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Support for English Language Learners and Special Education Students Brooke students routinely outperform their peers across the state in every possible sub-group, including Brooke students with special needs and English Language Learner designations. Approximately 11% of students across the Brooke network qualify for special education services and 6% are identified as ELLs, compared to 19% and 30% in BPS, and 17% and 9% statewide, respectively. A common misconception is that Brooke’s special education numbers are lower because the network serves fewer students with special needs. In reality, however, the numbers are lower because we identify fewer students as having special needs in the first place. This largely because we teach students well from day one of kindergarten and we remediate skill gaps before they become too big to reverse. English Language Learners When new students are admitted to Brooke Charter Schools, we provide them with a home language survey. If a student speaks or hears a language other than English at home, the English Language Learner (ELL) Coordinator administers an English language proficiency assessment to that child. Then, the ELL Coordinator and a team of staff members use those results, teacher input, conversations with parents and prior academic performance to determine whether the child qualifies as an English Language Learner (ELL). If a child is designated as ELL, the ELL Coordinator and the teacher team devise an instructional plan for providing direct ESL support by a licensed ESL teacher and Sheltered English Instruction (SEI). We serve ELLs differently depending on their needs and their level of English proficiency. For students who are at levels 1 and 2, we provide small group or individualized English language development for at least 2.5 hours each day to ensure rapid acquisition of English skills. This is provided by a licensed ESL teacher. Students more proficient in English receive predominantly mainstreamed instruction with additional ESL support (between 30 minutes to 1 hour of daily support) to meet the specific child’s needs. Core academic teachers for ELLs hold the SEI endorsement or are enrolled in a SEI course to obtain the endorsement. ELL Coordinators work with ELLs in small groups using a curriculum that is aligned with WIDA standards. The curriculum addresses listening, speaking, reading and writing skills. We evaluate the success of our ELL and sheltered English instruction based on how quickly we can enable students to proficiently access the complete curriculum in English. We strive to have all ELLs reclassified within three years at our school. We will consider reclassify ELLs when they have earned an overall composite score on ACCESS of at least a 5 with reading and writing scores at least a 4.0 and are able to demonstrate the ability to perform ordinary class work in English. We review data from network assessments and report cards (which show mastery towards grade level standards) when considering reclassifying students. Teacher input is also a vital part of the reclassification process.



Students with disabilities The first step in identifying students with special needs is determining which ones already have IEPs when entering Brooke Charter School. We use formal school records, data gathered from Edwin Analytics and communication with parents to determine whether a student already has an IEP; if they do, we receive the IEP from either the past school or the family. Within two weeks of receiving the IEP, we arrange a parent meeting to discuss the IEP. We then provide the necessary services until the IEP is revisited and revised. For students who do not already have an IEP but who demonstrate potential support needs, we initially provide a period of intervention and an evaluation of response to intervention. During the period of intervention, we provide additional academic support from the classroom teacher, the student support coordinator, or any other needed professionals (e.g., speech therapy) for a minimum of six weeks. We do our best to provide students with researched based interventions (e.g. Duet Reading, Wilson Reading Program, etc.) whenever possible and often use Aimsweb as a progress monitoring tool. We then assess students against goals to determine if there has been a positive response to intervention. Anytime thereafter, if the student support coordinator, related services provider, parent, or classroom teacher determine that the intervention is not enabling the student to made adequate progress, the student will be referred for special education testing. We then follow all laws and regulations regarding the assessment and potential creation of an IEP. If parents request testing, then we will begin testing rather than starting with an intervention period. Within our network, we employ three full-time speech and language pathologists, three school psychologists, and 1.4 occupational therapists. We contract out for physical therapy needs and other services as needed. All services are provided in the least restrictive environment (usually the classroom, but a range of options are provided as needed). Special academic services are typically provided by student support coordinators who are highly qualified special education teachers. When we suspect a student no longer requires special education services, we will initiate an evaluation and hold a team meeting to determine if services are still needed. We discontinue an IEP when the team has determined services are no longer needed. We evaluate the success of our program not based on how many students remain in special education, but instead on the academic success of our special education and former special education population.



Special Education Access and Enrollment Brooke has a school-wide support and intervention model that supports all students and deliberately minimizes and reduces the proportion of students on IEP’s. This approach results in dramatically strong academic performance among students with disabilities, as outlined in the CHART data, and outlined in the graph below. In short, students with disabilities at Brooke consistently outperform the general population from the sending district and often outperform the general population across the state.



(Source: DESE School and District Profiles) In addition to resulting in high achievement among special education students, this approach also demonstrably results in a lower proportion of students on IEP’s than occurs in most other schools, district and charter alike. As the CHART data highlights, the proportion of students on IEP’s at Brooke Roslindale has hovered between 6% and 8% over the last several years. The rates at Brooke East Boston and Brooke Mattapan have been similarly low. The proportion of students on IEP’s at Brooke Roslindale has not always been so low. Between 2003 and 2006, when Brooke Roslindale was only a middle school, the proportion of students on IEP’s routinely fluctuated between 14% and 17%. However, beginning in 2006, when the elementary school at Brooke Roslindale opened for the first time, the overall proportion of students on IEP’s fell to 10%. Over the next few years, as the size of the elementary school increased and the relative size of the middle school decreased, that overall proportion of students on IEP’s continued to decline (see data on DESE school profiles). Students with and without Individualized Education Plans (IEPs) receive extra support from our student support team, but classroom teachers are ultimately held responsible for their students’



growth. Universal design is a powerful thing. Knowing students’ individual strengths and weaknesses and customizing instruction accordingly is great teaching that works for all students. Setting goals for each student and monitoring progress is great teaching that works for all students. Holding each and every student to the highest possible expectation is great teaching that works for all students. And sincerely believing that every student can do it is great teaching for all students. This multi-tiered approach works. We can prove it.
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