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Unpacking the Standards for Intervention Lissa Power-deFur Longwood University Farmville, VA



Perry Flynn The University of North Carolina Greensboro Greensboro, NC



Abstract The role of the speech-language pathologist to enable the academic success of students with speech-language impairments using the standards and general curriculum is well established (Haskell, 2004; Power-deFur, 2010; Wallach, 2008). The Common Core Standards Initiative (2011a) emphasizes that “students with disabilities…must be challenged to excel within the general curriculum” (p. 1). The key for the success of students with disabilities is how special education professionals use the standards to enable the success of students with disabilities. The purpose of this article is to provide an approach for using the standards to identify appropriate targets and design intervention.



Creating Standards-Based IEPs Administrators in many states use the standards-based IEP initiative to identify a process for developing IEPs that are aligned with content standards (Holbrook, 2007a, b). Many elements of this process are pertinent in unpacking the standards to use for intervention. Review the Content Standards for the Grade It is useful to review both the content standards for the student’s current grade, as well as standards for prior grade levels in order to identify any standards the child may not have mastered and for which he or she will still need intervention. This review should focus on the communication expectations underlying the standard. What are the pragmatic, semantic, syntactic, morphologic, phonologic, and metalinguistic skills that the student needs for success? Determine Where the Student is Performing in Relation to Standards The clinician should focus on student data from intervention, classroom work samples, classroom observations, and teacher/clinician probes to determine how the student’s performance compares to standards for the grade. The clinician should observe data from criterion-referenced assessments such as state assessments or benchmarks. Additionally, clinicians may find it helpful to review a student’s actual performance on test items. This information should help the clinician identify patterns in the child’s communication needs as they apply to the academic curriculum. Standardized assessments such as norm-referenced tests provide standardized scores and percentile ranks, but this information is not helpful for intervention goals. In addition, a review of the child’s response to various academic
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instructional approaches and the effectiveness of accommodations and modifications will identify strategies that facilitate success and instructional approaches that are particularly challenging. The clinician can better understand a student’s strengths and needs, especially with respect to the language demands of the classroom, through conversations with the teacher(s), along with the clinician’s personal observations in the classroom. This step may be part of the development of the present level of performance on the most recent IEP. Review the Child’s IEP The SLP should review the student’s IEP, specifically with regard to the annual goals, accommodations, and modifications. The clinician should identify how the goals relate to the communication skills needed for success on the standards. The student’s accommodations and modifications may help the clinician understand which approaches enable the student’s success. Review the Classroom Materials SLPs should review the classroom instructional materials for linguistic complexity and applicability to speech-language intervention. By using classroom-based materials, the SLP can show the student the connection between his/her speech-language services and his/her classroom responsibilities immediately. In addition, the SLP will not have to spend time using materials that are not relevant to the academic expectations of the general curriculum. Collaborate With Teachers For maximum effectiveness, the SLP’s intervention on communication skills will be integrated with classroom instruction. Strategies and supports for mastering a skill work best when they are paired with application of that skill within the classroom. The SLP and the classroom teacher(s) will want to jointly decide if the intervention is best provided within the classroom in a co-teaching situation; in small, targeted groups within the classroom; or by direct instruction from the SLP in another setting. Design and Implement Intervention The final step will involve integrating speech-language intervention with the academic curriculum. Intervention may be appropriate in a pull-out setting to teach specific skills. Ideally, the intervention will involve collaboration between the SLP and the classroom teacher(s), with some services provided in an integrated fashion in the classroom.



Application The following examples provide an application of these steps to three illustrative children. Example A. Student with a vocabulary deficit. Joe is a fourth grader with a bilateral moderate-severe hearing loss. A review of the Common Core Language Standards for Grade 4 revealed a number of standards that Joe needed additional support in. 4.3. Use knowledge of language and its conventions when writing, speaking, reading, or listening. a. Choose words and phrases to convey ideas precisely. … 4.4. Determine or clarify the meaning of unknown and multiple-meaning words and phrases based on grade 4 reading and content, choosing flexibility from a range of strategies. b. Use common, grade-appropriate Greek and Latin affixes and roots as clues to the meaning of a word. (Common Core Standards Initiative, 2011b, p. 29)
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The most recent test data revealed that Joe’s language skills were scattered, showing age-level performance in syntax, but significant weaknesses in understanding and use of abstract vocabulary and figurative language. The classroom teacher reported that Joe was attentive in the classroom, but seldom asked questions and frequently completed reading and writing tasks after his classmates. He noticed that Joe generally masters vocabulary when new vocabulary is taught in the classroom, but had difficulty with vocabulary that is generally understood by other students. Joe always completed his classwork and homework. The SLP reviewed one of Joe’s recent writing assignments and noticed that it was filled with simple, concrete vocabulary. His written answers to questions about reading material reflected a misunderstanding of terminology and misapplication of new vocabulary learned in the classroom. Joe’s IEP included the goal of demonstrating an 80% mastery of vocabulary words from the grade 4 reading, social studies, science, and math content by June 15, 2012. Joe had two accommodations in the classroom; he could use an online dictionary program on his classroom computer when reading a word he didn’t understand or when writing narratives and he was given additional time to use the dictionary during in-class writing assignments. A review of the language arts text revealed some vocabulary words that may be difficult for Joe to master independently. During the SLP’s meeting with the teacher, the two agreed to preteach the meaning of common prefixes in individual sessions with the child and again in a small group setting with that child and other children who are at risk for mastering vocabulary. In a meeting with the teacher at the beginning of the 6-week marking period, the SLP reviewed vocabulary from the language arts readings for the period. The teacher identified the vocabulary he would be teaching the entire class and the SLP focused on vocabulary that would be difficult for Joe, but would not be the focus of the class instruction. The two agreed that the SLP would provide services in the classroom during language arts instruction for 30 minutes each week in a small group for Joe and a few other students who are at risk for vocabulary. The SLP also would work with Joe in a 30-minute pull-out session designed to build Joe’s skills in using strategies to master new vocabulary. Joe needed support to master the common core standard because of his deficits in abstract vocabulary. By developing his skills in determining the meaning and using abstract vocabulary, he would be able to be more precise in his language. During the pull-out session, the SLP identified the word “absorption” in the text as an opportunity to teach the meaning and use of the suffix “-tion,” an act or process. During the one-on-one time with Joe, they reviewed the various meanings of “-tion” and applied it to the verb “absorb.” Joe completed a word web with “-tion” in the middle and identified six other words that included the suffix “-tion” with a comparable meaning. During the in-class small group, the SLP and teacher agreed that the terms “settlement,” “territory,” and “neighborhood” from a recent class reading should be. The SLP helped the students create an “antonym scale” (Diamond & Gutlohn, 2009) for these terms with “country” at one end and “neighborhood” at the other, filling in the scale with various terms that describe geographic groupings of people (e.g., settlement, neighborhood, territory, precinct, city, subdivision, state). In a second activity, the clinician created a timeline from the 1600s to 2012 and asked the class to place the terms “settlement,” “territory,” and “city” on the timeline to enable the students to understand the terms by their historical context. Example B: Student With an Expressive Language Disorder in Both Oral and Written Expression Juan was placed in speech-language services as his primary area of disability. A review of the Common Core Speaking and Listening Standards and Writing Standards for Grade 4 revealed a number of standards for which Juan needed additional support to achieve mastery. In the topic of speaking and listening, a student in Juan’s grade was expected to “report on a topic or text, tell a story, or recount an experience in an organized manner, using appropriate
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facts and relevant, descriptive details to support main ideas or themes; speak clearly at an understandable pace” (Common Core Standards Initiative, 2011b, p. 24). In the writing portion, he was expected to perform a number of tasks. 3. Write narratives to develop real or imagined experiences or events using effective technique, descriptive details, and clear event sequences. a. Orient the reader by establishing a situation and introducing a narrator and/or characters; organize an event sequence that unfolds naturally. b. Use dialogue and description to develop experiences and events or show the responses of characters to situations. c. Use a variety of transitional words and phrases to manage the sequence of events. d. Use concrete words and phrases and sensory details to convey experiences and events precisely. e. Provide a conclusion that follows from the narrated experiences or events. (Common Core Standards Initiative, 2011b, p. 20) From narrative retell data, language sample analysis, subtests of standardized instruments, and curriculum benchmark testing, the SLP determined that Juan was not able to retell a story in an organized, sequential way, relating events or specifying characters. An analysis of Story Grammar Taxonomy revealed that Juan omitted character, setting, events, and elaboration in his retell. Looking at a language sample analysis, Juan’s teacher found grammatically incomplete sentences with errors in capitalization, punctuation, verb tense agreement, plurals, and organization. Juan’s IEP goals included being able to retell a story including at least three events in the correct order with at least one elaborative detail on each event as judged by the SLP and student over three consecutive occasions as well as independently writing a two-paragraph narrative essay specifying characters and events in logical, sequential order including an introduction and conclusion as judged by the student and clinician over three consecutive occasions. As an accommodation, the teacher provided Juan with a selected vocabulary list to include in his written work, as well as story grammar prompts. The teacher also gave Juan a list of editing strategies for written work during his review in editing. The teacher reviewed information Juan was expected to learn in social studies about Africa and its cultural traditions and identified a narrative expectation that would be challenging to Juan. The teacher supplemented the text with a map of the contents and pictures of African animals and culture. Juan required direct instruction and a task analysis for each step in constructing an oral or written narrative to succeed at the fourth grade level. Because the SLP works with Juan in the classroom setting on a weekly basis, the SLP and teacher plan regularly in a variety of ways (face to face and through e-mail). Inclusive services were selected because Juan was self-conscious about being singled out for pull-out and because Juan’s mother wanted him to remain in the classroom. Juan also was motivated by peer interaction, so many opportunities for peer modeling and editing were built into the inclusion activities. The collaborative activity for a particular week included a writing activity where all students in the class had an opportunity to retell their story about Africa to a peer or the teacher after using the Writing Workshop (Calkins, 1996) approach to writing and engaging in peer conferences to edit their work. The SLP began the class time with a mini-lesson on verb tense agreement. Based on the narrative that the teacher told and writing the teacher modeled using a laptop computer and a white board, the students generated their own imaginative story
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of their trip to Africa. They then partnered with a peer, read aloud their work focusing on verb tense agreement, and reviewed the manuscript together to make edits. Several students had the opportunity to read their original story to the class. The teacher was well versed in the student’s goals in the event that the complete process lasted longer than the period the SLP was in the classroom. Example C: Student With a Pragmatic Language Disorder Tabitha demonstrated many characteristics of Asperger’s syndrome. A review of the Common Core Speech and Listening Standards for Grade 8 revealed the following standards for which Tabitha needed additional support. 1. Engage effectively in a range of collaborative discussions (one-on-one, in groups, and teacher led) with diverse partners on grade 8 topics, texts, and issues, building on others’ ideas and expressing their own clearly. a. Come to discussions prepared having read or researched material under study; explicitly draw on that preparation by referring to evidence on the topic, text, or issue to probe and reflect on ideas under discussion. b. Follow rules for collegial discussions and decision-making, track progress toward specific goals and deadlines, and define individual roles as needed. c. Pose questions that connect the ideas of several speakers and respond to others’ questions and comments with relevant evidence, observations, and ideas. d. Acknowledge new information expressed by others, and, when warranted, qualify or justify their own views in light of the evidence presented. (Common Core Standards Initiative, 2011b, p. 49) In the Speaking and Listening Grade 8 (Common Core Standards Initiative, 2011b) standards included the ability to “adapt speech to a variety of contexts and tasks, demonstrating command of formal English when indicated or appropriate” (p. 49). The results of pragmatic checklists, observational data, and teacher and parent reports suggested that Tabitha exhibited a pragmatic/social language disorder that negatively impacted both academic achievement and functional performance. Tabitha’s IEP goals were focused on using socially appropriate language skills including greeting and departing behaviors, requesting information, negating, stating an opinion, selfadvocating, initiating, maintaining and changing a topic, and reasoning independently as judged by the student, peers, and SLP in a variety of settings during social interactions of at least 5 minutes over three consecutive interactions. As an accommodation, she was paired with peer tutors and the SLP organized a “lunch bunch” conversation group for her. The SLP identified a list of social language skills topics relevant to the Grade 8 academic content that would be of interest to Tabitha. It was decided that during periodic meetings with the teacher, the SLP would learn whether Tabitha was engaging other students in age-appropriate conversations of interest to her partners and determine if she was using her pragmatic language skills when interacting with the teacher and peers. They agreed that the SLP would facilitate these skills when in the classroom to support classroom discussions. The SLP prepared a list of the conversational skills and topic lists for Tabitha to keep in her notebook and tape up in her locker. In the classroom, the SLP pretaught appropriate answers to questions that she and Tabitha anticipated during the discussion of the social studies lecture. They also brainstormed appropriate topic extensions that might occur between peers after the content area had been covered.
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Conclusion Tying the educationally relevant services that SLPs provide to students across grade levels and across content areas is a timely concept. The opportunity to connect to the Common Core begins with assessments that test the skills of listening, speaking, reading, and writing that students will be accountable for on high stakes testing. After completing educationally relevant assessments, the SLP has the necessary information to write the IEP’s Present Level of Performance, goals, and accommodations/modifications that support the acquisition of the concepts found in the Common Core Standards. The Standards provide the opportunity for SLPs and teachers to team in supporting the educational needs of all students, collaborating to provide intervention services for those who are eligible for special education. The SLP’s link to the Common Core opens the door to classroom service delivery (Flynn, 2010) and increases our ability to serve students in the least restrictive environment by tying what we do to improvement on highly valued high stakes assessments. By following the step-by-step analysis detailed above for every student, SLPs and teachers can join forces and share responsibility for students by using the Common Core Standards as the level playing field for all to demonstrate success in general education.
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