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Teaching Certificate Program for Pharmacy Residents 2016-2017 A.



FACULTY



Program Coordinators: Joseph A. Zorek, PharmD Assistant Professor (CHS) Room 1016 Rennebohm Hall [email protected] Phone: 608-265-8752 Kimberly A. Lintner, PharmD, BCPP Clinical Instructor Clinical Pharmacist UnityPoint Health-Meriter [email protected] Phone: 608-417-6160 Kate J. Hartkopf, PharmD, BCACP Clinical Instructor Supervisor of Clinical Education and Program Expansion UW Health [email protected] Phone: 608-438-9150 B.



LOCATION



The majority of our sessions will be held in the Pharmacotherapy Laboratory: Room 2330 Rennebohm Hall. If an alternate location is more suitable, an announcement will be made. C.



TEACHING CERTIFICATE PROGRAM DESCRIPTION



This program will allow the resident to participate in a wide variety of activities related to pharmacy education and those external forces that impact the educational process. The focus is to introduce pharmacy residents to many aspects involved in teaching including both didactic and clinical instruction. Residents will gain a broad understanding of pharmacy education on an institutional and national level. D.



OVERALL PROGRAM GOALS AND OBJECTIVES



The program is designed to incorporate background readings into activities and discussions, which will be covered in multiple sessions throughout the residency year and will be attended by residents, invited guests, and coordinators. There will be objectives identified for each individual session. Through completion of the teaching certificate program the participant should be able to: 1.



Develop an understanding of the salient aspects of being a pharmacy educator.
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2. 3. 4. 5 6



Discuss a variety of instructional methodologies and assessments used in higher-level teaching. Create and deliver instructional module(s) through various teaching opportunities throughout the residency to demonstrate the application of techniques discussed during the program. Discuss the current developments in pharmacy education and the role of various references and resources for pharmacy faculty. Compile examples of work in a teaching portfolio. Develop professional attitudes and values towards teaching and learning.



Through successful fulfillment of the above objectives and additional requirements as stated below, the participant will be granted a teaching certificate. E.



PREPARATION FOR SESSIONS



This program will provide you with formalized instruction in teaching, supplementing the training you are receiving at your residency site. Because for all of us this will be an additional demand on our time, the scope of the preparation for the sessions has been kept to a minimum. The sessions will generally run from 5:30 PM until 7:00 PM on Wednesdays, with attendance strongly recommended at all sessions. It is imperative that the sessions start promptly at 5:30 PM as all of our time is valuable as is that of our invited guests. For each session, you will be involved either as a participant or a session leader – “discussant.” As a participant you will want to prepare by completing the required readings or other preparatory activities so that you can play an active role in the discussion. Additionally, as a discussant you should use the “guide sheet for teaching program session discussants” to help you fulfill your role as a session facilitator. A program coordinator will also assist you as you develop your objectives and lesson plan for the respective session. We strongly recommend splitting the session into thirds, dividing time equally between discussion leaders, guest(s), and active learning. Inviting a guest expert in for your session is encouraged as past participants have commented favorably on guest contributions. Suitable guests may include practice site professionals or university faculty. The coordinator can offer suggestions if desired.



F.



CRITERIA FOR TEACHING PORTFOLIO



Description: The purpose of the portfolio is to provide the resident with a professional, documented record of education/teaching related experiences. Teachers benefit from keeping portfolios because they can use them to examine and improve upon their work. A teaching portfolio is also a mechanism through which teachers can share their values and beliefs in constructing curriculum, instruction, and assessment, and a means to illustrate and disseminate the essence of their work. Organization: This will be a dynamic collection of your work. Based on the accessibility and ease of updating, an electronic format is required. There are specific web-based platforms and tools available on the web that can enhance your document. You will receive guidance on creating an electronic portfolio as part of the program. The portfolio should be typed, with attention to appropriate spelling and grammar. Include a table of contents for easy identification of the selections that can be arranged chronologically or by type of presentation. Content: You should assume that people who will be reviewing your portfolio in the future will not be familiar with your work. Therefore, include background information before detailing the ©2016 Board of Regents of the University of Wisconsin System



selection. The portfolio should include, but is not limited to, the following: PREFACE Your teaching philosophy to include your approach to teaching (e.g. team/individual teaching, homework assignments, cooperative learning, role playing, evaluation) and the rationale for why you do things in this way. It helps to provide specific examples. Teaching goals- both short term (what you want to accomplish through participating in this program) and long term (1-5 years in the future). Also think about additional steps you will take to fulfill these goals (these could include attendance at workshops or meetings, additional training, participating in a peer review process, etc.). You should expect that your responses particularly to these questions will change as you develop as a teacher. It is important to think about them initially and then modify as necessary. SELECTIONS Selection Content to include documentation related to: Pharmacotherapy lab experiences (reflect on your contributions, specific teaching responsibilities, and tools you may have created. Do NOT include all of your lab prep materials in the appendices) Precepting students Grading/Evaluating - grading SOAP notes, OSCE participation Site presentations - Journal club, P&T, CE programs Outside presentations - Professional association, Great Lakes Educational tools Participation in this Teaching Certificate Program and as a discussant Peer reviews (See Section G of this Syllabus) Course TA Team teaching



Each selection should have similar components. Some formats that have worked well include: Format #1 Title Date(s) Audience Attendance Description (what kind of presentation, format, venue, etc) Positives/Areas for Improvement (be specific-provide both positive reflections and areas for improvement) Format #2 Title Audience Environment/Presentation time Objectives Learning opportunities ©2016 Board of Regents of the University of Wisconsin System



Estimated time: preparation, presentation, project/poster development, etc Evaluation Reflections (include reflections on areas of preparation (topic, audience, style), presentation skills, positives/areas for improvement, and whether objectives/goals met) Tips: 1. Prior to each presentation the resident should consider the following questions and record: Description of your teaching situation (course, target audience, modules, teaching environment) Explanation of activities that precede, lead, and follow the task/assignment and the criteria used to evaluate the product/process 2. Make an all-inclusive list of the teaching you have done and include this in the preface. From this list, choose your selections to include and reflect upon. When possible include examples of: Presenting the same material multiple times o To different audiences and the modifications you made o Repeating the same presentation with revisions (e.g. Great Lakes) Team taught situations and how the preparation and presentation was accomplished 3. It is important to comment not only on what you have done but also how it was received by the audience. Whenever possible solicit specific feedback. Copy and distribute Program Speaker Evaluation Forms before any of your presentations. Whenever possible include the following information: Evaluations of teaching abilities from colleagues/students Samples/statistics of student performance 4. Provide examples of your work that may include, but not limited to: handouts for presentations, exam questions, videotape of teaching, etc. 5. For each selection, comment on suggestions for improvements in the following areas: Self evaluation (preparation, presentation style, etc) Curricular revisions based on personal reflections and feedback Innovations in teaching (incorporating active learning principles, technology, etc) Assessment: The portfolio will be formatively and summatively assessed by a minimum of two people. In order to maximize the variety of feedback you collect, the initial formal review will be done by a site preceptor. After revisions are made, one of the program coordinators will conduct the final review. Feedback on the professional appearance, organization, and writing quality of the portfolio will be provided. See attached Portfolio Assessment Form. Timeline for completion: Fall – Mandatory Teaching Portfolio Session Bring two first drafts: 1) your teaching philosophy and 2) a reflection based on a teaching experience you have had during pharmacy school or your residency. During the workshop, colleagues will be available to guide your portfolio development. Remember- anticipate that these documents will change as your experiences grow. It is important to describe your thoughts at baseline to see your progression over time. November – Portfolio Reflections DUE November 30th Using an electronic portfolio weblink, post a minimum of three portfolio reflections and your teaching philosophy for a peer review and suggestions. ©2016 Board of Regents of the University of Wisconsin System



th



December – Peer Review DUE January 11 Complete peer review of co-discussant’s materials to include formative feedback and recommendations. Utilize the attached Portfolio Assessment Form and provide feedback about strengths and areas for improvement in the first draft. Email the completed assessment form to the co-discussant and session coordinator when the peer review is complete. Upon request, the session coordinator will provide informal comments following the initial peer review process. Early April/May- First formal evaluation by your site preceptor or director – not another resident (use the Portfolio Assessment Form provided). Plan on allowing 2 -3 weeks to have your portfolio reviewed and to make revisions. Be sure to respond to the questions on the back of the assessment form and include this with your final submission. Residents are encouraged to complete and submit their teaching portfolios by mid-May. June – The teaching portfolio submission deadline is June 1st. Teaching Certificate Program coordinators will perform final portfolio evaluations in June. Final evaluations will be returned to residents along with program certificates (if successful completion) by June 30th. G.



PEER REVIEW



One of the requirements of the Teaching Certificate Program is that you attend and critique two professional presentations. These could include CE presentations, fellow resident presentations, lectures, in-services, and dinner programs. The purpose of this exercise is to critically evaluate another instructor’s teaching style and methods. As you develop as teachers you will find yourself adopting techniques that you have seen successfully implemented and avoiding things that did not work. This will formally give you an opportunity to begin this process. Review the readings for Session 11: Assessing Your Teaching Performance. Pay particular attention to the “Peer review of teaching- Pharmacy Practice Division, University of Wisconsin” and the corresponding “Lecture/Seminar Evaluation.” For each of the presentations, complete the “Program Speaker Evaluation Form” included with your syllabus. Additionally take note of the following: Did the presenter establish and achieve their learning objectives? How did the instructor encourage questions in class? How did they respond? Comment. What stylistic aspects of the presentation will you try to adopt? How would you have approached a teaching situation that arose during the lecture differently? (technology glitch, audience questions, organization of presentation, etc) After attending both presentations include a summary and reflection of the experience in your teaching portfolio. H.



CRITERIA USED TO GRANT TEACHING CERTIFICATE



Assessment of progress towards objectives as demonstrated by: Attendance at 12 of the 15 sessions/workshop and the mandatory teaching portfolio session. Satisfactory performance in: o Discussion of topics o Actual and simulated teaching opportunities Completion of teaching portfolio ©2016 Board of Regents of the University of Wisconsin System



Peer review of other presentations Assessment of your performance includes feedback on your performance for the purpose of improving one’s abilities. Assessors of your performance will include you, fellow residents, clinical instructor, students, and other faculty members and staff with whom you interact. I.



TEXTS/RESOURCES:



**Svinicki M and McKeachie WJ. McKeachie’s Teaching Tips: Strategies, Research, and Theory for College and University Teachers. 13th Ed (2010). Wadsworth Cengage Learning: California. [NOTE: Session readings refer to 13th edition. If purchasing your own edition, the 14th edition was published in 2013.] *Gross Davis B. Tools for Teaching. 2nd Ed (2009). Jossey-Bass: San Francisco, CA. *Note: Required books will be/have been provided to each residency site. Please coordinate appropriately.



Course reading packet-available via Moodle Honolulu Community College (HCC) Faculty Development Program http://www.honolulu.hawaii.edu/facdev/ J. READING SCHEDULE Discussants will direct you regarding the additional reading resources and how to focus your preparation for each session.



Session 1: Starting from scratch: creating a lesson plan 1. McKeachie Chapters 1 Introduction 2 Countdown for Course Preparation 3 Meeting a Class for the First Time 2. Tools for Teaching: Chapter 1, pg 12-16. 3. HCC (see web link above) – Preparing a course syllabus Preparing a lesson plan (see example B) 4. Prideaux D. ABC of learning and teaching in medicine: curriculum design. BMJ. 2003:326; 268-270. 5. Handouts: Lesson plan instructions, worksheet, and example.



Session 2: Objectives and outcomes: what the learner needs to know, do and value 1. McKeachie Chapter 6 How to Make Lectures More Effective
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2. Caffarella RS and Merriam SB. Learning in Adulthood: A Comprehensive Guide. 2nd Ed. 1999. Ch 11. Key Theories of Learning. Table 11.1. 3. Schultheis NM. Writing cognitive educational objectives and multiple-choice test questions. Am J Health-Syst Pharm. 1998;55:2397-2401. 4. Gronlund NE. How to write and use instructional objectives. 6th ed. 2000. Appendix B. 112-117. Prentice Hall: New Jersey. The following ACPE standards and guidelines should be reviewed so that you have a basic understanding of the scope of the accreditation process and curriculum design for Doctor of Pharmacy Degree programs. New draft standards were released February 2014. (Please access the guidelines and select two standards of interest, print them, and bring them to class for discussion). ACPE 2016 Standards available at: http://www.acpe-accredit.org/deans/standardsrevision.asp Professional practice-based outcomes. American Academy of Colleges of Pharmacy (AACP) has produced the CAPE Outcomes. They are available at: http://www.aacp.org/resources/education/cape/Pages/default.aspx



Session 3: Getting your message across: creating abstracts and posters 1. StJames D. The publishing process. Writing and speaking for excellence: a brief guide for the medical professional. Jones and Bartlett Publishers. 1998;33-57. 2. Block SM. Do’s and Don’ts of Poster Presentation. Biophysical Journal. 1996;71:3527-29. 3. Zerwic JJ, Grandfield K, Kavanaugh K, Berger B, Graham L, Mershon M. Tips for Better Visual Elements in Posters and Podium Presentations. Education for Health 2010;23(2):1-6. 4. Sylvia LM and Herbel JL. Manuscript peer review- a guide for health care professionals. Pharmacother. 2001;21:395-404. 5. LaRochelle JM, King AR, Tanas M, Day K, Marshall HM, Patel S, Tyler AM. The Pharmacy Practitioner’s Guide to Publishing. Hosp Pharm. 2012;47(4):279-84. 6. Rosenfeldt FL, Dowling JT, Pepe S, Fullerton MJ. How to write a paper for publication. Heart, Lung and Circulation. 2000;9:82-7.



Session 4: Traditional methods to assess student learning 1. McKeachie Chapters 7 Assessing, Testing, and Evaluating: Grading Is Not the Most Important Function 8 Testing: The Details 10 The ABCs of Assigning Grades 2. Case SM, Swanson DB. Constructing written test questions for the basic and clinical sciences. National Board of Medical Examiners. Philadelphia, PA. 1996. ©2016 Board of Regents of the University of Wisconsin System



3. Wollack JA. Workshop Series: creating reliable and valid classroom tests. The Learning Link. 4(3):1-4. 4. Schultheis NM. Writing cognitive educational objectives and multiple-choice test questions. Am J Health-Syst Pharm. 1998;55:2397-2401. (See Session 2 Materials) 5. Schuwirth LWT, van der Vleuten CPM. ABC of learning and teaching in medicine: written assessment. BMJ. 2003:326;643-645.



Session 5: Facilitating classroom learning: applying active learning principles 1. McKeachie Chapters 4 Reading as Active Learning 5 Facilitating Discussion: Posing Problems, Listening, Questioning 11 Motivation in the College Classroom 14 Active Learning: Group-Based Learning 15 Experiential Learning: Case-Based, Problem-Based, and Reality-Based 2. Center for Teaching and Learning Teaching Resources. Active learning. 3. Cantillon P. ABC of learning and teaching in medicine: teaching large groups. BMJ. 2003:326;437-440.



Session 6: Precepting I: Providing effective feedback 1. McKeachie Chapter 9 Good Designs for Written Feedback for Students 13 Dealing with Student Problems and Problem Students (There’s Almost Always at Least One!) 2. Preceptor Evaluation Form 3. Neher JO, Gordon KC, Meyer B, Stevens N. A five-step “microskills” model of clinical teaching. J Am Board Fam Pract 1992; 5:419-424. 4. HCC: Answering and asking questions Effective techniques of questioning 5. Gordon J. ABC of learning and teaching in medicine: one to one teaching and feedback. BMJ. 2003:326;543-545.



MANDATORY Session: Portfolio Overview: Creating a teaching portfolio Examples of teaching philosophies and Portfolio Criteria included. 1. Tools for Teaching: Chapter 54: The Teaching Portfolio 2. Medina MS and Draugalis JR. Writing a teaching philosophy: an evidence-based approach. AJHP. 2013;70(3):191-3.
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Session 7: Tailoring the teaching environment to enhance student learning 1. McKeachie Chapters 12 Teaching Culturally Diverse Students 17 Technology and Teaching 2. Tools for Teaching: Chapter 30: Learning Styles and Preferences. 3. Pharmacists’ Inventory of Learning Styles (PILS)



Session 8: Creating and using “authentic” tools to assess learning 1. McKeachie Chapters 16 Using High-Stakes and Low-Stakes Writing to Enhance Learning 2 Medina M. Assessing student performance during experiential rotations. AJHP. 2008:65;1502-06.



Session 9: Teaching mistakes from the classroom, practice site, and professional venues 1. Special Report: Teaching mistakes from the college classroom. Faculty Focus March 2010.



Session 10: Interprofessional Learning 1. Buring SM, Bhushan A, Broeseker A et al. Interprofessional education: definitions, student competencies, and guidelines for implementation. Am J Pharm Educ. 2009;73(4) Article 59. 2. Interprofessional Education Collaborative: Core Competencies for Interprofessional Collaborative Practice, 2016 update. Available at: https://ipecollaborative.org/Resources.html. 3. National Center for Interprofessional Practice and Education. Resource Center. Available at: https://nexusipe.org/informing/resource-center.



Session 11: Assessing your teaching performance *Have your two peer reviews completed by this session to share your reflections during discussion.* 1. Peer review of teaching. Pharmacy Practice Division. University of Wisconsin. 2. Motycka CA, Rose RL, Ried LD, Brazeau G. Self-assessment in pharmacy and health science education and professional practice. Am J Pharm Educ. 2010;64 (5). 85.



Session 12: ©2016 Board of Regents of the University of Wisconsin System



Precepting II: Creating a high performing teaching team 1. An Overview of the [Five Dysfunctions of a Team] Model {pdf}



Session 13: Continuing professional development 1 Epstein RM and Hundert EM. Defining and assessing professional competence. JAMA. 2002;287:226-235. 2. Anonymous. Credentialing in pharmacy. Am J Health-Syst Pharm. 2001;58:69-76. 3. Rouse MJ. Continuing professional development in pharmacy. AJHP. 2004;61:2069-76. 4. American College of Clinical Pharmacy. Board Certification of Pharmacist Specialists. Pharmacotherapy 2011;31(11):1146-49. 5. 2010 Continuing Pharmacy Education Resource



Session 14: Precepting III: Designing and implementing an effective rotation 1. McKeachie Text 20 Teaching Students How to Become More Strategic and Self-Regulated Learners 21 Teaching Thinking 22 The Ethics of Teaching and the Teaching of Ethics 2. Spencer J. ABC of learning and teaching in medicine: learning and teaching in the clinical environment. BMJ. 2003:326;591-594.



Session 15: Professionalism: How do we model, teach and evaluate it? 1. White Paper on Pharmacy Student Professionalism. J Am Pharm Assoc. 2000;40(1):96-102. 2. ASHP Statement on Professionalism. Am J Health-Syst Pharm. 2008; 65:172-4. 3. Kelley KA, Stanke LD, Rabi SM, Kuba SE, Janke KK. Cross-Validation of an Instrument for Measuring Professionalism Behaviors. Am J Pharm Educ 2011;75(9): Article 179.
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