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Statement of Philosophy: Inclusion The Ottawa Catholic School Board’s approach to the provision of Special Education Programs and Services is based upon the principle of meeting students’ needs within the most enabling environment. It is recognized that children grow and develop as unique individuals. As members of a Christian community and in accordance with Ministry of Education direction, the Board actively promotes the goal of inclusive education. Inclusion means that students with special needs fully participate in the life of the school community. Our goal, wherever possible, is to educate individuals in regular classrooms with age-appropriate peers in their community schools. However, for those children whose complexity of needs exceeds these resources, a specialized placement may be necessary to accommodate learning needs. Therefore, a full range of placements and services is available to students. In providing for our students, we believe that individual gifts and strengths must be identified and used as the starting point for developing programs which will nurture growth and learning. Our goal is to enable learners to reach their fullest potential. This will enable them to take their place as independently as possible within society. The contents of this Special Education Report for the Ottawa Catholic School Board complies with the Ministry of Education’s Standards for School Board’s Comprehensive Special Education Plan as well as with the Canadian Charter of Rights and Freedoms, the Ontario Human Rights Code, the Education Act and all other relevant regulations.



In love each one is unique and precious; Each one has his or her place; Each one receives and each one gives; Each one has a grateful heart. There are no more barriers; Each delights in the other, Each is a delight for the other Because in each one is seen the face of God. Drawn in to the Mystery of Jesus through the Gospel of John Jean Vanier
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Special Education and Student Services We support success for every student in a faith-filled and inclusive environment, guided by “Learning for All”, “Education for All” and the Catholic Graduate Expectations.



General Aims: 1. To ensure that all exceptional students within its jurisdiction have available to them, in accordance with the Education Act and the Regulations, special education programs and services appropriate to their needs. 2. To ensure that exceptional students are educated in the most enabling and the least restrictive environment possible.



3. To establish cooperation with agencies and persons in the community who serve the needs of exceptional students. 4. To ensure effective parental consultation in the assessment, identification, placement and review of exceptional students. 5. To provide professional development of staff in order that the special needs of exceptional students may be better understood and served. 6. To work in partnership with the Catholic Faith Community, assisting students in the achievement of the “Ontario Catholic School Graduate Expectations”.
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Identification, Placement and Review Committee (IPRC) Introduction The Identification, Placement and Review Committee (IPRC) process determines if a student should be identified as an “exceptional pupil” and states the exceptionality and the appropriate placement that will best meet the student’s strengths and needs. Ontario Regulation 181/98: Identification and Placement of Exceptional Pupils came into force on September 1, 1998. It guides all schools in Ontario with respect to the regulations that must be followed when conducting an IPRC. The Ottawa Catholic School Board has developed and implemented IPRC procedures and guidelines in compliance with these regulations and approved by the Ministry of Education. Highlights and frequently asked questions about Regulation 181/98 can be found on the Ministry Website: Highlights of Regulation 181/98 The complete Regulation 181/98 can be found in the Ministry of Education Document: Special Education: A Guide for Educators IPRC procedural checklists and all accompanying IPRC forms in use by the Ottawa Catholic School Board are available for staff on the Board’s Special Education and Student Services website. The information outlined in this report, contain general guiding principles for the IPRC process and are not in any way meant to reflect the complete regulations as outlined in Regulation 181/98. The Identification, Placement and Review Committee (IPRC) meetings provide a formal structure for principals, teachers, parents/guardians, students 16 years of age and over and other advocates to meet and discuss program options in order to determine appropriate placement for exceptional students. In addition to the formal IPRC process, the Board recognises and embraces several less formal ways such as regular meetings and communication when making decisions on programs and services for students with special needs. As always, these decisions are best made when school and parents/guardians work in collaboration, with the best interests of the child at the centre of all discussions.



Prior to an IPRC meeting Assessment of a student’s learning profile is an ongoing process. Information and assessment data may come from any one of the following: classroom teachers, special education teachers, school board professionals, third party professionals and parents/guardians. Student specific information is gathered and reviewed to assist in making decisions regarding appropriate programs and services. In the case where a formal assessment report is available, the report is reviewed for possible diagnosis and any professional programming recommendations. Written parental consent (third party storage form) is obtained when using reports from outside agencies or private professionals.
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This valuable information assists staff in: • Understanding the student’s learning strengths and needs. • Making a decision of the need to create an IEP. • Making changes to the existing IEP as required. • Considering the possible identification of the child as exceptional through the IPRC process. Parents/guardians, school teams and students age 16 and older, play an important role in the planning and implementation of a students special education program and placement. Program and placement options are considered in light of student strengths and needs. At all times, consideration is made first for a placement in the regular class. When there is any consideration of a potential placement in a special education class, it must be reviewed with the school’s Special Education Consultant. Parents/guardians are made aware of all available program and placement options. Parents/guardians are encouraged to discuss these options with school staff and other professionals to gain a better understanding of what each option means and how it is meant to assist their child. The parents/guardians are critical partners in this decision making process and are asked to give input along the way. School boards have the discretion to provide special education programs and services for students who are not formally identified as exceptional. For example, an IPRC meeting is not required when both the parent/guardian and board agree that the student with special education needs could receive programming in the regular classroom. The appropriate programs and services are documented in the student’s Individual Education Plan (IEP). This does not in any way override the IPRC process as set out in Regulation 181/98. Parents/guardians retain the right to initiate the IPRC process for any reason. The principal or parent/guardian may initiate a referral to an IPRC meeting. An IPRC meeting must be held when: • The student is entering or leaving a special education class. • The parent/guardian makes a written request for an IPRC meeting. • The parent/guardian chooses not to waive the annual IPRC meeting for a student who has already been identified by the IPRC process. Once a decision has been made to hold an IPRC meeting, parents/guardians will receive an invitation and a copy of the “Ottawa Catholic School Board’s Special Education Programs and Services Parent Guide” at least 10 days prior to the IPRC meeting. The invitation will include information about the date, time and location of the IPRC meeting. The Parent Guide includes information on procedures involved in identifying the student as exceptional and determining the student’s placement as well as information on appealing the decision of the IPRC if the parent/guardian does not agree with the decision. A copy of the Board’s Parent Guide is available in all schools and on the Board website. Parent Guide Parents/guardians are asked to respond to the invitation and to give written consent for a discussion of student’s IEP. Parents/guardians may wish to invite others, such as a community professional or an advocate, to join them for the IPRC meeting. The Board welcomes this and asks the parent/guardian to inform the school principal when they are 8



extending the invitation to others. The special education teacher completes an educational assessment using designated forms and defined procedures. It will be discussed at the IPRC meeting and considered by the IPRC along with other assessments available. During an IPRC Meeting: The principal or designate acts as chairperson, and welcomes parents/guardians and guests. The principal ensures that the committee shall consider any information submitted to it by parents/guardians, staff, advocates, support personnel and outside agencies including the Educational Assessment completed by school staff. If the Committee determines it would be useful to do so, and the student is less than 16 years of age, the Committee shall, with parental consent, interview the student. IPRC Members: There must be a minimum of three members of an IPRC. One must be a principal or viceprincipal. A presenting teacher cannot be a member of the committee, nor can a parent/guardian or an Educational Assistant. Special Education System Class IPRC: These are for students entering, remaining in or leaving a special education class. Dates are determined by the Special Education and Student Services Department. The Committee is comprised of: • Principal or Vice-principal as chair AND • Two members of the Special Education and Student Services Department (except in DE classes). School IPRC: These IPRC dates are set by the principal of the school. The Committee is comprised of: • Principal or Vice-principal as chair AND • Two other members as appointed by the principal. To determine exceptionality, the IPRC must adhere to the Categories and Definitions of Exceptionality provided by the Ministry of Education. The broad categories are Behaviour, Communication, Intellectual, Physical or Multiple exceptionalities. Upon review of assessments and information provided, the committee will make a determination of one of the following at the IPRC meeting: • no identification of an exceptionality, • a new identification of an exceptionality, • a continuation of an identification, or • discontinuation of an identification for a student. The second decision is that of placement. Placement of the student in a regular class is the first option considered by an IPRC. The committee reviews documentation, consults with the parents/guardians, and makes a recommendation for the most appropriate 9



placement given the needs of the student and the range of options available within the board.



IPRC Placement Decisions: The Ottawa Catholic School Board (OCSB) provides the following 4 special education placement options. • Regular Class with Indirect Support • Regular Class with Resource Assistance • Regular Class with Withdrawal Assistance • Special Education Class with Partial Integration Regular Class with Indirect Support: Ministry Definition: The student is placed in a regular class for the entire day, and the teacher receives specialized consultative services by a special education teacher. OCSB Guidelines: A special education teacher is not regularly scheduled in this student’s classroom. For example, a student may require extra time to complete a test or assignment. This could occur in the resource room, or in the regular classroom, however this support would be available on a needs basis only. The special education teacher is involved in consultation with the regular classroom teacher on an ongoing basis to discuss the IEP and any programs and services as required. Regular Class with Resource Assistance: Ministry Definition: The student is placed in a regular class for most or all of the day and receives specialized instruction, individually or in a small group, within the regular classroom by a qualified special education teacher. OCSB Guidelines: A special education teacher is regularly scheduled to be in a student’s classroom. The amount of time is not a factor, but it is not on a needs basis only. At the secondary level, this could be in one semester and not another. Regular Class with Withdrawal Assistance: Ministry Definition: The student is placed in a regular class and receives instruction outside the classroom, for less than 50 percent of the school day, from a qualified special education teacher. OCSB Guidelines: A special education teacher provides direct instruction to a student in a scheduled block outside of the classroom. The amount of time is not the determining factor but rather the fact that it is regularly scheduled. The details regarding the amount of time would be indicated on the IEP. This would also apply for the Program for Gifted Learners. Special Education Class with Partial Integration: Ministry Definition: The student is placed by the IPRC in a special education class in
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which the student-teacher ratio conforms to Regulation 298, section 31, for at least 50 percent of the school day, but is integrated with a regular class for at least one instructional period daily. OCSB Guidelines: This statement applies to students in all of our special education classes, whether full-time or half-time. There is an expectation that all students in system classes be integrated for a period of time with their peers in regular classrooms. It should be noted that these placements do not refer to any support provided by an educational assistant. The placement is determined according to the level of support provided by the special education teacher. IPRC Decisions: If the IPRC identifies the student as exceptional, written notification shall be provided to parents/guardians stating: • A description of the student’s strengths and needs • The category(ies) and definition(s) of exceptionalities • The placement decision and, • Where the committee has decided that the student should be placed in a special education class, the reasons for the decision. This information is recorded on the IPRC Determination Form. The principal ensures the written statement of decision of the committee is given to the parent/guardian at the IPRC or sent to the parent/guardian after the IPRC. Every attempt is made to ensure the parent/guardian understands the decision prior to signing the documentation form. Written parental consent may be obtained during or after the IPRC meeting. Reviews of Identified Students: The review of placement for students who have already been identified as exceptional through the IPRC process must occur annually unless the principal receives written notice from the parent/guardian dispensing with the annual meeting. A parent/guardian may choose to dispense with the IPRC meeting when there are no changes to the strengths, needs, exceptionality or placement of the student for the upcoming year. By signing the IPRC waive form, the parent/guardian is agreeing that the current IPRC decision remains in effect for another school year. In that case, the school staff will attach the parent/guardian’s signed waive form to previous year’s IPRC documentation and there is no need for further documentation. An IPRC must be held: • during a transition year, when an identified exceptional student is moving from one school to another or one system class to another, or one panel to another. • when there are significant changes to be made to a students identified needs, placement or exceptionality as a result of new assessment information. • when parents/guardians, principal of the school, or Board representative providing the special education program, request it in writing after a placement has been in effect for three months or more.
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• •



when the parent/guardian chooses not to waive the annual IPRC meeting for a student who has already been identified by the IPRC process. if the IPRC meeting has been waived in the previous two years.



After the IPRC Meeting: The principal ensures the Board has been notified of the IPRC recommendations. If a special education class has been recommended, the principal ensures parental consent for the placement has been received. All documentation pertinent to the IPRC process is filed in the Documentation File of the OSR. The student is placed in the appropriate placement with parental consent. An Individual Education Plan is prepared within 30 working days of the start of placement. Process of Resolving Disputes Prior to Appeal: Follow-Up meeting If parents/guardians are not in agreement with either the identification or placement decision made by the IPRC, they may request in writing a meeting with the committee within 15 days of receipt of the decision. • The principal shall arrange for the committee to meet with parent/guardian to discuss the statement of decision • If changes in the committee’s decision were made as a result of the meeting, the notice shall be accompanied by a revised statement of decision together with written reasons for the changes. If parents/guardians do not agree with the decision after the second meeting, they may file a notice of appeal within 15 days of receipt of the second decision. If parental consent is not obtained and the parent/guardian does not appeal the IPRC decision, the Board will instruct the principal to implement the IPRC decision. If the parent/guardian of the student proceeds to an appeal, the student remains in his/her present placement until further notification from the Board. It may be helpful for parents/guardians to involve an advocate to assist in directing the process when there is disagreement on the identification or placement of a student. This may be a family member, agency worker, association representative, collaborative team member or any trusted individual. The Ministry of Education has released a document to assist parents/guardians and schools in working together to prevent and resolve conflict. The guide contains helpful techniques and strategies based on real situations. Reference: “Shared Solutions”- A Guide to Preventing and Resolving Conflicts Regarding Programs and Services for Students with Special Education Needs. 2007 This guide is available in all schools and is available on the Ministry of Education Website at: Shared Solutions: 2007
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Initiation of Appeal Procedures A parent/guardian may file a notice of appeal to the Secretary of the Board. • Within 30 days of receipt of the statement of decision if the request for a follow up meeting was denied. • Within 15 days of receipt of the statement of decision from the follow-up committee meeting. An appeal can be made based on: • The identification/exceptionality OR • The placement The parent/guardian must indicate in the notice of appeal which decision they disagree with and state the reason for disagreement. If the parent/guardian proceeds to an appeal, the student remains in his/her present placement until the decision of the Appeal Board is received. Membership of the Appeal Board The Appeal Board has three members, none of whom has had prior involvement in the identification or placement process being appealed. The three members shall be selected within 15 days of receipt of the notice of appeal. a) One member of the Appeal Board is selected by the Ottawa Catholic School Board (OCSB), and; b) One member of the Appeal Board is selected by the parents/guardian, and; c) A Chair is selected by the Ministry of Education if (a) and (b) cannot agree on a Chair. These members shall not be employees of the Ministry of Education nor employees of the Board providing the program. Duties of the Appeal Board •



• •



• •



The Chair of the Appeal Board arranges a meeting to give the parent/guardian an opportunity to discuss the student’s identification and/or placement and to explain the disagreement with the IPRC. This meeting will occur no later than 30 days following the selection of the Chair of the Appeal Board. The Appeal Board may invite anyone who can contribute relevant information to attend this meeting. The parent/guardian/student is entitled to be present at, and to participate in, all discussions. After the Appeal Board has heard all relevant opinions, reports and information, the meeting is adjourned. The Special Education Appeal Board shall send its decision in writing to the parent/guardian/student, the IPRC and the OCSB. The Special Education Appeal Board may: • Uphold the IPRC decision and dismiss the appeal
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•



Overrule the IPRC and grant the appeal, or make a recommendation to the Board, but must give its decision in writing to the parent/guardian/student, the IPRC and the Ottawa Catholic School Board. • Within 30 days of the Appeal Board’s decision, the OCSB notifies the parent/guardian and the IPRC whether it accepts or rejects the Appeal Board’s decision. • If the parent/guardian has exhausted all rights of appeal within the OCSB, the parent/guardian may further appeal to a Special Education Tribunal under Section 57 of the Education Act. Information about making an application to the tribunal will be included with the Appeal Board’s decision. Ottawa Catholic School Board Criteria for Change in Placements



• • •



Placements are reviewed on an annual basis, in consultation with school staff, Special Education and Student Services staff, and parents/guardians. A change in placement or an alternative placement may be recommended as the result of new assessment data from a professional report. Current educational assessment and professional reports are reviewed to assess student’s strengths and needs.



Process for Changing Placements



• • •



Ongoing problem-solving process and intervention model are implemented at schools to monitor student’s progress. This includes continued dialogue between home and school. Change in placement and/or alternatives are discussed with members of school team, Special Education and Student Services team and parent/guardian. IPRC meets to discuss and determine new placement.



Statistical Data Regarding IPRC for Ottawa Catholic School Board IPRC 2016 -2017 School Year



New IPRC



Review IPRC held Waived IPRC



122



463



872



Number of Appeals N/A



Total IPRC 1457
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Special Education Placements Provided by the Board “Because in each one is seen the face of God” Jean Vanier General Information: The Ottawa Catholic School Board offers a full range of placements to meet the needs of exceptional students. In keeping with the Board’s philosophy of inclusionary practices, the first option on the continuum of intervention strategies is to have the student remain in a regular class with the appropriate support. The Ottawa Catholic School Board provides a number of programs and services to support the exceptional student. These individualized programs and related services are available to all exceptional students and are not dependent on the student being identified by an Identification Placement and Review Committee (IPRC). The exceptional student’s individualized program and related services are recorded in the Individual Education Plan (IEP). When a student proceeds to an IPRC, a regular class placement with support is always the first option explored prior to a special education system class placement. A brief description of supports, services and types of system classes in the Ottawa Catholic School Board is outlined below: School Team Every school within the Ottawa Catholic School Board has an established school-based collaborative team whose membership will include administration, school special education staff, educational assistants (where appropriate) and regular classroom teachers. This team is responsible for conducting regularly scheduled meetings designed to problem solve around issues related to individual program needs of students throughout the school. Special Education and Student Services A multidisciplinary team of professionals is assigned to each school. The Central Collaborative Team members include a special education consultant, psychology staff, a social worker, a behaviour consultant, a speech and language pathologist, a teacher of the deaf and hard of hearing and other itinerant resource teachers. Various members of the Central Collaborative Team will meet in partnership with school-based teams in order to collaborate and provide support to student programming as identified by the school staff. Special Education System Classes Special Education classes are established by exceptionality and in accordance with regulation 298 Section 31 with respect to class size. On-going discussion is held with Special Education Advisory Committee members at monthly meetings regarding the range of placements offered by the Board, the types of special education classes offered annually, the special education class application process and the locations of such classes. Special education classes are taught by special education system class teachers.
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Care and Treatment Programs When students are unable to benefit from the range of placements available within the Board, parents/guardians will be invited to attend a case conference. Options will be discussed and could result in a referral for consideration of a section 23 (McHugh) placement. This placement is carried out in consultation with the parents/guardians. The application process, guidelines and additional information is outlined in another section of this report titled “Coordination of Services with Other Ministries or Agencies”. Home Instruction: In the event that students are unable to attend school for medical reasons, home instruction is provided for a period of time until students are able to resume school instruction.



Special Education System Classes in the Ottawa Catholic School Board General Info: The Ottawa Catholic School Board provides a range of programs for students across all exceptionalities. When students require intensive support and services, a special education class may be a placement option. All students placed in a special education class are integrated for a period of time with their peers in a regular classroom, therefore all of the Board’s special education classes are, “special education classes with partial integration”. Process Students are placed into special education classes through the Identification, Placement and Review Committee (IPRC) process. In most cases, prior to special education class placement, students have experienced continuing and intensive intervention that might include the following: • Classroom intervention • Presentation to school collaborative team and /or case conference • Presentation to special education and student services collaborative team and /or case conference • IEP planning • Supports from various Board and/or Community professionals Key Elements The following key elements are essential for successful special education classes in the Ottawa Catholic School Board: • Program collaboration among team members • On-going liaison/communication with parents/guardians • Involvement of Special Education and Student Services Team • In-service opportunities for special education class team • Administrative support
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Special Education System Class Application Process Applications for Special Education System Classes are discussed at the winter System Class Placement and Application Review meeting (SCPAR) or at multidisciplinary case conferences held in each school throughout the year. The team will review the presented documentation and information pertinent to the educational needs of the candidates the school brings forward. Once the team, using criteria for Special Education System Class Profiles, agrees that the student is an appropriate candidate, the school staff will complete the Special Education System Class Application form. Members of the Special Education and Student Services Department directly involved with the student may add additional information. A multi-disciplinary Special Education System Class Application Team comprised of staff from the Special Education and Student Services Department is struck for each type of Special Education System Class. Each team meets to review candidate documentation (i.e., assessment reports, academic achievement, behavioural tracking, and other detailed information included on the application forms). The committee members apply a consistent approach to review candidate information against established Board criteria and make final selections. Parents/guardians of students who have been selected as the most appropriate candidates are informed by school staff and are invited to visit the school hosting the Special Education System Class prior to the IPRC meeting to see the program and ask any questions of the staff. When the parent/guardian is in agreement to proceed to a Special Education System Class placement, the school invites the parent/guardian to an IPRC meeting to formally place the student in the class. The start date is determined at the IPRC meeting.



Types of Special Education System Classes and Application Criteria:



Special Education System Class: Assessment Program •



4 full-day Assessment Programs (JK-SK)



As per Regulation 298 (31) the maximum class size for these classes is 6 students. Rationale The Assessment Program has been established to support students who are age appropriate for JK or SK and who present with generalized developmental delays, including but not exclusive to Autism Spectrum Disorders. The program is designed to clarify student functioning and help students develop skills that will allow for integration into a school community. School/classroom routines and self-help skills are taught through language development and self-regulation programs, as needed.
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Criteria for Placement Psychology • A diagnosis of a generalized developmental delay that impacts a wide range of behaviours (e.g., Global Developmental Delay, Intellectual Disability, Genetic Disorders, Autism Spectrum Disorders, etc.). • This determination will be made based on assessment information provided (i.e., Third Party or School Board documentation) in consultation with the school Psychologist/Psycho-Educational Consultant. Speech and Language • Student may have severe to profound receptive and expressive language delays. • Student may be non-verbal. • Significant difficulties with social language and interactions with peers. • May be accompanied by articulation and/or motor speech disorders. Academic Levels • Significant cross-curricular academic delays. • Student requires considerable modifications and accommodations made to their academic program, as well as alternative program expectations. School Readiness Skills and Self Help Skills May display: • Significant delays in self help skills (i.e. dressing, eating, and toileting). • Minimal safety awareness. • Inability to follow familiar routines. • Significant delays in fine or gross motor skills. Social Emotional Needs May display: • Difficulties in self regulation • Delayed social skills • Minimal initiative or self advocacy skills Interventions • Intervention Checklist has been followed for students who currently attend school. • Consultation/involvement of appropriate Special Education and Student Services personnel. • Student has been discussed at the winter System Class Placement and Application Review (SCPAR) meeting or a multi-disciplinary case conference at other times during the year. • For newly registered students without a history of previous interventions, Special Education and Student Services personnel will gather developmental information as a basis for entry into this program • Observation data obtained by Student Services and Special Education staff supports the developmental functioning to be consistent with criteria for admission to this program
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Behaviour Behaviour and conduct issues might not be the primary presenting problem. Other Relevant Information At IPRC and transition times, the home school is invited to participate in ongoing planning for the student. Demission Criteria The multidisciplinary team supporting the class will review the student’s progress on an ongoing basis. A transition plan will begin when it is determined that his/her needs would be better met in a regular class placement or in a different type of Special Education Class. An IPRC review is required when the student leaves the program. Students must leave the program after SK.



Special Education System Class: Education for Community Living •



2 full-day Primary Education for Community Living classes (Gr. 1-3)



•



2 full-day Junior Education for Community Living class (Gr. 4-6)



•



3 full-day Intermediate Education for Community Living classes (Gr. 7-10)



•



4 full-day Senior Education for Community Living classes (Gr. 11 to age 21)



As per Regulation 298 (31) the maximum class size for these classes is 10 students. Rationale The intent of the Education for Community Living (ECL) classes is to assist students diagnosed with an Intellectual Disability to develop cognitive, academic, and social-adaptive skills. Emphasis is placed on functional academics and developing community living skills. As students mature, there is a movement from in-school inclusion activities to more general inclusion within the student’s community through experiential learning and recreational activities. Students have daily living needs and require training in areas not traditionally taught in regular curriculum programs (e.g., self-help skills, mobility skills, recreation/leisure skills, gross and fine motor, safety awareness, pro-social behaviour and vocational training). This program is available at the Primary, Junior, Intermediate, and Senior levels. Criteria for Placement Psychology • Diagnosis of an Intellectual Disability. • This determination will be made based on a valid psychological assessment completed by Board psychology staff or a Third Party Professional, in consultation with the School Psychologist/Psycho-Educational Consultant.
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Speech and Language • Receptive language skills consistent with cognitive ability. • There is often a more extensive expressive language delay. This may be associated with oral-motor dysfunction or neurologically based conditions. • Augmentative and adapted communication methodologies may be required which are not easily taught in the regular classroom. • A speech and language assessment may be required at the discretion of the Speech and Language Pathologist. Academic There will be significant delays in all academic areas, commensurate with cognitive ability. Social Emotional Needs Students considered appropriate for these classes may display delayed social skills, weak self-advocacy skills, and show minimal initiative. Interventions • Intervention Checklist has been followed. • Extensive modified academic and/or alternative program, as outlined in the IEP. • Consultation/involvement of appropriate Special Education and Student Services personnel. • Student has been discussed at the winter System Class Placement and Application Review (SCPAR) meeting or a multi-disciplinary case conference at other times during the year. Behaviour Behaviour and conduct issues will not be the primary presenting problem. Student behaviour should not be of such intensity and/or frequency as to interfere with accessing the curriculum of the Special Education System Class. Other Relevant Information At IPRC meeting and transition times, the home school is invited to participate in ongoing planning for the student. Demission Criteria The multidisciplinary team supporting the class will review the student’s progress on an ongoing basis. A transition plan will begin when it is determined that his/her needs would be better met in a regular class placement or in a different type of Special Education Class. An IPRC review is required when the student leaves the program. Students must leave primary after Gr. 3, junior after Gr. 6, and intermediate after Gr. 10.



Special Education System Class: Junior Special Needs • 3 full-day Junior Special Needs classes (Gr. 4-6) As per Regulation 298 (31) the maximum size for these classes is 16.



23



Rationale Junior Special Needs classes have been established to support students who fall under the Ministry of Education definition of Mild Intellectual Disability or an Intellectual Disability of Mild Severity. Many of these students can be supported in the regular classroom through appropriate program accommodations, differentiated instruction, modifications and other support. Delayed academic development alone would not be sufficient criteria to seek a Special Education System Class placement. However, under certain circumstances, a Special Education System Class placement may be necessary to meet the academic and social-emotional needs of some of these students. Junior Special Needs classes also provide an opportunity to develop and/or enhance basic academic skills, social emotional skills, and community living skills. Criteria for Placement Psychology • Cognitive functioning consistent with the Ministry of Education designation of Mild Intellectual Disability or a Diagnosis of Intellectual Disability -Mild Severity. • This determination will be made based on a valid psychological assessment completed by Board psychology staff or a Third Party Professional, in consultation with the School Psychologist/Psycho-Educational Consultant.. Speech and Language A speech and language assessment is not a requirement for these classes. A previous speech and language assessment may be on file to support programming but would not determine placement. Academic Students appropriate for Junior Special Needs Classes demonstrate significant crosscurricular academic delays consistent with cognitive functioning. A review of current, individualized, standardized, academic assessment scores (grades and percentiles) and daily classroom performance indicates that the student is struggling to achieve expectations outlined in their Individual Educational Program (IEP). Social Emotional Needs Students considered appropriate for these classes will exhibit some social emotional difficulties that may include frustration, difficulty initiating/sustaining tasks, withdrawal, social difficulties, or low self-confidence. These difficulties appear related to frustration in academic and/or social performance areas within the regular classroom environment. (For students already in a system class placement, this will not be an exclusionary factor.)



Interventions • Intervention Checklist has been followed. • It is expected that students being considered for these classes will have had extensive support within the regular classroom and through resource assistance, as outlined in their IEP. • Consultation/involvement of appropriate Special Education and Student Services
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•



personnel. Student has been discussed at the winter System Class Placement and Application Review (SCPAR) meeting or a multi-disciplinary case conference at other times during the year.



Behaviour Behaviour and conduct issues will not be the primary presenting problem. Student behaviour should not be of such intensity and/or frequency as to interfere with accessing the curriculum of the Special Education System Class. Other Relevant Information At IPRC meeting and transition times, the home school is invited to participate in ongoing planning for the student. Demission Criteria The multidisciplinary team supporting the class will review the student’s progress on an ongoing basis. A transition plan will begin when it is determined that his/her needs would be better met in a regular class placement or in a different type of Special Education Class. An IPRC review is required when the student leaves the program. Students must leave the class after Gr. 6.



Special Education System Class: Lifeskills •



3 full-day Lifeskills classes (Gr. 7-8)



As per Regulation 298 (31) the maximum class size for these classes is 16. Rationale Lifeskills classes have been established to support students who fall under the Ministry of Education definition of Mild Intellectual Disability including those who may have splinter skills strengths, or an Intellectual Disability of Mild Severity. Many of these students can be supported in the regular classroom through appropriate program accommodations, differentiated instruction, modifications and other support. Delayed academic development alone would not be sufficient criteria to seek a Special Education System Class placement. However, under certain circumstances, a Special Education System Class placement may be necessary to meet the academic and social-emotional needs of some of these students. These students often present with additional socio-emotional concerns that indicate the need for small group instruction and a program focused on the development of functional literacy and numeracy, community living, lifeskills development, and pre-vocational skills. Criteria for Placement Psychology • Cognitive functioning consistent with the Ministry of Education designation of Mild Intellectual Disability or a Diagnosis of Intellectual Disability -Mild Severity • This determination will be made based on a valid psychological assessment completed by Board psychology staff or a Third Party Professional, in consultation
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with the School Psychologist/Psycho-Educational Consultant. Speech and Language A speech and language assessment is not a requirement for these classes. A previous speech and language assessment may be on file to support programming but would not determine placement. Academic Students appropriate for Lifeskills Classes demonstrate significant cross-curricular academic delays consistent with cognitive functioning. A review of current, individualized, standardized, academic assessment scores (grades and percentiles) and daily classroom performance indicates that the student is struggling to achieve expectations outlined in their Individual Educational Program (IEP). Social Emotional Needs Students considered appropriate for these classes will exhibit some social emotional difficulties that may include frustration, difficulty initiating/sustaining tasks, withdrawal, social difficulties, or low self-confidence. These difficulties appear related to frustration in academic and/or social performance areas within the regular classroom environment. (For students already in a Special Education System Class placement, this will not be an exclusionary factor.) Interventions • Intervention Checklist has been followed • It is expected that students being considered for Lifeskills classes will have had extensive support within the regular classroom, received resource assistance or previous placement in a Special Education System Class, as outlined in their IEP. • Consultation/involvement of appropriate Special Education and Student Services personnel. • Student has been discussed at the winter System Class Placement and Application Review (SCPAR) meeting or a multi-disciplinary case conference at other times during the year. Behaviour Behaviour and conduct issues will not be the primary presenting problem. Student behaviour should not be of such intensity and/or frequency as to interfere with accessing the curriculum of the Special Education System Class. Other Relevant Information At IPRC and transition times, the home school is invited to participate in ongoing planning for the student. Demission Criteria The multidisciplinary team supporting the class will review the student’s progress on an ongoing basis. A transition plan will begin when it is determined that his/her needs would be better met in a regular class placement or in a different type of Special Education Class. An IPRC review is required when the student leaves the program. Students must leave the program after Gr. 8.
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Special Education System Class: Learning Strategies Class •



4 full-day Learning Strategies classes (Gr. 5)



As per Regulation 298 (31) the maximum class size for these classes is 8. Rationale Learning Strategies classes are designed for those students who have been diagnosed with a learning disability and whose learning needs require significant resource support including classroom accommodations and program modifications. These students’ learning needs are severe and may require intensive assistance through special class placements that provide a smaller student-teacher ratio and an individualized program that is tailored to the students’ learning strengths and needs. Students may participate in the program for their grade five year and may need to be French exempt while attending the Learning Strategies class. Criteria for Placement Psychology • Diagnosis of a Learning Disability • This determination will be made based on a valid psychological assessment completed by Board psychology staff or a Third Party Professional, in consultation with the School Psychologist/Psycho-Educational Consultant. Speech and Language A speech and language assessment is not a requirement for these classes. A previous speech and language assessment may be on file to support programming but would not determine placement. Academic • Significantly behind grade level expectations in one or more academic areas. • A review of current, individualized, standardized, academic assessment scores (grades and percentiles) and daily classroom performance indicates that the student is struggling to achieve expectations outlined in their Individual Educational Program (IEP). • Student may also demonstrate poor organizational skills, attention difficulties, and/or perceptual-motor difficulties. Social Emotional Needs Social Emotional needs are not a criteria for these classes, but students may: • Be overwhelmed and/or frustrated by lack of academic achievement or effort required • Have poor social skills • Display poor self-esteem • Have weak self advocacy skills • Display signs of anxiety
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Interventions • Intervention Checklist has been followed. • Differentiated instruction and extensive accommodations and modifications as outlined in the IEP. • Consultation/involvement of appropriate Special Education and Student Services personnel. • Student has been discussed at the winter System Class Placement and Application Review Committee or a multi-disciplinary case conference at other times during the year. Behaviour Behaviour and conduct issues will not be the primary presenting problem. Student behaviour should not be of such intensity and/or frequency as to interfere with accessing the curriculum of the Special Education System Class. Other Relevant Information A commitment is requested on the part of the home school to participate with the Special Education System Class in ongoing programming for the student. Demission Criteria The multidisciplinary team supporting the class will review the student’s progress on an ongoing basis. A transition plan will begin when it is determined that his/her needs would be better met in a regular class placement or in a different type of Special Education Class. An IPRC review is required when the student leaves the program. Students must leave the program after Gr. 5.



Special Education System Class: Language Class •



5 half-day Language Classes (Gr.1-3)



As per Regulation 298 (31) the maximum class size for these classes is 10 students. Rationale The relationship between oral language ability and academic achievement is well documented. Research studies have shown that children with persistent oral language impairment consistently demonstrate lower levels of academic achievement. Language Classes are designed to provide an intensive language remediation experience for primary students who are demonstrating significant language difficulties and are considered to be at risk for academic difficulties, particularly in literacy (e.g., reading fluency, reading comprehension, written expression, and oral expression, etc.). The Primary Language Class is designed to improve receptive and expressive language skills and thereby prevent or minimize the long-term detrimental effects on learning and academic progress. Students may participate in the program for one to three years (primary grades 1 to 3) 28



and must be enrolled as full-time students in the OCSB. Students do not participate in the French program while attending the Language Class. Criteria for Placement Psychology • A formal psychological assessment is not required for admission to this class. Psychological assessment only is not sufficient for a child to be considered for this class • Children may have a diagnosis of a language-based learning disability or specific language impairment, as opposed to a language impairment that is secondary to autism spectrum disorder or intellectual disability • There should be some indicators of average cognitive potential. This would be determined in consultation with the School Psychologist/Psycho-Educational Consultant. • Placement in the Language Class would not be considered suitable for students on the autism spectrum. Speech and Language • Language impairment must be the primary presenting problem. • The student presents with at least moderate or severe receptive and/or expressive language impairment, as documented in a speech and language assessment. • This determination will be made based on a valid speech and language assessment completed by a School Board Speech and Language Pathologist or a third party professional, in consultation with the School Board Speech and Language Pathologist. • The language difficulties are of sufficient severity that the school board speech and language pathologist anticipates that they may interfere with the student’s ability to manage the demands of a regular classroom with the supports available in the community school. Academic • Student’s academic skills must be fully assessed prior to placement in a language class (e.g., Brigance, review of IEP if applicable, report cards, work samples, etc.). • Students generally demonstrate difficulty with readiness/phonological awareness, reading, oral and/or written language and may or may not demonstrate difficulty with mathematics and with other subjects. Social Emotional A social-emotional component is not a requirement for placement in this class. However, some social-emotional issues may exist and would not preclude placement in the Language Class. Typical social-emotional concerns exhibited by students may include: • Self esteem issues • Social skills difficulties related to impairment in social language skills • Lack of problem solving skills • Anxiety • Frustration
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Interventions • Intervention Checklist has been followed • School must be able to describe interventions put in place to date (e.g., differentiated instruction, visual supports, re-teaching, small group instruction, concrete modelling, etc.) • Student may have an IEP outlining appropriate modifications and/or accommodations to current school program • Consultation/involvement of appropriate Special Education and Student Services personnel • Student has been discussed at the winter System Class Placement and Application Review (SCPAR) meeting or a multi-disciplinary case conference at other times during the year. Behaviour Behaviour and conduct issues will not be the primary presenting problem. Student behaviour should not be of such intensity and/or frequency as to interfere with accessing the curriculum of the special education system class. Other Relevant Information A commitment is requested on the part of the home school to participate with the Special Education System Class in ongoing programming for the student. Demission Criteria The multidisciplinary team supporting the class will review the student’s progress on an ongoing basis. A transition plan will begin when it is determined that his/her needs would be better met in a regular class placement or in a different type of Special Education Class. An IPRC review is required when the student leaves the program. Students must leave the program after Gr. 3.



Special Education System Class: Developmental Education Program 10 Full Day Developmental Education Program (ranging from age 4-21) As per Regulation 298 (31) the maximum class size for these classes is 10. Rationale The intent of the D.E. Program is to assist students with multiple cognitive, physical, sensory and medical challenges to develop to their full potential through highly individualized programs. The curriculum is centred on the development of basic functional skills in the areas of communication, physical skills including mobility, self-care, leisure/recreation and social skills. Students have regular inclusion activities with their age peers with a focus on skill development as identified in their IEP.
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Criteria for Placement Psychology • Diagnosis of an Intellectual Disability. • This determination will be made based on a valid psychological assessment completed by Board psychology staff or a Third Party Professional, in consultation with the School Psychologist/Psycho-Educational Consultant. Medical/Physical • Student must present with significant medical and/or physical needs. • This determination will be made by board staff based on documentation from qualified health and/or therapy professionals. Speech and Language • Receptive language skills consistent with cognitive ability. • There can be a more extensive expressive language delay. This may be associated with oral-motor dysfunction or neurologically based conditions. • Augmentative and adapted communication methodologies may be required. Academic Levels • Developmental disabilities are such that the student’s program needs are not primarily academic. Social Emotional Needs/Other Relevant Information Students will generally present with some of: • Delayed social skills • Minimal initiative or self advocacy skills • Difficulties in self regulation • Delays in self care skills (i.e., dressing, eating, personal hygiene) • Minimal safety awareness • Delays in fine and gross motor Interventions There should be evidence of significant interventions as presented in: • Assessment reports and interventions from the Preschool Programs (e.g., Children’s Integration Support Services or OCTC Preschool Program) if available. • Assessment reports and interventions from the Health Providers (e.g., CHEO Child Development Service or OCTC) if available. • Assessment reports and interventions through therapeutic services provided by the Champlain LHIN (Local Health Integration Network) if available. • Alternate and highly individualized program is outlined in the school IEP or Preschool Individual Program Plan. Demission Criteria The multidisciplinary team supporting the class will review the student’s progress on an ongoing basis. A transition plan will begin when it is determined that his/her needs would be better met in a regular class placement or in a different type of Special Education Class. An
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IPRC review is required when the student leaves the program.



Programming Options: Gifted Programming in Elementary Schools JK-6 The Ottawa Catholic School Board provides a variety of programming options for students who are identified as gifted. The program as outlined in the IEP may include alternative expectations and/or modified curriculum expectations. There also may be extension activities, challenging projects, or differentiated curriculum in specific subject areas depending on the student’s area of strengths and needs. Programs are offered by the classroom teacher, often in consultation with the resource teacher and teachers of the gifted. Resources, outlining the differentiation process according to content, process, product and evaluation, are provided to classroom teachers. Students, having met the criteria, may be identified through the identification, placement and review committee (IPRC) at parental request. Students who meet board identification criteria and who are in Grades 4, 5 and 6, are also eligible to participate in a full day, one day a week, off-site resource withdrawal program called Program for Gifted Learners (PGL). This program is provided by a qualified special education teacher and offers students of like ability an opportunity to work together on alternative curriculum expectations. There are currently 2 sites, each hosting 15-25 students a day. The students are transported to the off site location and spend the day working with other gifted students. Individual student expectations are outlined in the IEP. Intermediate and Secondary Schools (grades 7-12) All Ottawa Catholic School Board intermediate and secondary schools provide gifted programming for gifted students in their schools. Each school community has its own unique programs, school culture and in house expertise, which allows for a wide variety of programming opportunities to be offered throughout the board. An important principle of programming for gifted students is an opportunity to congregate with peers of like ability. Therefore a withdrawal component is often included as one element of the individual program plan. Listed below is a sampling of the wide range of learning opportunities and programs that may be available: • In-class differentiation with resource support, where required, provided by the regular classroom teacher and/or the Teacher of the Gifted • Withdrawal opportunities with peers • Alternate scheduling possibilities: e.g., fast-tracking, PLAR (Previous Learning Assessment and Review), e-learning – Virtual Academy, independent studies, co-op placement • Field trips to various venues • Extra-curricular activities and clubs • School leadership opportunities • Participation in Mini Enrichment activities in the spring
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• • • • • • • • •



Participation in “Click on Queens” program Participation in various competitions and contests, such as writing contests, math contests, business contests, science fairs, and debating opportunities, etc. Shad Valley Leadership Program Motivational Speakers Co-op mentoring Encounters Canada Program In-school project opportunities Heritage language courses In and out-of-country excursions



Each school has a designated, qualified staff member, responsible to co-ordinate the delivery of programs and services for gifted students. Staff and students work together to develop an Individualized Education Plan (IEP) designed to meet the student’s individual needs, abilities and interests. As part of the expectations, students are given opportunities to develop self-direction and independence. Screening and Identification Criteria for Gifted - JK-12 The Ottawa Catholic School Board has a well-established multifaceted set of criteria for use in the screening of its students. The criteria include consideration of a cognitive measure as well as academic progress and learning characteristics. Both parent/guardian and school teams can nominate students for screening. The board uses the Canadian Cognitive Ability test (CCAT) and Psycho-educational assessment reports, when available, as the cognitive measure. The Canadian Cognitive Ability Test (CCAT) is available from the Special Education and Student Services department upon request, for the screening of students in other grades or for students who are new to the board. All students from JK-12 must meet the same criteria to be considered a gifted student. The Ottawa Catholic School Board permits special guidelines when screening students who have other areas of need or exceptionalities that may impact overall results i.e.; Learning Disability (LD), ELL, Deaf and Hard of Hearing etc. In these cases, school teams screen students in collaboration with psychology and other support staff. The outcome of the Board wide screening of students from grade 3 to 6 is shared with the school team using the Gifted Profile Form. This form is sent to the school to be filed in the Ontario Student Record (OSR), and when applicable, to be attached to the IPRC documentation as part of the Educational Assessment. It would include a summary of the information the screening committee used to make the decision and a recommendation with respect to programming options. The gifted screening committee makes the decision to say that the child has met or not met criteria. Upon receiving this information, the parent/guardian and school team would plan together to make a decision regarding the best program option.
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Ottawa Catholic School Board -Gifted Identification Criteria Revised January 2016 Component Intellectual CCAT



Criteria



Points



Verbal, Q and NV subtests ≥ 96 1%ile point below above criteria (i.e. 1 of the 3 subtests at 95) 2 %ile points below above criteria (i.e. 1 subtest 2 %ile below or 2 subtests 1%ile below) 3 %ile points below above criteria (i.e. 1 subtest at 3%ile below, all 3 subtests are 1 %ile below or 1 subtest is 2%ile below and 1subtest is 1%ile below) Anything less



10 9 8



GAI ≥ 96 with VCI and FRI ≥ 96 GAI ≥ 95 with VCI and FRI ≥ 95 GAI ≥ 94 with VCI and FRI ≥ 94 GAI ≥ 93 with VCI and FRI ≥ 93 Anything less



10 9 8 7 0



3 of the 4 subtests ≥ 96



3



3 of the 4 subtests between 94-95 3 of the 4 subtests between 90-93 3 of the 4 subtests < 90 3 of the 4 subtests ≥ 96



2 1 0 3



3 of the 4 subtests between 94-95 3 of the 4 subtests between 90-93 3 of the 4 subtests < 90



2 1 0



Total of all 4 categories at or between 196-228



3



163-195 130-162 


2 1 0



Wechsler Intelligence Scales- WISC-V



Academic Achievement Brigance Subtests (B5, B6, B7, B8)



WIAT-III- WR, R Comp, Math PS, Num Oper



Learning Characteristics Renzulli Scales (Learning, Creativity, Motivation, Leadership)



Impact Factors Total Points



7 0
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Individual Education Plan An Individual Education Plan (IEP) is a written plan describing the special education programs or services required by a particular student, based on a thorough assessment of the students strengths and needs. The IEP must identify learning expectations that are modified or alternative to the expectations in the Ontario curriculum documents for the appropriate grade and subject or course, and must include any specific accommodations and special education services/resources assigned to the student. It is a working document and therefore the special education program and services described in the IEP, can be changed as necessary, based on continuous assessment and evaluation. The student’s program may be accommodated within the regular classroom through instructional, assessment and environmental accommodations. This refers to the teaching strategies, supports and/or services that are required in order for the student to access the curriculum and demonstrate learning. In this case provincial curriculum expectations are not altered, however adjustments may be made to the instructional strategies, learning environment and/or assessment methods. An example of an accommodation would be providing more time on assignments, tests or exams for a student to demonstrate his/her learning. Other examples of accommodations might include: presenting projects in alternative formats, photocopied notes, taped reading materials, using technology to assist in learning, or preferential seating to ensure optimal access to instruction. Students may also have their program modified. In this case, changes are made to the grade level expectations for a subject or course to meet the student’s needs. Changes may also be made to the expectations by either significantly increasing or decreasing the number and/or complexity of expectations, so that students may demonstrate their learning. Some students may work on an alternative curriculum. These are expectations that are not derived from the Ontario provincial curriculum documents. An alternative curriculum may include gross/ fine motor skills, self regulation, organizational skills, or social skills and others. The IEP is a collaborative effort including both parent/guardian and school personnel. Open communication and sharing of information, during an ongoing process, helps to ensure that school and home have similar expectations with respect to the student’s special education programs and services. Recognizing and respecting everyone’s contributions, and setting observable, measurable and realistic expectations for student achievement, will lead to the best possible education for the student. With parental consent, consultation and input may also occur from professionals in the community or from specific members of the Ottawa Catholic School Board’s Special Education and Student Services Department Collaborative Team. An IEP will be developed for a student who has not been formally identified as exceptional, but requires a special education program and/or services based on the results of a formal assessment. An IEP is created for all students who have been identified as exceptional by
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an Identification, Placement and Review Committee (IPRC). The IEP reflects the School Board’s commitment to provide the special education program and services needed to meet the identified strengths and needs of the student, with the resources available. The principal is responsible for ensuring compliance with all of the requirements for the development and implementation of the IEP. The Ottawa Catholic School Board uses an electronic template for the IEP that meets the IEP standards set out by the Ministry of Education. Ministry requirements for the IEP can be found in the following Ministry of Education document: The Individual Education Plan (IEP) A Resource Guide 2004



Process for Resolving Disputes: The Ottawa Catholic School Board encourages ongoing communication with the parent/guardian. Effective communication is the key to building relationships of mutual trust and cooperation. Any dispute regarding programs or services as described in the IEP, is resolved through ongoing discussion and consensus building with input from all stakeholders. The Ottawa Catholic School Board works in partnership with parents/guardians following these guidelines: • • • • • •



Development of the IEP is based on collaboration between the school and the parent/guardian. Intervention guide is followed to monitor student strengths and needs and ongoing progress. School Collaborative Team meets on a regular basis to problem-solve strategies to support student’s learning. Special Education and Student Services members are available to meet to provide guidance in programming and in the development of IEPs. Case conferences and School Collaborative Team meetings involving parents/guardians are convened to provide opportunities for continued dialogue. SEAC representatives or other community partners may play a supporting role.



Additional information on resolving conflicts can be found in the following document: “Shared Solutions” - A Guide to Preventing and Resolving Conflicts Regarding Programs and Services for Students With Special Education Needs 2007 was released by the Ministry of Education to assist parents/guardians and schools in working together to prevent and resolve conflict. The guide contains helpful techniques and strategies based on real situations. This guide is available in all schools and is available on the Ministry of Education Website: Shared Solutions: 2007
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Implementation of the IEP Ongoing professional development is held for all special education staff regarding the IEP process. One to three times a year, board-wide networking meetings for special education resource teachers are held. Special education teachers are given direction and practical application on various components of the writing of the IEP. Exemplary IEPs are shared with resource teachers and classroom teachers throughout the year. Members of the Special Education and Student Services Department provide ongoing consultation to school personnel on the content of the IEP and provide assistance in the development as requested. Any changes to the IEP, as required by the Ministry of Education, or as directed by policies or procedures in the Board, are delivered at these ongoing in-service meetings. Special Education and Student Services staff work in collaboration with Learning Technology on the IEP template.



Provincial Standards for IEPs Members of the Special Education and Student Services Department and SEAC have participated in provincial feedback sessions related to the development and implementation of IEPs. Areas of Board strengths and areas requiring continued development were noted and the Board has since provided additional guidance and supporting documentation for teachers during professional development sessions or individually with special education staff at the school. The Board’s areas of focus for the IEP include: • • • • • •



Creating meaningful and measurable expectations Annual Program Goals Alternative expectations-level of achievement Aligning teaching strategies with expectations Reporting Parent/guardian consultations on IEP Linking IEP and report cards
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Special Education and Student Services Staff Roles Superintendent of Education (Special Education and Student Services) General Accountability The Superintendent of Education (Special Education and Student Services) is responsible for developing special education programs and services, in order to ensure that the needs of all exceptional students are met. Organizational Structure The Superintendent of Education (Special Education and Student Services) is accountable to the Associate Director of Education and the Director of Education. Specific Accountabilities Intervention • Reviews, revises, and devises procedures and/or guidelines relating to the provision



•



of services for students with exceptional needs, and ensures that they meet with legislative requirements of the Ministry and the school system. Oversees and directs the planning stages, development and implementation of Special Education legislation.



Liaison • Acts as liaison between the Board and other agencies when Ottawa Catholic School • • • • •



Board students are involved. Liaises with the Ministry of Education, Ministry of Community and Social Services, and Ministry of Health in regard to services for students with exceptional needs. Monitors the Early and Ongoing Identification Program. Establishes a relationship with the various professional groups concerned with the education of exceptional students. Develops communication channels which will keep all aspects of the system informed of Special Education and Student Services initiatives. Participates in Special Education Advisory Committee (SEAC) meetings.



Administration • Attends and participates in Executive Council Meetings. • Attends Regular and Committee Meetings of the Board when requested by the • • • • • •



Director of Education Coordinates services which affect all Families of Schools. Coordinates staffing requirements for system-wide programs and services. Assists, as requested, the Superintendents of Education in the staffing of Family of Schools. Coordinates the activities of contractual service professionals. Develops and delivers professional learning activities for system personnel regarding the needs of exceptional students. Carries out such other duties as assigned by the Board and/or the Director of Education.
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Principal - Special Education and Student Services General Accountability The Principal of Special Education and Student Services is responsible for developing special education programs and services as well as supporting and promoting the goals and objectives of Inclusive Schools. Organizational Structure The Principal of Special Education and Student Services is accountable to the Superintendent of Special Education and Student Services. Specific Accountabilities Intervention



• • •



Prepares and revises procedures and/or guidelines relating to the education of students with exceptional needs Prepares annual Special Education Plan for the Ministry of Education Ensures a high standard of program implementation



Liaison



• •



Acts as liaison between the Board and outside community agencies, colleges and universities and health related organizations Liaises with the Ministry of Education in regard to services for students with exceptional needs



Administration



• • • • • • • • • • •



Attends and participates in Special Education Advisory Committee (SEAC) meetings Serves on Board and Ministry committees as required Responsible for the efficient administration of the department Coordinates and supervises the activities of departmental staff Assists in the staffing process for the department and educational assistants Assists the Superintendent of Special Education and Student Services in planning and administration Assists the Superintendent of Special Education and Student Services by identifying specific needs in the department and the schools in relation to exceptional students Develops performance appraisals of all department staff Maintains current knowledge of Ministry of Education and Board policies Oversees professional activities for system personnel regarding the needs of exceptional students Carries out such other duties as assigned by the Superintendent of Special Education and Student Services
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Coordinator – Special Education and Student Services General Accountability The Coordinator of Special Education and Student Services is responsible for developing special education programs and services as well as supporting and promoting the goals and objectives of Inclusive Schools. Organizational Structure The Coordinator of Special Education and Student Services is accountable to the Superintendent of Special Education and Student Services. Specific Accountabilities Intervention



• • •



Prepares and revises procedures and /or guidelines relating to the education of students with exceptional needs. Ensures a high standard of program implementation. Prepares annual Special Education Plan for the Ministry of Education



Liaison



• •



Acts as liaison between the Board and outside Community Agencies, colleges and universities and health related organizations. Liaises with the Ministry of Education, in regard to services for students with exceptional needs.



Administration



• • • • • • • • • •



Attends and participates in Special Education Advisory Committee (SEAC) meetings. Serves on Board and Ministry committees as required. Participates in the efficient co-leadership of the department. Coordinates the activities of departmental staff. Assists in the staffing process for the department itinerant educational assistants and other educational assistants. Assists the Superintendent of Special Education and Student Services and the Principal of Special Education and Student Services in planning. Assists the Superintendent of Special Education and Student Services and the Principal of Special Education and Student Services by identifying specific needs in the department and the schools in relation to exceptional students. Maintains current knowledge of Ministry of Education and Board policies. Oversees professional activities for system personnel regarding the needs of exceptional children. Carries out such other duties as assigned by the Superintendent of Special Education and Student Services.
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Special Education Consultant General Accountability The Special Education Consultant under the supervision of the Principal and Superintendent of Special Education and Student Services works with teachers, principals and other personnel in helping to ensure that the special needs of students are appropriately met according to Ministry standards, policies and regulations. Organizational Structure The Special Education Consultant is responsible to the Principal and Superintendent of Special Education and Student Services. As a member of a team of consultants the Special Educational Consultant is responsible for participating in projects and completing assignments particular to the team to which he/she is assigned. Specific Accountabilities Assessment • Advises teachers on assessment tools, testing methods and interpretation of test •



results for exceptional students. Organizes, under the direction of the Principal and Superintendent of Special Education and Student Services the identification of exceptional students (IPRC).



Intervention • Provides in-service for teachers on issues relating to exceptional students and/or • • • • • •



•



• • • • •



provision of special education programs and services Assists special education teachers of exceptional students in a supportive role Consults with principals and teachers to facilitate the integration of exceptional students into regular classroom programs Participates as a member of an Identification, Placement and Review Committee meeting Consults with teachers in assisting with planning programs and individual educational plans for exceptional students Provides information to parents/guardians regarding special education programs and services Collaborates with Special Education and Student Services Department personnel, other Board departments, parents/guardians and school personnel to modify programs for students with special needs in a range of settings Assists in the evaluation and review of programs Coordinates the transition to and from special programs and regular programs within and outside the system Reviews with parents/guardians, teachers, principals, and other service providers the progress of special needs students Serves as a resource on Board and department committees as required Explores, evaluates and redefines current processes and practices of Special Education Works directly with other Board departments to ensure the implementation of all Ministry directions
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•



Performs other related duties as required



Liaison



• •



Liaise with various community groups in the school board, regional committees and other resource personnel in special education. Liaise with other Departments regarding programs and initiatives for students with special needs.



Administration • Provide assistance to the Coordinator, Principal and Superintendent of Special



•



Education and Student Services and, at the request of the Director of Education, to the Board or Board Committees in matters related to her/his expertise. Carry out such responsibilities as determined by the Superintendent of Special Education and Student Services in order to support plans for ongoing and future development of special education programs and services for exceptional students.



Mental Health Lead General Accountability The Mental Health Lead position was created as part of the Ministry of Education commitment to the Ontario Mental Health and Addictions Strategy. Working alongside system leaders, the Mental Health Lead provides leadership and coordination within the Board and community in the area of school mental health, with a particular focus on the development/refinement and implementation of the Board mental health strategy and the delivery of educator mental health literacy resources amongst school staff. In the area of mental health promotion and prevention programming the Mental Health Lead will play a role in strategy selection, training and implementation of these universal and targeted efforts. The Mental Health Lead will also liaise with the School Mental Health ASIST team in the development of materials and initiatives. The Lead will also monitor and share Board implementation progress and learning with the ASSIST team and facilitate the administration of outcome measures as part of the Ministry reporting requirements. Organizational Structure The Mental Health Lead is accountable to the Superintendent of Special Education and Student services.



Chief Psychologist General Accountability The Chief Psychologist is responsible for ensuring that psychological services offered by the Board are conducted in a manner that meets all the ethical, professional, and legislative requirements and in a manner that meets the identified needs of the students of the Board. The Chief Psychologist provides consultation to other board psychology staff where required. Specifically, the Chief Psychologist plans, monitors, reviews and directs departmental activity. The Chief Psychologist is legally responsible for the actions of all nonregistered Psycho-Educational Consultants operating under his/her license and the
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administrative supervision of the registered psychology staff. Organizational Structure The Chief Psychologist is accountable to the Superintendent of Special Education and Student Services. Specific Accountabilities Assessment



• • •



Supervises the clinical work of non-registered psychology staff including assessments and counseling. Communicates diagnosis to parents/guardians when non-registered psychology staff are involved. Responsible for the selection and ordering of appropriate assessment measures.



Interventions • Acts as a resource to school personnel to assist them in understanding students difficulties, exceptionalities and needs. • Conducts workshops and makes presentations to teachers and parents/guardians regarding psychological issues as requested. • Coordinates crisis response and VTRA (violence threat risk assessment) responses to the system. Liaison



• •



Maintains regular contact with community agencies and participates on community committees to discuss general issues related to psychological services in the Board. Participates on Board committees to lend expertise and to ensure relevant issues pertaining to psychological services are addressed/represented.



Administration • Participates in professional development programs. • Provides formal and informal presentations and workshops. • Participates on committees and research projects in a variety of educational and socio-emotional areas where psychological expertise is pertinent. • Reviews and approves policy matter issues, as they arise. • Formulates and recommends departmental budget to the Principal of Special Education and Student Services. • Guides the review of departmental procedures to ensure confidentiality of information.



Psychologist General Accountability The Psychologist is responsible for providing a variety of direct and indirect psychological services. These services include psychological assessment, consultation, intervention, counselling, professional development, liaison, and administrative functions. In delivering these services the Psychologist works closely with students and their families, teachers, administrative personnel, community agencies and mental health professionals.
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Organizational Structure The Psychologist receives professional direction and administrative supervision from the Chief Psychologist. As a member of the Special Education and Student Services Department, the Psychologist is also responsible to the Principal and Superintendent of Special Education and Student Services. Specific Accountabilities Assessment



• • • • • • • • • • •



Performs psycho-diagnostic assessments and administers diagnostic testing Reviews all pertinent student records and reports to gain an understanding of current identified problems Discusses nature of problem(s) with parents/guardians and relevant teaching personnel to elaborate on information contained in the referral and on file Obtains informed consent from parents Observes student in the classroom setting to witness behaviour under regular circumstances Conducts various psychological tests to evaluate skills and abilities deemed to be essential for academic progress Scores tests using strict scoring criterion so that results may be compared to scores attained by peer group Interprets test results to determine profile of student’s strengths and weaknesses Synthesizes and evaluates all information and test results to determine likely factors affecting problem areas and develops problem solving strategies for classroom use Reviews evaluation, test results and written report with school personnel Meets with parents/guardians to make them aware of test results and recommendations, etc. If appropriate, communicate a diagnosis to parents.



Intervention



• • • • • •



Acts as a resource to school personnel to assist them in understanding the students’ difficulties, exceptionalities and needs Assists in providing appropriate programming, possible placement and management issues Uses various strategies of intervention including case conferences, classroom observation, crisis intervention, etc. Conducts workshops and makes presentations to teachers and parents/guardians regarding psychological issues, as requested Counsels students individually or in groups to respond to their need for specific assistance and to promote their personal adjustment and growth Facilitates referral to and follow up for Section 23 and/or alternative school placement for students as required



Liaison



• •



Maintains regular contact with community agencies to discuss general issues and to confer regarding specific cases to assist in determining strategies and to gain possible insight into the student’s situation. Acts as a resource to parents/guardians to assist them in understanding their child’s difficulties, exceptionalities and needs, to guide them in providing a home environment suited to those needs, and to direct them when indicated to appropriate 54



• •



community resources for help. Participates on Board committees to lend expertise and to ensure relevant issues pertaining to psychological services are addressed/represented. Participates in Identification, Placement and Review Committee meetings, System Class Placement Application and Review meetings, and other meetings to provide professional insight concerning issues regarding students.



Administration



• • • •



Participates in professional development programs Provides formal and informal presentations and workshops Participates on committees and research projects in a variety of educational and socio-emotional areas where psychological expertise is pertinent Maintains records of services provided to students and prepares reports of assessments and interventions as required.



Psycho-Educational Consultant General Accountability The Psycho-Educational Consultant is responsible for providing psycho-educational assessment and interventions to students referred to the department. The PsychoEducational Consultant responds to the needs of students and assists them in developing their full potential through a variety of direct and indirect services. These services include assessment, intervention, professional development, liaison, and administrative functions. In delivering those services the Psycho-educational Consultant works closely with students and their families, teachers, administrative personnel, community agencies and mental health professionals. Organizational Structures The Psycho-Educational Consultant receives professional direction and administrative supervision from the Chief Psychologist. As a member of the Special Education and Student Services Department, the Psycho-Educational Consultant is also responsible to the Principal and Superintendent of Special Education and Student Services. Specific Accountabilities Assessment



• • • • • • •



Performs psycho-diagnostic assessments and administers diagnostic testing Reviews all pertinent student records and reports to gain an understanding of current identified problems Discusses nature of problem(s) with parents/guardians and relevant teaching personnel to elaborate on information contained in the referral and on file Obtains informed consent from parents Observes student in the classroom setting to witness behaviour under regular circumstances Conducts various psychological tests to evaluate skills and abilities deemed to be essential for academic progress Scores tests using strict scoring criterion so that results may be compared to scores 55



• • • •



attained by peer group Interprets test results to determine profile of student’s strengths and weaknesses Synthesizes and evaluates all information and test results to determine likely factors affecting problem areas and develops problem solving strategies for classroom use Reviews evaluation, test results and written report with school personnel Meets with parents/guardians to make them aware of test results and recommendations, etc.



Intervention



• • • • •



Acts as a resource to school personnel to assist them in understanding the students’ difficulties, exceptionalities and needs Assists in providing appropriate programming, possible placement and management issues Uses various strategies of intervention including case conferences, classroom observation, crisis intervention, etc. Conducts workshops and makes presentations to teachers and parents/guardians regarding psychological issues, as requested Facilitates referrals to and follow up for Section 23 and/or alternative school placement for students as required



Liaison



• •



• •



Maintains regular contact with community agencies to discuss general issues and to confer regarding specific cases to assist in determining strategies and to gain possible insight into the student’s situation Acts as a resource to parents/guardians to assist them in understanding their child’s difficulties, exceptionalities and needs, to guide them in providing a home environment suited to those needs, and to direct them when indicated to appropriate community resources for assistance Participates on Board committees to lend expertise and to ensure relevant issues pertaining to psychological services are addressed/represented. Participates in Identification, Placement and Review Committee meetings, System Class Placement and Review meetings, and other meetings to provide professional insight concerning issues regarding students.



Administration



• • • •



Participates in professional development programs Provides formal and informal presentations and workshops Participates on committees and research projects in a variety of educational and socio-emotional areas where psychological expertise is pertinent Maintains records of services provided to students and prepares reports of assessments and interventions as required.
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ABA Lead General Accountability The mandate of the ABA Lead position is to provide training and coordination at the Board and school level in order to build capacity of staff in the system and to enhance collaboration between community service providers, schools and Board staff. The ABA Lead staff member plays a key role in supporting deeper implementation of PPM 140 – Incorporating Methods of Applied Behaviour Analysis (ABA) into Programs for Students with Autism Spectrum Disorders (ASD). Organizational Structure The ABA Lead receives professional direction and administrative supervision from the Chief Psychologist. As a member of the Special Education and Student Services Department, the ABA Lead is also responsible to the Principal and Superintendent of Special Education and Student Services. Specific Accountabilities Assessment



• • • •



Oversee the implementation and monitoring of PPM 140. Assist staff in incorporation ABA methods in the IEP’s of students with ASD where appropriate. Provide professional learning opportunities to staff (Administrators, Teachers and Educational Assistants) regarding ABA principles. Remain current with research in the area of ASD and educational practices that are effective for students with ASD.



Liaison



•



Maintain regular communication with community agencies.



Chief Social Worker General Accountability The Chief Social Worker of the Ottawa Catholic School Board is responsible for ensuring that all social work services offered by the Board meet ethical, professional and legislative requirements. She/he provides consultation for and with other board social workers where situations demand and/or cases require. She/he coordinates and monitors short and long-range planning and evaluation of social work service delivery, and facilitates professional development. The Chief Social Worker orchestrates OCSB social work representation within the larger community and partnerships with a variety of community agencies. Consultation is offered to parents/guardians, educational staff and community agencies where required. The chief social worker provides a liaison with community agencies, represents the social work perspective on board and community committees, and offers professional development as required.
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Organizational Structure The Chief Social Worker is responsible to the Superintendent of Special Education and Student Services. Specific Accountabilities Assessment



• • • •



Evaluates referred cases, determines level of intervention Refers students and/or families to community agencies and where needed, provides information to and feedback from community professionals and agencies Addresses attendance issues with variety of strategies as needed Performs other duties as assigned by supervisor



Intervention



• • • • • • • •



Monitors all referred cases Consults through telephone and/or personal contact with teachers, principals, Special Education and Student Services personnel, parents/guardians and students to provide information and/or intervention strategies Responds to school/student/family crises with emergency support and counselling as needed Facilitates referral to and follow-up for Section 23 and/or alternative school placement for students as required Participates on school collaborative teams and provides appropriate follow-up where necessary. Monitors referred truancy cases to facilitate appropriate intervention Monitors relevant information for inclusion in case files/summaries Facilitates peer supervisor of social workers



Liaison



• • • • •



Maintains regular contact with Children’s Aid Society to remain current on legislation, policy and procedure, and individual cases as needed. Provides social work representation on Board and community committees Participates as a member on Supervised Alternative Learning (SAL) committee and provides coordination and assistance as needed Contributes social work perspective as member of Identification, Placement and Review Committee where required Represents Board as requested on external committees to ensure board concerns are addressed, e.g., Community Committee on Child Abuse



Administration



• • • •



Provides consultation to and supervision of social workers and delivery of social work services within the Board Coordinates short and long range planning and evaluation of social work service delivery Initiates and coordinates system responses/guidelines for school board personnel to social issues/problems, e.g., child abuse, attendance Organizes and/or leads workshops and/or professional development programs for students, teachers, administrators, parents/guardians and professional groups around topics of interest and/or concern, e.g., helping grieving students, helping 58



• • • •



children who have been abused, etc. Keeps current with information, relevant legislation and resources regarding new initiatives, regulations, interdisciplinary programs, e.g., victims of violence, anxious children, etc. Participates as a member on Board and departmental committees to provide input, to assist with development of related Board policies, and to coordinate social work input Provides social work reports as required and oversees the management of record keeping Performs other duties as assigned by supervisor



Social Worker General Accountability The Social Worker of the of the Ottawa Catholic School Board is responsible for providing assessment and intervention for students and families to address social, emotional and behavioural concerns which may be adversely affecting the academic and social development/progress of students, e.g., child abuse, family problems, bereavement, school adjustment problems, attendance. Consultation is offered to parents/guardians, educational staff and community agencies where required. As well, the Social Worker provides a liaison with community agencies and represents the social work perspective on board and community committees. Organization Structure The Social Worker receives professional direction and administrative supervision from the Chief Social Worker. As a member of the Special Education and Student Services Department, the social worker is responsible to the Principal and Superintendent of Special Education and Student Services. Specific Accountabilities Assessment



• • • • •



Evaluates referred cases, determines level of intervention Conducts short term individual and group counselling Refers students and/or families to community agencies and where needed, provides information to and feedback from community professionals and agencies Addresses attendance issues with variety of strategies as needed Performs other duties as assigned by supervisor



Intervention



•



• • •



Assesses and gathers all relevant information for referred cases and devises intervention plans such as referral to external agencies (e.g., CAS, CHEO); short term counselling; development of strategies for use by classroom teacher and/or parent(s). Provides short term counselling sessions based on identified needs Monitors all referred cases Consults through telephone and/or personal contact or electronically with teachers, principals, Special Education and Student Services personnel, parents/guardians
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• • • • • •



and students to provide information and/or intervention strategies Responds to school/student/family crises with emergency support and counselling as needed Facilitates referral to and follow-up for Section 23 and/or alternative school placement for students as required Participates on school collaborative teams and provides appropriate follow-up where necessary. Monitors referred truancy cases to facilitate appropriate intervention Documents relevant information for inclusion in case files/summaries Prepares reports and case summaries as required



Liaison



• • • •



Maintains regular contact with Children’s Aid Society to remain current on legislation, policy and procedure, and individual cases as needed Provides social work representation on Board and community committees Contributes social work perspective as member of Identification, Placement and Review Committee where required Represents Board as requested on external committees to ensure board concerns are addressed, e.g., Community Committee on Child Abuse



Administration



• • • • •



Provides workshops for students, teachers, administrators, parents/guardians and professional groups around topics of interest and/or concern, e.g., helping grieving students, helping children who have been abused, etc. Keeps current with information, relevant legislation and resources regarding new initiatives, regulations, interdisciplinary programs, e.g., victims of violence, anxious children, etc. Participates on Board committees as required Maintains social work files and provides reports as required Performs other duties as assigned by supervisor



Speech-Language Pathologist General Accountability The Speech-Language Pathologist, under the direction and administrative supervision of the Chief Psychologist, is responsible for planning and coordinating speech and language services within the Ottawa Catholic School Board. As a member of the Special Education and Student Services Department, the Speech-Language Pathologist is responsible to the Principal and Superintendent of Special Education and Student Services. Organizational Structure The Speech-Language Pathologists are registered members of the College of Audiologists and Speech-Language Pathologists of Ontario (CASLPO). A Code of Ethics governs this profession, regulations of the professional college and the Regulated Health Professions Act (RHPA). The Speech-Language Pathologists participate as members of the Collaborative Team, providing specialized services in the area of communication disorders.
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Specific Accountabilities Consultation services are provided through a team approach. The Speech-Language Pathologist provides professional services to the student indirectly through the teacher in an effort to improve the student’s speech and language development. Parents/guardians, teachers and other members of the Special Education and Student Services Department are included in this team. A continuum of consultative services is provided by the Speech-Language Pathologists. Services include: Assessment/Intervention



• • • • • • •



Screening or formal speech-language assessments for the purposes of identification and programming Consultation to resource teachers, special education system class teachers and classroom teachers regarding students with communication difficulties. Development of home and school-based programs to support student needs Recommendation of strategies for addressing speech/language difficulties, including modified teaching techniques and specific speech-language development programs. Consultation to language classes: Speech-Language Pathologists visit the Language Class regularly for intervention, consultation, assessment and parent/guardian feedback sessions. Supervision of intervention programs delivered by the Speech-Language Pathology Assistant. Supervision and training of students, volunteers and school personnel for the delivery of mediated intervention programs.



Liaison/Administration



• • • • •



Liaison with other professional agencies and community services for follow-up and coordination with school-based programming Participates in Special Education and Student Services committee initiatives and on Board and external committees Maintains updated records of student’s assessment and progress Carries out other administrative responsibilities as required Researches, develops and conducts professional development in-services to educational staff and other professionals



Speech-Language Pathology Assistant (S-LPA) General Accountability Under the supervision of the Speech Language Pathologists (in accordance with the guidelines of the College of Audiologists and Speech Language Pathologists) and under the direction of the Principal of Special Education and Student Services, the S-LPA is responsible for delivering speech and language programs in the Ottawa Catholic School Board.
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Organizational Structure The S-LPA is a member of the collaborative team providing services in the area of communication disorders and is directly accountable to the Speech Language Pathologist, the Principal and Superintendent of Special Education and Student Services. Specific Accountabilities Intervention



• • • • •



Provides direct individual and/or group therapy to students Develops programs to meet individual student’s communication needs Provides activities and strategies for the teacher to implement in the classroom Monitors progress of students in therapy programs Provides home programs



Liaison



•



Liaises with parents/guardians, teachers, principals and Speech Language Pathologists regarding the needs of the students



Administration



• •



Maintains up-dated records of students’ programs and progress Carries out other administrative responsibilities as required by organization of services



Behaviour Consultant General Accountability The Behaviour Consultant provides assistance to schools through direct liaison with the school personnel, Special Education and Student Services personnel, community agencies and families. The Behaviour Consultant assists teachers in designing and implementing behavioural programs and strategies, to assist behaviourally disruptive students so they can participate positively in school programs. The Behaviour Consultant provides classroom teachers with professional development presentations designed to foster positive classroom climates. Organizational Structure The Behaviour Consultant receives professional direction and administrative supervision from the Chief Social Worker. As a member of the Special Education and Student Services Department, the Behaviour Consultant is responsible to the Principal and Superintendent of Special Education and Student Services. Specific Accountabilities Assessment



• • • •



Provide assessment and analysis of student behaviour using valid behaviour collection procedures and instruments Respond to requests from principals through an established referral procedure for direction regarding student behaviour problems Observe student behaviour and collect appropriate background information Observe, assess and analyze classroom environments in order to collect information
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•



regarding structure and management practices Meet with students, families, teachers and principals and others as required to further determine the nature and extent of problem



Intervention/Provide regular support to system Behaviour class /program



• • • • • • • •



Provide direct intervention and modeling where appropriate Provide support, follow-up and feedback to staff and parents/guardians Develop plans and individual programming to decrease targeted inappropriate behaviours and increase appropriate social behaviour Provide facilitation for small group sessions in areas such as social skills training, anger management, self-esteem and conflict resolution Provide relevant information, literature and research findings to Board staff Consult with the parent/guardian(s) on an ongoing basis Provide individual cognitive/behavioural plans Provide training for students teaching other students re: peer mediation, etc.



Liaison



• • • •



Maintain a high standard of professional development through adequate knowledge of school board programs, community resources and workshop participation Act as a liaison with respect to general issues and specific cases concerning behavioural management intervention and/or change Participate in case conferences with community agencies (CAS, CHEO, ROH, etc.) when requested Participate in the IPRC process



Administration



• • • • • • • •



Document details, milestones/crises intervention and progression(s) of each case in case file format Participate as a member of a collaborative team Develop and present professional development workshops Provide in-service to teachers, non-teaching staff, and resource personnel in areas of behaviour management, social skills, integration behaviour, self-esteem Develop plans to facilitate integration and introduce preventive measures Perform related professional duties as assigned Provide status reports to supervisor or principals when requested Participate in board/regional committees where appropriate



Itinerant Teacher for Deaf and Hard of Hearing General Accountability Under the direction of the Principal of Special Education and Student Services, the Teacher of the Deaf and Hard of Hearing responds to the needs of school personnel and students for consultative and direct services, fulfils professional responsibilities, promotes understanding of the Board’s multi-disciplinary program, and carries out other duties as assigned by the Superintendent of Special Education and Student Services.
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Organizational Structure The Teacher for the Deaf and Hard of Hearing is responsible to the Principal and Superintendent of Special Education and Student Services. Specific Accountabilities Assessment



• • • •



Observes the student in the classroom to assess receptive and expressive communication skills within the student’s regular listening environment Interprets audiograms and the audiological reports in order to develop a summary for the resource and classroom teacher Assesses the need for and the appropriateness of FM systems for services Assesses student’s progress in the areas of auditory skills, speech, and language for the purpose of programming, IEP and the IPRC process



Intervention



• • • • • • •



•



Acts as a resource person to school staff members, students, parents/guardians and board staff Assists classroom teachers and resource teachers in developing accommodations and modifications to programs Provides consultation, direct service or monitoring service to all deaf and hard of hearing students, including all communication methods, auditory, verbal, oral, and signing systems Provides programming assistance to interpreters, note-takers and educational assistants for the deaf and hard of hearing Checks personal hearing aids for malfunctions and makes recommendations to parents/guardians Services, repairs, replaces, installs, troubleshoots and recommends the purchase of FM systems Provides in-service for teachers, students and parents/guardians on:  The function, basic troubleshooting and effective use of hearing aids, FM systems and cochlear implants  General information about hearing loss  Classroom strategies Provides transition planning and assistance for new students



Liaison



• • • •



Liaises with outside agencies, parents/guardians, teachers, principals and specialists regarding the needs of students who are deaf or hard of hearing Participates in IPRC meetings Participates in the collaborative team meetings Liaises with the provincial school for the deaf to support Ottawa Catholic School Board students who may need such placement



Administration



• • •



Provides in-service to classroom/resource teachers and administration on hearing impairment Collaborates with appropriate school staff to develop IEPs Reports on student’s progress 64



• • • •



Provides reports upon request regarding speech and language skills for deaf and hard of hearing students in the system Collaborates in the preparation of education assessments for students who are deaf or hard of hearing Prepares SEA grant applications as per Ministry directive Orders specialized equipment based on recommendations and needs of the student



Educational Interpreter for The Deaf and Hard of Hearing General Accountability The Educational Interpreter provides interpreting and other support services to students who are deaf and hard of hearing that are included in the regular school setting. The Educational Interpreter’s primary function is to facilitate communication among deaf and hard of hearing students and their hearing peers, the classroom teacher and other personnel in the school system. Other duties may include tutoring and participation as a member of an educational team. Organizational Structure The Educational Interpreter for the Deaf and Hard of Hearing is accountable to the Principal of Special Education and Student Services and the school principal. Specific Accountabilities • To provide signed and/or oral interpreting for deaf and hard of hearing students in the educational setting • To provide tutoring for deaf and hard of hearing students when necessary • To report student progress to the Teacher of the Deaf and Hard of Hearing on a regular basis • To collaborate in educational team meetings with the Teacher of the Deaf and Hard of Hearing and school staff for the purpose of reviewing the progress on the Individual Education Plan • May provide interpreting services upon mutual agreement between the school and the interpreter for extra curricular activities during normal working hours • To provide interpreting services for parent/guardian meetings during normal working hours when the interpreter is not a participant • To assist in creating a positive attitude towards deaf and hard of hearing students



Itinerant Resource Teacher General Accountability The Itinerant Resource Teacher, under the supervision of the Principal and Superintendent of Special Education and Student Services, and with the collaborative team, works with the principals, teachers and educational assistants to develop and direct the implementation of special education programs and services.
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Organizational Structure The Itinerant Resource Teacher is responsible to the Principal and Superintendent of Special Education and Student Services. As a member of a department team, he/she is responsible for participating in projects and completing assignments particular to the team to which he/she is assigned. Specific Accountabilities Assessment



• •



Development of site based action plan in collaboration with school team and education consultant Prepare resource packages regarding program modification and behaviour strategies



Intervention



• • • • • • • • • • • •



Assist to develop IEPs Coach school staff in program modification Model, promote and assist in the coordination of inclusive practices Participate in school collaborative team meetings Assist in the development of individual and group plans i.e. behaviour, academic and social skills Plan professional development as required Assist in the development and implementation of transition plans for individual students Attend IPRC meetings Assist in the implementation of Professional Learning Networks for teachers Model direct instruction to individual students, small groups and whole class groupings Develop materials and resources Run small group programs in schools, as required



Administration



• •



Provide summary reports and recommendations Carry out other administrative responsibilities as required



Itinerant Teacher for the Blind and Low Vision General Accountability The Ottawa-Carleton Education Program is a two-board program offering services to students with visual impairments attending the Ottawa-Carleton District School Board and the Ottawa Catholic School Board. The program is administered by the Ottawa-Carleton District School Board. Organizational Structure The Ottawa-Carleton District School Board is responsible for the direct supervision and professional development of the itinerant teachers of the blind and low vision. Services for each Board are coordinated through a designated representative. While in the schools, the teacher is directly accountable to the Principal. .
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Specific Accountabilities Assessment



• •



Ongoing assessment and evaluation of student’s functional vision Interpretation of student’s visual problem to school personnel



Intervention -Low Vision



• • • • •



Consultation with school staff regarding environmental adaptations, teaching strategies and expectations Instruction in special skills related to vision (increasing visual efficiency, keyboarding) Instruction in the use of optical aids and equipment where appropriate Provision of special equipment and materials Guidance of students regarding: their own visual impairment, social adjustment skills, work habits and study skills, problem solving and self-confidence



Intervention -Blind



• • •



• • • • •



Consultation with school staff regarding adaptations in environment, teaching strategies, expectations, evaluation Personal management skills Formal Orientation and Mobility instruction is an essential element of education for these students. In Orientation and Mobility curriculum, students learn to use their senses to interpret their environment and to travel safely and independently in that space. They must have hands-on experiences in real places, with real objects and people, many times under different conditions, before accurate concepts can be formed. Communication skills Counselling and guidance: academic, social, career planning, self-confidence Preparation for learning Braille Special skill instruction and remediation in readiness, writing literary Braille and Nemeth code, etc. Provides special materials and equipment including training



Liaison



• •



Acts as a liaison between school, teachers, and parents/guardians Liaises with two board agreement representatives, CNIB, WRMS, School Health Support Services and ophthalmologist



Administrative



• •



Attends relevant meetings at the request of the Superintendent of Education Completes all necessary paperwork for monitoring and reporting purposes



Itinerant Educational Assistant General Accountability The Itinerant Educational Assistant is assigned by the Principal of Special Education and Student Services to a specific school for a short term to support and/or implement strategies and/or an action plan directed and developed by team members in collaboration with school staff.
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Organizational Structure The Itinerant Educational Assistant is a member of the Special Education and Student Services Department and is responsible to the Principal and Coordinator of Special Education and Student Services. Specific Accountabilities Under the direction of the Principal of Special Education and Student Services, an Itinerant Educational Assistant may be required to: • Transition a student new to the school, a student returning from Section 23 or from a system class to home school • Support the implementation of a behaviour plan • Conduct observation and collection of relevant data under the guidance of Special Education and Student Services personnel • Transition a student from a preschool setting or panel to panel • Model interventions appropriate for exceptional students • Provide input from Special Education and Student Services interdisciplinary team to school staff • Provide feedback to Special Education and Student Services interdisciplinary team as required • Assist with the development of materials and resources • Assist with the development and facilitation of professional learning opportunities • Assist in running small group programs in schools Administrative



•



Participate in staff meetings and discussions with other professionals as required.



Special Education Resource Teacher General Accountability Under the direction of the school principal, the Resource Teacher is responsible for the implementation of Special Education support and programs within each school. Organizational Structure The Resource Teacher is accountable to the school principal. Specific Accountabilities • Coordinate and assist in programming for all students with special needs • Initiate the use of the Intervention Checklist • Support development, implementation, and assessment of Individual Education Plans (IEP) • Coordinate and participate in school-based collaborative planning meetings • Coordinate and participate in case conference meetings • Assist in developing educational plans based on individual student needs • Assist teachers with the implementation of programs for special needs students • Monitor and evaluate student programs on an ongoing basis • Coordinate the IPRC process at the school level; educational assessments and
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• • • • • • • • • • •



IPRC documentation Provide direct instruction for students with special needs Demonstrate special education teaching strategies in regular classrooms Provide professional development opportunities in the area of Special Education as determined by school needs Schedule and assist with parent/guardian conferences/case conferences when necessary Coordinate referrals to Special Education and Student Services Department for psycho- educational, social work, behavioural and/or speech/language services Assist the principal in liaising with school, Special Education and Student Services and the community Support the transition of special needs students from elementary into secondary and post secondary or alternate education programs Coordinate the purchase of special education materials Advocate for special needs students on an on-going basis Assist in placement of students outside of the community school Additional duties as assigned by the principal



Special Education System Class Teacher General Accountability Under the direction of the Principal of Special Education and Student Services and the School Principal, the System Class Teacher is responsible for the implementation of Special Education support programs for the group of students assigned to the system class. Organizational Structure The System Class Teacher is accountable to the Principal of Special Education and Student Services and to the School Principal. Specific Accountabilities • Develop individual education plans (IEP) for the students assigned to the class, in collaboration with classroom teachers and the resource teacher • Participate in school based collaborative planning meetings • Participate in central collaborative planning meetings • Provide direct instruction for students in the system class • Assist classroom teachers with the implementation of program modifications and accommodations for integrated students • Monitor and evaluate student programs on an ongoing basis • Facilitate the inclusion of the students in the system class into regular programs wherever appropriate • Demonstrate special education teaching strategies to regular classroom teachers • Schedule and conduct parent/guardian meetings, case conferences and IPRC’s as necessary • Schedule meetings for the development of IEPs for students, to include parents/guardians and other key stakeholders • Coordinate referrals to Special Education and Student Services Department for psycho-educational, social worker, behaviour consultant and/or speech and 69



• • • • • •



language services as required Coordinate the System Class application process as required Meet with classroom teachers, support staff, parents/guardians, Special Education and Student Services staff as required to review progress of students Facilitate the transition of students from elementary into intermediate/secondary, and to post-secondary or alternate education programs, using the Transition planning portion of the IEP as a guide Coordinate the purchase of appropriate materials for students in the system class in accordance with budget procedures Advocate for exceptional students on an on-going basis Additional duties as assigned by the principal



Special Education Resource Teacher: Inclusion Coordinator General Accountability The Inclusion Coordinator is responsible for students in Grades 7 through 12. Under the direction of the Principal of the school, the responsibilities would include: • Provide support and strategies to classroom teachers in developing programs for the students • Coordinate the development of the students’ IEPs • Provide guidelines and support to facilitate appropriate reporting practices • Prepare and present IPRCs • Facilitate the development of the student Transition Plans as part of the IEP • Facilitate scheduling/timetables for students and E.A.s • Coordinate the assignments of the E.A. team • Schedule regular team meetings to continually review and revise programming • Act as an advocate for the students • Be the constant ‘contact’ staff member for the student from Grade 7 to school leaving • Establish ‘safe place/safe person’ plan for these students • Facilitate extracurricular involvement for students • Facilitate involvement beyond the classroom e.g., Lunchtime activities, Work experience, Support Circles • Facilitate purposeful learning within each classroom setting • Facilitate effective communication with administration, Student Services Department Head, Special Education and Student Services staff, E.A.s, parents/guardians and subject teachers • Liaise with outside agencies i.e., Champlain LHIN (Local Health Integration Network), CAS (Children’s Aid Society) • Facilitate connection of parents/guardians with Service Coordination when student is age 14 • Participate in school-based collaborative teams to assign students to the Inclusion Coordinator • Involve central Special Education and Student Services Department personnel as needed to assist in planning and program development for students • Provide PD opportunities for staff relevant to student profiles and issues 70



• • • •



Be instrumental in promoting an understanding of the Inclusion Coordinator’s role and responsibilities to staff and school community Facilitate problem solving to enhance inclusion Work to create a school community that is inclusive in its practices Model inclusionary practices for the entire school community



Educational Assistant General Accountability Under the supervision of the Principal of Special Education and Student Services, the school principal and the instructional direction of the classroom teacher, the Educational Assistant supports the planning, organizing and implementation of the instruction program as outlined by the school based collaborative team; assists in crisis intervention with the pupils; and assists the pupils in academic and social areas. Organizational Structure The Educational Assistant is a member of the regular school staff, responsible to the Principal of that school and to the Principal of Special Education and Student Services. Specific Accountabilities Under the direction of the Principal of Special Education and Student Services, the Principal and the school based collaborative team, an Educational Assistant may be required to: • Provide support to the teacher regarding the implementation of individual programs for students • Assist in motivating and helping exceptional students to meet goals as outlined in IEPs • Assist in reaction to emergencies using the proper procedures • Support implementation of safety plans for exceptional students • Implement programming for exceptional students in non-academic areas (alternative programming) as outlined in IEPs • Participate on field trips, outings or similar activities, in order to assist exceptional students • Implement appropriate accommodations to allow exceptional students to access the curriculum • Assist exceptional students in areas of self help (e.g., feeding, toileting, physical requirements, dressing and undressing) • Catheterize the child, with consent and appropriate training as necessary • Help exceptional students in the area of personal hygiene and toileting • Perform other duties as assigned by the school principal and/or the Principal of Special Education and Student Services • Participate in ongoing professional development opportunities as related to current assignment Administrative



•



Participate in staff meetings and discussions with other professionals as required.
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Teacher of the Developmental Education (DE) Program General Accountability All teachers are required to fulfill duties that are outlined in the Education Act. Under the direction of the School Principal, the teacher of the DE program is responsible for the development of a trans-disciplinary team-planning model. In such a model, the expertise of contributing members (specialists, assistants, consultant, therapist, parents/guardians) is appreciated and shared in order to promote effective program development and implementation. The communication of classroom program goals to students, classroom staff, parents/guardians and school/program administration should be completed in compliance with Ministry of Education current IEP Standards document. Organizational Structure The teacher of the DE program is a member of the regular school staff, responsible to the principal of that school and the Principal of Special Education and Student Services. Specific Accountabilities Under the direction of the principal and in response to specific student needs, a teacher of the DE program: Intervention



• • • • • • • • • • • • • •



Develops individual educational plans (IEP) in conjunction with the DE team, therapists, parents/guardians, etc. Incorporates therapist’s goals into IEP Provides input and recommendations to the DE team for individual program planning Positions student(s) effectively for each exercise/activity ensuring the safety and comfort of the student Prompts and encourages participation in various cognitive exercises Initiates physical activity (i.e., swimming) and basic exercises using appropriate learning aids (i.e., walkers, tricycles, therapy balls, etc.) Encourages communication and socialization throughout various school activities Feeds or assists student(s) with snacks, or at mealtimes Administers medication as required as per medical procedures in DE Handbook Accompanies student(s) to integrated classroom activities and encourages participation in group activities Makes modifications to learning materials as required Participates on field trips, outings or similar activities Dresses and undresses the student(s) at arrival and departure times or at recess and other outings Helps the student in areas of personal hygiene and toileting



Administrative



• • • • • • •



Leadership duties including scheduling IEP planning meetings Classroom team meetings Integration team meetings Parent/guardian meetings Case conferences with Champlain LHIN (Local Health Integration Network) staff Program excursions
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• •



IPRC reviews Classroom in-service meetings



The teacher will ensure that meetings are properly chaired and that follow up commitments are kept to ensure that the student’s progress is reviewed. • • • • • • • • • •



• • • • • • • • •



Identifies professional development needs of the team and ensures that in-service programs are conducted to further develop the individual skills of team members. Familiarizes the team and parents/guardians with community resources available to support the needs of students and parents/guardians Ensures that parent/guardian(s) are invited to take part in development of IEP goals for his/her child Develops a communication system among team members that is open and respectful and will foster healthy staff morale Requests necessary program equipment Keeps equipment inventory Ensures equipment is properly repaired and maintained Encourages team members to become familiar with other aspects of school curriculum into which his/her students may be integrated Familiarizes the team with school/system resources that will foster healthy integration of the program for the students into the larger school community Ensures that staff are familiar with procedures for: • Administration of medication • Emergency exits • Reporting of accidents • Transportation Observes and evaluates student’s abilities and skills as demonstrated during program activities Details and records student’s progress/limitations on a regular basis and completes other reports as required (incident reports, interim reports, etc.) ensuring areas of concern are addressed in the appropriate manner Meets with classroom team, therapists, parents/guardians and consultant as required to review progress of students Reads daily/other reports completed by co-workers to remain up to date on individual student circumstances and provides input for programming Fulfills scheduled requirements for bus duty, lunchroom and hallway monitoring and recess supervision for student(s) and the general student population Provides training and direction to college and co-op students on field placement, support staff and volunteers Develops schedules for integration, as required, in consultation with appropriate staff Ensures the bus attendant has the emergency book (emergency contacts) and is aware of appropriate emergency measures Makes emergency decisions and takes medical action, as outlined by medical professionals, i.e., choking, seizures and vomiting.
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Developmental Specialist (DE Program) General Accountability Under the supervision of the principal and the instructional direction of the classroom teacher, the Developmental Specialist supports the planning, organizing, implementation and delivery of the Developmental Education Program and carries out other related duties as assigned. Organizational Structure The Developmental Specialist is a member of the regular school staff, responsible to the principal of that school and the Principal of Special Education and Student Services. Specific Accountabilities Under the direction of the principal and in consultation with the teacher and in response to specific student needs, the Developmental Specialist: Intervention



• • • • • • • • • • • • • •



Contributes to development of individual educational plans (IEP) in conjunction with the teacher, other members of the DE team, therapist, parents/guardians, etc. Provides input and recommendations to the teacher for individual program planning Positions student(s) effectively for each exercise/activity ensuring the safety and comfort of the student Prompts and encourages participation in various cognitive exercises Initiates physical activity (i.e., swimming) and basic exercises using appropriate learning aids (i.e., walkers, tricycles, therapy balls, etc.) Encourages communication and socialization throughout various school activities Feeds or assists student(s) with snacks, or at mealtimes Administers medication as required as per procedures in DE Handbook Accompanies student(s) to integrated classroom activities and encourages participation in group activities Makes modifications to learning materials as required Participates on field trips, outings or similar activities Dresses and undresses the student(s) at arrival and departure times or at recess and other outings Catheterizes the child, with consent and training Helps the student in areas of personal hygiene and toileting



Administrative



• • • • •



Participates in staff meetings and discussions with other professionals as required Observes and evaluates student’s abilities and skills as demonstrated during program activities Details and records student’s progress/limitations on a regular basis and completes other reports as required (incident reports, interim reports, etc.) ensuring areas of concern are addressed in the appropriate manner Reads daily/other reports completed by co-workers to remain up to date on individual student circumstances and to provide input for programming Attends/chairs regular DE staff meetings to discuss changes in program plans, schedules coming events, visitors, special circumstances and assists in the IPRC 74



• • • • •



process Fulfills scheduled requirements for bus duty, lunchroom and hallway monitoring and recess supervision for student(s) and the general student population Develops schedules for integration, as required, in consultation with appropriate staff Performs other duties as assigned by the principal Makes emergency decisions and takes medical action, as outlined by medical professionals i.e., choking, seizures and vomiting Meets with classroom team, therapists, parents/guardians and consultant as required to review progress



Developmental Assistant (DE Program) General Accountability Under the supervision of the principal and the instructional direction of the teacher, the Developmental Assistant assists with the planning, organizing, implementation and delivery of the Developmental Education Program and carries out other related duties as assigned. Organizational Structure The Developmental Assistant is a member of the regular school staff, responsible to the principal of that school and the Principal of Special Education and Student Services. Specific Accountabilities Under the direction of the principal, and in consultation with the teacher and DE team, and in response to specific student needs, a Developmental Assistant: Intervention



• • • • • • • • • • • •



Positions student(s) effectively for each exercise/activity ensuring the safety and comfort of the student Prompts and encourages participation in various cognitive exercises Initiates physical activity (e.g., swimming) and basic exercises using appropriate learning aids (i.e., walkers, tricycles, therapy balls, etc.) Encourages communication and socialization throughout various school activities Feeds or assists student(s) with snacks, or at mealtimes Administers medication as required, as per procedures in DE Handbook Accompanies student(s) to integrated classroom activities and encourages participation in group activities Makes modifications to learning materials as required (e.g., picture symbols) Participates on field trips, outings or similar activities Dresses and undresses the students at arrival and departure times or at recess and other outings Catheterizes the child, with consent and training Helps the student in areas of personal hygiene and toileting.



Administrative



• • •



Observes and documents student’s progress in reports as demonstrated during program activities, and completes other reports (incident report, etc.) as required. Reads daily/other reports completed by co-workers to remain up to date on individual student circumstances. Discusses programming regularly with teacher, therapist and parents/guardians and
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• • • • • •



provides feedback Attends and participates in regular staff meetings Provides feedback on program planning and input to event/activities scheduling Fulfills scheduled requirements for bus duty, lunchroom and hallway monitoring and recess supervision for DE students and the general school population as required. Makes emergency decisions and takes medical action, as outlined by medical professionals (i.e., choking, seizures and vomiting) Meets with therapists and parents/guardians as required Participates in staff meetings and discussions with other professionals as required



Special Assignment Assistant (DE Program) General Accountability Under the supervision of the principal and the instructional direction of the teacher, the Special Assignment Assistant provides individual instruction and assistance to a classroom because of the safety issues to self and others generated by an individual student within the DE program. Organizational Structure The Special Assignment Assistant is a member of the regular school staff, responsible to the principal of that school and the Principal of Special Education and Student Services. Specific Accountabilities Under the direction of the principal and in consultation with the teacher, the Special Assignment Assistant: Intervention



• • • • • • • • • • • • • •



Positions student(s) effectively for each exercise/activity ensuring the safety and comfort of the student Prompts and encourages participation in various cognitive exercises Assists student with physical activities, such as physical education classes and swimming Reinforces concepts/exercises previously taught or worked on, and basic exercises using appropriate learning aids (i.e., walkers, tricycles, therapy balls, etc.) Encourages communication and socialization throughout various school activities Feeds or assists student(s) with snacks, or at mealtimes Administers medication as required, as per procedures in DE Handbook Accompanies student(s) to integrated classroom activities and encourages participation in group activities Makes modifications to learning materials as required Participates on field trips, outings or similar activities Assists with dressing and undressing the students at arrival and departure times or at recess and other outings Catheterizes the child, with consent and training Helps the student in areas of personal hygiene and toileting. Exercises reasonable restraint of student when necessary to prevent self-inflicted injuries or injury to others or property.
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Administrative



• • •



Maintains daily journal, summary reports and notes supplementary observations Discusses programming regularly with therapist, teacher, parents/guardians and provides feedback Participates in staff meetings and discussions with other professionals as required



Intervener (DE Program) General Accountability Under the supervision of the principal and the instructional direction of the teacher, the Intervener provides individual instructional support and mediates between the deaf-blind child and the environment. Each student is unique; therefore each intervention approach will vary with the specified needs of the student. Organizational Structure The Intervener is a member of the regular school staff, responsible to the principal of that school and the Principal of Special Education and Student Services. Specific Accountabilities Under the direction of the principal and in consultation with the teacher, the Intervener: Intervention



• • • • • • •



Intervenes as the child’s eyes and ears in taking information from the environment using the deaf-blind student’s preferred mode of communication. This may include signing, tactile signing, voiced, Braille, cues, written notes, etc. Provides individualized instructional support, as outlined in student’s IEP which allows the child to take part in, and benefit from, existing educational programs and facilities within the community Engenders the degree of support necessary to ensure effective communication encompassing use of a total communication approach building language and concepts development through an activity-based program Implements a total, individualized program plan as established by deaf-blind resource services in consultation with professionals and parents/guardians directly involved with the child Consistently utilizes methods and techniques suited to a combined loss of vision and hearing, accepting ongoing training and support in the area of deaf-blind education The intervener should not speak on behalf of the student or teacher, but should encourage both to speak to one another directly facilitating the communication The intervener may be required to perform attendant care duties such as lifting, transferring, bathing feeding and toileting



Housekeeper (DE Program) General Accountability Under the direction of the school principal and the direction of the teacher and the DE team, the Housekeeper organizes and prepares daily snacks and meals for students; maintains cleanliness of preparation and eating areas; does laundry and performs other duties as
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assigned by the principal. Organizational Structure The Housekeeper is a member of the DE team, responsible to the principal of that school and the Principal of Special Education and Student Services. Specific Accountabilities Under the direction of the principal and in consultation with the teacher, the Housekeeper organizes and prepares daily snacks and meals for students: • May purchase goods from suppliers/grocery stores • May maintain a back-up supply of food which will meet the nutritional needs of students. • Attends to individual food and serving requirements (pureed food, bite size pieces, etc.) and serves food to students • Assists with feeding if/when required. • Stores all food and drink, prepares and serves it so as to retain maximum nutritive value and prevent contamination. • Maintains cleanliness of preparation and eating areas and does laundry • Sterilizes all dishes and cutlery daily • Maintains clean, organized food preparation area(s) • Cleans eating areas thoroughly and sterilizes daily • Does laundry, including linen, and student’s clothing/swimwear (if required) • Disinfects laundry room regularly • Reports any equipment problems • Performs other duties as assigned by the principal i.e. light cleaning • Monitors kitchen area (fridge and stove).



Bus Attendant (DE Program) General Accountability Under the supervision of the principal and the direction of the teacher and DE team, the Bus Attendant is responsible for the arrival and departure of students on and off the buses and ensuring their comfort and safety during transportation. Organizational Structure The Bus Attendant is a member of the DE team, responsible to the principal of that school and the Principal of Special Education and Student Services. Specific Accountabilities Under the direction of the principal and in consultation with the teacher, the bus attendant: : Intervention



Assists students to enter and exit the bus: • Ensures student is safely onto the lift with equipment brake engaged • Places student in assigned seating • Responds to student’s needs • Handles student’s knapsack/luggage, medication and equipment
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• • • • • • •



Makes emergency decisions and takes medical action, as outlined by medical professionals, i.e., choking, seizures, vomiting Ensures that the written medical emergency information is on the bus at all times for each student and followed as needed Reports all incidents to teacher/parent/guardian Checks equipment for safety, i.e., brakes on wheelchair, loose seats, chest straps, lap straps, belt, flat tire May log all activities in daily logbook Performs other duties as assigned by the principal Maintains current First Aid and CPR



Administrative



May maintain daily journal, summary reports and notes supplementary observations
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Special Education Staff 2017 - 2018 Elementary Panel



Special Education Staff



FTEs



Staff Qualifications



Teachers of Exceptional Students Registered with the Ontario Teachers (Resource Teachers) College of Teachers Special 125.33 Teachers (Special Education classes)



25



Education Part I Registered with the Ontario College of Teachers Special Education Part I



Other Special Education Teachers Registered with the Ontario 11



Itinerant teachers



College of Teachers Special Education Part I



Coordinators Special Education Consultants



0.5 2.5



Itinerant Deaf and Hard of Hearing teacher



1.0



Registered with the Ontario College of Teachers Special Education Specialist Registered with the Ontario College of Teachers Special Education Specialist



Educational Assistants in Special Education Educational assistants 333.75



Psychologists



Other Professional Resource Staff Registered with the College of 4.0



Psychometrists Speech-Language Pathologists Social Workers Behaviour Consultants



2.75 2.5



Psychologists MA or PhD (non registered) M.Sc. or M.Cl.Sc.



6.0 3.5



M.S.W. BA in Social Sciences



Paraprofessional Resource Staff Orientation and mobility personnel Oral interpreters ( deaf students) Sign interpreters ( deaf students) Transcribers ( blind students) Interveners ( deaf-blind students) Auditory-verbal therapists Speech-Language Pathology Assistants



1.0 Braillist



1.0



2.0 80



Special Education Staff 2017 - 2018 Secondary Panel



Special Education Staff



FTEs



Staff Qualifications



Teachers of Exceptional Students Registered with the Ontario Teachers (Resource Teachers) 39.21 Teachers (Special Education classes)



15



College of Teachers Special Education Part I Registered with the Ontario College of Teachers Special Education Part I



Other Special Education Teachers Registered with the Ontario 4



Itinerant teachers



College of Teachers Special Education Part I



Coordinators Special Education Consultants



0.5 2.5



Itinerant Deaf and Hard of Hearing teacher



1.0



Registered with the Ontario College of Teachers Special Education Specialist Registered with the Ontario College of Teachers Special Education Specialist



Educational Assistants in Special Education Educational assistants 135.0



Psychologists



Other Professional Resource Staff Registered with the College of 4.0



Psychometrists Speech-Language Pathologists Social Workers Behaviour Consultants



0 2.5



Psychologists MA or PhD (non registered) M.Sc. or M.Cl.Sc.



5.0 2.0



M.S.W. BA in Social Sciences



Paraprofessional Resource staff Orientation and mobility personnel Oral interpreters (for deaf students) Sign interpreters ( deaf students) Transcribers ( blind students) Interveners ( deaf-blind students) Auditory-verbal therapists



4.0
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D.E. Programs Developmental Specialist Developmental Assistant Special Assignment Assistant Interveners Part-time DA



10 10 18 1 Allotted as Required



82



83



Specialized Equipment How the Board determines who needs individualized equipment: The Ministry of Education Provides funding to school boards to offset the costs of equipment essential to support students. The Ottawa Catholic School Board follows the guidelines as described in The Ministry of Education Site: Special Education Funding Guidelines: Special Equipment Amount. Special Equipment Amount (SEA) Guidelines 2017-2018 The need for equipment must be recommended by a qualified professional (i.e., Teacher of Blind and Low Vision, Physiotherapist, Occupational Therapist, Psychologist, Speech Language Pathologist, Medical Doctor, Audiologist). The equipment recommended is to provide students with accommodations essential to access the Ontario curriculum and/or board-determined alternative program and/or to attend school. Once a letter, report or addendum stating the essential nature of the equipment needed for the student is received, the resource/special education teacher will begin a comprehensive process. The resource/special education teacher will meet with other members of this student's interdisciplinary team to ensure that, should a claim be put forth, it reflects all of the student's needs. Care is taken to ensure that equipment ordered matches the child’s individual needs at this time in his schooling. Training on the use of the equipment is vital to ensure the student views and accepts the equipment as a support to his learning. The complete process, along with related forms and helpful links is easily accessed on a website created by Ottawa Catholic School Board’s Assistive Technology Teacher. http://atsupportocsb.weebly.com/sea-process.html Forms regarding the use of computer equipment at home to complete homework assignments are also available on this website. Criteria Used for Purchasing Equipment and Budget Considerations The Ottawa Catholic School Board uses the guidelines as described in Ministry Documentation as criteria to purchase equipment. The professional making the recommendation, along with school and Special Education and Student Services Department members who assess the specific needs of the student in the school setting, are the experts in assisting in the decision to proceed with the claim. Consultation with service providers such as OT, Physiotherapists, or psychology staff occurs where needed to help with clarification of SEA guidelines. Consideration is given to surplus equipment available in the system, or opportunities where students can share 84



equipment. Staff from schools, Special Education and Student Services, Learning Technologies, Purchasing and Finance Departments work in collaboration to complete the Board’s streamlined process. Claims that have all the necessary requirements are sent to a SEA coordinator within the Special Education and Student Services Department for approval. For all non computer related equipment, the Board absorbs $800 deductible per student per Specialized Equipment Claim within a year period (May to April). Any amount over that is covered by Ministry funding. If the purchase of equipment costs less than $800, it does not meet the criteria for Specialized Equipment funding and the cost of these lower cost items should be processed through the school budget. Computers, software and computer related devices are purchased from the SEA per pupil amount funding component. The IEP is adjusted by the school special education teacher to reflect the actual equipment in use. The Board offers parents/guardians and teachers ongoing, multiple opportunities for training and or workshops in the use of various software and hardware equipment.
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Special Transportation In accordance with Federal, Provincial and Municipal legislative requirements, the Ottawa Student Transportation Authority (OSTA) is responsible for the provision and administration of all Ottawa Catholic School Board transportation service through school buses; public transit; and taxis or private vehicles. For more information about OSTA please see the following website: www.ottawaschoolbus.ca OSTA Special Transportation is categorized as small vehicle (van, taxi, small bus, wheelchair vehicle) service for students with special needs transported to home schools and/or to locations outside of the home school boundary.



Transportation for Students with Special Needs:



Within the Community School: Students attending their community schools may walk or take the regularly assigned school bus to/from school, while some may require special transportation in the form of a van to/from their community school. While Attending a Special Program in another school or facility: Some students need to attend special education programming outside of their community school attendance area. Students attending these special programs are provided with special transportation. Approval for Special Transportation: Students requiring any form of special transportation must be approved by the Board's Special Education and Student Services Department and the Ottawa Student Transportation Authority (OSTA). Depending on the student’s individual needs, special transportation may be approved for the following: • Students whose physical needs require special transportation • Students who would be unsafe on regular transportation due to behavior, communication, or cognitive delays • Students attending special education classes or programs outside of community school • Section 23 programs providing day treatment • Provincial Schools and Demonstration Schools A Student Request for Specialized Transportation and Personalized Accessibility Plan form must be completed by a school official and signed by parent and forwarded to the Special Education and Student Services Department for consideration and approval. 87



Once the eligibility criteria is approved at the board level, the form is received by the Ottawa Student Transportation Authority, where transportation is arranged. These steps are in accordance with the procedures outlined in the “Policies and Procedures – Transportation Services”, posted on the OSTA website. The designated van operator will contact parents/guardians directly with the arrangements and effective start date. All changes to special transportation, including times, dates, and addresses, require three to five business days to take effect. Safety and Criteria for Transportation Providers In accordance with Provincial legislative requirements, the Ottawa Student Transportation Authority (OSTA) is responsible for the provision and administration of all Ottawa Catholic School Board transportation service including safety and transportation providers. OSTA takes care of such matters as vehicle safety standards, maintenance of accurate vehicle manifests, licensing requirements, tuberculin testing for new drivers, Criminal Background Check, insurance requirements, vehicle identification and age, passenger loading conditions, two-way communication requirements, driver safety meetings and training requirements for the administration of Epipen, general company policy/handbook content, and a police check for drivers. In an emergency, drivers are requested to secure their vehicle and call dispatch. Dispatch may call 911, school and/or parents/guardians. Ongoing communication between the Special Education and Student Services Department and OSTA provides a continuance of the individualized special transportation required to meet the ongoing needs of our students. Ontario Regulation 191/11 – Integrated Accessibility Standards In the fall of 2014 we implemented the use of a coordinated transportation and accessibility form which meets the requirement that individual school transportation plans be created for any student with disabilities who uses school transportation services.
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Transition Planning for Students with Special Needs Transition planning is important from school entry to graduation. Transition for children with special needs is complex and requires careful planning and coordination. The goal of transition planning during the school years, is to help the student adjust quickly to a new setting by sharing information about individual gifts, strengths and programming needs so the student can continue to learn and grow in reaching his fullest potential. In accordance with PPM 156 a transition plan must be developed for all students who have an IEP, whether or not they have been identified as exceptional by an Identification, Placement, and Review Committee (IPRC). The transition plan is developed as a part of the IEP. The principal must ensure that a plan for transition is in place for all students with an Autism Spectrum Disorder. Transitions could include simple transitions such as from activity to activity, or more complex ones such as moving to a new school board. The Ottawa Catholic School Board and the Children’s Hospital of Eastern Ontario (CHEO) have a memorandum of understanding (CONNECTIONS) for students transitioning from CHEO’s Autism Intervention Program. The Ottawa Catholic School Board acknowledges the importance of careful planning, collaboration of all key players, as critical elements to ensure smooth transitions. The Board also recognizes that transition can be both an exciting and yet stressful time for parents/guardians, students and staff and as such has developed clearly defined collaborative processes for the various transition times students will incur throughout their school career. Included in this section are practices in use for the following key transitions. • • • •



New to Board from home Grade to grade within a school Moving from one school to another within Board Intermediate / Secondary transition planning



Specific guidelines, strategies and helpful checklists for each key transition are available to school staff on school board electronic sites. The processes outlined, are intended to assist school teams as they work together in planning for smooth transitions for students in their care regardless of age or grade. For some students with very complex needs, it may be necessary to complete extensive comprehensive packages of materials and strategies, and have several meetings and student visits. For other students, successful transition planning may be as simple as the sharing of important information with critical members of the team and ensuring the student is prepared for the change. Parents/guardians and staff, who know the student well, assist in making transition decisions on an individual basis. While parents/guardians, support personnel, student and classroom teachers are all involved in transition planning; the special education resource teacher takes the lead role. 90



Ottawa Catholic School Board Transition Planning Strategies (K to 12) The following are some common transition strategies that may involve your child beginning in the winter/spring of the transition year. Each student transition plan is customized to suit the individual profile and situation. • • • • • • • • • • • • • • • • • • • • •



School team meets with parent/guardian to discuss transition needs Invite parent/guardian to a meeting with receiving school/ teacher to discuss transitioning Complete or ask parent/guardian to complete “All about Me” transition package detailing student information especially when transition is to a new location. Visit by receiving resource teacher to observe student in current placement Establish list of reinforcements and motivators Tour of new school (individual or small group) Establish the number of visits needed for student Create digital or hard copy picture booklet to be sent home with student (highlighting key staff and school layout) Create social story where appropriate Invite parents/guardians/student to visit special system class if appropriate Plan for IPRC when requested or required. Share copy of current IEP and all relevant assessments with new teachers. Establish safe person/ safe place where necessary. If opportunity arises – student can meet key staff, especially safe person Resource teacher informs new classroom teacher of student profile and needs Arrange for special materials (i.e., visuals, charts, special equipment) to be sent to the new school. Participate in school’s welcome activities. Develop safety plan where required and share with appropriate staff Resource/support staff meet student in designated area on the first day to ensure child is welcomed and feels safe. Ensure child is welcomed and feels safe Ongoing open communication between home and school.



Transitioning of New Students with Special Needs Transition steps, for students new to the Board, may follow the outline below: • • • • • •



Parent/guardian registers child and provides assessment reports indicating that there is a special education need The school contacts the Special Education Consultant and reports are shared Assessment reports are reviewed Preschool visit by school and special education and student services staff where appropriate Parent/guardian meeting at school, “All About Me” given to parent/guardian Child visits school, pictures taken for picture book or ebook 91



• •



Visit, phone call or meeting for updates, prior to beginning school IEP development



IEP Transition Planning: Intermediate and Secondary The probability of a successful transition is significantly increased when schools work with parents/guardians, employers, community agencies, and providers of further education to develop coordinated transition plans for exceptional students. The IEP Transition Plan is a long term plan, focused on guiding the parent/guardian, student and the school in developing the necessary link to post secondary institutions, outside agencies, and community partners that may be involved in the student’s transition to postsecondary activities or community living. An IEP transition plan is reviewed annually or as each new IEP is developed. Depending on the complexity of the student’s individual needs, the team preparing the transition plan for the student may include any of the following: student when age 16 and older, parents/guardians, classroom teachers, resource teachers, guidance personnel, coop teachers, educational assistants, along with members from the community. The team works together with local community contacts to support the student in identifying realistic goals, listing actions to achieve the goal, and creating realistic timelines in preparation for the exceptional students leaving the school community. School staff members meet with parents/guardians and students on a regular basis to review individual student strengths and needs. With input from the student and parent/guardian, there is an attempt to match the student’s individual abilities, dreams and profile to the most appropriate available post-secondary program, school to work placement or community program. For some students, a complete and thorough transition plan can be formulated through having regular parent/guardian teacher conferences and ongoing IEP reviews to ensure the plan remains realistic for the student. Other students may need several meetings and planning sessions involving a wide variety of professionals. Local contacts have been established at Algonquin College, la Cité Collégiale, Carleton University and the University of Ottawa. Students are encouraged to share packages of information with the receiving institution, outlining educational strengths and formal assessments and needs (i.e., Individual Education Plan). Establishment of programs such as “Make the Cut”, have assisted students in the transition from secondary to post secondary. This program is a joint initiative of Algonquin College's Centre for Students with Disabilities and Carleton University's Paul Menton Centre for Students with Disabilities in collaboration with the local school boards. The program provides prospective students with an orientation to the post secondary environment with a focus on specific resources available for students with Learning Disabilities or Attention Deficit Hyperactivity Disorder.
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Project DARE is a transition planning workshop for grade 11 and 12 high school students with specific disabilities (i.e., mental illness, Asperger Syndrome) who are considering attending Algonquin College or any other postsecondary institution in Ontario. Funded through the School to College to Work Initiative, Project DARE typically runs two full day sessions, one in the fall and one in the spring. Although the event's content is geared toward the student, one session is offered during the day specifically for special educators and parents/guardians to ask questions regarding their students’ transition to postsecondary studies. Students who have a developmental or intellectual disability are eligible to stay in school until June of the year in which they will turn 21 years of age. Parents/guardians are encouraged to have made connections with community agencies prior to the time their child is ready to leave school. School staff can assist in this process. There is usually more concentrated planning in the final year or two of school. Some options are available through municipal and provincial initiatives for day programs. There are many outreach activities available to assist teams in the process, however most partners agree that there are few viable options in the community that can compare to the services available within school. This makes it a challenge for parents/guardians to find the right fit in the community once their child has left school. The “Post 21” student’s transition plan is a cooperative effort with parents/guardians, community partners and school teams. Parents/guardians are encouraged to register with Service Coordination, a service that can help with exploring options. The link for Service Coordination Ottawa is included here. Information for assistance for children with disabilities, funding, and services at home can also be found on the following link: Ministry of Community and Social Services Transition planning is a planning process intended to enable exceptional students to attend school, to benefit fully from school programs, and to make a successful transition into adult life. Each student’s unique and successful transition plan can be further discussed with the student’s school team.
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Roles and Responsibilities in Special Education The Ministry of Education defines roles and responsibilities in elementary and secondary education in several key areas: • Legislative and policy framework • Funding • School system management • Programs and curriculum It is important that all involved in special education understand their roles and responsibilities, which are outlined below:



The Ministry of Education •



• • • • • • • • •



Defines, through the Education Act, regulations and policy/program memoranda, the legal obligations of school boards regarding the provision of special education programs and services, and prescribes the categories and definitions of exceptionality Ensures that school boards provide appropriate special education programs and services for their exceptional students Establishes the funding for special education through the structure of the funding model. The model consists of the Foundation Grant, the Special Education Grant, and other special purpose grants Requires school boards to report on their expenditures for special education Sets province-wide standards for curriculum and reporting of achievement Requires school boards to maintain comprehensive special education plans, review them annually, and submit amendments to the ministry Requires school boards to establish Special Education Advisory Committees (SEACs) Establishes Special Education Tribunals to hear disputes between parents/guardians and school boards regarding the identification and placement of exceptional students Establishes a provincial Advisory Council on Special Education to advise the Minister of Education on matters related to special education programs and services Operates Provincial and Demonstration Schools for students who are deaf, blind, or deaf-blind, or who have severe learning disabilities



The District School Board or School Authority • • •



Establishes school board policy and practices that comply with the Education Act, regulations, and policy/program memoranda Monitors school compliance with the Education Act, regulations, and policy/program memoranda Requires staff to comply with the Education Act, regulations, and policy/program memoranda
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• •



• • • • • • •



Provides appropriately qualified staff to provide programs and services for the exceptional students of the board Obtains the appropriate funding and reports on the expenditures for special education Develops and maintains a comprehensive special education plan that is amended from time to time to meet the current needs of the exceptional students of the board Reviews the plan annually and submits amendments to the Ministry of Education Provides statistical reports to the ministry as required and as requested Prepares a parent guide to provide parents/guardians with information about special education programs, services and procedures Establishes one or more IPRCs to identify exceptional students and determine appropriate placements for them Establishes a Special Education Advisory Committee Provides professional development to staff on special education



The Special Education Advisory Committee (SEAC) • • • • •



Makes recommendations to the board with respect to any matter affecting the establishment, development, and delivery of special education programs and services for exceptional students of the board Participates in the board’s annual review of its special education report Participates in the board’s annual budget process as it relates to special education Reviews the financial statements of the board as they relate to special education Provides information to parents/guardians, as requested



The School Principal • • • • • • • • •



Carries out duties as outlined in the Education Act, regulations, and policy/program memoranda, and through board policies Communicates Ministry of Education and school board expectations to staff Ensures that appropriately qualified staff are assigned to teach special education classes Communicates board policies and procedures about special education staff, students and parents/guardians Ensures that the identification and placement of exceptional students, through an IPRC, is done according to the procedures outlined in the Education Act, regulations, and board policies Consults with parents/guardians and with school board staff to determine the most appropriate program for exceptional students Ensures the development, implementation, and review of a student’s Individual Education Plan (IEP), including a transition plan, according to provincial requirements Ensures that parents/guardians are consulted in the development of their child’s IEP and that they are provided with a copy of the IEP Ensures the delivery of the program as set out in the IEP 96



•



Ensures that appropriate assessments are requested if necessary and that parental consent is obtained



The Teacher • • • • • • •



Carries out duties as outlined in the Education Act, regulations, and policy/program memoranda Follows board policies and procedures regarding special education Maintains up-to-date knowledge of special education practices Where appropriate, works with special education staff and parents/guardians to develop the IEP for an exceptional student Provides the program for the exceptional student in the regular class, as outlined in the IEP Communicates the student’s progress to parents/guardians Works with other school board staff to review and update the student’s IEP



The Special Education Teacher In addition to the responsibilities listed above under “the teacher” • Holds qualifications, in accordance with Regulation 298, to teach special education • Monitors the student’s progress with reference to the IEP and modifies the program as necessary • Assists in providing educational assessments for exceptional students



The Parent/Guardian • • • • • • •



Becomes familiar with and informed about board policies and procedures in areas that affect the student Participates in IPRCs, parent/guardian-teacher conferences, and other relevant school activities Participates in the development of the IEP Becomes acquainted with the school staff working with the student Supports the student at home Works with the school principal and teachers to solve problems Is responsible for the student’s attendance at school



The Student • • •



Complies with the requirements as outlined in the Education Act, regulations, and policy/program memoranda Complies with board policies and procedures Participates in IPRCs, parent/guardian-teacher conferences, and other activities as appropriate
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Categories and Definitions of Exceptionalities In making decisions regarding identification and placement as part of an IPRC, committee members examine all relevant assessments to determine if the child being presented meets the characteristics outlined in the Ministry of Education Categories and Definitions of Exceptionalities. The following five categories of exceptionalities have been identified in the Education Act as definitions of an exceptional pupil:• behaviour • communication • intellectual • physical • multiple The IPRC makes a determination based on the relevant data presented. Parents/guardians are provided with a copy of the appropriate Ministry definition at the IPRC.



Definitions of Exceptionalities



Within the broad categories the following definitions are included: Behaviour For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A learning disorder characterized by specific behaviour problems over such a period of time, and to such a marked degree, and of such a nature, as to adversely affect educational performance, and that may be accompanied by one or more of the following: 1. 2. 3. 4.



An inability to build or to maintain interpersonal relationships Excessive fears or anxieties A tendency to compulsive reaction An inability to learn that cannot be traced to intellectual, sensory, or other health factors, or any combination thereof



Communication – Autism For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A severe learning disorder that is characterized by: 1. Disturbances in • Rate of education development • Ability to relate to the environment • Mobility • Perception, speech and language 2.



Lack of the representational-symbolic behaviour that precedes language
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Communication – Deaf and Hard of Hearing For the purposes of educational programming the Ministry of Education has defined this exceptionality as: An impairment characterized by deficits in language and speech development because of a diminished or non-existent auditory response to sound. Communication – Language Impairment For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A learning disorder characterized by an impairment in comprehension and/or the use of verbal communication or the written or other symbol system of communication, which may be associated with neurological, psychological, physical, or sensory factors, and which may:



1.



Involve one or more of the form, content, and function of language in communication



2.



Include one or more of the following: • Language delay • Dysfluency • Voice and articulation development, which may or may not be organically or functionally based



Communication – Speech Impairment For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A disorder in language formulation that may be associated with neurological, psychological, physical, or sensory factors; that involves perceptual motor aspects of transmitting oral messages; and that may be characterized by impairment in articulation, rhythm, and stress. Communication – Learning Disability For the purposes of educational programming the Ministry of Education has defined this exceptionality as: One of a number of neurodevelopmental disorders that persistently and significantly has impact on the ability to learn and use academic and other skills and that: • •



Affects the ability to perceive or process verbal or non-verbal information in an effective and accurate manner in students who have assessed intellectual abilities that are at least in the average range; Results in (a) academic underachievement that is inconsistent with the intellectual 100



• •



• •



abilities of the student (which are at least in the average range) and/or (b) academic achievement that can be maintained by the student only with extremely high levels of effort and/or with additional support; Results in difficulties in the development and use of skills in one or more of the following areas; reading, writing, mathematics, and work habits and learning skills; May typically be associated with difficulties in one or more cognitive processes, such as phonological processing; memory and attention; processing speed; perceptualmotor processing; visual-spatial processing; executive functions (e.g., self-regulation of behaviour and emotions, planning, organizing of thoughts and activities, prioritizing, decision making); May be associated with difficulties in social interaction (e.g., difficulty in understanding social norms or the point of view of others); with various other conditions or disorders, diagnosed or undiagnosed; or with other exceptionalities; Is not the result of a lack of acuity in hearing and/or vision that has not been corrected; intellectual disabilities; socio-economic factors; cultural differences; lack of proficiency in the language of instruction; lack of motivation or effort; gaps in school attendance or inadequate opportunity to benefit from instruction.



Intellectual – Giftedness For the purposes of educational programming the Ministry of Education has defined this exceptionality as: An unusually advanced degree of general intellectual ability that requires differentiated learning experiences of a depth and breadth beyond those normally provided in the regular school program to satisfy the level of educational potential indicated. Intellectual – Mild Intellectual Disability For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A learning disorder characterized by: 1. An ability to profit educationally within a regular class with the aid of considerable curriculum modification and supportive service 2. An inability to profit educationally within a regular class because of slow intellectual development 3. A potential for academic learning, independent social adjustment, and economic self-support Intellectual – Developmental Disability For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A severe learning disorder characterized by: 1. An inability to profit from a special education program for students with mild intellectual
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disabilities because of slow intellectual development; 2. An ability to profit from a special education program that is designed to accommodate slow intellectual development; 3. A limited potential for academic learning, independent social adjustment, and economic self-support. Physical – Physical Disability For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A condition of such severe physical limitation or deficiency as to require special assistance in learning situations to provide the opportunity for educational achievement equivalent to that of students without exceptionalities who are of the same age or developmental level. Physical – Blind and Low Vision For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A condition of partial or total impairment of sight or vision that even with correction affects educational performance adversely. Multiple – Multiple Exceptionalities For the purposes of educational programming the Ministry of Education has defined this exceptionality as: A combination of learning or other disorders, impairments, or physical disabilities, that is of such a nature as to require, for educational achievement, the services of one or more teachers holding qualifications in special education and the provision of support services appropriate for such disorders, impairments, or disabilities.
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Provincial and Demonstration Schools • • • • • • • •



Are operated by the Ministry of Education Provide education for students who are deaf, blind or deafblind, or who have severe learning disabilities Provide an alternative education option Serve as regional resource centres for students who are deaf, blind, or deafblind, or who have severe learning disabilities Provide preschool home visiting services for students who are deaf or deafblind Develop and provide learning materials and media for students who are deaf, blind, or deafblind, or who have severe learning disabilities Provide school board teachers with resource services Play a valuable role in teacher training



Information on Provincial and Demonstration Schools can be found at: Ontario Provincial and Demonstration Schools



Provincial School Contacts Teachers, parents/guardians may obtain additional information from: Provincial Schools Branch, Ministry of Education Provincial Schools Branch 255 Ontario Street South Milton, Ontario L9T 2M5 Tel: (905) 878-2851 Fax : (905) 878-5405



Schools for the Blind and Deafblind The following Provincial Schools offer services for students who are blind or deafblind: W. Ross Macdonald School 350 Brant Avenue Brantford, Ontario N3T 3J9 Tel: (519) 759-0730 Fax: (519) 759-4741 Centre Jules-Leger 281 rue Lanark Ottawa, Ontario Tel: (613) 761-9300 Fax: (613) 761-9301
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W. Ross MacDonald School is located in Brantford and provides education for English students who are blind, visually impaired, or deafblind. The school provides: • A provincial resource centre for the visually impaired, blind, and deafblind • Support to local school boards through consultation and the provision of special learning materials, such as Braille materials, audiotapes, and large-print textbooks • Professional services and guidance to ministries of education on an interprovincial, cooperative basis Programs are tailored to the needs of the individual student and: • Are designed to help these students learn to live independently in a non-sheltered environment • Are delivered by specially trained teachers • Follow the Ontario curriculum developed for all students in the province • Offer a full range of courses at the secondary level • Offer courses in special subject areas such as music, broad-based technology, family studies, physical education, and mobility training • Are individualized, to offer a comprehensive “life skills” program • Provide through home visiting for parents/guardians and families of preschool deafblind children to assist in preparing these children for future education



Provincial Schools for the Deaf The following Provincial Schools offer services for students who are deaf or hard-of-hearing: The Ernest C. Drury School for the Deaf 255 Ontario Street South Milton, Ontario L9T 2M5 Tel: (905) 878-2851 Fax: (905) 878-1354 The Robarts School for the Deaf 1090 Highbury Avenue London, Ontario N5Y 4V9 Tel: (519) 453-4400 Fax: (519) 453-7943 The Sir James Whitney School for the Deaf 350 Dundas Street West Belleville, Ontario K8P 1B2 Tel: (613) 967-2823 Fax: (613) 967-2857
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Admittance to a Provincial School is determined by the Provincial Schools Admission Committee in accordance with the requirements set out in Regulation 296. These schools provide elementary and secondary school programs for deaf students from preschool level to high school graduation. The curriculum follows the Ontario curriculum and parallels courses and programs provided in school boards. Each student has his or her special needs met as set out in his or her Individual Education Plan (IEP). Schools for the deaf: • Provide rich and supportive bilingual/bicultural educational environments which facilitate students’ language acquisition, learning, and social development through American Sign Language (ASL) and English • Operate primarily as day schools • Provide residential facilities five days per week for those students who do not live within reasonable commuting distance from the school Each school has a Resource Services Department that provides: • Consultation and educational advice to parents/guardians of deaf and hard-ofhearing children and school board personnel • Information brochures • A wide variety of workshops for parents/guardians, school boards, and other agencies • An extensive home-visiting program delivered to parents/guardians of deaf and hardof-hearing preschool children by teachers trained in preschool and deaf education



Provincial Demonstration Schools for Students with Severe Learning Disabilities The following Provincial Demonstration Schools offer services for students with severe learning disabilities: Amethyst School 1090 Highbury Avenue London, Ontario N5Y 4V9 Tel: (519) 453-4400 Fax: (519) 453-2160 Centre Jules-Leger 281 rue Lanark Ottawa, Ontario K1Z 6R8 Tel: (613) 761-9300 Fax: (613) 761-9301 TTY: (613) 761-9302 and 761-9304
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Sagonaska School 350 Dundas Street West Belleville, Ontario K8P 1B2 Tel: (613) 967-2830 Fax: (613) 967-2482 Trillium School 347 Ontario Street South Milton, Ontario L9T 3X9 Tel: (905) 878-8428 Fax: (905) 878-7540 Although the primary responsibility to provide appropriate educational programs for students with learning disabilities remains with school boards, the ministry recognizes that some students require a residential school setting for a period of time. The Demonstration Schools were established to: • Provide special residential education programs for students between the ages of 5 and 21 years • Enhance the development of each student’s academic and social skills • Develop the abilities of the students enrolled to a level that will enable them to return to programs operated by a local school board within two years In addition to providing residential schooling for students with severe learning disabilities, the provincial Demonstration Schools have special programs for students with severe learning disabilities in association with attention-deficit/hyperactivity disorder (ADHD). These are highly intensive, one-year programs. The Trillium School also operates Learning for Emotional and Academic Development (LEAD), a special program for students with severe learning disabilities who require an additional level of social/emotional support. Further information about the academic, residential, LEAD, and LD/ADHD, programs is available from the Demonstration Schools through the Special Needs Opportunity Window (SNOW) website at http://snow.utoronto.ca. An in-service teacher education program is provided at each Demonstration School. This program is designed to share methodologies and materials with teachers of Ontario school boards. Information about the programs offered should be obtained from the schools themselves. Each provincial Demonstration School has an enrolment of forty students. The language of instruction at the Amethyst, Sagonaska and Trillium schools is English; at Centre JulesLeger, instruction is in French.
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Application for admission to a provincial Demonstration School is made on behalf of students by the school board, with parental consent. The Provincial Committee on Learning Disabilities (PCLD) determines whether a student is eligible for admission.



Transportation to Provincial and Demonstration Schools Transportation service to Provincial schools can vary from year to year based on number of students, location and costs. For several years now, the Ottawa and area school boards combine and share transportation administration and costs.
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Early Identification Procedures and Intervention Strategies “Because in each one is seen the face of God” Jean Vanier The Ottawa Catholic School Board has developed procedures to identify each child’s level of development, learning ability and needs in accordance with Ministry of Education Policy Program Memorandum #11, Early Identification of Children’s Needs. Additional information on PPM#11 can be found on the website: PPM #11-Early Identification of Children's Learning Needs The Board’s procedures “are a part of a continuous assessment and program planning process which should be initiated when a child is first enrolled in school or no later than the beginning of a program of studies immediately following Kindergarten and should continue throughout a child’s school life”. (Policy/Program Memorandum No 11). Parents/guardians are involved in discussions throughout the Early Identification procedures and are consulted regarding next steps. If the recommendation is made that the child be referred for further assessment or to the collaborative team, the parent/guardian is informed of the steps involved in this type of intervention as outlined in the Intervention Guide. A complete description and copy of the Intervention Guide is outlined below. The guide is used by school teams and Special Education and Student Services staff in the documentation and planning of interventions, leading to early identification of effective programs and services. In addition to the intervention guide, the Board has a comprehensive process in place for the assessment of children’s speech and language development. In Junior Kindergarten (JK), an assessment of children’s speech and language development is carried out in the fall. Classroom teachers lead this process through the use of a screening tool/checklist. The intent of this checklist is to assist the classroom teacher in his/her ongoing observation of students toward the identification of speech and language concerns. The screening tool is NOT a formal assessment procedure. The child is observed in the natural classroom setting. The entire checklist is completed before making a recommendation. Consultation with parents/guardians may also help in completing this screening, especially for children who are shy or reticent to speak. The screening results and process will be explained to the parent/guardian or guardian when it is deemed appropriate to refer the child to First Words or to refer to the Board’s Speech and Language Pathologist. Parents/guardians are involved in discussions throughout this period. Children are eligible for services from the First Words program until October of the year they enter Senior Kindergarten. Early identification maximizes a child's opportunity for direct intervention and therefore decreases the impact of these difficulties on future academic success. It is the responsibility of the parent/guardian to contact First Words. The Board and First Words follow a protocol for the provision of services. More information on the protocol can be
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accessed through the resource teacher or speech and language pathologist assigned to the school. Information about First Words can be found on the website at: First Words Follow-up is made with parents/guardians of children who are believed to be at risk to see if there has been any access to the First Words program. When parents/guardians have not made access to First Words, school staff, with permission from the parent/guardian, will make a referral to the school speech-language pathologist. The school resource teacher is involved to assist classroom teacher to complete the speech-language referral form. In Kindergarten (KP), Early Identification Procedures are carried out through the use of the Kindergarten Report Card, the Teacher’s Readiness Checklist and the Kaleidoscope Assessment Activities. From the fall through the Kindergarten school year, information is gathered and one of three recommendations will be made: • Child should be able to meet grade 1 expectations • Child should be closely monitored in grade 1 • Child should be referred to a collaborative team which includes the child’s teacher, resource teacher, Special Education and Student Services Department personnel, and the Principal.



Ottawa Catholic School Board Intervention Model Underlying Principles: Within the Ottawa Catholic School Board there is an understanding that clear communication among staff, parents/guardians and students is the basis for effective problem solving. This communication is deemed important from the early identification of a learning need to the ongoing implementation of effective interventions. Overview: The Intervention Model, in use within the Ottawa Catholic Schools, was designed by the Special Education and Student Services Team. The model is an action guide. Expectations: School Collaborative Team Every school within the Ottawa Catholic School Board has an established school-based collaborative team whose membership may include administration, school special education staff, Resource teachers, system class teacher, educational assistants and regular classroom teachers (French and English). This team is responsible for conducting regularly scheduled meetings designed to problem solve around issues related to individual program needs of students throughout the school.
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Special Education and Student Services Team Representatives from the various disciplines within the Special Education and Student Services Department will establish a central collaborative team. Various members of this team will meet in partnership with school-based teams in order to provide support for student programming as identified by the school staff. Parents/Guardians As partners in the education process parents/guardians are encouraged to share insights, and any assessment information regarding program needs of their children. Parents/guardians are given opportunities to participate in collaborative planning meetings, case conferences, interviews, and to collaborate in the development of student’s IEP. Parents/guardians are kept informed of student learning needs through the reporting system and other more informal approaches to communication. Tracking/Monitoring: The Intervention Guide provides space for recording the stages and dates of various interventions. The guide, and process embedded within the Collaborative Team Model of problem solving, provides a format for teams to communicate in an effective way to address student needs that may be interfering with the learning process. Special Education teachers prepare meeting agendas in advance of Collaborative Team Meeting. Confidentiality is respected for all students. Action plans are revisited at follow up case conferences. The parents/guardians are always consulted with and make the final approval when there is a referral for formal assessment. A description of the assessment and the desired outcome of the observation/assessment is shared with the parent/guardian. If the parents/guardians agree to proceed with the assessment, they are asked to sign a consent form for any assessment conducted by a speech and language pathologist, psychologist and Behaviour Consultant. Parents/guardians and school teams have on-going discussions through meetings, written correspondence, and/or phone calls at any time, but especially as part of IEP development, or when a student is being considered for a special education class, or for an Identification, Placement and Review Committee (IPRC) meeting.
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Assessment and Evaluation of Students with Special Education Needs “Because in each one is seen the face of God” Jean Vanier Assessment and evaluation of students within the Ottawa Catholic School Board starts with the classroom teacher. Teachers collect and interpret relevant information from a variety of sources that may include: • teacher made tests • observation • curriculum-based assessment • tracking • peer evaluation • portfolio development • checklists, benchmarks • EQAO • Commercially available standardized test instruments This chapter of the Special Education Report, will specifically address the more formal type of individualized assessments as carried out by qualified practitioners and/or professionals. Ongoing collection and analysis of the results of both informal and formal assessments help determine students’ current learning profiles and support informed decisions for future instructional practice. In cases where assessment results indicate a change is needed, the adjustments are reflected in the student IEP as seen in a change to individual expectations, strategies or accommodations. Additional general information about Assessment of Students with Special Education Needs is available on Ministry of Education website www.edu.gov.on.ca or at the following links:



Learning for All 2013 Growing Success 2010 Caring and Safe Schools In Ontario 2010
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BOARD WIDE TESTING PROGRAM CHART 2017-2018 For all students in the Ottawa Catholic School Board including those with Special Education Needs unless otherwise exempt. Type of Assessment Early Identification Speech and Language Checklist



Grade Junior Kindergarten



Description A Board developed checklist to identify children with potential difficulties in speech and language. The categories in the identification process are Receptive and Expressive Language, Articulation, Fluency, and Voice.



This is a Board developed process that identifies students at risk based on development related to language and emergent literacy expectations. The assessments used in the KID include Screening for Phonological Awareness, Letter Sound Knowledge and Letter/Sound Correspondence.



Kindergarten Early Identification (KID)



Kindergarten



EQAO



3 and 6



EQAO



9



Math



EQAO



10



Ontario Secondary School Literacy Test (OSSLT)



Criterion-referenced assessments of Reading, Writing and Math.



Confidentiality and Information Sharing One of the challenges of working collaboratively is sharing information while respecting the value and demands of confidentiality. The release and exchange of information is a fundamental and necessary component of educational practice. At the same time, determining the boundaries that protect shared information and the process of guarding those boundaries is a major means by which people respect one another. Parents/guardians and school personnel regularly refer for direct service and/or consultation with staff from the Special Education and Student Services Department in order to provide the highest quality of service for students. Staff from this department require and have access to personal information about students. Written documentation such as referral forms, assessment data and reports, and intervention information that results from direct service/consultation is housed in appropriate confidential files at the Special Education and Student Services Department. All parents/guardians and teachers have a fiduciary trust responsibility (a legal term meaning to demonstrate good faith) at the heart of their relationship to children. It requires two chief responsibilities: to act in the best interests of the child and to do them no harm.
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Collection, Use and Disclosure of Information All collection, retention and storage of information in the Special Education and Student Services Department complies with existing legislation: Personal Health Privacy Information Act (PHIPA) and Municipal Freedom of Information and Protection of Privacy Act (MFIPPA), as well as the standards of professional regulatory bodies e.g. College of Audiologists and Speech/Language Pathologists of Ontario, Ontario College of Social Workers, Ontario College of Psychologists. • Any direct intervention from a health professional (psychological staff, speech/language pathologist and/or social worker) requires written, informed consent from the parent(s)/guardian(s). Each discipline has a specific, detailed consent form for services. All comply with Ontario privacy acts PHIPA and MFIPPA. • Consultation may occur among professionals within the Special Education and Student Services Department in order to ensure the best services for students; however, the demands of confidentiality are kept foremost in mind. • Any request for disclosure of private information from professionals outside the school board requires written consent from the parent(s)/guardian(s). • Any court order requests for disclosure of information/files must be followed. • Whenever a student (under 16) discloses information that suggests he/she has been/is being abused, appropriate authorities i.e., the Children’s Aid Society must be informed. • Whenever a student poses a threat to the safety of others and/or him/herself, appropriate resources must be contacted. • Any private information kept on a computer is password protected. Confidential files are housed in a locked area at the Special Education and Student Services Department. Separate files are kept for individual disciplines (i.e. behaviour, psychology, speech and language, social work). Access to these files is restricted to relevant professionals assigned to the student’s school. Should a file be lost, stolen or accessed by an unauthorized individual, the parents/guardian of the student would be notified forthwith.



Formal Assessments Psychological Assessment The purpose of a psychological assessment is to collect and analyze information that will help in planning an educational program to improve student learning. The diagnostic test battery selected to assess a student is based on individual needs and the referral question. The areas assessed by personnel in the psychology department include: cognitive, visualmotor integration, memory, adaptive skills, behaviour, social emotional functioning, executive functioning, language screening, and achievement. Many of the tests utilized are “protected” tests designed to be used and interpreted by qualified professionals. A request for a psychological assessment is part of a process and should be made only after the steps of the Intervention Guide have been followed.
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Accountability • Parental permission is required in writing prior to the assessment. • Follow-up interpretive meetings are scheduled to ensure that parents/guardians and staff are made aware of assessment results and recommendations • Reports are kept confidential and are stored at Special Education and Student Services Department. A school copy is kept in the student’s Ontario School Record. Assessment Tools used by Psychologists The assessment tools used by the staff are individual diagnostic tests. The tests attempt to measure functioning in the areas listed above. Tests administered could include the following: • WRAML 2 • CTOPP 2 • WISC 5 • Bender-II or Beery Visual Motor Integration • WIAT-III • Connors, Achenbach, ABS, Vineland Adaptive, BRIEF, CDI2, MASC2, Piers-Harris Priorities Priorities for testing are flexible and are set in response to the needs of the students and the system. Examples of factors which affect priorities could include: Section 23 applications, Special Education System Class Placements, transition point planning and emergencies.



Speech and Language Assessment Speech-Language Assessment Speech-language assessments include evaluations of language, articulation, stuttering and voice. The purpose of a speech assessment (voice, stuttering, and articulation) is to identify whether or not there are concerns in those areas that are beyond developmental expectations and to make recommendations for intervention. A referral to Champlain LHIN will be initiated if the student’s speech impairment is deemed to meet their criteria. Because language difficulties may underlie many of the academic difficulties experienced by the student, in particular literacy, the purpose of a language assessment is to collect and analyze information so as to identify areas of strength and concern and to make recommendations that will help in educational planning to improve student learning. A language assessment consists of a standardized battery of tests which probe areas of receptive and expressive language and phonological awareness. Most of the speechlanguage assessment materials fall within the category of “protected” tests designed to be administered by qualified Speech-Language Pathologists. Accountability • Parental permission is required in writing prior to the assessment. • Follow-up interpretive meetings are scheduled to ensure that parents/guardians and staff are made aware of assessment results and recommendations. • Reports are kept confidential and stored at the Special Education and Student Services Department. A school copy is kept in the student’s Ontario Student Record.
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Assessment Tools used by Speech-Language Pathologists Articulation Hodson Assessment of Phonological Processes – 3 Goldman-Fristoe Test of Articulation 2 Language Peabody Picture Vocabulary Test – 4 (forms A and B) Expressive One-Word Picture Vocabulary Test – 4 Expressive Vocabulary Test – 2 Preschool Language Scale – 5 Clinical Evaluation of Language Fundamentals – Preschool 2 Clinical Evaluation of Language Fundamentals – 5 The Renfrew Bus Story Test Test of Narrative Language Phonological Awareness Rosner, Test of Auditory Analysis Skills Comprehensive Test of Phonological Processing - 2 Phonological Awareness Test - 2 Referral Process Referrals for assessment are identified by the resource teacher in consultation with the classroom teacher, parents and speech-language pathologist, or as the result of a parent request or through the early identification processes of the school board. Students may also be identified as having speech-language impairment through an outside agency (First Words Preschool Speech and Language Program, Ottawa Children’s Treatment Centre, private practitioner). Discharge Criteria • Students with identified language difficulties are not necessarily formally discharged from Speech and Language Services. Consultation is on-going at the school’s request. However, if more than a year has lapsed since the last speech and language consultation, the referral information needs to be updated. • Students referred to Champlain LHIN for speech therapy are discharged by Champlain LHIN according to their discharge criteria. Priorities Priorities for testing are flexible and are set in response to the needs of the students and the system. Examples of factors which affect priorities could include: • perceived degree of severity • potential for system class placement • educational programming needs
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Hearing Impairment Assessment Hearing-impaired students, who receive direct service in the OCSB, are regularly evaluated on their progress by the teacher of the Deaf and Hard of Hearing. Progress reports are prepared for each term according to the service provided. Formal assessment is conducted for the annual IPRC reviews of exceptional students. At this time, the teacher of the Deaf and Hard of Hearing may formally evaluate the student’s progress in speech, auditory skills, receptive and expressive language, and reading. These areas may also be assessed in coordination with the resource teacher at the school. Formal assessment may be requested for students who have a hearing loss and who are not seen on a direct service basis. The results of the assessment are used for programming, writing Individual Education Plans (IEPs) and making recommendations for educational planning. Audiology reports from CHEO are sent to the teachers of the Deaf and Hard of Hearing. Reports are summarized and sent to schools to be shared with staff. Accountability • Results of assessments and recommendations are shared with school staff and parents/guardians. • Audiology reports (CHEO) are shared with school staff and kept in student’s Ontario School Record. Assessment Tools Used by the Teachers of the Deaf and Hard of Hearing Auditory skills The Listening Test CHATS Speech CHATS The Ling Phonetic Speech Evaluation Goldman Fristoe 2 Test of Articulation Receptive Language PPVT III TOLD OWLS Expressive Language TOLD -Primary/Intermediate Oral Language Sample Written Language Sample TOWLS Waiting Lists Teachers of the Deaf and Hard of Hearing respond to new referrals within a seven-day period. Responses may include contact with parents/guardians, schools, or referring audiologists. At the present time, there is no formal waiting list for Deaf and Hard of Hearing 121



students. Should a waiting list become necessary, priority would be established according to the following criteria: • Priority would be based on the date the referral was received • When more than one referral is received at the same time, priority would be determined on the basis of severity of the hearing loss, educational programming, and equipment needs • The waiting list would be maintained by each individual Teacher of the Deaf and Hard of Hearing for their own schools.



Education Assessments Completed by Special Education Teachers Educational assessments are prepared by special education resource teachers for individual students at various times throughout the student’s educational career, often in preparation for the IPRC. As part of the Assessment, the tests administered might include: Brigance, KTEA-3, etc. The special education consultant or resource teacher may make a student observation and complete an educational assessment for a new student to the board. The assessment will assist in program planning and where required in the completion of the IEP or IPRC.



Behaviour Consultant Assessments Priorities for observation and intervention are determined in collaboration with the school based collaborative team (principal, resource staff) and the Behaviour Consultant. Priorities are set in response to risk factors evident at the time of referral. These risk factors include level of physical risk to self or others, history of aggressive behaviour and impact on the teaching/learning environment.



Prioritized Lists for Other Formal Assessments Prioritizing is done at the school level, taking into consideration such factors as: • Documentation required for IPRC • Documentation required for Section 23 applications • Request by parent/guardian • Student need • Documentation required for admission to post-secondary institution In all cases, principals establish priority lists based on student needs at each individual school. Special Education and Student Services staff are involved in these discussions as well. Absolute priority is given to students who are in crisis or needing assessments to expedite assistance. At times, parents/guardians may choose to access assessments privately rather than waiting for the availability of Special Education and Student Services staff. This choice is made voluntarily by parents/guardians.
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Coordination of Services with Other Ministries or Agencies To ensure a smooth transition for students with special needs who are entering or leaving school system when coming from other Ministry or Community Agencies, the Ottawa Catholic School Board uses a variety of specific strategies based on the principles of open communication, respect for all and collaboration. This section of the report provides information for parents/guardians, community agencies and other Ministries, about the Board’s practices and protocols with respect to transitioning students who are new to the board from: • Preschool nursery programs • Preschool speech and language programs • Preschool programs for students who are deaf • Autism Intervention Programs for children with autism (AIP) • Care, treatment and correctional programs • Programs offered by other boards of education Additional information on other general transition practices within the Ottawa Catholic Board can be found in the section of this report titled “Transition Planning”.



Transitions: Community to School - General Information Transition to elementary school is an important and complex event in any child’s life, but can be more so for children with special needs and their families. Children with special needs require that home, school and other professionals share information and engage in careful planning, so the child can begin schooling in the most enabling environment. The Ottawa Catholic School Board Special Education and Student Services Department has a multi step approach in working with families, agencies and school staff to ensure a successful transition and adjustment. Prior to school entry, parents/guardians of children with special needs have often had involvement with one or more professionals in the community. These professionals may be any one of the following: • • • • • • • •



Private psychologist, Children’s Integration Support Worker (CISS), Staff from Ottawa Children’s Treatment Centre (OCTC), Therapist from CHEO-Autism Intervention Program (AIP), Social Worker, Teacher from a Provincial School or other school board, First Words Program, Or other, such as medical doctor etc.



Professionals from the community, with parental permission, are welcome to share valuable and relevant information about the child’s strengths and needs with the school team. This information may be very helpful in assisting in the seamless transition to school from a community program. This can be achieved when community partners join parents/guardians at school based planning meetings where everyone participates in a 124



collaborative sharing of information and strategies. It can also occur when school board staff members observe the child in his/her current community setting. Third Party Assessment Reports: Parents/guardians may also wish to share relevant assessment reports acquired as part of their involvement with community professionals and community programs. Assessments and recommendations from programs and qualified private practitioners from outside the Board are considered at the point of admission to our schools. In the case of third party reports, parents/guardians are asked to sign a Third Party storage form. This form requests parents/guardians to give the Board direction as to how the report will be stored and informs the parent who will have access to the information. These forms are available to staff in the forms catalogue on the special education and student services electronic site. If over time it is determined, on an individual student basis, that the assessment information needs to be updated, the usual referral process is followed for the type of assessment being sought. These protocols are outlined in the section on assessment. Involvement of Community-Based Professionals: The Ottawa Catholic School Board is committed to working in collaboration with parents/guardians for the best interest of the student. When school teams work in partnership with community professionals/agencies they follow the school Board’s policy which can be found at the following link: Involvement of Community-Based Professional. For additional information on types of support, consultation, and coaching services available when transitioning students into and through school, please contact your CHEO-AIP consultant or your school principal. For additional information on Policy/Program Memorandum No 140, click on the following Ministry link: PPM #140 2007



Transitions: Care, Treatment and Correctional Programs: Section 23 M.F. McHugh Educational Centre provides educational programs and services to students who are in care and /or treatment, custody and correctional facilities through funding provided by Ministry of Education under section 23 of the Grants for Student Needs, in partnership with the Ministry of Community and Social Services, Ministry of Children and Youth and Ministry of Health. The day treatment services are offered in partnership with McHugh through the following treatment partners: • Children's Aid Society of Ottawa-Carleton • Children's Hospital of Eastern Ontario • Crossroads Children's Centre • Royal Ottawa Hospital • Roberts/Smart Centre The Ottawa Catholic School Board is the lead board in the coordination and administration of McHugh programs. The focus of Section 23 programs is to provide education for students whose circumstances or needs are such that they are unable to attend their community school. This partnership allows students to continue with an educational
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experience while they receive the treatment deemed necessary.



Identification of Candidates The decision to seek day treatment/Section 23 (McHugh) services for a student through presentation to the Coordinated Referral Committee is one that is made after a collaborative consultation process between school and Special Education and Student Services personnel. This consultative process should occur via a formal case conference. The parent/guardian and school principal or designate attend a referral meeting at a Coordinated Referral Committee meeting. Each case is presented by a mental health professional from the Special Education and Student Services Department (Psychology or Social Work), and a representative from school educational staff (Principal or Viceprincipal). The principal commits to staff involvement during the treatment and transition phase, which includes attendance at clinical case conferences, receipt of updated progress reports and participation in transition planning for the student's return to the community school. At the point of admission for a student into a Section 23 placement, a member of the Special Education and Student Services Department is identified as the “Navigator” and follows the student during his/her involvement in the program. The navigator along with members from the school team and the parents/guardians play a key role in the student’s transition to a school placement. Transition planning includes discussion of start dates, need for ongoing programming and support and transportation etc. (demission planning meeting). Typical transition strategies, described in another section of this report on “transition planning”, such as visits and “All About Me” are implemented as required. An outreach team from McHugh may continue to maintain contact and provide support to the student and staff.



Transition Plan for Students from a Provincial School Similar procedures are in place for the transition of students entering the Ottawa Catholic School Board from a provincial school. In addition to the team from the school, a staff member from Special Education and Student Services department, such as Teacher of the Deaf and Hard of Hearing, Itinerant Teacher for Blind/Low Vision, Special Education Consultant or Resource Teacher will help to facilitate the process depending on the student’s individual situation and needs. The procedure is as follows: • Initial contact is made between the parent/guardian of the incoming student and the school board or school. The student’s home school is determined/ confirmed at this time. • Parent/guardian registers child at home school. • A meeting is arranged with the parents/guardians of the student to gather pertinent information. • Parents/guardians are asked to share any relevant assessment reports and give
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permission for Board staff to liaise with professionals involved with the student in order to become aware of the programming needs. Timelines and possible placement may be discussed at this time. An observation of the student may take place. Depending on the needs of the student at this stage, a multidisciplinary team from Special Education and Student Services may be consulted and possibly invited to attend an observation session. A meeting is arranged with the parent/guardian, classroom teacher and special education resource teacher at the home school, where possible. Open lines of communication are maintained with the parents/guardians of the incoming student in order to facilitate a smooth transition to the school. Provisions may be made for an IPRC in accordance with the Ministry regulations and board policy at the principal’s discretion or parent/guardian’s initiation.



Links with Local Community Initiatives Addressing the complex needs of today’s youth requires schools to network with local agencies and form liaisons with community partners, The importance of cooperation and community connections is important throughout the board as evidenced by strong support from senior administration. A review of activities within the Ottawa Catholic School Board offers evidence of creative partnerships that span the reaches of rural, suburban and inner city communities of the Ottawa Region. These activities are the result of collaborative efforts of Special Education and Student Services personnel, particular schools, and groups of parents/guardians and community agencies. They engage in ongoing dialogue and creative problem solving to develop programs and services that benefit students and families. The OCSB maintains, for example, representation on the Ottawa-Carleton Community Committee on Child Abuse interdisciplinary, interagency committee with the mandate to identify child abuse issues and concerns, as well as provide leadership in initiating ways to address them. A focus on mental health and substance abuse in youth has led to the ongoing formation of new links to community liaison programs with Rideauwood Addiction and Family Services, CHEO, OCRI, etc. A list of current partnerships/programs in place within the Board may be found on the Board website under External Agencies.
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Health Support in the Ottawa Catholic School Board The provision of health support services within the Ottawa Catholic School Board includes those services that extend beyond Educational Services and are not included in the normal “preventative health programs” already provided by boards of health to school children. All school-aged children have access to education within the Board regardless of special health needs during school hours. Responsibility for the direct provision of these services during school hours is shared among the Ottawa Catholic School Board, the Ministry of Health and/or the Ministry of Community and Social Services. Under the Ministry of Health, Champlain LHIN (Local Health Integration Network) is responsible for assessing student health support needs, and for providing certain services as outlined in Policy/Program Memorandum Number 81, Ministry of Education. PPM 81



For students who require health support while at school, the Board, in partnership with Champlain LHIN and their contracted Nursing Agency(s), have developed a guideline of delegated tasks as outlined on the enclosed Specialized Health Support Services chart. Health Support services that must be addressed on a scheduled basis in order to enable a student to attend school are recorded on the Individual Education Plan (IEP). Examples of some of these services are: suctioning, injections, tube feeding, personal care such as lifting, toileting, feeding etc. In keeping with the Ottawa Catholic School Board philosophy of Inclusion, a full range of placements is available to students who require specialized health support and services.
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Specialized Health Support Services



Specialized Health Support Service



Nursing



Agency /position of who performs the service (e.g. Champlain LHIN, board staff, parent, student) LHIN



Occupational



LHIN



Physiotherapy



LHIN



Nutrition



LHIN



Speech and Language therapy Speech correction and remediation Administering of prescribed medications



LHIN



Catheterization



Suctioning



Lifting and Positioning Assistance with mobility



Eligibility criteria for students to receive the service



Position of person who determines eligibility to receive the service and the level of support *



Criteria for determining when the service is no longer required



Procedures for resolving disputes about eligibility and level of support (if available)



LHIN referral process LHIN referral process LHIN referral process LHIN referral process LHIN referral process



LHIN Care Coordinator LHIN Care Coordinator LHIN Care Coordinator LHIN Care Coordinator LHIN Care Coordinator



LHIN Policy



LHIN Appeal process LHIN Appeal process LHIN Appeal process LHIN Appeal process LHIN Appeal process



School staff



Assessment Recommendation



School Staff



Assessment Recommendation



Case Conferencing



LHIN – medically fragile, School staff LHIN – sterile, E.A. – clean LHIN – deep, E.A. – shallow E.A.



Physician



LHIN Care Coordinator,



As directed by Physician



Board Policy



E.A.



LHIN Policy LHIN Policy LHIN Policy LHIN Policy



Principal Physician



LHIN Care Coordinator, Physician



As directed by Physician



Case Conferencing



Physician



Physician



As directed by Physician



Case Conferencing



Assessment by qualified practitioner Assessment by qualified practitioner



Qualified Practitioner



As directed by qualified professional As directed by qualified professional



Case Conferencing



Qualified Practitioner



Case Conferencing
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Specialized Health Support Service



Feeding



Toileting



SpeechLanguage Consultative Services Behaviour



Agency / position of person who performs the service (e.g. Champlain LHIN, board staff, parent, student) LHIN – G tube, E.A. – other E.A.



Eligibility criteria for students to receive the service



Position of person who determines eligibility to receive the service and the level of support *



Criteria for determining when the service is no longer required



Procedures for resolving disputes about eligibility and level of support (if available)



Assessment by qualified practitioner



Qualified Practitioner



As directed by qualified professional



Case Conferencing



Assessment by qualified practitioner



Qualified Practitioner



As directed by qualified professional



Case Conferencing



Referral from school based on collaborative team with signed consent from parents/guardians



Consultation between schoolbased collaborative team and Behaviour Consultant



Intervention is determined through consultation between schoolbased team and Behaviour Consultant



Consultation with Principal of Special Education and Student Services



School Board SLP



School Board Behaviour Consultant



Ongoing consultation takes place between school staff, department staff, parents/guardians and community health support agencies to determine child’s progress. When it is determined that the child has progressed to a point of no longer requiring this intervention or the agency can no longer provide the service (e.g., child may “age out” of the service) then a collaborative plan will be developed for the child to be supported by school staff as much as possible. An appropriate transition will take place from the service to school-based support. Any change in removal of health services will be recorded on the IEP. Admissions and demission are subject to the protocols and policies of the community health support agency. School Boards work with the agencies to collaborate seamless transitions at the point of demission.
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MINISTRY OF EDUCATION MINISTRY OF TRAINING, COLLEGES AND UNIVERSITIES



Policy/Program Memorandum No 81 Issued under the authority of the Deputy Minister of Education



Date of Issue: July 19, 1984 Effective: Until revoked or modified Subject: PROVISION OF HEALTH SUPPORT SERVICES IN SCHOOL SETTINGS Application: Directors of Education Superintendents of Schools Principals of Schools See also:



•



Interministerial Guidelines for the Provision of Speech and Language Services (September 1988) A Model for the Provision of Speech and Language Services



School boards, parents/guardians and local agencies have raised a concern regarding the provision of health support services to school-age children. This concern involves services that extend beyond educational services and are not included in the normal preventive health programs already provided by boards of health to school children. As a result of a study of this matter, the Ontario Government has decided that the responsibility for ensuring the provision of such health support services will be shared among the Ministries of Education, Health, and Community and Social Services. Responsibility for the direct provision of these services at the local level will be shared by the school boards, the Home Care Program of the Ministry of Health, and agencies operating under the Ministry of Community and Social Services. The attached chart, developed jointly by staff of the three ministries, summarizes the respective responsibilities. The Home Care Program of the Ministry of Health, at the request of a school board, will be responsible for assessing pupil needs, and for providing such services as injection of medication, catheterization, manual expression of the bladder, stoma care, postural drainage, suctioning and tube feeding. The Ministry of Health will also be responsible for intensive physio-occupational and speech therapy, and for assisting school boards in the training and direction of school board staff performing certain other support services. The Ministry of Community and Social Services will continue to be responsible for ensuring the provision of health support services in children's residential care and treatment facilities. The school boards will be responsible for the administration of oral medication where such 132



medication has been prescribed for use during school hours. For physically disabled pupils, the school boards will provide such services as lifting and positioning, assistance with mobility, feeding and toileting, and general maintenance exercises. Boards will also continue to be responsible for necessary speech remediation, correction and re-abilitation programs. School boards should establish or update their policies for the provision of these support services. Such policies should define administrative procedures, personnel roles, and routine safeguards. The local boards of health, local Home Care Program administrators, and local medical societies can provide valuable assistance in the development of such policies. The procedures for the administering of oral medication, in particular, should provide: 1. That such procedures be applied only to those services, requested by the parent/guardian and prescribed by a physician or other health care professional, which must be provided during school hours. 2. That a request for the service and the authorization to provide such service be made in writing by the parent/guardian and the physician, specifying the medication, the dosage, the frequency and method of administration, the dates for which the authorization applies, and the possible side effects, if any. 3. That the storage and safekeeping requirements for any labelled medication be stated. 4. That a record of administration be maintained which includes the pupil's name, date, time of provision, dosage given, name of person administering, etc. 5. That the telephone numbers of the parent/guardian and physician be readily accessible in the school. 6. That the medication be administered in a manner which allows for sensitivity and privacy and which encourages the pupil to take an appropriate level of responsibility for his or her medication. The assignment of these responsibilities is not intended to replace the provision of services which some school boards have already established and may choose to continue. The implementation of this policy, however, does ensure that, by 1985, no school-aged child should be denied access to education because of special health support needs during school hours. Implementation of these services is expected to begin September 1, 1984, with full provision of services by September 1, 1985. The designation of roles and responsibilities for health support services in school settings does not preclude, in emergency situations, the provision of a health service by designated school board personnel, administered in accordance with section 52(2a) of the Health Disciplines Act and section 10(c) of the Drugless Practitioners Act, and under the policies and procedures of the school board concerned.
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MODEL FOR PROVISION OF SCHOOL HEALTH SUPPORT SERVICES Support Service



Administered by



I. Oral Medication



Pupil as authorized or Parent as authorized or Aide or other personnel Pupil as authorized



II. Injection of Medication



Parent as authorized Health Professional III.



• • •



IV.



•



Catheterization Manual expression of bladder/stoma Postural drainage/suctioning • Tube feeding



Health Professional



Aide or other Lifting and personnel positioning • Assistance with mobility • Feeding • Toileting V. Therapies: Physio/Occupational: • Intensive clinical Qualified therapist (treatment) • General Aide maintenance exercises Speech • Speech • Speech pathology Therapists/Pathologist (treatment) • Speech Speech and Language correction and Teachers remediation Aides/Health VI. All Services in Professionals Children’s Residential Care/Treatment Facilities •



Provided by Pupil Parent School Board Pupil Parent Ministry of Health Ministry of Health



Training and Direction Attending Physician Attending Physician School Board/Physician Attending Physician Attending Physician Ministry of Health Ministry of Health



Policy/Program No. 81 Consultation local Board of Health local Board of Health local Board of Health local Board of Health local Board of Health School Board School Board



School Board



School Board and Ministry of Health Ministry of Health



Ministry of Health School Board



Ministry of Health Ministry of Health



Ministry of Health



Ministry of Health



Ministry of Health



School Board



School Board



Ministry of Health



Ministry of Community and Social Services



Ministry of Community and Social Services



Ministry of Health



Ministry of Health Ministry of Health



134



Should a need develop for a service which has not already been designated, the matter should be referred by the school board to the Ministry of Education for its consideration in consultation with the Ministry of Health. School boards will be informed as soon as possible of the procedures to be followed in obtaining the designated health support services from the Home Care Program of the Ministry of Health.
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Special Education and Student Services Department Professional Development Plan Overall Goal: The key areas of the Board Strategic Plan within the Ottawa Catholic School Board are: Success for Students, Success for Staff, and Stewardship of Resources. Aims: To ensure professional development of staff so that the special needs of exceptional students may be better understood and served. • To maintain professional development programs that will increase teacher awareness of, sensitivity toward, and acceptance of exceptional students and their educational needs • To provide specific professional development programs for staff to ensure the system’s capability of meeting program/service requirements for all exceptionalities • To maintain ongoing professional development for principals to ensure effective management of programs to meet the needs of exceptional students in light of the Education Act and Attendance Regulations. Annual: As a result of Ministry of Education initiatives, input from SEAC, Special Education Curriculum Advisory Committee, Special Education and Student Services Department Staff, Principals, Special Education/Resource Teachers, non-teaching support staff and parents/guardians, opportunities for staff development are identified on an ongoing basis and a plan is developed annually. Reports on achievement of goals and related activities are regularly provided to SEAC members at monthly meetings. SEAC members provide input and feedback to department administration. As well, a professional development component for SEAC members is included as part of the agenda for monthly SEAC meetings. Department staff, school staff and principals receive training with regard to legislation and Ministry policies and practices on an ongoing basis in a variety of ways. • Interdepartmental collaboration • CLL (Catholic Learning Leaders) • Families of Schools meetings • Large and small group Networking meetings • In-service at staff meetings • Attendance at conferences, workshops and courses • Board wide memos • Subscription to magazines, publications, articles for current research • Posting on-line information on department sites • Personal contact with teachers, school staff
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Mentorship within Special Education and Student Services Mentorship within school staff



All Professional Development opportunities are advertised electronically on various sites including the Administrators site and the Special Educators website. In addition, these inservice initiatives are posted on the Board calendar.
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Ottawa Catholic School Board: Accessibility “Because in each one is seen the face of God” Jean Vanier



The Ottawa Catholic School Board's Accessibility Committee works to promote the dignity and value of the whole person through identifying and addressing barriers for persons with disabilities among its students, staff and visitors. The committee was initiated in concordance with the Accessibility for Ontarians with Disabilities Act 2005 (AODA) legislation and is comprised of representative members of employee groups and members at large who meet several times per year. See below for a direct link to the Ottawa Catholic School Board Website’s Accessibility page and for additional information on the Board: Accessibility Policy, Accessibility Plan, Disruption of Service, Accessible Information and Communications, and Protocol for Service Animals.



Ottawa Catholic School Board Accessibility website Additional information on Ministry Policies and Standards can be found on the Accessibility for Ontarians with Disabilities Act (AODA) Website. Accessibility for Ontarians with Disabilities Act 2005
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For the up to date Parent Guide please visit the link below.



Parent Guide
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Special Education Advisory Committee (SEAC) “Because in each one is seen the face of God” Jean Vanier The Special Education Advisory Committee (SEAC) is, according to the Education Act and Regulation 464/97, a provincially mandated Board committee whose membership consists of, for the most part, parent/guardian representatives from a maximum of 12 local associations or organizations affiliated with exceptional children or adults, as well as alternate members, three positions for School Board Trustees and a minimum of one community representative. At the Ottawa Catholic School Board, SEAC invites membership from: • • • • • • • • • • • • • •



Association for Bright Children Autism Society Ottawa Chapter Down Syndrome Association, National Capital Region Easter Seal Society Epilepsy (Ontario) Ottawa-Carleton Brain Injury Association, Ottawa Valley Integration Action Group, Ottawa Chapter Learning Disabilities Association of Ottawa-Carleton VIEWS for the Visually Impaired c/o CNIB Ottawa-Carleton Association for Persons with Developmental Disabilities Ontario Association for Families of Children with Communication Disorders Voice for Hearing Impaired Children FASD – Fetal Alcohol Spectrum Disorder Group of Ottawa Four community representatives



613-860-1398 613-230-6305 613-737-0658 613-226-3051 613-594-9255 613-233-8303 613-724-6225 613-567-5864 613-563-4021 613-569-8993 519-290-1769 866-779-5144 613-446-4144



Nomination Process Names of members and their alternates are submitted for nomination every four years to the Board of Trustees for approval and appointment. Each member has a vote. There is a Chairperson and Vice-Chairperson voted yearly from the membership. Roles and Responsibilities Members and alternates represent the views of their respective associations; however, SEAC as a whole is responsible for issues involving all children with exceptional needs. Meetings of SEAC take place at the Catholic Education Centre, on the third Wednesday of the month, from September to June of the school year. Meetings commence at 7:00 p.m. If a member is unable to attend, his/her attending alternate will be given voting privileges. The Board makes facilities available to SEAC personnel to allow the Committee to function properly.
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The roles and responsibilities of SEAC are as follows: • •



Advising the Board of Trustees with respect to any matter affecting the establishment, development, and delivery of special education programs and services for exceptional students within the board Participating in the Board’s annual review of its Special Education Report



SEAC members fulfill their responsibilities in a variety of ways. In addition to monthly meetings at which SEAC members are informed of Ministry, Board and Special Education and Student Services Department initiatives, the Chairperson of SEAC and other members may participate on a number of Board committees. Such active involvement allows SEAC members to ensure that the needs of exceptional students are taken into account at various levels. Other examples of SEAC involvement include: • • • •



Acting as parent/guardian advocates throughout the year at case conferences, as invited Attending IEP planning sessions and IPRCs, as invited Participating in Ministry of Education consultation sessions Attending Ministry of Education SEAC Conference, as invited



SEAC members often participate in professional development offered by Board personnel and are kept informed of such activities on a monthly basis. SEAC members also respond to invitations from the Ministry to attend consultation meetings and embrace each opportunity to do so. Board Consultation SEAC may provide consultation to the Board of Trustees with respect to any matter affecting the establishment, development and delivery of special education programs and services for exceptional students of the Board. To connect to the School Board’s SEAC page: Special Education Advisory Committee (SEAC)
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S.E.A.C. (2017-2018)



Associations/Community Rep.



Board of Trustees



Members



Alternates



Trustee Sandra Moore



Trustee Mark Mullan



[email protected]



[email protected]



Trustee Spencer Warren Board of Trustees



[email protected]



Autism Ontario-Ottawa Chapter



Mick Kitor



Natasha Ell Saunders



[email protected]



[email protected]



John Johnson



Brain Injury Association - Ottawa Valley



[email protected]



Down Syndrome Association National Capital Region (DSA-NCR)



Joanne Mayne



Charlene White



[email protected]



[email protected]



Vacant



FASD ( Fetal Alcohol Spectrum Disorder Group of Ottawa) Ontario Association for Families of Children with Communication Disorders (OAFCCD)



Hélène Lapointe-Jérome [email protected] Vacant



VOICE for Hearing Impaired Children VIEWS for Visually Impaired



ABC – Assoc. for Bright Children of Ontario



Helen McRobbie



Scott Campbell



[email protected]



[email protected]



Cathy Miedema



Mira Yasiri



[email protected]



[email protected]



Susan Muleme Kasumba Community Member at Large



[email protected]



SEAC Contact Information



[email protected]



OCSB Staff Members:



Superintendent, Manon Seguin Principal, Lynne Coletti Special Ed Coordinator, Pamela McCulloch Executive Assistant, Betty Poaps



613-224-4455, x2351 613-224-4455, x2102 613-224-4455, x2100 613-224-4455, x2351
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