARY on November 10, 2008



26 Police Quarterly



been relatively successful at establishing positive relationships with youth. Youth have reported improved attitudes toward the police officers they worked with, but these attitudes did not generalize to police in general. Although research on community-based police-youth programs is limited, available data suggest that these programs are also able to foster improved attitudes among youth toward the police directly involved in their programs but not necessarily with police in general. There is some evidence that community-based police-youth programs can produce other youth outcomes, such as instilling a sense of responsibility. Research on adult-youth relationships in other kinds of community programs suggests that police-youth relationships may offer a viable context for promoting positive youth outcomes. The purpose of this article was to report the results of an evaluation of community police-youth programs in Connecticut. The evaluation sought to answer the following question: Do youth who participate in Police Working With Youth Programs report increased developmental outcomes? It was hypothesized that youth who participated in these programs would likely show changes in four general categories of outcomes (Sabatelli, Anderson, & LaMotte, 2001). These included youth personal adjustment, social competencies, positive adult-youth connections, and positive youth-community connections. The specific personal adjustment outcome studied was participants’ self-efficacy. Self-efficacy is defined as the belief in one’s capacities to organize and execute the sources of action required to manage prospective situations (Bandura, 1997). It is a context-specific construct that indicates competence to perform a specific task or skill domain. For this evaluation, three skill domains were thought to be associated with police working with youth. These included social self-efficacy (the ability to relate to and communicate effectively with others), self-assertive efficacy (ability to speak up for one’s rights and opinions), and self-regulatory efficacy (ability to resist negative peer pressures). A social competency thought to be affected by police working with youth was the capacity for empathy with others. Empathy was defined as the ability to be sensitive to the feelings and experiences of others. It was thought that the demands of the program participants to work closely together with staff and peers would enhance skills in this area. Adult-youth connection was thought to be an important dimension of the Police Working With Youth Programs. Youth who become involved spend a good deal of time interacting with adults in a variety of experiences. It was hypothesized that as a result, youth in these programs would develop supportive relationships with adults (police, other staff) and that they would perceive them as resources for dealing with social and emotional experiences. Youth-community connection was the fourth outcome area in which positive changes were expected. The police programs that participated in this evaluation were community based and regularly involved youth in community projects. It was expected that youth engaged in these programs would report a greater sense of
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involvement and connection to their neighborhoods and communities. A sense of connection to one’s community has been consistently shown in previous research to be a key indicator of positive youth development (Eccles & Gootman, 2002; Hawkins, Arthur, & Olsen, 1998). The two specific outcomes in this category included in the evaluation were neighborhood support and neighborhood activities.



Program Description Police Working With Youth in Non-Enforcement Roles is a program funded by the State of Connecticut through the Office of Policy and Management. It provides funds for local communities to increase or enhance positive police interactions with youth outside of the traditional enforcement role. Programs were generally funded for a 1-year period. Seventeen community programs were funded during the evaluation period, which covered the period between September 2002 and August 2004. Three were in major cities, and the rest were in suburban towns and communities. Different communities offered different types of programs. Five communities offered police academies. Police academies generally consisted of law enforcement classes and seminars offered on a regular basis. They included lectures, role-plays, and demonstrations; military drills similar to what recruits at the adult police academy experience; and field trips to police facilities. Lectures covered such topics as bicycle safety, gun safety, fire safety, and cultural diversity. Six programs offered athletic and adventure activities. These included such activities as recreational and athletic teams, mountain bike clubs, harbor sailing, and other adventure activities. Four programs offered Police Explorers/Scouts programs. These programs involved young men and women in police operations and were designed to interest them in law enforcement operations whether they planned to enter the law enforcement field or not. Youth assisted police departments while broadening their understanding and firsthand knowledge of law enforcement. They developed skills in leadership and became familiar with basic law enforcement skills and procedures, such as traffic control, crowd control, arrest and search, bomb threat response, crime prevention, crime scene search, domestic crisis intervention, emergency first aid, hostage negotiations, street decisions, traffic accident investigations, and white-collar crime. Finally, two communities focused on after-school/mentoring programs. Police worked with youth in a variety of roles, including police educating youth on the use of the Internet, field trips to local museums to learn about history, and sports-related skill training in such areas as golf lessons and sailing. Many of the programs offered community service and volunteer opportunities that included food and toy drives, community clean-up projects, and other types of community service. Although the programs differed in terms of focus, they all shared a number of characteristics in common. The programs were open to any interested youth. All programs emphasized the development of open, instrumental, and supportive relationships between youth and police. In addition, all programs offered a safe environment, with
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challenging and stimulating activities, opportunities for youth to be involved in leadership and decision-making roles, and community or civic involvement. These characteristics have all been found to be associated with high-quality youth development programs (Eccles & Gootman, 2000; Gambone & Arbreton, 1997; Roth et al., 1998; Yohalem, et al., 2004).



Method All participating youth between the ages of 12 and 18 were asked to complete an initial pretest and a posttest survey following completion of the program. The selfreport survey included basic demographic information and measures assessing the outcomes described above. Each participating program also was expected to recruit an equal number of nonparticipating youth from their community to compose the comparison group. Youth within the comparison group were drawn from a variety of sources. The majority were recruited from local high schools, by randomly selecting homerooms, English classes, or children in cafeterias during their lunch periods. Others were recruited by asking youth who attended one-time activities such as a dance or party to complete the survey.



Measures The following instruments were included in the evaluation self-report surveys. Self-assertive efficacy and self-regulatory efficacy. The four-item Self-Assertive Efficacy scale (e.g., “How well can you stand up for yourself when you feel you are being treated unfairly?” and “How well can you express your opinions when other classmates disagree with you?”) and the nine-item Self-Regulatory Efficacy scale (e.g., “How well can you resist peer pressure to drink beer, wine, or liquor?” and “How well can you resist peer pressure to do things in school that can get you into trouble?”) were derived from the Multidimensional Scales of Perceived SelfEfficacy (Bandura, 2001). The scales have been used extensively in research and have well-established reliability and validity. The scales selected for inclusion in this study were previously shown to have alpha reliabilities that ranged from .79 to .85 (Bandura, in press; Miller, Coombs, & Fuqua, 1999). Average alpha reliabilities (pretest and posttest combined) in the present study were .76 for self-assertive efficacy and .86 for self-regulatory efficacy. Social self-efficacy. This outcome was assessed using one of three subscales developed by Muris (2001), based on Bandura’s work. Sample items from the eightitem Social Self-Efficacy scale include “How well can you become friends with other children?” and “How well do you succeed in staying friends with other
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children?” Muris reported high alpha coefficients for the subscales (between .85 and .88). An exploratory factor analysis also showed the “majority of the items loaded convincingly on their intended factors” (Muris, 2001, p. 146). The average alpha reliability in the present study was .75. Neighborhood support and neighborhood activities. Neighborhood support (e.g., “people support each other in my neighborhood”) and neighborhood activities (e.g., “there are things for kids my age to do in my neighborhood”) were examined using subscales from the Neighborhood Youth Inventory (Chipuer et al., 1999). The inventory was developed and validated on both rural and urban youth ranging from 7th through 11th grades and thus seemed appropriate for use with our current sample. Chipuer et al. (1999) reported high reliabilities for the eight-item Neighborhood Support subscale, ranging from .92 to .94. The authors reported acceptable reliabilities for the four-item Neighborhood Activities subscale, ranging from .75 to .81. Average alpha reliabilities in the present study were .96 for neighborhood support and .73 for neighborhood activities. Empathy for others. This outcome was measured using a five-item subscale of the Teen Conflict Survey (Bosworth & Espelage, 1998). Examples of scale items include “I get upset when my friends are sad” and “I am sensitive to other people’s feelings even if they are not my friends.” The scale has been shown to have an internal reliability coefficient of .83 (Bosworth & Espelage, 1998). Previous research has demonstrated a significant relationship between lack of empathy and high rates of violence and interpersonal conflict between individuals (see Barnett, Miller-Perrin, & Perrin, 1997). Average alpha reliability in the present study was .70. Presence of caring. This outcome was assessed using the nine-item Presence of Caring subscale from the Individual Protective Factors Index (Phillips & Springer, 1992). The scale was developed for use in a large national survey of youth by Evaluation, Management, and Training Associates (Dahlberg, Toal, & Behrens, 1998). Sample items include “There is not an adult I can turn to for guidance in times of stress” and “There is an adult I can talk to about important decisions in my life.” In an evaluation by Gabriel (1994), the scale demonstrated an internal reliability coefficient of .65. The average alpha reliability in the present study was .81.



Sample The participants in this research were participants in Police Working With Youth Programs funded by the State of Connecticut, Office of Policy and Management. Seventeen programs were evaluated, which included 367 participating youth at the time of pretest. The participants in the comparison group had no involvement with the police programs. A total of 337 youth made up the comparison group.
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The total sample comprised 354 males (50.3%) and 316 (44.9%) females; 34 participants did not report their gender. Their grades ranged from sixth grade through college, with 10th grade being the average. Eighty-eight percent fell within grades 7 through 12. Nine percent of the participants did not report their grade in school. The average age of participants was 16 years. Sixty-seven percent of the youth reported a B grade point average (GPA) or better in school. The average GPA was a B–. Only 4.3%, or 13 participants, reported a D to F GPA in school. Another 8.7% of the youth did not report their GPA. This sample comprised mainly Caucasian youth, with 394 of 704 youth being Caucasian (56%). Among the remaining participants, 12.4% were African American, 21.5% were Hispanic, 1.7% were Asian, and 1% were American Indian. Another 7.4% reported Other. In addition to these demographics, youth were also asked to report their family status or the caregivers living with them in the home. The majority (52.5%) reported living with both their mother and father. About 18% reported living with their mother only, and another 10% reported living with their mother and stepfather. A little more than 3% reported living with their father only, and another 2.7% reported living with their father and stepmother. The remaining youth lived with other relatives (2.7%), foster parents (.7%), or nonrelatives (1.3%). Almost 9% of the sample did not answer this question. Comparisons between the leadership group and comparison group revealed no significant differences between youth participants in terms of race, family composition, age, GPA, or grade in school.



Results Following several preliminary analyses, two sets of analyses were conducted. The first analysis examined participants’ retrospective reports of their experiences in the programs during the project year. The questions were included on the posttest survey that was administered to all participants of the Police Working With Youth Programs. The second set of analyses examined participants’ pretest and posttest responses to the outcome survey that was administered at the beginning and end of the program year.



Preliminary Analyses Because the sample included participants from 17 distinct programs, we examined whether there were significant interprogram differences. This was accomplished first by conducting range tests using analysis of variance and post hoc comparisons based on both the Tukey’s “honestly significant difference” (HSD) and Duncan’s Test. The 17 programs were the grouping factor, and the dependent variables were each of the outcomes included in the pretest. Both the Tukey HSD and Duncan’s Test are based on
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the studentized range distribution, which is used to test all differences among pairs of means. Both sets of range tests indicated that the 17 communities represented homogeneous subsets of means that were not significantly different from each other. Additionally, preliminary repeated measures analyses were conducted with pretest and posttest scores on each youth outcome measure as within-subjects factors and program type (police explorers, police academy, police activities, or after-school program) as the between-subjects factor. There were no significant differences among youth in the four types of programs in terms of pre-post changes on any youth outcomes.



Participants’ Experiences in the Programs Overall, participants reported a high degree of satisfaction with the Police Working With Youth Programs. They were asked to “think about what it had been like for them in the program the past year” and whether they agreed or disagreed with each statement. The vast majority (actual percentages in parentheses) agreed with each of the following statements: made friends in the program (93%), felt accepted and supported (97%), felt like “I belonged” (97%), felt safe (99%), were involved in stimulating and engaging activities (95%), staff really cared about me (97%), felt part of a community (94%), and there was a staff person who helped me solve my problems (91%).



Outcome Results The first set of analyses involved the total sample of all youth participants who were involved in Police Working With Youth Programs and youth who composed the comparison group. Specifically, pretest and posttest responses to the outcome measures that were administered at the beginning and end of each program period were examined for these two contrasting groups. These analyses were conducted using repeated measures analysis with pretest and posttest scores as the within subjectsfactor and group membership (police, comparison) as the between-subjects factor. In addition, gender was included as a between-subjects factor. Gender was included as a between-subjects factor because t test analyses revealed that males and females in the police group differed on two of the outcome measures included within the study. Specifically, females scored higher than males on both the pretest and posttest indicator of self-regulatory efficacy (t = 3.34, p < .001 and 3.30, p < .001, for the pretest and post test contrasts, respectively) and on the pretest and posttest indicator of empathy (t = 7.02, p < .001, and t = 3.34, p < .001). Analyses that included the entire sample of youth participants revealed no significant changes during the program period for those who participated in Police Working With Youth activities. Because the analyses to this point highlighted no significant changes and no consistent differences between the youth participating in police programs and the youth
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making up the comparison group, we decided to conduct a second level of analysis. This analysis was designed to explore the possibility that the youth who were most likely to show changes as a result of participating in the police programs were those less skilled or competent prior to beginning the program. The rationale for this analysis was based on the hypothesis that youth who participate in Police Working With Youth Programs may be self-selected. That is, youth who are interested in working with police may already be highly motivated and competent individuals. This hypothesis was somewhat supported by the finding that 67% of the participants reported having an A or B average in school. Alternatively, youth may have been recruited into the programs by teachers, staff, or others because they are seen as having relevant interests and potential. In either case, such individuals would likely show little change during the course of the program year because they started out at an already high level of personal and social functioning. Participants most likely to show changes in such youth programs would be those who were less motivated or competent prior to beginning the program. To accomplish this objective, the total sample of youth involved in both the police programs and the comparison group were split into two groups. The split groups were derived by computing the grand mean among all pretest measures used in the outcome evaluation and dividing the total sample into thirds using this statistic. Youth whose grand mean scores fell within the top and bottom thirds of the sampling distribution were retained for further analysis. This method produced two separate groups of youth in the police programs and two separate groups of youth in the comparison groups. The high-functioning groups included individuals who reported the highest level of functioning on the composite youth development metric prior to beginning the program year (N = 203). The low-functioning groups included those youth who reported the lowest level of functioning on the youth development measures on the pretest (N = 208). Initial contrasts between the higher and lower functioning youth groups indicated that they significantly differed on two characteristics. First, the two groups differed significantly with respect to gender of the participants. A greater percentage of males (N = 124) than females (N = 83) composed the low-functioning group, χ2 (1) = 5.59, p < .02. Second, a significantly higher proportion of youth from the police programs (N = 122), as contrasted to the comparison group (N = 81), were among those youth in the higher functioning group. Conversely, a much higher percentage of youth within the comparison group (N = 136), as contrasted to the youth from the police programs (N = 72), were among those classified as being within the low-functioning group, χ2(1) = 26.69, p < .001. This later finding supports our suspicion that the youth who are interested in working with police may be a select group of highly motivated and competent individuals. This analysis thus examined whether participants in four categories reported changes between their pretest survey scores and their posttest survey scores. The
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Table 1 Mean Scores on Self-Assertive Efficacy for Youth in Police Programs and Comparison Group in High- and Low-Functioning Subgroups Self-Assertive Efficacy Low Functioning



High Functioning



Pretest



Posttest



Pretest



Posttest



20.0 21.1



21.9 21.4



24.3 24.4



24.5 23.4



Police programs Comparison group



categories were high- and low-functioning youth participating in the police programs and high- and low-functioning youth included in the comparison groups. The analysis was conducted using a repeated measures analysis with pretest and posttest scores as the within-subjects factor and group membership (police, comparison) and functioning (high, low) and as the two between-subjects factors. In addition, because a significantly higher proportion of girls were found to compose the high-functioning group, gender was added as a third between-subjects factor in the analyses. Our expectations in doing these analyses were that (a) participants in police programs would report greater changes than participants in the comparison group and (b) low-functioning youth in the police programs would show the greatest level of change following participation in the programs. When high- and low-functioning participants were considered in analyzing pretest and posttest changes, significant three-way interactions between level of functioning (high, low), group (police, comparison), and time (pretest, posttest) were found for the following outcome measures: self-assertive efficacy, self regulatory efficacy, and empathy. One significant two-way interaction also was found. This was between level of functioning (high, low) and group (police, comparison) for the Presence of Caring. These results are summarized below.



Self-Assertive Efficacy As noted above, a significant three-way interaction was found for level of functioning, group status, and time on reported levels of self-assertive efficacy, F(1, 236) = 7.45, p < .001. The pattern of mean scores depicted in Table 1 suggests that the largest increase in reported levels of self-assertive efficacy occurred for the youth involved with the police programs who were classified as low functioning at the beginning of the program. It is interesting that youth within the comparison group who were classified initially as high functioning showed a notable decrease in their reported levels of self-assertive efficacy with time.
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Table 2 Mean Scores on Self-Regulatory Efficacy for Youth in Police Programs and Comparison Group in High- and Low-Functioning Subgroups Self-Regulatory Efficacy Low Functioning



Police programs Comparison group



High Functioning



Pretest



Posttest



Pretest



Posttest



44.1 50.9



48.8 52.6



59.8 58.2



59.1 56.3



Table 3 Mean Scores on Empathy for Youth in Police Programs and Comparison Group in High-and Low-Functioning Subgroups Empathy Low Functioning



Police programs Comparison group



High Functioning



Pretest



Posttest



Pretest



Posttest



14.4 15.9



15.3 16.1



18.8 17.9



18.7 16.5



Self-Regulatory Efficacy A similar result was found for self-regulatory efficacy. Specifically, a significant three-way interaction was found between level of functioning, group status, and time, F(1, 232) = 3.98, p < .05. Low-functioning participants in the Police Working With Youth Programs reported significantly more positive changes than did higher functioning participants in the program, or members of the comparison groups (see Table 2). That is, participants in the lower functioning police groups reported increased abilities in resisting peer pressures to engage in antisocial behaviors or use drugs, alcohol, or tobacco. The changes in mean scores are presented above.



Empathy Empathy scores changed in similar ways for the youth working within the police programs when compared to those of the comparison group, F(1, 231) = 4.09, p < .05. Though the changes with time are modest in scope, the empathy scores of the lowfunctioning youth participating in youth programs involving the police increased at a much higher rate with time than any of the other groups (see Table 3). It is interesting
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Table 4 Means Scores on Presence of Caring for Youth in Police Programs and Comparison Group Presence of Caring



Police programs Comparison group



Pretest



Posttest



20.6 20.4



21.7 20.5



that the empathy scores of the high-functioning youth within the comparison group dropped considerably with time as illustrated in Table 3.



Presence of Caring When the pretest and posttest scores for youth involved in the police versus comparison groups were contrasted, a significant two-way interaction between group status and time was noted, F(1, 227) = 4.55, p < .03. Youth working with the police, regardless of initial level of functioning, showed a statistically significant increase in their presence of caring scores (see Table 4). In other words, youth participating in the Police Working With Youth Programs reported feeling that there were now more trustworthy people in their lives outside of home and school compared to the youth in the comparison group. They could depend on these people for help, guidance, advice, and support. Positive relationships with supportive adults have consistently been shown in previous research to be associated with improved social and emotional development (Catalano, Berglund, Ryan, Lonczak, & Hawkins, 2002; Larson, 2000; McCauley & Van Velsor, 2003; McLaughlin, 2000). The results were consistent in showing that youth who participated in Police Working With Youth Programs at a lower level of social and emotional competencies were most likely to report positive changes in self-assertive efficacy, selfregulatory efficacy, and empathy for others as a result of participation in the programs. In short, the ones who needed it most reported the most benefit. Those who entered the programs with a higher level of social and emotional competence generally showed little positive changes or even modest declines, but these changes were not statistically significant. In addition, all youth who participated in Police Working With Youth Programs, regardless of their initial level of personal and social functioning, reported significant increases in the presence of caring, supportive, and trustworthy adults in their lives. This later result was only found when gender and the highest and lowest functioning thirds of the total sample were included in the analysis. Finally, gender was not found to be a significant factor in any of these findings.
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Discussion Several conclusions can be drawn from this evaluation of Police Working With Youth Programs. First, youth generally found participating in Police Working With Youth Programs to be a very positive experience. When asked to retrospectively report on their year in the programs, more than 90% reported feeling safe, accepted, a sense of belonging, and part of a community. Most made new friends, were involved in stimulating activities, and felt supported by the staff. The group of participants, as a whole, did not report significant changes on the youth development outcomes included in the evaluation. However, subgroups of youth showed significant changes on four of the seven outcomes assessed in the evaluation. The most consistent subgroup to report positive changes was that comprising individuals who had reported a lower level of overall functioning on youth outcome measures prior to beginning the project year. Boys and girls at the lower end of the social skills and competencies continuum were the ones most likely to benefit from their involvement in the programs. This subgroup showed a significant increase in their self-assertive efficacy, selfregulatory efficacy, and empathy. The ability to express oneself freely and openly toward others; to resist peer pressures to engage in antisocial behaviors or use drugs, alcohol, or tobacco; and to be sensitive to the feelings of others are essential skills needed by adolescents to successfully deal with a variety of developmental contexts, including family, peers, community, and the broader society (Benson, 2003; Eccles & Gootman, 2002). The youth participating in the police programs also increased their scores on the measure assessing the presence of caring adults in their lives. Following participation in the program, youth reported more guidance, advice, and support from adults outside of their families. Supportive relationships with staff and other nonfamilial adults is one of the most frequently identified characteristics of effective youth programs (Anderson-Butcher, Cash, Saltzburg, Midle, & Pace, 2004; Catalano et al., 2002; Eccles & Gootman, 2002; Loder & Hirsch, 2003; Noam & Fiore, 2004; Roth et al., 1998). It is important to note that these findings only pertain to the analyses involving the youth who were classified as being high versus low functioning based on their pretest scores on all of the outcome measures. The findings that the participant group as a whole did not show positive changes while subgroups did makes sense when one considers that community programs such as Police Working With Youth are open to any youth who want to participate. Youth are not targeted on the basis of some predetermined set of characteristics (e.g., high risk for school failure, crime, or substance abuse). Although some youth may have been encouraged to participate by others (teachers, staff) because they had certain interests or potentials, it is also clear that some youth entered the program with fewer developmental competencies than others. It is significant that those who entered with less social and emotional competencies were able to develop those skills in the program. These findings are consistent with other studies that have found community
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interventions to be effective in providing protective factors to youth at greater risk for antisocial behaviors (c.f., Loeber & Farrington, 1999). They are also consistent with studies of other types of community youth development programs in which positive youth-staff connections, a safe environment, challenging and stimulating activities, opportunities for youth involvement and leadership, and community or civic involvement have been associated with positive developmental outcomes (Eccles & Gootman, 2002; Gambone & Arbreton, 1997; Roth et al., 1998; Yohalem et al., 2004). These findings add to this growing body of research on positive youth development by highlighting the value of police-youth programs as a viable context in which this can occur. Some limitations to the study also should be noted. One is that there was no way to track youth who dropped out of the programs prematurely or who refused to complete the surveys. Another is that follow-up data on those youth who fully participated in the program evaluation were not available, so it was not possible to determine if the positive changes that were reported by subgroups of youth were lasting. These findings also raise several additional questions: What motivates youth to become involved in Police Working With Youth Programs? What kinds of individuals are likely to enroll, participate regularly, and complete the program? What other characteristics differentiate the lower functioning from the higher functioning participants on developmental competencies? The present evaluation found that the two groups differed by gender, with a greater percentage of females composing the more functional group. What other factors not included in this evaluation might also differentiate the two groups? For instance, do those with less developmental competencies enter the program with different goals and incentives? Do they differ in terms of certain family characteristics (e.g., parental involvement, family support, family stress) or socioeconomic background? How might Police Working With Youth Programs be restructured to meet the needs of youth who start out with a higher level of social and emotional competence? A process evaluation would be useful in addressing the questions posed above, such as who participates and why. Finally, it might be useful to document more clearly what kinds of activities are offered in Police Working With Youth Programs. This would help answer the question of whether some program components are more successful than others in reaching youth.



References Anderson-Butcher, D. A., Cash, S. J., Saltzburg, S., Midle, T., & Pace, D. (2004). Institutions of youth development: The significance of supportive staff-youth relationships. Journal of Human Behavior in the Social Environment, 9(1/2), 83-99. Bandura, A. (in press). Guide for constructing self-efficacy scales. In F. Pajares & T. Urdan (Eds.), Adolescence and education, Vol. 4: Self-efficacy beliefs of adolescents. Greenwich, CT: Information Age Publishing. Bandura, A. (2001). Guide for constructing self-efficacy scales. Unpublished manuscript. Bandura, A. (1997). Self-efficacy: The exercise of control. New York: Freeman.



Downloaded from http://pqx.sagepub.com at CALIFORNIA DIGITAL LIBRARY on November 10, 2008



38 Police Quarterly



Barnett, O., Miller-Perrin, C., & Perrin, R. (1997). Family violence across the lifespan. Thousand Oaks, CA: Sage. Benson, P. L. (2003). Developmental assets and asset-building community: Conceptual and empirical foundations. In R. M. Lerner & P. L. Benson (Eds.), Developmental assets and asset-building communities (pp. 19-43). New York: Kluwer Academic. Benson, P. L. (2002). Adolescent development in social and community context: A program of research. New Directions for Youth Development, 95, 123-147. Bosworth, K., & Espelage, D. (1998). Teen Conflict Survey. In L. L. Dahlberg, S. B. Toal, & C. B. Behrens (Eds.), Measuring violence-related attitudes, beliefs and behaviors among youths: A compendium of assessment tools (pp. 201-202). Atlanta, GA: Division of Violence Prevention, National Center for Injury Prevention and Control, Centers for Disease Control and Prevention. Catalano, R. F., Berglund, M. L., Ryan, J., Lonczak, H. S., & Hawkins, D. (2002). Positive youth development in the United States: Research findings on evaluations of positive youth development programs. Prevention and Treatment, 5(15), 1-106. Chaiken, M. R. (2001). COPS: Innovations in policing in American heartlands: Final report (NCJ 194604). Washington, DC: U.S. Department of Justice, National Institute of Justice. Chipuer, H. M., Pretty, G. H., Delorey, E., Miller, M., Powers, T., Rumstein, O., et al. (1999). The neighborhood youth inventory: Development and validation. Journal of Community and Applied Social Psychology, 9, 355-368. Clements, C. B. (1975). The school relations bureau: A program of police intervention. Criminal Justice and Behavior, 2(4), 358-371. Dahlberg, L. L., Toal, S. B., & Behrens, C. B. (1998). Measuring violence-related attitudes, beliefs and behaviors among youths: A compendium of assessment tools. Atlanta, GA.: Division of Violence Prevention, National Center for Injury Prevention and Control, Centers for Disease Control and Prevention. Available at www.cdc.gov/ncipc/pub-res/measure.htm Diversi, M., & Mecham, C. (2005). Latino(a) students and Caucasian mentors in a rural after-school program: Towards empowering adult-youth relationships. Journal of Community Psychology, 33, 31-40. Dukes, R. L., Stein, J. A., & Ullman, J. B. (1997). Long-term impact of Drug Abuse Resistance Education (D.A.R.E.): Results of a 6-year follow-up. Evaluation Review, 21, 483-500. Eccles, J., & Gootman, J. A. (2002). Community programs to promote youth development. Washington, DC: National Academy Press. Gabriel, R. M. (1994). Violence prevention program, grades 7-9: Year 1 evaluation report. Portland, OR: RMC Research Corporation. Gambone, M. A., & Arbreton, A. J. (1997). Safe havens: The contributions of youth organizations to healthy adolescent development. Philadelphia: Public/Private Ventures. Greene, J. R. (2000). Community policing in America: Changing the nature, structure, and function of police. In J. Homey (Ed.), Criminal justice 2000: Policies, processes, and decisions of the criminal justice system (pp. 299-370). Washington, DC: U.S. Department of Justice, Office of Justice Programs. Grossman, J. B., Price, M. L., Fellerath, V., Jucovy, L. Z., Kotloff, L. J., Raley, R., et al. (2002). Multiple choices after school: Findings from the extended-service schools initiative. Philadelphia: Public/Private Ventures. Halpern, R. (2005). Instrumental relationships: A potential relational model for inner-city youth programs. Journal of Community Psychology, 33, 11-20. Hawkins, J. D., Arthur, M. W., & Olsen, J. J. (1998). Community interventions to reduce risks and enhance protection against antisocial behavior. In D. W. Stoff, J. Breiling, & J. D. Masers (Eds.), Handbook of antisocial behaviors (pp. 365-374). Seattle, WA: National Institute of Mental Health/John Wiley. Hirsch, B. J., Roffman, J. G., Deutsch, N. L., Flynn, C., & Pagano, M. E. (2000). Inner-city youth development programs: Strengthening programs for adolescent girls. Journal of Early Adolescence, 20, 210-230. Hopkins, N. (1994). Young people arguing and thinking about the police: Qualitative data concerning the categorization of the police in a police-youth contact program. Human Relations, 47, 1409-1432.



Downloaded from http://pqx.sagepub.com at CALIFORNIA DIGITAL LIBRARY on November 10, 2008



Anderson et al. / Community Police and Youth Programs 39



Hopkins, N., Hewstone, M., & Hantzi, A. (1992). A social psychological evaluation of police-school liaison. British Journal of Psychology, 83, 203-220. Jarrett, R., Sullivan, P., & Watkins, N. (2005). Developing social capital through participation in organized youth programs. Qualitative insights from three programs. Journal of Community Psychology, 33, 41-55. Krueger, J. (2005). Four themes in youth work practice. Journal of Community Psychology, 33, 21-29. Larson, R. W. (2000). Toward a psychology of positive youth development. American Psychologist, 55, 170-183. Loder, T. L., & Hirsch, B. J. (2003). Inner-city youth development organizations: The salience of peer ties among early adolescent girls. Applied Developmental Science, 7(1), 2-12. Loeber, R., & Farrington, D. P. (1999). Serious and violent juvenile offenders: Risk factors and successful interventions. Thousand Oaks, CA: Sage. Lynam, D. R., Milich, R., Zimmerman, R., Novak, S. P., Logan, T. K., Martin, C., et al. (1999). Project D.A.R.E.: No effects at 10-year follow-up. Journal of Consulting and Clinical Psychology, 67, 590-593. McCauley, C. D., & Van Velsor, E. (2003). The Center for Creative Leadership handbook of leadership development (2nd ed.). San Francisco: Jossey-Bass. McLaughlin, M. (2000). Community counts. How youth organizations matter for youth development. Washington, DC: Public Education Network. McLaughlin, M., Irby, M., & Langman, J. (1994). Urban sanctuaries: Neighborhood organizations in the lives and futures of inner-city youth. San Francisco: Jossey-Bass. Miller, J. W., Coombs, W. T., & Fuqua, D. R. (1999). Examination of psychometric properties of Bandura’s multidimensional scales of perceived self-efficacy. Measurement and Evaluation in Counseling and Development, 31(4), 186-196. Muris, P. (2001). A brief questionnaire for measuring self-efficacy in youth. Journal of Psychopathology and Behavioral Assessment, 23(3), 145-149. Noam, G. G., & Fiore, N. (2004). Relationships across multiple settings: An overview. New Directions for Youth Development, 103, 9-16. Palumbo, D. J., & Ferguson, J. L. (1995). Evaluating Gang Resistance Education and Training (GREAT): Is the impact the same at that of Drug Abuse Resistance Education (DARE)? Evaluation-Review, 19, 597-619. Phillips, J., & Springer, F. (1992). Extended national youth sports program 1991-1992 evaluation highlights, Part 2: Individual Protective Factors Index (IPFI) and the risk assessment study. Unpublished manuscript. Rabois, D., & Haaga, D. (2003). Facilitating police-minority youth attitude change: The effects of cooperation within a competitive context and exposure to typical exemplars. Journal of Community Psychology, 30, 189-195. Rhodes, J. E. (2004). The critical ingredient: Caring youth-staff relationships in after-school settings. New Directions for Youth Development, 101, 145-161. Roth, J., Brooks-Gunn, J., Murray, L., & Foster, W. (1998). Promoting healthy adolescents: A synthesis of youth development program evaluations. Journal of Research on Adolescence, 8, 423-459. Roth, J., Ryan, J., Gaffigan, S., Koper, C., Moore, M., Roehl, J., et al. (2000). National evaluation of the COPS Program: Title I of the 1994 Crime Act (NCJ 183643). Washington, DC: U.S. Department of Justice, National Institute of Justice. Sabatelli, R., Anderson, S., & LaMotte, V. (2001). Assessing outcomes in youth programs: A practical handbook. Storrs: University of Connecticut, School of Family Studies, Center for Applied Research. Thurman, Q. C., Giacomazzi, A., & Bogen, P. (1993). Research note: Cops, kids, and community policing: An assessment of a community policing demonstration project. Crime & Delinquency, 39, 554-564. West, S. L., & O’Neal, K. K. (2004). Project D.A.R.E. outcome effectiveness revisited. American Journal of Public Health, 94, 1027-1029. Yohalem, N., Pittman, K., & Wilson-Ahlstrom, A. (2004). Getting inside the “black box” to measure program quality. The Evaluation Exchange, 10, 6-7.



Downloaded from http://pqx.sagepub.com at CALIFORNIA DIGITAL LIBRARY on November 10, 2008



40 Police Quarterly



Yale University Child Studies Center. (2003). Community outreach through police in schools (OVC bulletin). Washington, DC: U.S. Department of Justice, Office for Victims of Crime. Zeldin, S., Larson, R., Camino, L., & O’Connor, C. (2005). Intergenerational relationships and partnerships in community programs: Purpose, practice, and directions for research. Journal of Community Psychology, 33, 1-10.



Stephen A. Anderson is the director of the Center of Applied Research and a professor at the University of Connecticut, School of Family Studies. His research interests include evaluation of prevention and clinical intervention programs, adolescent and youth development, and assessment of marital and family functioning. Ronald M. Sabatelli is a professor in the family studies program at the University of Connecticut and a senior research associate in the Center for Applied Research. His research interests include the evaluation of youth programs, parent stress and satisfaction, marital quality, and the assessment of marital and family functioning. Jennifer Trachtenberg is a doctoral candidate in the family studies program at the University of Connecticut and a research assistant in the Center for Applied Research. Her research interests include youth program evaluation and the relationship between work-home conflict and domestic violence.



Downloaded from http://pqx.sagepub.com at CALIFORNIA DIGITAL LIBRARY on November 10, 2008



























[image: Police Quarterly]
Police Quarterly












[image: Quarterly Earnings Slides]
Quarterly Earnings Slides












[image: quarterly report - Forager Funds]
quarterly report - Forager Funds












[image: Quarterly report.pdf]
Quarterly report.pdf












[image: Quarterly Activities Report - Neometals]
Quarterly Activities Report - Neometals












[image: Quarterly Activities Report - Neometals]
Quarterly Activities Report - Neometals












[image: quarterly report - Forager Funds]
quarterly report - Forager Funds












[image: Quarterly Activities Report - Neometals]
Quarterly Activities Report - Neometals












[image: Quarterly Activities Report - Neometals]
Quarterly Activities Report - Neometals












[image: Quarterly Educational Administration]
Quarterly Educational Administration












[image: Quarterly Progress Report - cuts citee]
Quarterly Progress Report - cuts citee












[image: Civil Police Officer (Police Constable) Repeated Questions.pdf ...]
Civil Police Officer (Police Constable) Repeated Questions.pdf ...












[image: Quarterly Educational Administration]
Quarterly Educational Administration












[image: MIS QUARTERLY ExECUTIVE - Semantic Scholar]
MIS QUARTERLY ExECUTIVE - Semantic Scholar












[image: Quarterly RORAOR_Dec2015.pdf]
Quarterly RORAOR_Dec2015.pdf












[image: Quarterly Progress Report - cuts citee]
Quarterly Progress Report - cuts citee












[image: Economic Development Quarterly]
Economic Development Quarterly












[image: Political Research Quarterly]
Political Research Quarterly












[image: Gifted Child Quarterly]
Gifted Child Quarterly












[image: Quarterly Activities Report - Neometals Ltd.]
Quarterly Activities Report - Neometals Ltd.












[image: data quarterly project 2017.pdf]
data quarterly project 2017.pdf












[image: Quarterly Report-January-March2014.pdf]
Quarterly Report-January-March2014.pdf












[image: QUARTERLY FINANCIAL REPORT OF OPERATIONS -2NDQ 2013 ...]
QUARTERLY FINANCIAL REPORT OF OPERATIONS -2NDQ 2013 ...















Police Quarterly






Mar 1, 2007 - significantly more positive changes than the comparison group on ..... of the Internet, field trips to local museums to learn about history, and .... demonstrated a significant relationship between lack of empathy and high rates of. 






 Download PDF 



















 107KB Sizes
 2 Downloads
 282 Views








 Report























Recommend Documents







[image: alt]





Police Quarterly 

four-year colleges and universities with 2,500 or more students found that in. 1995 ... although only 32 percent of all surveyed agencies authorized variants of tear ..... ley, California, when, in 1997, the City Council only narrowly defeated a bill














[image: alt]





Quarterly Earnings Slides 

Please see Facebook's Form 10-K for the year ended December 31, 2012 for definitions of user activity used to .... Advertising Revenue by User Geography.














[image: alt]





quarterly report - Forager Funds 

Sep 30, 2015 - 3. Too Late to Panic About China's Economy. 3. AustrAliAn shAres fund. 6 ... of global GDP, were muddling their way through the worst recession since the ..... That has proved to be a good call, and the unit price ..... ANDROID.














[image: alt]





Quarterly report.pdf 

Closings. Short. Sale % of. Closings. Total. Distressed. sales % of. closings. Failed. Listings. Percent. Months. Supply. of. Listings. Median*. Original. List Price.














[image: alt]





Quarterly Activities Report - Neometals 

Oct 29, 2015 - Figure 2. Mineral Resource Estimate and Exploration Target outlines ... penetration of renewable energy storage, and electric/ hybrid electric ...














[image: alt]





Quarterly Activities Report - Neometals 

Jul 24, 2015 - Marion Lithium Project, and to purchase an adjoining mining lease and .... that it is not aware of any new information or data that materially ...














[image: alt]





quarterly report - Forager Funds 

Sep 30, 2015 - YouTube and Android) from the company's more speculative endeavours. The two will operate and report separately, further suggesting that ...














[image: alt]





Quarterly Activities Report - Neometals 

Jul 24, 2015 - Subsequent to the end of the quarter the Company has entered into a .... in the relevant market announcement continue to apply and have not.














[image: alt]





Quarterly Activities Report - Neometals 

Oct 29, 2015 - Figure 3. Resource Grade - Tonnage Curve at varying cut-off grades (0.0 ... penetration of renewable energy storage, and electric/ hybrid ...














[image: alt]





Quarterly Educational Administration 

can be. Educational Administration Quarterly. Additional services and information for http://eaq.sagepub.com/cgi/alerts · Email Alerts: · http://eaq.sagepub.com/ ...














[image: alt]





Quarterly Progress Report - cuts citee 

2. Activities carried out by CUTS in the month of December, 2014. 2.1 The Diagnostic study ..... http://www.sdpi.org/policy_outreach/event_details448-2014.html.














[image: alt]





Civil Police Officer (Police Constable) Repeated Questions.pdf ... 

Planting of trees for commercial and non-commercial purpose is? Ans:- Farm Forestry. 4.English education started in Travancore at the time of? Ans:- Swathi Thirunal. 5.the railway station, venkittanarasimharajuvaripetta is in? Ans:-Andhra Pradesh. 6.














[image: alt]





Quarterly Educational Administration 

http://eaq.sagepub.com/subscriptions · Subscriptions: · http://www.sagepub.com/journalsReprints.nav · Reprints: · http://www.sagepub.com/journalsPermissions.nav · Permissions: · http://eaq.sagepub.com/cgi/content/refs/25/1/58. SAGE Journals Online an














[image: alt]





MIS QUARTERLY ExECUTIVE - Semantic Scholar 

Although the role of information technology (IT) in enabling competitive advantage is well established, many organizations still find it a challenge to convert IT investments and assets into new business opportunities. The case study in this article 














[image: alt]





Quarterly RORAOR_Dec2015.pdf 

There was a problem previewing this document. Retrying... Download. Connect more apps... Try one of the apps below to open or edit this item. Quarterly ...














[image: alt]





Quarterly Progress Report - cuts citee 

Inputs Trade with Farm and Non-farm incomes and Resource Use Efficiencyâ€� to ... II. Sustainable Energy for All (SE4ALL). III. Food Security Session I: Food ...














[image: alt]





Economic Development Quarterly 

After all, hosting an NFL fran- .... adapting to new events and responding to changes in the policy environment are important ..... script, Chicago Business School.














[image: alt]





Political Research Quarterly 

2011 64: 668 originally published online 25 August 2010. Political ... Distrusting Democrats and Political Participation in New Democracies : Lessons from Chile. Published by: .... gress as dispensable (United Nations Development Pro- gramme [UNDP] 2














[image: alt]





Gifted Child Quarterly 

Additional services and information for http://gcq.sagepub.com/cgi/alerts · Email Alerts: ... KY 42101-1030; e-mail: [email protected]. Note: This article was ...














[image: alt]





Quarterly Activities Report - Neometals Ltd. 

Apr 22, 2015 - The project has a granted Mining Proposal and received its Works .... it is not aware of any new information or data that materially affects the.














[image: alt]





data quarterly project 2017.pdf 

Retrying... Download. Connect more apps... Try one of the apps below to open or edit this item. data quarterly project 2017.pdf. data quarterly project 2017.pdf.














[image: alt]





Quarterly Report-January-March2014.pdf 

Whoops! There was a problem loading this page. Retrying... Quarterly Report-January-March2014.pdf. Quarterly Report-January-March2014.pdf. Open. Extract.














[image: alt]





QUARTERLY FINANCIAL REPORT OF OPERATIONS -2NDQ 2013 ... 

R & M - Electrification, Power & Energy Structure 8,565.37. ## R & M - Office Building ... R & M - Motor Vehicle 69,880.00. ## Extraordinary Expense ... QUARTERLY FINANCIAL REPORT OF OPERATIONS -2NDQ 2013.pdf. QUARTERLY ...


























×
Report Police Quarterly





Your name




Email




Reason
-Select Reason-
Pornographic
Defamatory
Illegal/Unlawful
Spam
Other Terms Of Service Violation
File a copyright complaint





Description















Close
Save changes















×
Sign In






Email




Password







 Remember Password 
Forgot Password?




Sign In



















Information

	About Us
	Privacy Policy
	Terms and Service
	Copyright
	Contact Us





Follow us

	

 Facebook


	

 Twitter


	

 Google Plus







Newsletter























Copyright © 2024 P.PDFKUL.COM. All rights reserved.
















