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CHARTER APPLICANT EXECUTIVE SUMMARY



Name of Proposed Charter School



University Preparatory School



Grade Configuration (Year-1)



K-5



Grade Configuration (Full Build)



K-5



Model or Focus (e.g. Dual Language, etc.)



College prep model



Proposed Region and Neighborhood



Near Northeast Denver – Clayton Neighborhood



Primary Contact (name, email, mobile phone)



David Singer, [email protected], 303.709.5454



Board Chair (name, email, mobile phone)



David Scanavino, [email protected], 303.374.4770



Enrollment Projections: GRADE 2016-17 K 64 1 64 2 64 3 60 4 56 5 52 Total # students 360



2017-18 64 64 64 60 56 52 360



2018-19 64 64 64 60 56 52 360



2019-20 64 64 64 60 56 52 360



2020-21 64 64 64 60 56 52 360



Student Demographics: Provide your estimated student demographics below. FRL % SPED % ELL % Hispanic/ African White % Other % Latino % American % Student Demographic s



95%



8%



76%



94%



2%



1%



3%



Founding Board of Directors Membership: Name



Current Professional Title and Organization



Board Role



Focus/Expertise



Cuneyt Akay



Associate – Greenberg Traurig



Board Member



Governance



Marti Awad



Vice President, Global Wealth



Board Secretary



Finance 1



Management Group – Merrill Lynch Renae Bruning



Director of College Access Services – Denver Scholarship Foundation



Board Member



College access; education



Laura Giocomo



Director of Marketing and Communications – Denver Metro Chamber of Commerce



Board Member



Marketing/Communications



Tracey Lovett



Assistant Vice President of Scholarship – Daniels Fund



Board Member



College access; fund development; community engagement



Kieron McFadyen



Founder and Managing Director – Competitive Strategy and Intelligence



Board Vice Chair



Finance



Denise Maes



Director of Public Policy – American Civil Liberties Union of Colorado



Board Member



Legal; fund development



Juan Pena



Executive Director – CrossPurpose



Board Member



Community engagement



David Scanavino



Founding Principal, Executive Vice President and Chief Medical Officer – MMM Healthcare



Board Chair



Finance



2



CHARTER SCHOOL EXECUTIVE SUMMARY NARRATIVE



1. Culture a. Mission: Building a foundation of skills, knowledge and character, University Prep educates every K-5 student for college. Vision: All students deserve an exceptional education regardless of zip code, race, or socioeconomic status. University Preparatory School achieves its mission of providing an exceptional education through six unyielding core values about teaching and learning: 1. Literacy is everything 2. Great teachers drive gap-closing results 3. A no excuses school culture infused with joy and rigor spurs academic achievement 4. Assess, analyze and intervene often 5. More time is critical 6. Families are partners Community Engagement: University Prep has engaged with the Pioneer community and our currently enrolled families to craft this application through several different means. Currently enrolled families have attended presentations and question and answer sessions at our Families for Achievement Council meetings and University Nights (whole school workshops) throughout winter. University Prep staff has been “on the ground” at Pioneer during arrival and dismissal, hosting workshops, attending PTA meetings and other Pioneer family gatherings to introduce families to University Prep and extend an open invitation to visit our school. University Prep staff and parents also hosted Pioneer families at our campus to tour the school, meet teachers and engage in conversations. b. Community Need: University Prep is responding to the 2014-15 Call for New Quality Schools request for a replacement program for Pioneer Charter School. University Prep is proposing to open a full K-5 turnaround school in fall of 2016 to replace the Pioneer program. c. Intents to Enroll: University Prep has not collected intent to enroll forms at this time due to the turnaround nature of this application, but has engaged with the Pioneer community as referenced above. University Prep connected with 200+ families at Pioneer during arrival and dismissal conversations, 36 families at information sessions, and we collected 12 letters of support from Pioneer families and 35 letters of support from currently enrolled U Prep families. For more information regarding the engagement to date and the plan for further community engagement please see Culture section. 2. Leadership a. School Leader: University Prep is in the midst of a nationwide search for the leader of University Prep II. The ideal candidate will have several years of experience in an urban school setting with a track record of success, experience in a turnaround environment, teacher coaching experience, content knowledge, familiarity with the Common Core and an unwavering belief that all children should have access to a high quality education in their own neighborhood. This individual will engage in a year-long Principal Residency under David Singer prior to opening the second campus. b. School Leader Bio: N/A 3. Education Plan 3



University Prep’s Education Plan is developed with the sole mission to place every child on the path to and through a four-year college degree. Since 1970, the percentage of children earning a bachelor’s degree from low-income backgrounds has moved at a snail’s pace, from 6% to 9% while those from affluent households have shifted dramatically from 40% to 77% 1. Our way of “doing school” is about every single scholar being able to “play the game of school,” and in turn, turning 9% into 100%. Below are a set of key program components, major instructional methods and assessment strategies that drive our school. Please see the Education Plan for specifics. Key Program Components: Start with Clarity: Clarity around where every child needs to be at the end of each grade level across all content areas is essential. Teachers must have 100% clarity on not only the standards they’ll be teaching (CCSS), but how scholars will be expected to demonstrate their learning. Operate with Purpose & Consistency: Whether it’s walking in the hallway between classes with a straight back and pride in your step or using a complete sentence with a “loud and proud” voice when sharing an idea, everything done at University Prep is done with purpose and consistency. We fundamentally believe “consistency trumps best,” and that our scholars thrive in a predictable, structured and disciplined learning environment. Struggle Makes Us Stronger: Nurturing a growth mindset in all children and adults is a must, thus the need to put challenging work in front of our scholars daily while supporting them to achieve. “Brain sweat” is healthy and we strive for high levels of it all day, every day, recognizing that “struggle is not optional – it’s neurologically required.”2 Urgency: There is a hustle to our daily movement. A stimulating learning environment with a steady and consistently brisk pace, along with high degree of teacher and student interaction keeps children “in the game of learning.” More Time / Better Time: Fixing the 77% to 9% gap articulated above takes more time. A longer day and longer year is part of that “more” and equitable use of it, placing more minutes in the most essential content areas – Reading, Writing, Math and Language development is the “better” portion. Maximizing instructional minutes by firmly establishing clear systems, structures and routines also supports our efforts to leverage “more” and “better” time. Major Instructional Methods: Push Participation and Cognitive Ratio: Scholars who are actively engaged in learning ultimately learn more. Participation ratio lets us know you’re doing the right thing and involved in the lesson, a baseline for cognitive ratio, which ensures while you’re in the game you’re engaged in rigorous, challenging work/thinking. Build Automaticity/Fluency AND Critical Thinking: A school can and must develop both foundational knowledge and skills and the ability to apply, synthesize, interpret evaluate, judge, etc. (think critically). We do both with a strong push to nail automaticity/fluency in the early grades so that brain power may be put towards more complex work (more working memory is free because foundational skills/knowledge have shifted to habit, the stronger advanced learning can go). Grapple then Frame: Kids bring background knowledge and can think, do, discuss well before we tell them what, why or how. We strive to present children with problems, scenarios, texts, 1 2



Pell Institute for the Study of Opportunity in Higher Education and the Alliance for Higher Education and Democracy. Coyle, Daniel. “The Talent Code: Greatness isn’t born. It’s Grown. Here’s How.” Bantom Books: New York. 2009
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stimuli, etc. that force thinking immediately before formalizing the objective and establishing the lesson. We can be obsessively objective-driven while still giving scholars time to grapple. Transparency with Kids: Once children have been exposed to new content and grappled, teachers must be as clear as possible on what we’re working to achieve, how we’re going to get there, what it will look like when we arrive, and along the way, if we’ve made it (and if not, what we’re going to do about it)3. Assessment Strategies: Align and Drive: We use assessments frequently (daily, weekly, quarterly, annually) to drive our academic program. Assessments are aligned horizontally and vertically and tell us what we need to do next. We assess at a “high rigor bar,” whether on a daily exit slip or Interim Assessment to ensure we are consistently teaching at a “high rigor bar” – the only way to achieve our mission. Accountable for All: Analyzing data must include examination of individual scholars, class-level, grade level and longitudinal performance along with disaggregated data to illuminate the performance of subgroups. We are responsible for the academic success of ALL children. 4. Teaching a. University Prep teachers are robustly supported through evaluations and professional development. When a new teacher is hired at University Prep, they begin to receive professional development even before their first day at the school. New hires receive coaching (in person or via video if out of town) from a member of University Prep’s instructional leadership team. They participate in a national school visit prior to starting to gain a lens on what excellence looks like. All staff participate in four weeks of dedicated professional development each summer before school starts. Summer PD is differentiated based on the number of years a teacher has with the organization and their previous performance. Please see Professional Development section for details regarding Summer PD. Once the school year begins, teachers engage in a coaching cycle once per week. Additionally, each Friday teachers further their development by participating in weekly PD in the afternoons. All teachers are formally evaluated twice per year with two different rubrics – an instructional rubric and an adult culture rubric. 5. Governance a. University Prep is governed by a nine member Board of Trustees. The Board is led by Board Chair, Dr. David Scanavino, who has been on the board since University Prep’s founding year. The Board of Trustees of University Prep is entrusted with oversight of all aspects of University Prep’s performance. The Board meets monthly to review academic, cultural, and financial data for the school4. In addition to the data review, the Board evaluates University Prep’s school leader on an annual basis.
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Scholars owning their current performance against a set target/expectation is the goal of this instructional practice – transferring the ownership from teacher to scholar/class. 4 Academic metrics include: interim assessment results, state test results, end of year assessment results. Cultural data includes: attendance, enrollment, staff absences, uniform infractions, and progress on hiring. Financial data includes: review of financials and fundraising progress.
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Summary Budget for Charter School Applicant (no page limit for this sub-section) Complete the following table to summarize the budget that has been supplied in this application. 2016-17



2017-18



2018-19



Number of Students PPR/Mill Levy/At Risk



$3,017,444



$3,123,012



$3,232,803



State & Federal Grant Funds



$ 467,859



$ 469,232



$ 270,376



$ 271,311



$ 272,052



Private Grants / Foundation Revenue / Gifts & Contributions



$ 743,500



$ 543,500



$ 543,500



$ 543,500



$ 543,500



Other Sources



$



$



$



$



$



Total Revenue



$4,264,467



$4,171,409



$4,082,345



$4,197,462



$4,316,953



Instructional Salaries & Benefits



$ 2,273,955



$ 2,258,499



$ 2,348,498



$ 2,438,152



$ 2,531,855



Instructional Services / Supplies



$



$



$



$



$



Other Instructional Expenses/Tech



$ 115,000



$ 50,000



$ 20,000



$ 35,000



$ 20,000



Total Instructional Expenditures



$



2,687,874



$



2,674,714



$ 2,636,046



$



2,744,071



$



2,826,211



Supporting Services Salaries & Benefits



$



640,852



$



670,347



$



$



729,353



$



760,110



Purchased Property Services



$ 324,857



$ 324,857



$ 324,857



$ 324,857



$ 324,857



Other Supporting Services Expenses



$ 363,820



$ 351,632



$ 374,520



$ 381,723



$ 388,953



Total Supporting Services Expenditures



$1,329,528



$1,346,836



$1,399,257



$1,435,933



$1,473,920



Total Expenses



$4,017,402



$4,021,550



$4,035,303



$4,180,004



$4,300,131



NET INCOME



$ 247,065



$ 149,859



$



$ 17,458



$ 16,823



School Name: University Prep 2



35,665



298,918



35,665



366,215



35,665



267,549



699,879



47,041



2019-20 $3,346,986



35,665



270,919



2020-21 $3,465,736



35,665



274,356



We have secured a grant from the Walton Family Foundation to fund our leadership pipeline – the Principal Residency that will train the future School Leader of University Prep II throughout the 2015-16 academic year. We anticipate also receiving a $250,000 planning year grant from the Walton Family Foundation – we will apply for this in July of 2015. Additionally we are in conversations with three of our biggest funders: the Daniels Fund, Gates Family Foundation and the Piton Foundation to provide planning year grants and year one grants to fund the replication. We also anticipate applying for the CDE start up grant to support our technology, curriculum, furniture, fixture and equipment needs over the first three years of operations at University Prep II.
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SECTION I: CULTURE



A. Vision and Mission Statements Mission Building a foundation of skills, knowledge and character, University Prep educates every K-5 student for college. Vision All students deserve an exceptional education regardless of zip code, race, or socioeconomic status. University Preparatory School achieves its mission of providing an exceptional education through six unyielding core values about teaching and learning: Literacy is everything. To prepare students for more academically advanced work in the upper grades, University Prep works to ensure scholars are reading at or above grade level by third grade. University Prep places an instructional and financial emphasis on literacy and language development. Two teachers team teach small groups (ten or less) of scholars during three hours of daily literacy instruction. Great teachers drive gap-closing results. The quality of our educators is the single most important factor in driving student achievement. We recruit the best and brightest teachers from a nation-wide pool, intensely prepare them for the school year, and do everything we can to improve them as they go. We provide 20 days of summer training, weekly professional development through the year, school visits of the highest performing schools locally and nationally, and send teachers to professional development nation-wide. All teachers are observed and receive feedback from their designated coach weekly. In addition, teachers engage in peer to peer observations to learn from internal best practices. A no-excuses school culture, infused with joy and rigor, spurs academic achievement. University Prep provides a positive school culture focused on academic performance and character development. University Prep is academically demanding every minute of every day and simultaneously permeates with energy, excitement, and joy for learning. Assess, analyze, and intervene often. To ensure we are on track to reach our academic goals, interim assessments in all subject areas are administered every seven to nine weeks. Assessments are aligned to the Common Core and Colorado Academic Standards (CCSS/CAS). The entire academic team comes together after each assessment cycle to analyze data, action plan and prepare for the upcoming teaching cycle. On the more micro level, teachers administer weekly skills quizzes, daily exit slips and checks for understanding are embedded in daily lessons to consistently gather data and drive next steps for instruction. More time is critical. To combat the reality that students in our target population enter kindergarten with a wide gap in literacy skills in comparison to their more affluent peers, and to provide the instruction and support necessary to meet our mission and expectations, University Prep offers a longer school year (two weeks longer than the district average) and extended school day (7:15–4:00). This is particularly beneficial for all grades in the proposed K-5 turnaround given school-wide underperformance. Families are partners. Starting with knocking on every rising kindergartner in our community’s door, University Prep engages families in conversations about the hopes and dreams they have for their children while educating our parents to become “sophisticated consumers of
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education”5. Parents also engage in multiple orientation sessions, a home visit, mandatory parent teacher conferences, University Nights (academic workshops), and a Families for Achievement Council (our version of PTA). B. Targeted Student Population University Prep is applying to be the replacement program for Pioneer Charter School as requested in the 2014-15 Call for Quality Schools. We are committed to serving more children in our current community and intend to open with a full K-5 school as requested in the Call. University Prep intends to serve all current Pioneer families. Over the past five years at Pioneer, 3rd grade TCAP scores have continued to dip. The most recent 2013-14 3rd grade results did not show improvement with 25% proficient or advanced in reading, 11% in writing, and 27% in math. Enrollment Projections GRADE K 1 2 3 4 5 Total # students



2016-17 64 64 64 60 56 52 360



Projected Student Demographics FRL % SPED %



Student Demographic s



95%



8%



2017-18 64 64 64 60 56 52 360



2018-19 64 64 64 60 56 52 360



2019-20 64 64 64 60 56 52 360



2020-21 64 64 64 60 56 52 360



ELL %



Hispanic/ African Latino % American %



White % Other %



76%



94%



1%



2%



3%



We recognize that the current student population at Pioneer differs from the current student population at University Prep I. We do plan to alter our current program to best serve the needs of Pioneer students (see Education Plan for details). Over the next year and a half University Prep leadership will engage with current Pioneer families to better understand their needs and desires for the replacement school. We also will engage with schools locally and nationally that are serving the same populations well to learn best practices6.
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In preparation for year 1 at U Prep II, given the turnaround environment, these conversations will take place with all enrolled families over the planning year. 6



We are currently working with schools like Excel Academy in Boston, MA, Equitas Academy in Los Angeles, CA and with Nadia Madan with the district.
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That said, our current program has demonstrated a track record of success with our Latino students and English Language Learners7. University Prep’s school culture of structure and consistency benefits all children. Additionally, the more time offered in our program ensures that students with limited academic proficiency have more at bats to master content and build their language skills. C. Parent/Guardian & Community Support for the Application University Prep is in its fourth year of operations in Near Northeast Denver and is currently a K4 school. We have maintained our community engagement efforts throughout the life of the school. University Prep has worked with our currently enrolled families over the course of the last year as U Prep leadership began to explore the opportunity to open a second campus. Families were kept apprised of our thought process regarding opening a middle school versus opening another elementary and were given opportunities to ask questions along the way. When University Prep decided to submit a Letter of Intent to be the replacement program for Pioneer Charter, families were informed and encouraged to ask questions and engage in dialogue at several of our monthly Families for Achievement Council meetings, an all school University Night (parent academic workshops) and at a meeting specifically for our monolingual Spanish speaking families. As one parent responded to their support of our expansion, “…I believe every child should be entitled to the same education my children are receiving at University Prep.”8 As with our original charter application in 2010, University Prep has continued our yearly family and community engagement efforts annually. University Prep staff, board, families, and friends have knocked on the door of every rising kindergartener in 80205, 80216 and 80207 each year since 2010 during our Boots on the Ground community canvassing events held in December and January of each year. Direct mail is sent out to all families in our community regarding University Prep and the choice process during enrollment windows and U Prep hosts an average of six to eight open houses for families and daily tours during these windows. Additionally, University Prep maintains strong ties with local preschool providers and community organizations and regularly attends kindergarten transition meetings and parent information sessions at preschools and child care facilities. Over the past month, University Prep has worked closely with the Board of Directors of Pioneer Charter as well as the School Leader to introduce ourselves to the Pioneer community. University Prep staff and families have maintained a presence at Pioneer since the Letter of Intent was submitted. Efforts have included: handing out flyers and having conversations with Pioneer families during 15 arrival and dismissal windows to encourage them to attend information sessions about U Prep, presenting at PTA meeting, presenting at a family conversation event, hosting three information sessions at Pioneer, and hosting three open houses at University Prep through March 13th. As noted earlier, we did not collect intent to enrolls during this process due to the turnaround nature of this endeavor – instead we 7 8



University Prep’s ACCESS Median Growth Percentile (MGP) has averaged 71% over the last two school years. Cindy Beauchamp – see Appendix E for more letters of support.
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presented information to families, held 200+ conversation and collected letters of support for the application (12 from current Pioneer families and 35 from current U Prep families). Please note: University Prep did not host any open houses or do any outreach to Pioneer families during the week of March 16th due to PARCC testing at our facility. Letters of Support are included in Appendix E. We recognize that further community engagement is crucial to creating a successful transition at Pioneer Charter and we intend to continue our outreach to Pioneer families throughout the charter application process and, if approved, throughout the next 16 months. We plan to host more information sessions and open houses both at Pioneer and at University Prep specifically for Pioneer families. We will continue to be where Pioneer families are by having University Prep staff present at arrival and dismissal, PTA, and other gathering times. We also are in the process of working to set up family partnerships with currently enrolled U Prep families and currently enrolled Pioneer families to create community among the two schools. We have already identified several current U Prep families to serve as University Prep “advocates” at Pioneer and they have been speaking to Pioneer families – encouraging them to visit us and learn more. During our engagement with Pioneer families we will continue to ask about their vision for their children’s education and ensure we learn as much as we can from those we intend to serve. If approved, University Prep will to do a home visit with every Pioneer family in fall of 2015 to begin forming relationships, answer questions, hear concerns and begin the transition process. It is our intention that every Pioneer family that wants a seat at University Prep’s second campus will have one if we are approved. After the School Choice window closes in January 2016- Pioneer families will engage in our normal orientation process. D. School Culture & Student Engagement University Prep’s school culture is focused around our mission – getting every one of our scholars to and through a four year college or university. University Prep provides a culture of strong student achievement and character building mixed with joy to build scholar investment in learning. To ensure our scholars are receiving the individualized attention they need to succeed, University Prep will run a co-teacher model in grades K-2 at University Prep II. (University Prep I currently runs a co-teacher model in grades K-1.). To ensure all scholars have the support they need, we plan on employing a robust staff, particularly in the early years of U Prep II including employees who are fluent Spanish speakers. (See Appendix J: School Organizational Chart) University Prep is 100% clear regarding expectations for all scholars and families and makes these expectations known up front before the first day of school through multiple orientations and a home visit. There is also consistency across all classrooms, hallways and common areas at University Prep so scholars know what is expected of them at all times.
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College Going Culture. University Prep sets the expectation for college the second a scholar walks in the door – scholars are greeted at the door each morning by an adult and asked the question, “Why are you here?” The scholar replies, “To climb the mountain to college.” All classrooms (including enrichment rooms) are named after the teacher’s alma matter – instead of going to Mr. Argue’s room in kindergarten, scholars go to Temple University. College pennants line the hallways of the school to provide a visual of where they are eventually headed. Every scholar and a family member visits a college or university at least once a year to experience life on a college campus. PREP values. All University Prep scholars are introduced to our PREP values from day one. PREP stands for – Professionalism, Responsibility, Enthusiasm and Perseverance. These values guide every minute of every day for University Prep scholars and are at the core of our character building. Scholars are expected to live and show these values in everything they do throughout their days individually and collectively. Each classroom holds twice daily “PREP Block” meetings to discuss if their classroom earned blocks (points) as a community for living and embodying the values in the mornings and the afternoons. The classroom with the most PREP blocks at the end of the week is celebrated at our weekly Community Circle. Celebration is a built in part of our culture to invest our scholars in their achievement. Community Circle is our school-wide community meeting that takes place every Friday morning. Scholars start Community Circle with a school-wide chant and then each homeroom launches into their classroom/college chants. The whole school then participates in academic questions – reinforcing the importance of achievement. The “PREP-y and Proud Blazer” is given out for the homeroom/college that earned the most PREP blocks during the week. The Golden Dictionary is awarded to the scholar who has used the most high-level vocabulary in their day to day speaking and writing. The PREP Stick is awarded to a single scholar who has consistently lived the values of University Prep. The PREP Stick winner’s peers and teachers give speeches about why the scholar earned the PREP Stick and parents of the winner are invited ahead of time to join in the celebration - translation is provided if needed. Finally, a classroom/college is awarded the Circle Champion award for demonstrating the PREP values the most during circle. Once a month, school wide awards are given out for attendance (Show up To Win) and perfect uniform compliance (Dress for Success), and 100% homework completion. Quarterly, academic questions are replaced by academic awards – recognizing scholars who grew in math and reading. At University Prep I – an average of 40 parents attend Community Circle on a weekly basis. Homework Crown. Each classroom/college is eligible to win the Homework Crown for the highest percentage of homework completion over the course of a week. Homework completion is tracked and recorded and the crown is given out at school-wide breakfast. Knock It Out of the PARCC. Our scholars love to “show what they know” and we build that investment through rallies and celebrations. In March 2015, third and fourth grade scholars participated in our second annual state testing rally. This year’s theme was “Knock It Out of the 11



PARCC”. Third and fourth grade scholars paraded through each K-2 classroom and ran through a tunnel of parents for the rally which included speakers and a video made by teachers. English Language Learners will be a large part of our student population at University Prep II – we will ensure we provide translations for parents in folders, at meetings, and even in our signs on the walls for a more inclusive environment. We will also work to incorporate cultural traditions into celebrations and overall school culture. Our time with families currently at PCS during the 2015-16 school year will inform culturally aligned revisions to our current practices and the addition of new celebrations/rituals that align to the scholar and family population. E. Student Discipline Policy Our approach to discipline is rooted in a belief that the learning environment is sacred. At University Prep, we will do whatever it takes to make sure that every child is safe (physically, emotionally, mentally, and intellectually) and to make sure that every child has the chance to learn without needless disruptions. We have very high expectations for scholar behavior, and we “sweat the small stuff” to create and preserve a focused learning environment. The mission of University Prep is to educate every child for a four-year college degree. In order to ensure all students receive the high quality, rigorous education that we know it takes to deliver on this mission, we hold high expectations for all of our students from the start until the end of each day. Our behavior management systems exist to ensure students and their families know exactly what is expected of children in our school, and what the rewards and consequences are for living up to or failing to meet those expectations. Moreover, and most importantly, our systems are designed and implemented to ensure we maintain a safe and structured learning environment for all children. Please see Appendix F for our full Discipline Policy. The use of a restorative justice approach coupled with our core consequence/incentive systems will guard against disproportionality in discipline matters. Further, all behavioral data will be disaggregated and analyzed by school leadership and staff regularly to ensure critical conversations tied to this pressing issue occur. The Dean of Scholars/Culture will also work proactively with staff to develop cultural competence inviting families and community members to dialogue with the teaching team and staff about issues of race, gender, class, and identity. In addition, the Dean will proactively work with scholars who may struggle by forming peer mentoring groups as well as running small groups and one-on-one sessions. F. Student Recruitment and Enrollment University Prep will provide a seat for any current Pioneer family with rising K-5 children in 2016 – this includes any ECE scholars that will be transitioning to Kindergarten in 2016. University Prep I enrolls any child regardless of academic ability, disabilities, or primary language. To fill any open kindergarten through fifth grade seats at University Prep II, we will begin outreach to prospective families in fall of 2015 prior to the opening of the School Choice period. University Prep staff will reach out to community partners, preschools, and maintain a presence at community events to communicate about openings at both campuses in fall 2015. University 12



Prep will host several information sessions at University Prep I and at Pioneer for prospective families. As in years past, University Prep will attend any and all kindergarten transition meetings in our community and will proactively engage Pioneer ECE families. Additionally, University Prep will send bilingual direct mail to all rising K-5th graders in the community and will execute a minimum of two Boots on the Ground community canvassing events with staff, teachers, board, current parents and community volunteers to educate families on the choice process generally and U Prep specifically. Due to the turnaround nature of this application, University Prep has not collected intent to enrolls but instead has conducted parent outreach to current Pioneer families. University Prep had over 200 conversations at 15 arrival/dismissals, held five information sessions (including PTA and a community gathering) at Pioneer, held three open houses at University Prep I and 12 Pioneer families signed letters of support for the charter application. University Prep currently participates in the district’s School Choice process and will continue to participate in the process for the Pioneer campus. Currently University Prep’s enrollment priorities are as follows: 1. Sibling of currently enrolled scholar, 2. Denver resident, 3. NonDenver resident. University Prep’s target reenrollment rate is 85% which is in-line with the SPF target. University Prep’s historic reenrollment rate is 86%. Should a seat open at University Prep – we always fill the seat with a family on the waitlist (if one exists). If a waitlist does not exist after the School Choice process, University Prep actively recruits in the community to let families know that seats are still available using the means described above.



G. Student Attendance & Satisfaction University Prep’s average attendance for the past four years of operations has been 95.57%. The goal for University Prep II is 95% average daily attendance. University Prep does extensive expectation setting during spring orientations and home visits with all new families to the school. One major push during orientation is the expectation of daily attendance, not only showing up, but showing up on time. The Family and Community Engagement Liaison of University Prep makes calls to absent families by 9am each morning and enters attendance in Infinite Campus. The Family and Community Engagement Liaison shares daily attendance reports with the School Leader and notes any concerns. The Family and Community Engagement Liaison generates attendance concern reports weekly to share with the School Leader the school social worker. Any family who is an attendance concern receives a personal call to discuss attendance biweekly. Should the attendance concerns persist after the initial phone call, leadership and teachers will engage with families to find attendance solutions and put an attendance contract in place if necessary. The Family & 13



Community Engagement Liaison is responsible for reporting and monitoring daily attendance and reporting data to the Head of School. The Board of Trustees reviews attendance data on a monthly basis. University Prep will seek an 85% positive response rate from DPS student satisfaction surveys. The School Leader will analyze the data and share it with the team to evaluate areas of improvement. H. Ongoing Parent/Guardian Involvement & Satisfaction At this point, University Prep does not have any partnerships in place with community organizations, businesses or other educational institutions for University Prep II. However, as with our first campus, we intend to engage local organizations to enhance our program and provide supports to parents and students. At our current campus, we have partnerships with the Boys and Girls Club, Book Trust, the Teletech Community Foundation, Davis Graham and Stubbs, Girls Scouts, and others. University Prep believes that a family-school partnership is essential to the success of our scholars. As such, University Prep places a large emphasis on parent engagement. Parent engagement at Pioneer has already started with previously mentioned informational sessions, open houses and parent-to-parent conversations and will continue for the next year and a half. Beginning in April, University Prep I will host regularly scheduled open houses for Pioneer parents to tour. University Prep staff will promote these sessions through sending home flyers in Pioneer student folders, passing out flyers and holding conversations during high traffic times at Pioneer, and attending any previously scheduled Pioneer parent events. Additionally, University Prep staff will work with University Prep’s existing Families for Achievement Council to schedule parent-to-parent coffee groups start building relationships and provide an open forum for conversations with Pioneer families. Beginning in July of 2015, a full-time Family and Community Engagement Liaison will be solely focused on working with Pioneer families, preparing them for the transition. The liaison will work closely with the identified school leader of U Prep II to conduct home visits with all ECE-4th grade families at Pioneer prior to the School Choice window opening. Beginning in December, the U Prep II Family Liaison will work closely with the U Prep I Family Liaison to plan and execute a minimum of two Boots on the Ground canvassing events to spread the word about University Prep to families in the community. Both Liaisons will run tours and open houses of U Prep I for all prospective families. Upon enrollment, all families will engage in multiple orientation sessions prior to the beginning of the school year. A large group orientation will be run by the School Leader in April at University Prep II, providing a broad overview of the family orientation process and expectation setting. Each family will then sign up for small group orientations (groups of 10 or less) to do a deep dive into school policies, expectations, and for a tour of U Prep I classrooms. Due to our cooperative relationship with Pioneer leadership – it is also our intention to administer assessments to every rising kindergarten through fifth grade student in their school in the 14



spring of 2016 so our academic design team can ensure the scope and sequence and curriculum developed for each grade level at University Prep II matches the academic needs of students. We plan to begin an open data conversation with families at University Prep II at that point and share all of this data with them in honest conversations about where their children are, where they should be, and how we’ll work together to close the gaps. Families will also participate in a New Family Welcome Barbeque for an opportunity to meet other families as well as administrators and teachers and to pick up summer homework binders for their scholars. In the summer, families will engage in another home visit with their teachers as well as attend mandatory school registration. We also invite several families in during our four week professional development with our staff to sit on a panel and talk to staff about what their hopes and dreams are for their future scholars and what their expectations are of the school. After school starts, families receive daily behavior reports, a weekly newsletter, biweekly calls from their teacher, back to school night, an open invitation to the school’s weekly Community Circle, two mandatory conferences a year and an end of year ceremony. The school also will hold a minimum of four University Nights a year – academic support workshops provided in their home language for parents to support scholar’s learning at home. Parents also can participate in our monthly Families for Achievement Council (our version of PTA) designed to support scholar’s academic achievement. Families for Achievement Council is open to any University Prep family that wishes to be involved. Families for Achievement is tasked with providing parent voice for needs around University Nights, organizing teacher appreciation celebrations, serving as the parent “enrollment committee” for the school, and reviews academic data quarterly. The School Leader runs Families for Achievement Council with the support of the Family and Community Engagement Liaison and a teacher representative. The School Accountability Committee at U Prep II will be comprised of the following representatives:  The School Leader  Two teacher representatives  Family & Community Engagement Liaison  Two representatives of the Board of Trustees  Two parent representatives University Prep II’s goal for parent satisfaction surveys will be 90% or higher9. The Director of Operations will train the academic team and the operations team on the importance of collecting these surveys and how to speak to parents about them. Surveys will be sent home with regular school newsletters detailing how important they are and how crucial it is to engage in the survey. 9



University Prep has averaged an 89% positive parent response rate over the past two years.
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SECTION II: LEADERSHIP



A. Leadership Team Personnel University Prep II’s School Leader will be responsible for the student achievement of all scholars enrolled at the school. Duties of the School Leader include:  Developing a standards-based, rigorous curriculum across all grade levels.  Developing and implementing an equally rigorous system of assessments, data tracking and a system for interventions.  Developing and maintaining a school-wide culture of joy and rigor.  Coaching coaches in the building and growing their capacity along with coaching teachers and growing their capacity.  Designing and delivering professional development for staff.  Implementing a consistently enforced behavior management and discipline system to be implemented across grade levels.  Engaging daily with the school operations team to ensure day to day functions of the school are moving smoothly and efficiently.  Engaging with parents and the community on a frequent basis. University Prep is in the midst of a nation-wide search for a Principal Resident that will ultimately become the leader of University Prep II. The search for the school leader began in December 2014 with the goal of having the leader hired by June 2015. University Prep has been actively recruiting top tier, qualified candidates from several different local and national pipelines through advertising, networking, job fairs and other recruitment best practices. Applicants for Principal Resident engage in a multi-step interview process beginning with an online application with essay questions. After passing the initial screen, candidates are then moved to a second round of essay questions and case studies and engage in a phone interview with Head of School, David Singer. Candidates are then asked to join us for a full day interview that includes a demo lesson with feedback, observing a lesson and giving feedback, family and community case studies, data analysis case studies and others as deemed necessary by the candidate’s previous experience. The goal of the interview process is to test the candidate in all aspects of school leadership which they will ultimately be charged with heading. In addition to the School Leader, University Prep II will have a robust school leadership team for the primary purpose of overseeing the development and growth of all teaching staff coupled with accountability – if there is a leader overseeing all details of school then accountability is high which leads to high performance. University Prep II will have the following positions to ensure the success of the school:  Academic Dean (Math and Social Studies/Science): Responsible for coaching and developing all K-5 math, social studies, and science teachers. Oversees curriculum selection and assessments for these subject areas along with data analysis, action planning and intervention.  Academic Dean (Literacy and Writing): Responsible for coaching and developing all K-5 literacy and writing teachers. Oversees curriculum selection and assessments for these subject areas along with data analysis, action planning and intervention. 16



 ELL Dean: Responsible for developing ELD block school-wide and its alignment with the core reading program, coaching teachers on ELL strategies including real-time coaching and modeling, and directly supporting ELL scholars to ensure the efficacy of ELL programming by consistently analyzing and disaggregating performance data.  Dean of Scholars/Culture: Responsible for coaching and developing all K-5 teachers in U Prep culture and for establishing and maintaining school culture including but not limited to: scholar behavior, attendance, and classroom management. The Dean is also charged with leading the team on cultural competence and working directly with scholars to develop peer mentoring supports along with small group and one-one-one scholar development sessions.  Operations Manager: Responsible for the day to day school operations including attendance, enrollment, front office management, facility, food services, etc. Additionally, these positions will have the support of the University Prep home office leadership team and will be recruited by the home office team beginning in fall 2015. The School Leader will be coached and in constant communication with David Singer who will transition to an Executive Director role in 2016 – overseeing the School Leaders at U Prep I and U Prep II. If the School Leader should decide to step down we will encourage plenty of advance notice. Should something happen mid-year, David Singer will step in to lead the school until another member of University Prep II’s existing school leadership team is ready to take the School Leader’s place. Due to the size of the leadership team, there will always be a pipeline of three to five leaders that can be grown into a School Leader. Keeping a constant eye towards building the future bench of U Prep’s leaders will be a key role of the Executive Director. B. Leadership Team Coaching & Evaluation The Principal charged with leading University Prep II will be responsible for the cultural and academic outcomes for all children in the building from day one. The responsibility tied to leading the turnaround of a failed academic environment carries not only significant pressure, but requires tremendous skill and knowledge on a variety of fronts – academic10, cultural, and organizational. To ensure sufficient supports for the level of pressure and responsibility being taken on and the technical skills and expertise needed to ultimately lead the proposed school to its performance management goals outlined in the Education Program, University Prep will provide the principal with direct coaching and support from the Executive Director(ED)11.



10



Leadership practices at University Prep are heavily influenced by Paul Bambrick-Santoyo’s work, Leverage Leadership. In analyzing top performing leaers in the highest quality urban charter schools, Bambrick-Santoyo recognized the power of Principals serving as instructional leaders. “What I saw in exceptional school leaders was an insistence on being instructional leaders… Even when they had coaches to support the development of teachers, they kept their actions and their eyes squarely on instruction.” Bambrick-Santoyo, Paul. Leverage Leadership: A Practicel Guide to Building Exceptional Schools. JoseyBass: San Fancisco. 2012. Pg. 7 11 During the 2015-16 school year, two Principal Residents will engage in a rigorous, intensive and robust year-long training program that will include the ownership of key components of University Prep 1 and its operations during that school-year along with extended learning residencies in top performing schools nationally. The proposed principal for PCS’s turnaround will engage in residencies specific to the turnaround space and effective practices for serving high ELL student populations. David Singer, the current Principal of University Prep, will oversee the year-long residency and assume an Executive Director role in 2016-17 when one Principal Resident takes on U Prep 1 and the other Principal Resident takes on U Prep 2. Mr. Singer’s coaching and support of both principals will continue into their transition to full-time leadership.
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Coaching and support from the ED will come in a variety of forms including, but not limited to:  Direct support and collaboration with developing professional development for staff (may include co-facilitation)  Model coaching sessions to ensure clarity on observation/feedback/debrief systems (the coaching cycle  Ongoing feedback on the effectiveness of teacher coaching cycles  Collaboration in the development of new or revised systems and structures to develop/strengthen the culture and academic environment.  Frequent data analysis meetings to ensure targets are on track and corrective action is taken swiftly to readjust as needed (may include more intensive teacher supports/coaching, revamping curriculum, building in additional interventions supports for subgroups of scholars, etc.)  Consistent “walk throughs” to calibrate on academic and culture performance  Connecting the School Leader with school visit opportunities and/or consultants/experts to address knowledge gaps and build capacity The School Leader will be evaluated annually by the Executive Director using a tool (Appendix I) that addresses, in detail, the Academic/Character Health of the school, the Organizational Health of the School, and the Financial Health of the School. Within each domain are a series of standards along with specific performance indicators that illustrate what success in that standard looks like (a combination of leadership actions/mindsets and concrete outcomes). In addition, a rating system is used to quantify the leader’s strengths and areas for growth with an opportunity for more detailed notes to capture specific examples of excellence and concrete recommendations for improvement. The Principal will complete the tool as a self-evaluation and the Executive Director will complete the same evaluation tool using a body of evidence to support all decision making. Ultimately, both individuals will meet to review their independent evaluations and in turn, discuss areas of consensus and misalignment. As a final stage in the evaluation process, the Executive Director will have final decision making authority on the leaders’ performance and use that evaluation to determine, along with the Principal, most essential areas of strength to hold onto and areas of growth to attack. The final evaluation will be shared/reviewed with the Board of Trustees In reviewing academic, cultural and organizational data on a monthly and annual basis, the Board has significant data with intimate knowledge about what that data means to recognize when corrective action is needed for unsatisfactory leadership performance. In reviewing monthly data, the Board may recognize an academic performance gap and in turn, ask the school leader to explain how the gap will be addressed. Once all plans for alleviating the performance concern have been addressed, the Principal will have an opportunity to carry out his or her strategies/interventions and report back to the Board at the next regular meeting or a time frame that is more appropriately aligned with the resolution (i.e. following the next internal assessment cycle). In cases of unsatisfactory leadership performance the Executive Director will work directly with the Principal to support him or her in working through their strategies/interventions, serving in a key support role to ensure corrective action and subsequent outcomes meet the expectations of the organization as agreed to by the Board of Trustees whose ultimate duty is to meet the pre-established benchmarks for children. 18



C. School Personnel Structure See Appendix J D. Employment Policies University Prep is an at-will employer and all hiring decisions will be made by the Manager of Talent, Executive Director and School Leader. Please see Appendix L for our Employee Manual. University Prep’s compensation system is determined by the Head of School and our Board of Trustees. In general, the teacher compensation system works as a tiered system based on level and type of experience for teachers new to University Prep. Starting salaries with teachers from 0-3 years of experience range from $40,000-$43,000. University Prep also runs a Teaching Fellowship, our own internal pipeline to teaching and Colorado licensure for recent college graduates or career changers. Teaching Fellows are paid a salary of $27,500 plus the cost of their licensure. One hundred percent of benefits are covered for all full-time, salaried employees. All staff at University Prep is eligible for a 2%, 4%, or 6% raise each year based on results of their evaluations – rewarding our most effective staff in the building. Additionally, teachers receive commitment incentives for remaining with the organization from year two to year three and from year four to year five. The incentive salary stipend is currently set at $3,000. The figure below illustrates the rapid growth in pay that teachers can experience at U Prep over the course of their first six years with the organization assuming quality performance. Beginning with all new hires for 2015-16 – we will also begin offering a bilingual staff stipend for fluent Spanish speakers joining our staff in preparation for University Prep II12.



12



We project this stipend will be $5,000 for teachers and $2,000 for paraprofessionals.
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University Prep - Sample Teacher Pay Rapid Growth based on Peformance and Incentive Bumps for Commitment *Assume 42K starting salary, annual 4% raise and 3K Commitment Incentive salary "bumps" between Y2 and Y3 and again between Y4 and Y5



$60,000



$55,379



Annual Salary



$55,000 $50,000



$48,427



$45,000 $40,000



$42,000



$57,594



$50,364



$43,680



$35,000 $30,000 Year 1



Year 2



Year 3



Year 4



Year 5



Year 6



E. Operations – Transportation University Prep II will participate in the Near Northeast Denver Success Express transportation program. We will work to ensure our bell times meet the needs of our families and are manageable for the DPS transportation department. F. Operations – Safety & Security University Prep II will coordinate with the DPS Department of Emergency Response and Crisis Management and our assigned Denver Police Department Liaison to create the required Emergency Management Plan. The Operations Manager will create the plan in close coordination with the School Leader each year and will share the plan with staff, train the staff, and work with the Facility Manager to coordinate necessary drills. We will work with DPS to ensure all security features are updated and in good working condition in the facility prior to the start of each school year. G. Operations – Insurance Coverage – need descriptions for levels of coverage Proposed insurance for each campus by: Cincinnati Insurance Company General Liability A compulsory form of insurance for those at risk of being sued by third parties for negligence. General Aggregate 2,000,000 Products/Completed Ops aggregate 2,000,000 Personal & Advertising injury 1,000,000 Each Occurrence 1,000,000 Fire Damage 500,000 Medical expense 10,000 20



Employee Benefits 1,000,000 (3,000,000 limit 2) Hired & Non-Owned Auto liability 1,000,000 Sexual Misconduct or Molestation 1,000,000 (1,000,000 limit 2) Crisis Event 100,000 Workers Compensation and Employers’ Liability Provides compensation medical care for employees who are injured in the course of employment. Each accident 1,000,000 Disease – EA Employee 1,000,000 Disease – EA Policy Limit 1,000,000 Directors & Officers/EPLI/Educators Liability Covers damages or defense costs in the event they suffer such losses as a result of a lawsuit for alleged wrongful acts while acting in their capacity as directors and officers of the organization. Employee Dishonesty 100,000 Directors and Officers 3,000,000 Employment Practices Liability 3,000,000 Property Provides protection against most risks to property such as fire, theft and some weather damage Business personal property 50,000 Electronic Data processing property 100,000 Extra expense 300,000 Valuable papers 250,000 Data Compromise 100,000 H. Operations – Food Services University Prep II will contract with DPS Food Services for breakfast, snack, and lunch services.
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SECTION III: EDUCATION PROGRAM



A. Curriculum Goal five of the Denver Plan 2020 states the following: Close the Opportunity Gap: All of our students deserve access to educational opportunities that allow them to achieve at the highest levels. This means raising the bar for all students while acknowledging that there is a persistent gap between the performance of our White students and our African American and Latino students. Near Northeast Denver13, the community currently served by Pioneer Charter School (PCS) and University Prep, represents this opportunity gap. On average, there is a 34% achievement gap between NNE Denver and Douglas County14, located less than twenty miles away. The curricular focus at University Prep is 100% dedicated to placing every child on the path “to and through” college, and in the process, eliminating the achievement gap. Given the demographics of the specific school community we propose to serve15 along with the rigorous expectations of the Common Core State Standards (CCSS)/Colorado Academic Standards (CAS) that ultimately align to the school’s mission, the following criteria are critical to curriculum selection and development:  Standards-based: All curricular materials used must align to the increased and robust academic expectations defined by the CCSS/CAS.  Ability to Differentiate / Leverage Resources: As articulated later in this section (see Timeline for Curriculum Development), leadership and teaching staff will need to develop curricular materials to match scholars where they are while moving them forward as efficiently as possible. Curricular materials in all content areas must be flexible for use across a wide range of learners, many of who will be one to two years behind grade level at minimum.16  Access for English Language Learners: It is critical that curricular materials provide access to scholars with limited English proficiency while also developing their academic language.  Cultural Relevancy: As the school selects and develops its curricular resources and materials for all content areas, it is critical that we embed the language, history, traditions and values of the linguistically diverse population we propose to serve. University Prep’s curricular selections and development are heavily influenced by the highest performing schools and practitioners nationally17. Ultimately, we believe in what works as 13



As of the spring of 2013, 92% of students attending elementary schools across NNE Denver were recognized as minority students. It should be noted that the data provided is based on averages of 14 schools serving elementary aged children across the NNE Denver community including: Barrett, Garden Place, Trevista, Cole, Swansea, Pioneer, Columbine, Harrington, Gilpin, Smith, Stedman, Wyatt, Whittier and University Prep. 14 Census data from 2000 shows that 93% of Douglas County classifies as white/Caucasian, which provides for a local context to illustrate how alarming the Opportunity Gap outlined in the Denver Plan truly is. 15 Pioneer demographic data from the 2014-15 school year: 99% minority, 95% FRL, 94% Hispanic and 77% ELL. 16 2013-14 TCAP Results in 3rd grade at Pioneer illustrate the performance challenges that the curriculum being developed will need to address (% of students proficient/advanced in Reading – 25%, Math – 27%, Writing – 11%). 17 University Prep has studied and continues to learn from schools across the country that produce dramatically stronger results than their peer schools with similar high poverty/high minority student populations (Success Academies, Uncommon Schools – North Star Academies, Excel Charter Schools, Equitas Academy, etc.). Further, the individuals who have played key roles in developing the educational programs at those schools continue to work with staff from University Prep as we develop our own practices (Dr. Stephanie Smith and Debra Fuentes – Consulted in the early stages and continue to develop the math programs at Success Academy, North Star Academy and several other of high
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proven by consistent data and outcomes on rigorous, standards-based assessments with similar student populations.18 Literacy Overview: The CCSS/CAS have raised the bar on what it means to be proficient in English Language Arts. University Prep leverages the work of Paul Bambrick-Santoyo, Juliana Worrell and Aja Settles in implementing the Great Habits, Great Readers (GH/GR) approach to literacy instruction. Recognizing the student population of PCS, University Prep is in the process of re-designing its current GH/GR planning and execution to match the needs of the community (details below). The READ Act emphasizes “Learning to read develops over time as a result of quality instruction and appropriate practice.”19 K – 2 scholars at University Prep receive a minimum of 150 minutes of daily literacy instruction (190 minutes+ when including writing). A daily Read Aloud launches the day. “The teacher reads aloud to students; but both the teacher and students think about, and respond to the text.”20 Scholars have the benefit of hearing expressive/fluent reading and observing the teacher model effective reading strategies tied directly to the work they’ll be doing during their small group literacy block instruction. Further, ELL scholars in particular, who “thrive when they have meaningful opportunities to interact with proficient English-speaking peers,” have a chance to engage directly in turn and talks21 and whole group discussions tied to the grade level text.22 Scholars also engage in two hours of team-taught, small group reading instruction, with scholars rotating through four, 30-minute literacy blocks in groups no greater than 10 depending on their academic abilities (greater needs/supports = smaller groups, less needs/supports = larger groups). Segmented into literacy’s foundational components, scholars learn decoding, fluency, phonics, phonemic awareness, sight words, reading comprehension strategies, and vocabulary. Further, University Prep will embed its daily ELD block23 within the performing CMOs and individual charter schools nationally, Juliana Worrell – Author of Great Habits, Great Readers, Founding Principal of North Star West Side Park Elementary and North Star Alexander Street, the first Uncommon turnaround elementary school) 18 Data represents the following: Excel Academy - % of students scoring proficient or higher on the 8th grade MCAS, Success Academy - % of 2,255 age-eligible test takers earning a passing percentage on the New York State Math and ELA exams, North Star - % of 3rd graders scoring “Advanced” or “Proficient,” Equitas Academy - % of students in 2nd – 4th grade meeting or exceeding standards in ELA and Math. Equitas and Excel Academy, in particular, serve similar demographics to Pioneer Charter Schools’ current student body. Equitas Academy – 94% FRL, 95% Hispanic, 79% ELL. Excel Academy – 80% FRL, 75% Hispanic, 55% ELL. University Prep is a member of the Excellent Schools Network along with Equitas and Excel, a select group of independently run BES (Building Excellent Schools) schools that leverage their success to achieve greater results, grow wisely, and transform education for more students in more schools. 19 CO Board of Education. Rules for the Administration of the CO Basic Literacy Act. Amended May 13, 20014. Section 3.0, “Proficiency Levels.” 20 Fountas, Irene, and Gray Su Pinnell. Teaching for Comprehending and Fluency: Thinking, Talking and Writing about Reading, K – 8 Portsmouth, NH: Henemann. 1997. 21 Turn and Talks (T & T’s) are an opportunity for scholars to engage in brief discussions tied directly to the learning objectives of the lesson. The teacher poses a meaningful / open-ended questions and scholars have a chance to both share and evaluate each other’s responses in a non-judgmental fashion. All children are trained on how to use their Habits of Discussion (accountable talk) while engaging in T & T’s. 22 Implementing Effective Instruction for English Language Learners: 12 Key Practices for Administrators Teachers, and Leadership Teams. Wagner, Suzanne, King, Tamara. Carlson Publishing: Philadelphia. 2012. Pg. 126 23 “English Language Development (ELD) is the direct explicit instruction of academic language in a lesson…ELD is the responsibility of the ELD teacher AND all grade level/ content teachers who have ELs in their classrooms. All ELs need both an ELD block (explicitly taught for ELs) and Supported Content Instruction (during which time the academic language of the lesson is targeted and taught).” http://standardstoolkit.dpsk12.org/implementation-and-instruction/content-areas/eld/
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existing rotating literacy blocks. Aligning English Language Development (ELD) directly to the reading curriculum will increase access to robust reading instruction, helping facilitate the pace of ELL scholars in their acquisition of academic English. As detailed in the DPS Standards Toolkit, “English Language Development is developed and supported in two ways; in the ELD block AND in the content classroom.” Connecting ELD to our reading scope and sequence is fitting to ensure our scholars develop the necessary skills and knowledge to meet the expectations of the CCSS/CAS in ELA. In 3rd - 5th grade, University Prep II will run a similar model to its K – 2nd grade literacy program, recognizing that many scholars will be behind grade level. Further, the increased demands of non-fiction text analysis in 3rd grade and beyond lead us to placing a specialized fiction and nonfiction literacy teacher at each upper elementary grade level. As Worrell states, “It is important to increase the amount of instruction with informational texts and to require students to give responses that are grounded in textual evidence [as grade levels increase].” The ELD block will continue to be part of the rotating literacy block system. Further, RA shifts to a Shared Reading (SR) block in 3 – 5. During SR all scholars have the text in front of them while the teacher or other fluent readers in the class read. Key differences include scholars having a chance to reread portions of the passage, annotate/interact with the text, and the entire classes leveraging opportunities to engage in Close Reading (CR) – an opportunity to read a small portion of a larger text (key subsection, paragraph or sentence) and analyze/interpret its value towards the meaning of the larger piece24. To ensure the support of ELL scholars, there are opportunities to discuss with a partner and write individual thoughts down before engaging in class-wide discussions. “Working with a partner or in groups of three to four students helps ELLs feel comfortable to take the risk to speak up and participate rather than observe from the sideline.” 25



In K - 5th grade, University Prep rounds out its reading program with a combination of blended learning opportunities and sustained silent reading (SSR). The Colorado Department of Education Bank of Approved Assessments recommends i-Ready as a tool for scholars to engage in the development of foundational reading skills and knowledge. i-Ready provides “personalized student instruction targeted to students’ unique areas of needs” and aligned to the CCSS/CAS26. In addition to the use of i-Ready, University Prep leverages Typing Instructor27, as a web-based program that is both educational and entertaining, ultimately teaching our scholars the fundamentals of typing28. SSR is the final piece of the reading program, ensuring scholars have access to texts that not only match their ability level, but interests. SSR is a great 24



“Close reading can be used to highlight important disciplinary language [for ELL scholars]. One version of close reading that is encouraged by authors of the CCSS focuses on analyzing a key (‘juicy’) sentence in a text. This type of analysis helps student to think not only about sentences, but also about how paragraphs and words convey meaning.” Zwiers, Jeff, O’Hara, Susan and Robert Pritchard. Common Core Standards in Diverse Classrooms: Essential Practices for Developing Academic Language and Disciplinary Literacy. Stenhouse Publishers: Protland, Maine. 2014. Pg. 87 25 Implementing Effective Instruction for English Language Learners: 12 Key Practices for Administrators Teachers, and Leadership Teams. Wagner, Suzanne, King, Tamara. Carlson Publishing: Philadelphia. 2012. Pg. 134 26 http://www.curriculumassociates.com/products/iready/diagnostic-instruction.aspx 27 http://www.typinginstructor.com 28 While scholars engage with web-based programming starting in kindergarten, formal typing instruction doesn’t begin until 2nd grade.
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opportunity to ensure scholars have exposure/access to fiction and non-fiction that speaks to their cultural identity and heritage. Cultural Relevancy: With an expected student population that is 95% Latino and nearly 80% ELLs it is essential that we “keep vigilant watch on the reading materials we provide student to be sure they reflect our pluralistic society… great literature of diversity challenges stereotypical views of any group; expands understanding, respect, and empathy; and even changes views of justice and power.”29 The figure below provides a detailed summary of each element built into the components of the daily reading portion of the Literacy Program to ensure scholars receive a balanced literacy approach to support their development in a comprehensive and research-based way. Read Aloud
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(K – 2) Shared Reading / Close Reading (3 – 5) Vocabulary and Word Study (K – 5)



Phonics / Phonemic Awareness / Fluency, Accuracy and



Reading aloud to children may be the single most important activity for building the skills required for 31 reading success . In 30-minute RA’s in K – 2, “the teacher reads aloud to students; but both the 32 teacher and the students think about, talk about and respond to text .” Lessons include rigorous text-dependent questions and are designed to support teachers as experts. During SR all scholars have the text in front of them while the teacher or other fluent readers in the class read aloud. Scholars have a chance to re-read portions of the passage, annotate/interact with the text, and engage in Close Reading (CR). Given the population at the proposed school, students are likely to have significantly less developed 33 vocabulary than their more affluent peers. Based on extensive research, we know that “vocabulary 34 knowledge is strongly related to reading proficiency in particular and school achievement in general.” Vocabulary instruction must be inextricably linked to all instruction throughout the day. ELLs must “see and hear vocabulary words in context many times before they can correctly use their new words in 35 oral and written form.” University Prep uses a wide variety of explicit vocabulary instruction to ensure words are taught directly including physical gestures, repetition, visual anchors (word walls), rhythm and cadence, opportunities to discuss background knowledge tied to words and a variety of 36 others . Phonological and phonemic awareness is a critical, foundational step in teaching students to read. Reading Mastery and other research-proven curricula will be explicitly taught through auditory, visual, and tactile cues. Students will learn to identify letters and phonemes (digraphs, complex blends, vowel patterns, etc.) attached to letters to utilize phonemic skills to read and write. RM: Addresses all five essential components of reading as identified by Reading First: Phonemic
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Fountas, Irene C. and Gay Su Pinnell. Teaching for Comprehending and Fluency: Thinking, Talking and Writing about Reading K – 8. Portsmouth, NH: Heinemann. 2006. 30 University Prep leverages the GH/GR framework for effective Read Alouds, as detailed on pg. 107 – Lesson Prework, Lesson introduction (including explicit vocabulary instruction), I Do, We DO and Check for Understanding are all components of the RA. 31 Routman, R. Conversations: Strategies for Teaching, Learning and Evaluating. Portsmouth, NH: Heinemann. 2000. 32 Fountas, Irene C. and Gay Su Pinnell. Teaching for Comprehending and Fluency: Thinking, Talking and Writing about Reading K – 8. Portsmouth, NH: Heinemann. 2006. 33 Hart, Betty, and Todd Risley. “The Early Catastrophe: The 30 Million Word Gap by Age 3.” American Educator. 2003. 34 Beck, Iabel L., McKeown, Margaret G., and Linda Kucan. Bringing Words to Life: Robust Vocabulary Instruction. The Guilford Press: New York, London. 2002. Pg. 1 35 Implementing Effective Instruction for English Language Learners: 12 Key Practices for Administrators Teachers, and Leadership Teams. Wagner, Suzanne, King, Tamara. Carlson Publishing: Philadelphia. 2012. Pg. 116 36 University Prep leverages Text Talk as one support to develop vocabulary amongst scholars. “Text Talk engages teachers and students in robust vocabulary instruction tied closely to comprehension. This early reading program was developed by leading vocabulary researchers and has been proven effective in scientific research.” http://teacher.scholastic.com/products/texttalk/index.htm
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Rate (decoding) 37



(K – 5 )



Guided Reading (GR) / Reading Comprehension (RC) (K – 5)



ELD Block (ELD) (K – 5)



Blended Learning (BL) (K – 5) Silent Sustained Reading (SSR) (K – 5)



awareness, phonics and word analysis, fluency, vocabulary and comprehension. Provides spelling instruction to enable student to make the connection between decoding and spelling patterns Develops student decoding and word recognition skills that transfer to other subject areas. In small-group (10 or less) guided reading sessions, “students have the chance not only to read, but also in engage in rigorous comprehension conversations with their teacher and peers... In the very moment that a students make errors (reading), their teachers are able to correct them, ensuring that every practice opportunity is a ‘perfect practice’ opportunity. And, by constantly focusing on what each student struggles with, teachers are also ensured that students are always working on the skills they 38 most urgently need to master.” Groups are homogeneous based on reading level to ensure 39 instruction may be individualized . Short mini-lessons are taught on a discrete reading skill. In the GR framework, scholars carry the most significant portion of the workload with the teacher serving as a coach, providing direct feedback and constantly assessing – capturing data to understand progress and further areas for support. In the RC lesson, teachers “teach skills through the traditional I Do, We Do, You Do instructional design.” These lessons “give students practice with a new reading skill or reinforce 40 a previously taught one.“ Whether a GR or RC lesson, ELL scholars benefit tremendously from the frequency of targeted practice and from the deep scholar interactions that tie to the comprehension conversations that serve as a part of both lesson structures. ELD block is an opportunity for scholars to work specifically on academic language acquisition, and in the case of our proposed model for U Prep II, language tied directly to the overall reading program. The goal of the ELD block is to support scholars in the four major elements of language development: Reading, Listening, Speaking and Writing, in an effort to move them through their WIDA Access levels. Simultaneously, the goal is to ensure increased access to academic content that they’ll engage with outside of the ELD block. Computer-based, adaptive literacy programming, such as i-Ready, gives scholars individualized practice with foundational reading skills and knowledge. Scholars in grades 2 and up work to develop their typing fluency along with i-Ready with the goal of surpassing PARCC expectations for words typed per minute. University Prep currently utilizes Typing Instructor to support typing skill development. SSR ensures scholars have access to texts that not only match their ability level, but interests. SSR is a great opportunity to ensure scholars have exposure/access to fiction and non-fiction that speaks to their cultural identity and heritage. It’s also an opportunity to practice reading skills being acquired in literacy group. Each classroom will be equipped with a leveled-literacy library with a wide range of fiction and non-fiction texts that ensure appropriate matching of scholar ability to text.



Reading Curricular Resources: Text Talk41: Engages teachers and students in robust vocabulary instruction tied closely to comprehension. This early reading program was developed by leading vocabulary researchers and has been proven effective in scientific research42. 37



Until scholars at Pioneer are assessed on the STEP assessment, it will be difficult to truly gauge how much decoding/word solving work is needed to ensure all scholars, especially those in the upper elementary grades who may be behind, are fluent readers with appropriate rate and accuracy. For scholars in 3rd through 5th who are in fact reading with full fluency and command, this block of time may be used for additional independent reading and blended learning opportunities or increased GR/RC blocks targeted to comprehension needs, both with narrative and informational text. 38 Bambrick-Santoyo, Paul, Settles, Aja, and Worrell, Juliana. Great Habits, Great Readers: A Practical Guide for K – 4 Reading in Light of Common Core. Jossey-Bass. San Fancisco, CA. 2013. Pg. 5 39 Fountas, Irene C. and Gay Su Pinnell. Teaching for Comprehending and Fluency: Thinking, Talking and Writing about Reading K – 8. Portsmouth, NH: Heinemann. 2006. 40 Bambrick-Santoyo, Paul, Settles, Aja, and Worrell, Juliana. Great Habits, Great Readers: A Practical Guide for K – 4 Reading in Light of Common Core. Jossey-Bass. San Fancisco, CA. 2013. Pg. 131 41 http://teacher.scholastic.com/products/texttalk/index.htm
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Guided Reading Text types43: Guided Reading Text Types is designed to show students that reading comes in many forms that can help shape the kind of readers they’ll become and let them discover their favorite texts. Built-in everyday literacy features connect classroom reading to a variety of real-world, informational texts. Guided Reading- Nonfiction Focus: Scholastic Guided Reading Programs44: These leveled reading programs were created and carefully leveled by Dr. Gay Su Pinnell, America's leading authority on guided reading. The instruction includes rigorous guided practice in comprehension, phonics, phonemic awareness, vocabulary, and fluency. The Guided Reading system for book leveling assigns each book a letter (A-Z) based on the degree of challenge it represents. Guided Reading Nonfiction Focus Program* enriches the reading curriculum with both nonfiction titles (60%) and fiction titles (40%) in an exciting array of genres. Writing Overview: According the CCSS, “Each year in their writing, students should demonstrate increasing sophistication in all aspects of language use, from vocabulary and syntax to the development and organization of ideas, and they should address increasingly demanding content and sources.”45 University Prep operates the following writing program. K-1: In Kindergarten and 1st grade, our writing block consists of Handwriting for 10 minutes, Shared Writing for 10 minutes, and Independent Writing for 20 minutes. Handwriting: Teaching the proper letter formation is an essential foundation for writing. We use Zaner-Bloser Handwriting to practice the different shapes that form each letter, and then move to practicing various letters and numbers that use those shapes. Shared Writing: During Shared Writing, the teacher models the skill that scholars are working on with the class’s assistance. This demonstrates the skills for scholars that they can then practice with support during independent writing. Independent Writing: During Independent Writing, scholars are given a story prompt and instructed to draw a detailed picture of the setting, characters and events, as well as write their story. Scholars have a chance to share their story ideas orally with partners before engaging with writing. The teacher circulates, transcribing when necessary, or prompting scholars to provide more detail, or practice the skill that they were working on during Shared Writing. Independent writing provides an opportunity for teachers to pull a small group of scholars who may be struggling with a specific skill and offer more targeted support. K – 1: Writing Connection to Reading: In K-1, a large emphasis is placed on correctly spelling and using high-frequency words (sight words) in their own writing. This skill transfers to the reading standard of being able to correctly read grade-level sight words in texts. In K-1, we focus on narrative writing, and have scholars structure their writing with the basic plot of a 42



A 2002 research study confirms that Text Talk is effective at enhancing students’ vocabulary development. The study compared students receiving Text Talk instruction with a matched control group of students continuing with the standard instruction. Performance on a measure of receptive vocabulary for targeted words was evaluated with a winter pretest and spring posttest using a format similar to the Peabody Picture Vocabulary (PPVT). Results show that both kindergarten and first grade students in the Text Talk group made significantly greater gains in vocabulary scores. http://teacher.scholastic.com/products/texttalk/research.htm 43 http://shop.scholastic.com/webapp/wcs/stores/servlet/en/teacherstore/nav/shops/GRTextTypes 44 http://shop.scholastic.com/shop/en/teacherstore/product/guided-reading-nonfiction-focus%3A-grade-3--8-levels-j-ndash%3Bq9780439552493 45 http://www.corestandards.org/ELA-Literacy/W/introduction/
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narrative story (Introduce setting and talking characters, present a problem, explain the characters’ reaction to the problem as well as how they attempt to resolve the problem, and then finally the solution to the problem and the characters’ feelings at the end). Since their writing is structured this way, it allows them to draw connections from the stories that they read, and also better understand the plot in their GR and RA texts based on their own work with that text structure. 2-5 Writing: In 2-5 the writing block consists of 15 minutes of grammar/spelling, 10 minutes of Shared Writing (occasionally) and 25 minutes of Independent Writing. Grammar/Spelling: Throughout the year, scholars participate in a grammar mini-unit for 2 weeks that focuses on grade-level grammar skills. They are assessed at the end of that unit, and the skills in which they are not proficient in, are spiraled back into mini-lessons that happen at the launch of each writing block during the writing content lessons. In addition, they receive spelling words each week based on their individual spelling level. If they don’t pass a list, they continue working on it until they pass. Shared Writing/Independent Writing: If there is a new writing skill, the teacher will model the skill whole group before scholars practice on their own. Writing rotates through the different writing styles expressed in the CCSS: Narrative, Expository, and Opinion/Persuasive. During each unit the class will study a different type of writing. The unit begins with more guided practice and teacher modeling. After the first writing sample is collected and graded against the rubric, the teacher releases more responsibility to the scholars as they write to a new prompt, while pulling small groups to support with deficits that were shown through the first writing sample. 2 – 5: Writing Connection to Reading: While scholars are reading about certain topics within class, they will write about the same topic in writing to create a cross-curricular connection. As in K-1, their writing experience helps them understand author’s purpose while reading as they practice the same techniques in their own writing. Math Overview: The Standards for Mathematical Practice produced by the CCSS make a clear and compelling case for a robust and thorough mathematics program. Key components of a strong mathematics program, as articulated in the National Research Council’s report, Adding it Up, must include46: Adaptive reasoning, Strategic competence, Conceptual understanding (Comprehension of mathematical concepts, operations and relations), Procedural fluency (Skill in carrying out procedures flexibly, accurately, efficiently and appropriately), Productive disposition (Habitual inclination to see mathematics as sensible, useful, and worthwhile, coupled with a belief in diligence and one’s own efficacy). University Prep leverages Cognitively Guided Instruction (CGI) as the core principle in designing and executing its math program. CGI is built on the premise that children bring mathematical knowledge and understanding with them into the classroom and that learning mathematics within context ensures far deeper understanding of concepts, number relationships and operations. “Children use physical objects (counters) or fingers to directly model the action or 46



http://www.corestandards.org/Math/Practice/
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relationships described in each problem. Over time, children’s strategies become more abstract and efficient. Direct modeling strategies are replaced by more abstract counting strategies, which in turn are replaced with number facts [which in turn develop into invented and ultimately, standard algorithms].”47 CGI, along with the curricular resources detailed below, ensures all scholars have access to engaging with rigorous academic content. “Knowledge is best acquired when learners actively participate in meaningful activities that are constrictive in nature and appropriate to their level of development.”48 The math program at University Prep, as illustrated in our sample daily schedule (see Appendix Q), includes a minimum of eighty minutes of mathematics in K - 2nd grade and eighty five minutes in 3rd - 5th grade. Problem of the Day (POTD)49: Scholars solve a high level word problem by developing their own strategies through drawing pictures, using manipulatives, inventing algorithms, representing counting strategies, and a variety of other approaches. The written, visual and communication components of POTD are closely aligned to the CCSS, providing a deep conceptual knowledge of why mathematical operations work, versus merely teaching an algorithm.50 POTD follows a clear, set schedule to emphasize a routine and build scholar’s understanding of utilizing problem-solving strategies. The daily routine is normed across all grade levels, providing a predictable learning structure that benefits all scholars, but particularly those with limited English proficiency. The teacher presents the open-ended story problem, sharing it with expression and movement first followed by reading it clearly three times. S/he then calls on three scholars, generally starting with a higher level scholar who is more fluent with language and gradually working towards one who may struggle with language, but will have the benefit of being exposed to the problem multiple times before sharing out. Scholars have the problem on a sheet at their desk with space to represent their strategies, write a number sentence to match their work and the story51 and space to explain their work in written form. Utilizing manipulatives, pencil and paper, and any strategies that work for them, scholars solve the problem independently and record their thinking/solution representation. Two teachers, at minimum, circulate throughout the classroom, using an anticipatory framework, to record not only the number of scholars who are producing accurate work, but the various levels of 47



Children’s Mathematics: Cognitively Guided Instruction. Caprenter, Thomas, Fennema, Elizabeth, Loef Franke, Megan, Levi, Linda, Empson, Susan B. Heinemann: Portsmouth, NH. National Council of Teachers of Mathematics – 1999. 48 Restructuring Schools for Linguistic Diversity: Linking Decision Making to Effective Programs. Miramontes, Ofela B., Nadeau, Adel and Commins, Nancy L. Teachers College Press: Teachers College Columbia University. New York and London. 1997. Pg. 38 49 The Scope and Sequence for POTD is developed in conjunction with Dr. Stephanie Smith and Ms. Debra Fuentes. The S/S ensures problem types are spiraled throughout the school year, vertically aligned to ensure increased rigor over time, and match the CCSS expectations around number sizes and problem complexity. 50 http://michellef.essdack.org/?q+node/139 51 Scholar strategies may or may not align to the story while still producing the correct solution. i.e. “Marcos had 17 soccer balls and he kicked some of them over the goal and into his neighbors’ yard. He now has 11 soccer balls left. How many soccer balls did he lose?” Scholars may count on from 11 (11… 12, 13, 14, 15, 16, 17), holding the value of their “counting on” strategy (6), which would lead to a number sentence, 11 + 6 = 17. However, the number sentence to accurately match the problem would be 17 - 6 = 11. The scholar’s strategy and solution are correct, but they need to be able to distinguish between how they solved and what truly matches the action being described in the problem.
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sophistication being demonstrated in their strategies. Teachers confer with scholars during this time, asking probing questions that push scholars to explain their thinking and how their work matches the actions and/or relationships described in the problem. Referencing the data they’ve collected and the trajectory of the class, the teachers choose two to four scholars to share out their different strategies to the class. This discourse portion of the POTD procedure starts with the least sophisticated strategy and moves to the most sophisticated strategy to increase whole group understanding of the concepts that underpin mathematical algorithms. During the share out, the teacher frequently checks for understanding to ensure the class has a grasp of not only how the scholar went about solving the problem, but how their strategy is both similar and different to others used in the class52. Math Class: Math Class, a daily forty-minute block, is directly aligned to University Prep’s internal Scope and Sequence (see Appendix M) and built based on the CCSS/CAS. The block is broken down into several chunks that ensure all scholars actively engage with and ultimately master both content and language objectives. The lesson planning template forces teachers to answer critical questions as they map out the learning tasks/activities that will ultimately drive the objective.  Objective(s): Measurable, manageable, most important and made first. Objectives include both content area and language objectives. In order for our ELL population to fully access the rigorous academic content, we must be fully cognizant of the language expectations linked to the mathematics being taught. “One of the first things we need to do before we design the lesson is to take a close look at what and how we are teaching in order to identify the language that supports and communicates learning. If we don’t develop a clear idea of the language that we need to emphasize during a lesson, then the language learning tends to get watered down by the many things happening in the lesson.”53  Vocabulary: Key terminology directly aligned to the objective (both new and reinforced) along with physical gestures and visuals to support scholar learning.54  Materials: What needs to be prepared for the lesson? (Manipulatives, worksheets, visual anchors, technology support, etc.)  Hook: How will you engage scholars in the topic? The hook provides an opportunity to recognize the background of the scholars and community being served.



52



This share out and discussion is where conjectures are developed that may be referred back to regularly as a class. Using the example above, one scholar may have counted on from 11 to 17, 11 + 6 = 17, while another scholar may have counted back, 17 to 11, 17 – 6 = 11. This would result in scholars starting to see the interplay between addition and subtraction and the world of number families (without having to explicitly teach those properties/concepts). 53 Common Core Standards in Diverse Classrooms: Essential Practices for Developing Academic language and Disciplinary Literacy. Zeiers, Jeff, O’Hara, Susan and Pritchard, Robert. Stenhouse Publishers: Portland, Maine. 2014. Pg. 23 54 “Vocabulary building strategies for ELLs should always include classroom talk. When introducing new words, teachers should isolate the word(s) and actively involve the students in definition getting. They must use the word in everyday language and lots of examples to define words… students should repeat words two or three times. ELLs [should be set up] to connect the new words to words and concepts that they already know.” Whether building vocabulary in mathematics or other content areas, University Prep always works to explicitly teach words in “scholar friendly” language, tie it to background knowledge and experiences that scholars already have, use physical gestures and visual supports to make the word “sticky,” and finally, leverage lots of repetition. Differentiating Instruction and Assessment for English Language Learners: A Guide for K – 12 Teachers. Fairbairn, Shelley and Jones-Vo, Stephaney. Caslon Publishing: Philadelphia. 2010. Pg. 117
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Launch: Scholars are presented with a question, problem, or scenario directly aligned to the objectives and have a chance to grapple with it right away. Then the teacher “frames” the objective for the day and demonstrates what they will engage in during the exploration.  Exploration: Scholars engage with the content the teacher demonstrated in the launch. They have an opportunity to work independently and with partners/groups to talk about the procedures/concepts they’re working with. “ELLs are more likely to speak up and participate in classroom activities when they are asked to work with a partner or in small groups.” The benefit of increased motivation and engagement is critical as scholars develop their confidence and pride in their ability to engage in rigorous academic content.  Discourse: The teacher selects scholar work from the exploration to be shared with the class that pushes all class thinking. This can be pulling an exemplar and asking what scholars notice or the teacher selects work that addresses a misconception that the majority of the class demonstrated the teacher circulated and analyzed scholar work.  Support: What will you have ready for scholars who show mastery of the objective(s) before the rest of the class? (Extension) What will you have ready for scholars who struggle and need additional support? (Intervention)  Assessment: What will you be tracking/looking for? What exit ticket will scholars complete that will demonstrate mastery of the objective in a variety of formats and rigor levels. Math Class, like POTD, has two full time teachers working with scholars in K - 2nd grade along with a Spanish speaking paraprofessional at University Prep II. This provides a significant opportunity for small group instruction along with targeted one-on-one supports. University Prep will create culturally responsive math instruction by ensuring the contexts of our math problems are relevant and meaningful for the scholars and their community. Math Curricular Resources: University Prep recognizes that a variety of resources are needed to ensure scholars are met at their current academic levels and accelerated to grade level content.  ST Math55 – An online math program that serves as the blended learning portion of our K – 2nd grade. ST Math provides instructional software designed to help all students reach math proficiency through self-paced, language-independent, mastery-based objectives.  Zearn56 – An online math program57 that serves as the blended learning portion of our 3rd – 5th grade math program. Zearn is directly tied to the scope and sequence of 55



Anderson Elementary in San Jose, CA (75% FRL, 70% Hispanic, and 66% ELL) – the % of 2nd grade students at proficiency increased by 26 points and 4th grade increased by 30 points over a two-year implementation window. Dr. Marin Luther King, Jr. School in Santa Ana, CA (99% Hispanic, 84% ELL) – After 3 years of implementation, the % of 2nd grade students at proficiency increased by 25 points and 3rd grade students increased by 45 points. http://www.mindresearch.org/results/success/ 56 It should be noted that Zearn is currently used in the upper elementary grades (3rd and 4th) at Pioneer and therefore will make for a smoother transition for scholars as they continue engaging with the same online platform. 57 Zearn was developed and supported by Evan Rudall and Norman Atkins along with a team of many of our nations’ top performing math teachers serving at risk student populations. Mr. Rudall is the former CEO and founding COO of Uncommon Schools and Norman Atkins serves
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Engage NY, which is aligned to the CCSS/CAS, with fluency, conceptual development and problem solving all playing key roles in the program. Zearn uses digital manipulatives that align with the PARCC assessment, and further, it intentionally scaffolds for students and differentiates supports based on student responses. TERC Investigations – Investigations is a K – 5 curriculum designed to engage students in making sense of mathematical ideas and has six major goals58: 1. Support students to make sense of mathematics and learn that they can be mathematical thinkers. 2. Focus on computational fluency with whole numbers as a major goal of the elementary grades. 3. Provide substantive work in important areas of mathematics – rational numbers, geometry, measurement, data, and early algebra – and connections among them. 4. Emphasize reasoning about mathematical ideas. 5. Communicate mathematics content and pedagogy to teachers. 6. Engage the range of learners in understanding mathematics. Engage NY – Engage NY provides an entire elementary curriculum that includes a vertically aligned Curriculum Map, Summary of the Year, Module Sequence and Alignment Chart tied to each grade level’s standards. Beyond breaking down the CCSS into a clear scope and sequence along with a rationale for that sequence, the curriculum provides resources) to support teachers in their work to ensure the content they put in front of scholars meets the rigor bar of the CCSS. Contexts for Learning Mathematics59 – The new Contexts for Learning Mathematics series by Catherine Fosnot and her colleagues from Mathematics in the City and the Freudenthal Institute uses carefully crafted math situations to foster a deep conceptual understanding of essential mathematical ideas, strategies and models60.



Social Studies: Recognizing the culturally and linguistically diverse backgrounds of our scholars, it is essential that they explore their own cultures as well as a diverse body of cultures from a wide range of backgrounds. Their analysis of findings, comparing and contrasting their own heritage with others, leads to a strong social awareness and is fundamental to academic success and character development, while also ensuring our scholars go on to lead their communities. TCI’s Social Studies Alive!61 serves as the foundational curriculum for social studies instruction across K through 5th grade. The curriculum provides strong content and instruction balanced with hands-on-experience to help scholars build critical thinking skills while mastering the CCSS.



as a Board Member of Zearn and is the Co-Founder and President of Relay Graduate School of Education as well as the Founder, Board Chair, and former CEO of Uncommon Schools. 58 https://investigations.terc.edu/developing/goals-principles/ 59 Common Core Standards for Mathematics and Contexts for Learning Mathematics. Fosnot, Catherine Twomey and Colleagues. Mathematics in the City and the Freudenthal Institute. Heinemann. 60 The K – 3 portion of the curriculum, Investigating Number Sense, Addition and Subtraction, supports the development of such fundamental topics as place value, compensation and equivalence, addition, and subtraction on the open number line, and the efficient use of 5-and 10structures. In the upper elementary grades, the program explores multiplication and division, including systematic factoring and the distributive, associative and commutative properties and their use in computation. Grades 4 and 5 also examine fundamental topics such as equivalence of fractions, operations with fractions, proportional reasoning, rates and the ordering of decimals. 61 http://www.teachtci.com/programs/elementary/social-studies-alive-textbook/me-and-my-world/
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In isolation, the TCI curriculum will be insufficient in ensuring cultural relevancy for our scholars and their backgrounds, which is why it’s essential for teaching staff to regularly examine units of study and lesson plans to find ways of enhancing the content. Science: University Prep will implement a rigorous, standards-based science curriculum that maximizes student learning and engagement with the world in which they live. We run Full Options Science System (FOSS) as a foundational program in our science curriculum. At a developmentally appropriate pace, students are exposed to and master scientific knowledge and skills through the study of multiple scientific fields (Physical, Life and Earth Systems), apply the scientific method, conduct experiments of their own design, and present their findings professionally. In addition to our use of FOSS, in the 2013-14 school year, University Prep was selected to participate in the Colorado Laser Initiative, a project launched by the Smithsonian Science Education Center to enhance science education nationally. As a result, University Prep receives extensive professional development for its staff targeted on the elementary sciences and “three units of inquiry-centered science materials for each grade participating in the Colorado LASER Initiative.”62 As with all curriculum we supplement, especially with nonfiction texts in grades 2-5, as needed to ensure students are receiving a rigorous foundational science curriculum and are fully prepared to enter a more advanced courses of study at the middle and high school level. Spanish: University Prep recognizes the incredible power of developing the native language of the scholars we propose to serve at University Prep II. As such, we are committed to running a Spanish class four times a week for at least 35 minutes to both honor the language of nearly 80% of the children we’ll serve, and develop Spanish literacy. We recognize the dual language foundation of our scholars is a tremendous advantage and we need to offer research-based effective and comprehensive Spanish curriculum starting in K. “ELLs early literacy experiences, including those in students’ first languages, support subsequent literacy development, and time spent on literacy activity in the native language – whether it takes place at home or at school – is not time lost with respect to English reading acquisition.” We absolutely see the short and long-term benefits of work in L1 both at home and at school63. Timeline/Expectations for Curriculum Development64: With all content areas, University Prep utilizes the Understanding By Design framework to backwards plan a scope and sequence (S & S), summative assessments (the final assessment that demonstrates scholar understanding of the full S & S), unit plans, lesson plans and daily 62



http://www.ssec.si.edu/colorado (University Prep is continuing this partnership moving forward).



63



University Prep’s ELL Dean during the 2015-16 school year along with members of the academic leadership team will select the ideal curriculum to serve our future scholars and truly advance their Spanish literacy. Curriculum selection will consider the ability to serve both native and not native language speakers. 64



A great deal of curriculum is already in place as a result of nearly four years of working to serve scholars at University Prep’s first campus. However, significant work will need to be done to modify established curriculum based on where PCS scholars are assessed and the needs they have.
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objectives.65 The curricular resources enable our teaching staff to meet scholars where they are and accelerate their learning as quickly as possible. We believe strongly in the need for educators to internalize the standards, content, and ultimately, lesson plans they’re teaching. This is the only way that they’re able to make the necessary data-driven adjustments to better serve the specific group of scholars sitting in front of them66. “Further, “when differentiating for ELLs, backward lesson design can be helpful,” setting teachers up to “focus on differentiating instruction in order to facilitate success in achieving the content and language objectives.”67 The Principal along with the Deans of Academics and ELL Dean, are charged with training and leading staff in the development of curriculum prior to and throughout the school year. With a four-week Summer Institute, teaching staff should have the following complete prior to the launch of the year: 1. Full scope and sequence. 2. EOY Interim Assessment (100% clarity on the format and rigor expectations for what it means to master the scope and sequence for the content/grade-level being taught). 3. Partial Unit Plans for the school-year with standards to be addressed (not all daily objectives and lesson plans). 4. Fully complete Unit Plans for the 1st quarter including standards to be covered and daily learning objectives. 5. Lesson plans for the first three weeks of school including accompanying materials, daily exit slips and weekly skills assessments. B. Scope/Sequence A Scope and Sequence all subject areas for Kindergarten may be found in Appendix M. C. Class Size University Prep’s proposed average class size in K through 2nd grade is 32 with that number decreasing to 30 in 3rd grade, 28 in 4th grade and 26 in 5th grade68. Further, we propose running two classrooms per grade level. The rationale behind the decreasing scholar enrollment from 3rd through 5th grade is directly tied to scholar attrition and the challenge with backfilling seats at the upper grades. While we are 100% supportive of the backfill practice, we have found the actual process to do so incredibly challenging at our first campus69, located only 2.4 miles away from PCS. In K – 2nd grade University Prep proposes running a co-teaching model in both 65



Wiggins, G. and McTighe, J. “Understanding by Design: A brief introduction.” Center for Technology & School Change at Teachers College, Columbia University 66 Bambrick-Santoyo, Paul. Driven by Data: A Practical Guide to Improve Instruction, Jossey-Bass. 2010. 67 Differentiating Instruction and Assessment for English Language Learners: A Guide for K – 12 Teachers. Fairbairn, Shelley and Jones-Vo, Stephaney. Caslon Publishing: Philadelphia. 2010. Pg. 31 68 The current enrollment breakdown by grade level at Pioneer is as follows (K – 46, 1st – 43, 2nd – 50, 3rd – 56, 4th – 49, 5th – 58). As such, our proposed figures mean that we will have to put forth significant efforts to engage the local community and increase enrollment at nearly every grade level served. 69 On average, over the last two school years (2012-013 and 2013-14) University Prep has retained (not grade-level retention, but % of scholars who remained from the start of the school year to the end) approximately 93% of all scholars. Over the summer, we have averaged a 90% return rate, meaning that 90% of scholars who finished the previous school year returned to start the next one. In analyzing scholars who are retained in their current grade level, we have averaged an 86% return rate between leaving at the end of the school year and returning for the new school year. These figures, compounded over time, lead to the attrition challenge that in turn informs enrollment projections. We find these figures to be in alignment with schools serving similar demographics and also track “mobility” vs. “non-mobility” based departures to ensure we are truly accountable for keeping scholars and families with us. During the 2013-14 school year, of the 11 scholars who left, 9 were unrelated to school performance and alignment with family and 2 were. Finally, we realize that in engaging with the choice process to attend University Prep, families have a greater chance of making a different choice for an upcoming school year (families who do not engage in the choice process and attend their assigned school without consideration of fit or performance are unlikely to exit).
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classrooms in addition to a grade-level Spanish speaking paraprofessional70 to ensure scholars have the supports needed to access content.  During the most essential instructional blocks, i.e. ELD block, Reading, and Mathematics, there are up to 3 highly trained adults ready to support scholar learning (less than 11:1 ratio during instructional time that matters the most) th In 4 – 5th grade where we predict the greatest academic supports are needed the organizational chart illustrates the greatest adult supports. In addition to multiple, dedicated literacy teachers (fiction and non-fiction), there are two Spanish speaking paraprofessionals designated to support classrooms. It is essential that all children have access to content and as much small group and one-on-one supports as possible71. In terms of the Special Education student-to-teacher ratio University Prep projects a continuation of its current model, which operates at less than 12:1, a substantially lower ratio than district expectation. University Prep currently serves approximately 11% of children with Individualized Education Plans and employees a Director of Scholar Advancement, three full time Scholar Advancement teachers, and a Scholar Advancement paraprofessional. Pioneer’s current school year demographics (2014-15) demonstrate 8.2% of scholars with IEPs, with a maximum of 9% over the last five years of operation. Assuming our total targeted enrollment of 360 scholar across grade level, and a 9% IEP population, University Prep’s proposed School Personnel puts the ratio at 11:1 (not including the Para whose hours do not count towards IEP expectations). D. School Schedule & Calendar University Prep II will operate on the same school calendar as University Prep I. The school calendar is based on our core value – more time is critical. The calendar is attached in Appendix N – please note this is a draft pending release of the DPS 2016-17 academic calendar. In its current form, the calendar allows for 184 instructional days(roughly 11 more than DPS schools on the traditional calendar). University Prep II’s school day will run the same times as University Prep I. The scholar school day will run from 7:15am-4:00pm Monday through Thursday and 7:15am-1:30pm on Fridays. Staff is expected to be in the building by 7:00am each day and until dismissal is complete (Monday through Thursday) at 4:30pm or until professional development is complete on Fridays.



70



It is absolutely the intent of University Prep to hire bilingual staff to work with the nearly 95% Hispanic student population of Pioneer Charter School, more than 77% of who are classified as English Language Learners. The hiring of Spanish speaking paraprofessionals is not a substitute for this critical hiring effort, but rather an additional support to help ensure the success of children sitting in seats. 71 Paraprofessionals may engage with scholars in L1 as needed, but are primarily in place for further academic intervention/supports. As an example, if a group Access Level 1 – 2 ELL scholars are about to engage with a complex, non-fiction text, the Paraprofessional may review key vocabulary terms with the group (repetition of terms, review of visual anchors, engagement in physical gestures, etc.), preview the text and discuss/develop background knowledge and then chorally read, ensuring everyone has access to the material. The teachers in the room may engage in one-on-one coaching with other scholars or lead the rest of the class who may have greater access at that moment and be in a place to engage independently or with partners in the text work. The structure may also operate in the reverse, with the paraprofessional engaging in one-on-one work, circulating to support scholars and the teacher running the small group to increase access for Level 1 – 2 ELL scholars.
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Daily Schedule: The school day, as detailed in the Monday through Thursday and Friday Schedules in Appendix O, is built to achieve our mission for ALL children. Scholars are in school from 7:15-4:00pm Monday through Thursday and from 7:15am-1:30pm on Fridays. Scholars spend nearly three times the hours in weekly literacy intervention than any other content area, totaling 15.5+ hours each week. Scholars receive 5.9+ hours of math instruction each week, 3.25+ hours of Science/Social Studies, 2.7 hours of Art/PE, 2.7 hours of Spanish, and 2.4 hours of Community/Character building on a weekly basis. Teacher experiences through the school day and week vary depending on grade level being taught and content area focus (K – 2 runs a co-teaching model with 3 – 5 departmentalizing). In all grades, with the double enrichment system (Art/PE and Spanish), teachers have a minimum of 80 minutes of plan time. Based on a rotating schedule of supports during whole school gatherings (arrival, breakfast, lunch, dismissal, etc.) teachers typically have an additional 30 minutes off daily. E. Progress Monitoring and Assessment: “Frequent assessment of student progress and multiple opportunities for improvement” serve as two qualities common to all high-performing schools that serve low-income populations.72 We support the developing of these qualities within our program by incorporating frequent, standards-based assessments as a core element of our school design. All curriculum is developed and executed with the end-of-year academic goals as a driving force and assessments throughout the year serve as feedback on the efficacy of the curriculum itself and its execution. Assessment data will be collected and maintained by teachers administering the assessments through our data warehousing system, Kickboard73, which allows for a breakdown in student data individually, by class and by grade level, demographics and supports the longitudinal examination of data from year-to-year in order to analyze trends and ensure efficacy of curriculum and instruction. University Prep uses additional data systems to track performance including STEP Tool74, LiveSchool75 and internally created Excel files. Diagnostic Assessments: Given the turnaround environment and the fact that many scholars will be performing below grade level it is essential that we conduct diagnostic assessments of each student76. 72



http://www.sjboces.org/nisl/highA%20performance%2090%2090%%2090%20and%beyond.pdf
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Kickboard is a data warehousing system along with an organization that “work[s] side-by-side with schools to identify practical ways to include ongoing data analysis and action planning into existing school systems and routines until these habits become second nature.” http://www.kickboardforteachers.com/school-improvement/ 74 STEP Tool is the data warehousing system for analysis of STEP data and includes progress monitoring tools. 75 LiveSchool is a school-wide platform for behavior management to ensure consistent and efficacy of all school-wide, class-wide structures and systems that work to effectively engage scholars in learning. http://schools.whyliveschool.com 76



Assessing all scholars by the close of the 2015-16 school year will be essential to understand exactly where all scholars are performing. This data will drive the revamping of annual scope and sequence work in key content areas to ensure we are able
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Assessments: Daily Exit Tickets / Checks for Understanding - Formative assessments, CCSS aligned (K – 5) “A brief exit ticket that aligns to the rigor of the interim assessment can give teachers immediate feedback about how well the students learned the standards of that given day.”77 These exit tickets inform changes to lesson plans, student groups, and other potential academic interventions. Weekly Assessments / Progress Monitoring - Formative assessments, CCSS aligned (K – 5) To ensure students are mastering content on a weekly basis University Prep implements weekly skills assessments each Friday to ensure teachers have a clear understanding of where each child is in the class against the learning objectives for that time period. Rather than waiting for the close of a unit or the end of a quarter to determine scholar misconceptions or struggles with content, the weekly skills assessments “catch it early” and inform the teacher regarding changes that may need to be made for the scope and sequence of work for the upcoming week. Interim Assessments - Summative assessments, CCSS aligned (K – 5) *4 times/year We utilize common, standards-based assessments and administer them every seven to nine weeks to measure student learning and growth78 informing us of exactly how our students are performing on their path to meeting EOY goals79. These assessments have been created with the support of organizations such as Uncommon Schools, Success Academies and Building Excellent Schools who have all demonstrated the highest bar of academic expectations. The exams, administered in ELA (2-5), Mathematics (K – 5) and Writing (K – 5) are reviewed and revised annually in collaboration with grade level teachers and in consultation with the CCSS/CAS expectations. As Bambrick-Santoto articulates, “any good assessment will combine multiple forms to achieve the best measure of mastery.”80 For each objective/standard assessed we ensure multiple levels of rigor and question format are utilized to give the best possible information on scholar mastery level. STEP Assessments - Formative and Summative assessment, CCSS aligned (K – 4) *4 times/year81 The STEP Assessment System has been incredibly valuable to the work University Prep has done since our founding. The STEP has supported our teachers in gaining clarity on what it means to be an at or above grade level reader (including expectations with phonics, phonemic awareness, fluency, accuracy, rate, developmental spelling and reading compression – factual, inferential to hit the ground running with appropriate instruction from day one. The assessments will establish a benchmark against which to measure student progress. 77



Driven by Data 80



78



Currently in our fourth year of operation at University Prep, we have found that running four assessment cycles through the year ensures our teachers have sufficient time to engage in modifying curriculum/instruction, regrouping scholars, revamping the scope and sequences as needed, running interventions including one-on-one and small group support, etc. 79 EOY goals are defined by the CCSS/CAS in alignment with the PARCC and CMAS assessments which illustrate not only what standards need to be addressed, but what the assessment of those standards looks like. “Standards are meaningless until you define how you will assess them.” DbD 7 80 DbD 21 81 In the upper grades, as scholars pass the STEP 9 and get into the STEP 10 and above, testing, given in a one-on-one setting often takes an hour or more to complete per child. The data gathered as a result of the assessment is invaluable to instruction, but similar to our Interim Assessment cycle, we have found that four rounds per year (in addition to a baseline test at the launch of the year), provides the right amount of time for teachers to analyze, action plan, execute and intervene between assessment cycles to drive scholar growth.
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and critical thinking both in oral and written form). Further, working with our colleagues at North Star Academy, we have implemented STEPs 13 through 15, going beyond the Pre Reader through STEP 12. This additional level of reading assessments ensures we are testing our upper elementary scholars in the areas of non-fiction/informational text and their connection to narrative text (a critical transition clearly outlined by CCSS). The test is administered every seven to nine weeks in grades K – 4 to gauge reading progress. Nationally Normed Assessments - Norm-referenced assessment, CCSS aligned (K – 5) *3 times/year We believe it’s critical to have a measure against our scholars’ peer group on the national level that is unbiased (i.e. not internally created). Given the shift in state testing to an online platform and its alignment with the CCSS/CAS, University Prep implemented the Northwest Evaluation Associates Measures of Academic Progress (NWEA MAP)82, given in the fall at the start of the school year and during a mid-year and end-of-year window (three times annually). The MAP is a strong predictive tool for ACT scores beginning in Kindergarten83. State Mandated Assessments - Criterion-Referenced/Summative assessments, CCSS aligned (3 – 5) *1 time/year (multiple tests over several windows in the Spring of each year) University Prep will administer all annual state mandated assessments beginning in grade three to measure students’ mastery of grade-level standards and to assess annual progress84 (i.e. the PARCC and CMAS). All state assessments will be administered in accordance with district and state regulations and procedures to ensure accountability and fairness. WIDA ACCESS Assessment - Language Proficiency/Development Test, Aligned to WIDA ELD Standards (K – 5) * 1 time/year (Jan/Feb) Administered to all ELL students to measure their English proficiency in four core areas; Reading, Speaking, Listening and Writing, the WIDA ACCESS Assessment is given annually between January and February and informs our school of the progress our ELLs are making as well as where they are on the continuum from Level 1 through 6 (from “entering” to “bridging,” and ultimately, “reaching”). Performance in the four core areas informs University Prep staff of flexible grouping for ELD blocks as well as additional interventions and supports. Performance Goals Performance goals for the students at University Prep II are challenging to establish at this time given the previous engagement with TCAP has no correlation to expected performance on the PARCC/CMAS assessments and no internal assessments currently used by Pioneer provide clear comparison points for setting benchmarks based on University Prep’s historical experiences to date. Nonetheless, the information below illustrates measurable performance status and growth goals that the school will set to monitor and evaluate its progress accelerating student achievement. The growth goals should be considered as our set expectations from year 1 at the proposed school while the status goals should be considered as our target at the close of our 3 rd year in operation. 82



Measures of Academic Progress® (MAP®) creates a personalized assessment experience by adapting to each student’s learning level. https://www.nwea.org 83 MAP and College Readiness Study – http://nwea.org/sites/www.nweaorg/files/ACT_LinkingStudy_1%2017%202012.pdf 84 In the earlier grades, University Prep will comply with all READ Act expectations for assessment and early childhood evaluations of performance such as TS Gold. As much as possible, University Prep will work with the district and state to avoid administering additional assessments when rigorous/objective data is already being gathered through the use of internal and national assessments.
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PARCC 3rd – 5th (Status) – Math and ELA – 70% Proficient or Advanced (P/A), 15% higher % of P/A then similar schools clusters and 10% higher % of P/A then DPS CMAS 4th (Status) – Social Studies – 70% Proficient or Advanced (P/A), 15% higher % of P/A then similar schools clusters and 10% higher % of P/A then DPS 5th (Status) – Science – 70% Proficient or Advanced (P/A), 15% higher % of P/A then similar schools clusters and 10% higher % of P/A then DPS WIDA ACCESS Assessment 1st – 5th (Growth) – Median Growth Percentile – 75% at each grade level STEP Literacy Assessment K (Status) – 90% STEP 3+, 75% STEP 4+ 1st (Status) – 90% STEP 6+, 75% STEP 7+ 2nd (Status) – 80% STEP 9+, 50% STEP 10+ 3rd (Status) – 65% STEP 12+, 90% STEP 10+ 4th (Status) – 60% STEP 15, 80% STEP 12+ 5th (Status) – 70% STEP 15, 90% STEP 12+ K – 5th (Growth) – Average 1.33 years at each grade level (1 STEP level = 1/3 years of growth) Math, Writing and ELA Interim Assessments K – 5th (Status) – 70% average with 70% performing over 70% K – 5th (Growth – Minimum of 15% average increase from Q1 to Q4 Reading and Math NWEA MAPs Assessments: K (Status) – 75% of students score at or above the 75th percentile (*Growth is NA) 1st – 5th (Growth) – Annual minimum average year-to-year growth of 5 percentile points until reaching our exceeding the 75th percentile. 1st – 5th (Status) – 75% of students score at or above the 75th percentile Corrective Action If the school, grade-levels, subgroups, or individual students are not on track to meet the accountability measures set forth in the Performance Goals, the following steps will be taken: 1. The Principal, in collaboration with the leadership team, will consider the needs of the school, grade level, class, subgroup or individuals and examine any trends occurring in sub-sections, specific classrooms, by grade level, or school-wide. If accountability measures are not being met by individual students, we will begin the RtI process as appropriate to ensure students have access to needed interventions. For larger trends, we will begin a larger analysis to determine interventions and training for individual teachers or school-wide staff, inform small group supports as well as begin a process to analyze our curriculum and instructional execution in alignment to assessments. 2. The Principal along with key members of the leadership team and support from external coaches/consultants, will analyze student data trends to inform next steps for training, instructional staff support, or purchasing additional resources85.



85



The University Prep Board of Trustees will be informed of these concerns/actions as a result of data dashboard analysis and discussion, a key component of all monthly board meetings.
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3. The Principal along with key members of the leadership team will plan professional development, leverage external consultants/experts to run professional development, hire additional staff, and/or oversee the purchasing and implementation of additional programs and school-wide interventions. 4. The Principal along with key members of the leadership team will re-assess student achievement to determine improvement and implement additional interventions as necessary. 5. The Principal along with key members of the leadership team and the Board of Trustees will determine if additional outside support and auditing would benefit the student body to ensure appropriate use of intervention strategies. Progress Monitoring Four key components of our progress monitoring systems include: Teacher Observation/Feedback Cycles, Weekly Reports to Content Area Departments, Results Meeting Protocols, and Data Days. Given the variety of assessments, there are a variety of “flags” that are used to determine whether or not a student, group, class or grade level is progressing satisfactorily. A few key “flags” are outlined below with the recognition that that there are many more to be tracked at the leadership and teacher level86.  READING – any standard below a 70% on an assessment or overall assessment performance that falls below 70%. On the STEP assessment, corrective action is needed specifically for scholars who are not tracking towards end of year goals (K – STEP 4, 1st – STEP 7, 2nd – STEP 9, 3rd – STEP 12, 4th – STEP 15, 5th – STEP 1587).  MATH – any standard below a 70% on an or overall assessment performance that falls below 70%.  WRITING –any standard below a 70% on an assessment or overall assessment performance that falls below 70%. In writing, these percentages are tied directly to rubrics developed in-house that align with CCSS/CAS expectations. Teacher Observation/Feedback Cycles As articulated in Section IV: Teaching, subsection: Professional Development, University Prep’s coaching systems/structures ensure that all teaching staff is engaged in a weekly observation/feedback/debrief cycle88. As part of this coaching cycle, student performance data is regularly examined at the micro level (i.e. daily exit slips, checks for understanding during turn and talks and/or whole group discussions, written work during independent practice, etc.). 86



University Prep recognizes a need to create developmentally appropriate assessments to track progress/performance in ELD block that aligns with the WIDA ELD Standards for each ACCESS Level (1 – 6) and each component: Reading, Writing, Speaking and Listening. While we have started this process as part of the ELL cohort in Compact Blue and our consulting work with Isabelle Cordova, there is substantial work to be completed in preparation for being able to leverage data in ELD block instruction the way we’re able to leverage it to drive instruction across other core content areas. 87 Based on historic data, University Prep assumes that many 5th graders at PCS are behind grade level. The STEP 15, which pushes scholars to integrate thinking from complex informational and fictional texts and write robust responses with substantial text evidence, should serve as a sufficient indicator for end-of-year grade level reading performance when coupled with ELA interim assessments. 88 As teachers demonstrate increased performance in their ability to plan and execute highly effective instruction (including classroom management, culture and team mentality), weekly observation/feedback/debrief cycles may shift to once every two weeks.
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As part of a teacher’s preparation for entering the coaching conversation, the teacher is asked to examine academic outcomes from the lesson and be prepared to discuss areas of success, challenge and a clear game plan for changes in practice to ensure increased performance moving forward. Weekly Reports to Content Area Departments By providing each content area department with weekly data reports the teaching team is able to analyze and address any student gaps in performance on a regular basis. University Prep uses Weekly Skills Assessments to ensure that objectives from the week of instruction have been mastered in all key content areas (or if they haven’t been mastered, gaps and misconceptions may be recognized and, in turn, addressed). Results Meeting Protocols The monthly professional development cycle, includes at least one opportunity to engage in Results Meeting Protocols (RMP) per content area every four weeks. Teaching staff have a chance to collaborate with each other and leadership focused on a specific area of challenge for scholars. The RMP is a “versatile and effective framework for approaching…problems. Specifically, it is used to address how to re-teach a standard that provide particularly difficult.”89 The ELL Dean, ELL Chairs (lower and upper school) in addition to Paraprofessionals who work directly with scholars in the classroom are also a part of the RMP, ensuring the considerations of ELLs are part of the problem solving conversation. Data Days Following each interim assessment cycle, University Prep runs a full day professional development, providing staff with an opportunity to analyze and action plan. Prior to diving in to grade level and content area work, the Principal shares whole-school, grade-level and classlevel data with the staff to ensure everyone is clear about current performance against EOY benchmarks. As part of that data presentation, staff have a chance to examine the performance of subgroup populations such as scholars with IEPs and ELLs. Staff are provided with the necessary data reports to ensure their ability to jump directly into analysis and action planning – “effective data reports collect question-level, standards-level, individual-student, and whole class data.”90 Working in grade level and content area teams, staff spend time performing “trend analysis” with tests-in-hand91. With the structures set forth in Driven by Data and direct coaching from Juliana Worrell, University Prep has shifted its analysis/action planning work to focus more on trends in groups of students and less on microanalysis work of every individual scholar. University Prep also spends significant time, in concert with the Scholar Advancement Team, examining the needs of individual scholars, who are demonstrating the least growth. Communicating With Parents 89



DbD 91 90 DbD 42 91 “Test-in-hand analysis is not one possible way to analyze student error – it is the only mans by which to do effective analysis.” DbD 47
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Teachers sit down with parents after the initial assessments to explain the assessments and then discuss where their scholar is at, where they should be, and what steps can be taken together to get them there. After the beginning of the academic year, parents are required to attend a mandatory parent teacher conference to receive their scholar’s report cards in October and March. Report cards are sent home in January and June as well at which point parents or teachers can request a meeting. F. Academic Intervention & Acceleration The Colorado Department of Education supports the Multi-Tiered System of Supports (MTSS), a tiered approach to instruction – see “Tiered Approach to Instruction” figure below. Tiered Approach to Instruction (MTSS) Tier Tier 1 Universal Tier 1 will meet the needs of most students and prevent problems



Benchmark On Grade Level Falling behind in mastery of subject area standards/objectives as demonstrated on daily exit slips or through class discussions/work



Tier 2 Targeted Some student will need Tier 2 interventions & supports



Inadequate Progress on Weekly Skill Quizzes Needs additional intervention to potentially remediate standards/objectives tied to critical prerequisite knowledge or master standards/objectives that he/she is struggling with



Intervention (examples) -Differentiation occurs inside classroom and within core curriculum (i.e. additional practice with area of struggle on Do Nows or more practice with direct feedback during independent practice within a lesson as provided by second Teacher or Para in the classroom) -School-wide positive behavior systems -Family workshops (University Nights) and support opportunities (differentiated home work may play a role for additional and targeted practice) -Supplemental instruction in fundamental skills to remediate learning or practice skills -Extra help/tutoring to master standards -Weekly ongoing assessment of skills learned to monitor progress -Small group or individualized positive behaviors system -Individual meetings with parents on a regular basis



What/When (examples) -Daily focus on interventions/supports within whole group and small group instruction -Positive behavioral system used consistently on a daily basis throughout the building (all classes and small groups) -Teacher engages with parents at regular intervals regarding areas of focus to provide support



-Student receives additional intervention during literacy block i.e. additional practice of a skill using targeted, online programming (i.e. iReady), or additional pullout support with a teacher (i.e. may work with a paraprofessional or Scholar Advancement Teacher during noninstructional literacy blocks – ex. During SSR scholar may be pulled with a small group for additional, targeted instruction) -Student engages in small group work during independent practice time within math and writing class (support provided by second teacher or Para in the classroom) -Student engages in small group work to preview text with visuals and tie content to background knowledge, review key vocabulary, and discuss content in a setting where they’ll receive more opportunities to discuss content and interact with their peers (frontloaded instruction prior to whole class engagement to increase access) -Creation of a row point system to involve and invest additional students -Individualized family meeting with resources (i.e. manipulatives to use at home) or additional leveled texts to support student and family at
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Tier 3 Intensive A few students will need Tier 3 interventions and supports



Inadequate Progress on Interim Assessments Needs intensive intervention on key challenge areas or remediation with standards/objectives tied to critical prerequisite knowledge



-Small group intensive intervention in fundamental skills -One-on-one instruction -Daily assessment of skills learned to monitor progress and if there is no progress, potentially refer for evaluation -Individualized behavior plan with positive rewards -Weekly parent phone calls, texts, emails, meetings, or home visits to support student outside of school



home -Receives one-on-one tutoring during writing and math at a corner table within the classroom with a daily exit slip or check for understanding to track effectiveness of the tutoring (may be led by scholar advancement teacher providing push in support, or Para or other teacher (different content area or second teacher in K – 2 coteacher setting)) -Token economy system that allows for student to track their “stickers” or “points” towards earning additional time with computer or other incentives as a positive reward -Check In / Check Out – A student has one adult advocate who they launch the day with, reviewing their specific behavioral goals (i.e. follow direction the first time) – after tracking their progress towards the goal with all adults throughout the day, they check out with that same adult advocate at the end of the day, reviewing and reflecting on their performance throughout the day. -Home visit with parent to set up homework spot, help develop new support structures, and provide additional materials for completion of homework.



A significant advantage resulting from the MTSS is the opportunity to integrate the RtI process with additional Positive Behavioral Intervention and Supports (PBIS)92 to ensure whole child support along with incorporation of the family and community into cultivating student success. The MTSS model provides a rapid response to student delays to determine best next steps and necessary interventions. Further, it engages the family and school in a partnership as they work collaboratively to find valuable solutions to academic and behavioral challenges. Finally, students identified as needing additional supports due to an identified disability or English Language Development will have access to well-differentiation, structured and strategic curriculum that provide additional instructional time.93 The SIT team, led by the scholar advancement chair and comprised of an administrator, general education teacher and additional scholar advancement teacher (SPED) will oversee the RtI process. The leadership and SIT team works with all general education teachers to support differentiation and Tier 1 interventions such as the SIOP Sheltered English model in an effort to reach a diversity of learners in the general education classroom. Students will be screened for Tier 2 interventions as detailed above along with the use of curriculum based measures such as unit assessments and progress monitoring tools provided by the STEP assessment. 92



Potential interventions tied directly to PBIS include, but are not limited to: Mentoring, Use of Breaks, Non-verbal cues & signals, peer tutoring, self monitoring, teaching coping, relationship and social skills, etc. 93 “The selection of practices teachers use is one of the most important factors in student achievement. Some of the critical elements necessary to improve quality, efficiency, and effectiveness of a practice are: clearly defined features, a well-specified delivery process, clearly defined outcomes, empirical support, and collection and use of data (both fidelity and impact).” Colorado MTSS Essential Components (January 2014)
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Interventions will be monitored weekly by the SIT team. If students aren’t responding sufficiently to Tier 2 interventions94 following a six week period, they will be referred for Tier 3 interventions and the SIT team will work to identify a root cause of the academic struggle and create a full SIT plan to address the need. Throughout this process, as a key element of the MTSS, families will be informed and engaged in their native language in finding solutions to match the needs of their children. The daily schedule provides a tremendous opportunity to embed Tier 1, 2 and 3 interventions regularly. Further, the additional staff in the early years of University Prep II, i.e. additional literacy teachers in 3rd through 5th grade and paraprofessionals in 4th and 5th, means there are adults ready to effectively engage with scholars during all windows of opportunity. G. Promotion & Retention Policies: University Prep uses end of year standards as articulated in the CCSS/CAS and assessed using the STEP assessment, interim assessments, and NWEA MAPs to ensure a clear understanding of where a scholar is performing against grade level expectations. Promotion to the next grade level is based on a body of evidence that demonstrates on grade level performance in alignment with CCSS/CAS. Further, our promotion decisions are informed by attendance data, social-emotional data and behavioral data. The leadership team in conjunction with the SIT team, teachers who work directly with the scholar and parents all collaborate with one another to make the final decision on a students’ ability to move to the next grade level95. Scholars potentially at risk of retention are identified early, with parents informed of the potential for retention well in advance of any decisions being made. During the first parent/teacher conference in October, following the first quarter assessments, teachers speak with parents about concerning performance gaps and in turn, all of the supports/interventions that are being put in place at school (and simultaneously at home) to accelerate growth. Using the READ Act criteria for determining if a student is Significantly Below Grade Level, K – 5th grade teachers will collaborate with families to create an Individualized Literacy Plan (ILP). A combination of data from the i-Ready Assessment (READ Act approved) and the STEP Assessment along with ELA interim assessments comprise the body of evidence to determine if an ILP is ultimately needed. We fully comply with the READ Act and use the ILP to guide interventions, both at home and school, to support the student’s literacy development. The leadership team (Academic Deans and the Dean of Scholar Advancement) will work with teachers to track progress on READ plan implementation. H. English Language Learners The Consent Decree (2012) of the U.S. District Court is crystal clear in its introductory remarks that ELL students, like ALL District students, must receive the highest quality education that places them on the path to success. The program outlined below to support the nearly 80% ELL scholars at U Prep II is meant to set a foundation. We know there is significantly more to learn 94



Intervention programs will be research-based and may include, but are not limited to Fundations, Wilson Reading, Leveled Literacy Intervention (LLI), Reading Mastery (RM), Saxon Math and others. 95 The school ultimately makes the final decision on scholar retention as outlined in our scholar/family handbook.
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about the students and families of the school as well as best practices in ELL instruction/support prior to delivering our academic program in the 2016-17 school year and beyond, and as such, have connected with several experts across the local landscape to support us in doing this work. Identification Process / Assessment and Placement Upon enrollment (new to PCS), students receive the DPS Home Language Questionnaire to identify those whose Primary or Home Language is other than English. This process is owned and led by the Family and Community Engagement Liaison, who is charged with collecting and administering the Questionnaire as part of the registration process. Home visits for all families enrolling at PCS in the 2016-17 school year will take place during the 2015-16 school year and into the summer (See Community Engagement Section). Observational data from these home visits along with data collected on the Home Language Questionnaire will help inform English Language proficiency needs. The English Language Acquisition (ELA) plan includes communicating with families within 30 days from the start of the school year about students’ specialized needs, including possible placement in a Language Instruction Education Program (LIEP). Families are informed of the ELA plan in their home language to support their access to meaningful conversations about ELL programs and services. Scholars who are new to University Prep II will take the WIDA Access Placement Test (W-APT) within 10 days of entering the school to assist with initial identification of student’s English Language proficiency. Following administration of the W-APT, if a student is identified as eligible for our LIEP, families will be immediately notified (in their home language) and given a permission form to opt in or opt out of LIEP program and the additional supports provided. Families will have full access to all information related to their child’s education and are invited to offer their opinions and recommendations about the types of interventions and services child receives. In the event that a family opts out of LIEP services, University Prep will continue to support the student with whole group, small group and one-on-one instruction along with other curricular and instructional structures/supports. A “key element in program planning for linguistically diverse students is assessment and accountability.”96 Beyond the W-APT Assessment used to identify ELLs, University Prep administers several assessments outlined earlier in this section with the clear goal of tracking students’ progress so we may adapt curriculum, instruction and interventions to best meet students’ needs. All ELL students will be assessed in reading, writing, speaking and listening through annual administration of the WIDA Access test. Data from all assessments informs teachers on specific supports/interventions that may be valuable for ELL scholars. Further, and more granular, Weekly Skills Quizzes and daily Exit Slips inform the needs of the classroom, along with assessment of scholar performance towards daily language objectives, a component built into all content area instruction. To support ongoing language development,



96



Miramontes, Ofelia B., Nadeau, Adel and Nancy L. Commins. Restructuring Schools for Linguistic Diversity: Linking Decision Making to Effective Programs. Teachers College Columbia University: New York and London. Pg. 174
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teachers give students specific academic feedback on their language form, grammar and vocabulary as it relates to the context of content-area lessons. In addition to these assessments, University Prep runs a comprehensive RtI process led by the SIT with the goal to of supporting all scholars in their acquisition of language and grade-level content area knowledge/skills. The SIT ensures that parents and educators regularly review academic data, track and monitor progress as scholars move through Tired Interventions (See MTSS above) and determine when ELA interventions focused on listening, speaking, reading and/or writing may be needed. Interventions consist of push in and pull out supports tied to whole group, small group, one-on-one and blended learning supports. Program Design and Curriculum Our school’s English Language Acquisition (ELA) program is a structured immersion program that includes scaffolding and sheltered instruction strategies (SIOP Model), and specifically designed academic instruction in English (SDAIE Model). The function of the ELA program is to efficiently and effectively develop language acquisition while ensuring all scholars, particularly ELL scholars, excel at core content. Across all classroom environments and disciplines in the school, students receive native language support on an as-needed basis not only to support access to academic content, but social development as well. ELD Block The English Language Development (ELD) block will be tied directly to the daily rotating literacy blocks with all teachers across all content areas and grade levels playing a role. Research shows that “literacy instruction is a shared responsibility among teachers in all disciplines” – we believe this applies equally to language development. Tying ELD to our literacy program, engaging all stakeholders in the school in doing so, and ensuring all language across the four components of listening, reading, speaking and writing is explicitly taught and practiced in context, places our ELL scholars in a strong position to develop their academic English language.97 In our projected structure for ELD block, all objectives/outcomes are interconnected to the literacy scope and sequences (S & S’s) at each grade level. Read Aloud and Shared Reading, for example, operate based on grade-level equivalent work with accompanying scaffolds needed for all to engage. Guided Reading and Reading Comprehension, while taught in flexible groups during the rotating literacy blocks, are more dynamic – teachers adapt the pace and content of the S & S quarterly (and more frequently as needed) to match scholars’ needs following each assessment cycle. In addition, scholars may engage in robust interactions with each other98 as well as opportunities to write down their thinking with the use of graphic organizers and visuals as supports. “Increased student participation in peer interaction has been shown to enhance 97



“A program that integrates subject content and language takes a functional approach to language teaching and learning in that it focuses on subject specific language needed for learning rather than aspects of language taught in isolation and taken out of a meaningful context.” Gibbons, Pauline. English Learners Academic Literacy and Thinking. Heinemann. 2009. Pg. 10. 98 “Oral language activities that require student interaction have long been a hallmark of second language learning.” Implementing Effective Instruction for English Language Learners. 131
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student’s language acquisition more than teacher-directed activities.”99 We know our ELL scholars need significant opportunities to interact with one another (and non-ELL scholars) around meaningful and relevant content to support their language acquisition. As a result of these robust efforts, when entering the Reading Comprehension lesson later that morning (in small groups of 10 or less), having seen the teacher explicitly model the skills with the associated language of utilizing text evidence to explain a cause and effect relationship in Read Aloud, practiced key vocabulary, and interacted with the concept with peers while leveraging background knowledge to explore relevant cause and effect relationships to their lives, ELL scholars are in a far better position to access the academic language and content of the lesson. As described, the standards for ELD block will be foundationally based on WIDA’s 2012 revised ELD standards, and tied to the schools internal standards in ELA for all grade levels. “When differentiating for ELLs, backward lesson design can be helpful.” Similar to our approach with core content areas of mapping the CCSS/CAS expectations backwards into EOY assessments, scope and sequences, unit plans and ultimately, daily lesson plans, University Prep will build equivalent practices for ELD block. University Prep employs an ELL Dean to oversee the development of this curriculum mapping and ELL Chairs in the lower school (K – 2) and upper school (3 – 5) to ensure high expectations and accountability during every step of this work. University Prep’s efforts as part of the ELL Cohort in Compact Blue have started some of this work along with our staff’s engagement with Isabelle Cordova, a consultant who we’ve contracted for 80 hours during the second semester of the 2014-15 school year to ensure progress is made towards the planning goals outlined above. As part of this curriculum development work, we are also charged with creating effective progress monitoring tools that will be used to inform teachers and families of how scholars are progressing towards their specific goals as demonstrated by their current WIDA Access levels and the speaking, listening, reading and writing. The WIDA Access assessment (taken annually) coupled with results on more frequent internal assessments (i.e. STEP, ELA IAs and Writing benchmarks) will be used to place scholars in flexible groups during their literacy block rotations and ELD blocks, ensuring the teachers are working with a group of no more than 10 for any ELD block. As a resource to producing the curriculum mapping, assessments and execution of an effective ELD Block, University Prep is working with Nadia Madan to connect with high performing practitioners locally and nationally. Further, University Prep is researching the value of ELD curriculum such as E.L. Achieve, to ensure staff has the materials necessary to deliver high quality instruction. “E.L. Achieve has developed instructional tools and resources to equip English learners to fully participate in all aspects of classroom life – listening with
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What’s Different About Teaching Reading to Students Learning English? Delta Publishing Company. Pg. xv
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comprehension; speaking about ideas and concepts with accuracy and confidence; reading for varied purposes with understanding; and capably writing for a wide range of purposes.” 100 In addition to effective use of a daily ELD blocks, and the wide range of teaching strategies leveraged across grade levels and content areas to support ELLs in their development of academic language and content area expertise (articulated below and discussed throughout the Education Program section), University Prep will use Spanish Instruction as an essential resource to support the language acquisition process with all students (ELL and non-ELL) taking Spanish language classes a minimum of four days per week101. In working with local experts in the field and research we believe that development of all components: reading, listening, writing and speaking, in the native language will lead to academic fluency, a strong value add for not only college and career in the future, but self-identity, cultural pride and continuation of generational heritage. Teaching and Professional Development School-wide instructional practices/structures to support ELL scholars across all grade levels and content areas include, but are not limited to:  Use of daily language objectives in all content  Use of Turn and Talks and Small group work to increase peer interactions / discussions.  Increased Learning Time –scholars have significantly more learning time (and time on task) when compared to their peers in traditional public schools102.  Explicit vocabulary instruction - pre-teaching vocabulary words, teaching new words in context during lessons and reading, and providing practice for students to use the words in various context after the lessons and readings.103  Flexible/targeted grouping – Grouping ELLs by their ELP level and using adapted materials and texts, visual displays and primarily language support.  Leveraging Background Knowledge – Whenever possible, teachers “ask questions that encourage English-proficient and ELL students to share their knowledge and experiences.”  Explicitly Teach Reading Skills – “Instruction that provides substantial coverage in the key components of reading – identified by the National Reading Panel (NICHD, 2000) as phonemic awareness, phonics, fluency, vocabulary, and text comprehension – has clear benefits for language minority students.”104 Daily literacy blocks ensure ample practice with each of these “key components of reading.”  Native Language Support – Whenever appropriate and needed, the use of L1 is used to supplement direct instruction for content skill and concept recognition. 100



http://www.elachieve.org/products.html
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University Prep has not yet determined the most effective curriculum and accompanying assessments to run the Spanish class, but will be researching options based on outcomes with trusted practitioners nationally during the planning year. 102 Lazarin, Melssa. “A Race Against the Clock: The Value of Expeanded Learning Time for English Language Learners.” December 2008. Center for American Progress. http://www.americanprogress.org/wp-content/uploads/issues/2008/12/pdf/ell.pdf 103 “Oral language activities that require student interaction have long been a hallmark of second language learning.” Implementing Effective Instruction for English Language Learners. Pg. 116 104 Center for Applied Linguistics. 2006
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Visual Supports – Word walls with key vocabulary including pictures, native language definitions and scholar friendly language are used as a resource across all grade levels and content areas. Further, graphic organizers provide scaffolded approaches to building knowledge and demonstrating skill acquisition. Connecting Home and School – When parents of ELL scholars “understand that they are welcome, respected and needed in their children’s education, they are more likely to be involved in their children’s lives.”105 University Prep provides translation services in all communication, engages with families regularly and works throughout the school year to support parents in their development of content area knowledge expertise to then apply their learning with their child in the home environment (University Nights).106 Hands-on Materials and/or Manipulatives – Opportunities for students to engage with content in meaningful ways and make meaning (i.e. when discussing magnetism in science, actually working with magnets is essential for understanding pushing and pulling forces). Blended Learning – Programs such as ST Math and Zearn in mathematics and i-Ready in reading provide scholars with practice opportunities that utilize significant visual supports to engage and access language/content.



The Principal is ultimately responsible for monitoring the performance of the school’s ELA Program in conjunction with the ELL Dean and ELL Chairs. Using analysis of ELL subpopulation performance on all assessments (particularly summative, such as IAs and the STEP assessment), along with year to year growth on the WIDA Access test, the Principal is charged with eliminating achievement gaps between ELL and non-ELL scholars across the school and ultimately ensuring ELL scholars are achieving academic outcomes. To ensure the efficacy of all ELA programming, professional development is critical for all staff, including Spanish speaking paraprofessionals who play an essential role in ELL scholar success. All core content teachers will be state certified in Linguistically Diverse Education, qualified through a DPS-approved training program, or on track towards certification. We will leverage the Train the Trainers model approved by DPS to train and certify our teaching staff with the ELL Dean taking on this leadership role107. The ELL Dean will work closely with DPS experts and the Office of School Reform and Innovation to ensure he/she has the necessary skills and knowledge to successfully lead the certification process for teachers. The ELL Dean in collaboration with the Principal, Dean of Scholar Advancement, and Academic Deans, will set forth a professional development sequence for the year that aligns with the most effective skills for teachers to develop in sequence as they cultivate classroom cultures, plan instruction and execute lessons. 105



Oral language activities that require student interaction have long been a hallmark of second language learning.” Implementing Effective Instruction for English Language Learners. Pg. 56 106 To ensure the home/school connection is developed deeply, University Prep is thinking through creative scheduling options for Spanish speaking para-professionals so all after school meetings with families always have a member of the U Prep team available who speaks Spanish. 107 It is our expectation that the ELL Dean will have valuable experience in effectively teaching ELL students in urban settings and/or supporting teachers in doing the same. “Effective” as it relates to the recruitment of staff is defined as demonstrable, quantitative outcomes, i.e. data that illustrates minimal to no gaps between ELL and non-ELL students in a classroom or school with a sufficient sample size (n) to draw such a conclusion.
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Exiting/Redesignation University Prep will exit scholars from the ELA program using the following exit/redesignation criteria:  Scholars ability to score a level 5 on the WIDA and score in the top quartile for NWEA MAP Assessment. Achieving these scores on valid and reliable assessments demonstrates that scholars are reading, writing, speaking and listening in English at a high level.  Scholars demonstrate proficient or advanced scores (70% or above) on interim assessments aligned with CCSS/CAS in all content areas. (Including writing benchmarks)  Scholars are reading at or above grade level based on STEP assessment performance  Input from teachers and family on the scholar’s ability to function effectively in whole group instruction based on observations over extended windows. Scholars who meet the exit criteria are identified as exited from the ELA program with parental consent and are monitored for two years by the School Intervention Team (SIT). The SIT will continue to monitor the scholar using the exiting criteria defined above in addition to teacher and family observations. If a scholar fails to meet the above criteria, additional ELL services may be provide by engaging with the family to ensure consent. I. Students with Disabilities In serving students identified as having disabilities under the law or whom we suspect may have such disabilities, we will provide a Free and Appropriate Public Education (FAPE) and comply with all applicable state and federal statutes, including Title II of the American with Disabilities Act of 1990 (ADA), Individuals with Disabilities Education Act (IDEA), and Section 504 of the Rehabilitation Act of 1974. We will educate students with disabilities in the least restrictive environment (LRE) and with their non-disabled peers to the extent appropriate and allowed by each student’s IEP. University Prep engages in a robust recruitment effort of scholars across all eight neighborhoods served by the Near Northeast Denver community. As a result of those efforts, our current campus matches the DPS average of 11% of students with IEPs108. See section I.F. Student Recruitment and Enrollment for details. Once admitted, we discuss any previous education program the child has participated in, i.e. early childhood education or former elementary school(s), and unique needs scholars may have including whether or not they have an IEP. This provides us with the opportunity to ensure the academic program laid out for the scholar joining us in the fall is ready to go upon entry The Special Education Team ( Scholar Advancement Team), provides a continuum of services to ensure the success of our students with IEP’s in the general education program. In core classes 108



It should be noted that University Prep serves children with mild, moderate and severe needs at its campus in the Crofton building. As such, the 11%, or roughly 39 children represent a true range of scholars with special needs (including Autism, Traumatic Brain Injury, Severe Emotional Disorders, etc.) We aim to operate a full inclusion, severe needs model at Pioneer over time, but not prior to our 3rd year of operation, recognizing that our first campus strategically took time to establish its cultural and academic foundation prior to launching the program.
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Scholar Advancement Teachers (SATs) push in to provide direct supports to scholars with IEPs and/or accommodate work matching the daily. SATs may collaborate with the general education teacher to differentiate the lesson, co-teach, pull a small group for a mini-lesson, engage in one-on-one tutoring within the classroom during independent practice, prepare multi-modality opportunities to access content (i.e. manipulatives, visuals, etc.) or support the use of assistive technologies. In cases where there is a need to target specific, isolated skills or remediate skills and knowledge that may be impeding access to grade level content, SATs may use pull out opportunities to work with small groups or individual scholars. Scholars with stronger skillsets may engage in Tier 2 interventions in the classroom, provided and supported by the general education teacher and by push in supports facilitated by SATs along with Spanish speaking paraprofessionals, ensuring scholars may receive supports in L1 as needed. SATs work with outside service providers at the district to ensure positive behavioral supports for scholars with emotional and/or developmental disabilities. The Scholar Advancement Chair, as explained below in the SPED staffing model, coordinates with the school psychologist, social worker speech/language pathologist and occupational therapist to provide one-on-one and small group supports. Identification After the first round of interim assessments, including use of the STEP assessment along with tests in ELA, Math and Writing, teachers engage in deep analysis of academic performance during Data Days to recognize when a scholar may be falling behind grade level peers. General education teachers write a referral to the Scholar Advancement Team with a body of evidence. The Scholar Advancement Team, in reviewing all referrals, determines appropriate interventions to be put in place for the next quarter of study. Working with general education teachers and families, the SAT strives to best align appropriate Tier 2 interventions to meet the needs outlined in the initial referral. All stakeholders, including family members, have a direct voice in the intervention process, including which interventions will be implemented, during what portions of the school day and how families may align the efforts at home with interventions at school. An action plan is sent home with families so they are fully informed regarding what interventions are being put in place. The intervention or series of interventions are run for a minimum of 6 weeks. At the end of the 6-week cycle if the scholar is still not achieving grade level mastery or making sufficient progress towards it then the same process is run a second time (2 cycles). If the data shows, after the second cycle, that interventions continue to not show adequate growth/performance, then the SAT begins the referral process to Special Education. In starting the official referral process to Special Education it is critical that the SAT examines exclusionary factors109. Given the student population we propose to serve at University Prep II, 109



The possibilities of hearing, vision, motor disabilities, significant limited intellectual capacity (SLIC), Significant identifiable emotional disability (SIED); culture factors, environmental or economic disadvantage or limited English language proficiency. (pg. 61) http://www.cde.state.co.us/sites/default/files/documents/cdesped/download/pdf/sld_guidelines.pdf
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it is critical that the cultural and linguistic diversity of children is considered as RTI decisions are made. ELLs in the process will have their area of academic challenges and language acquisition needs addressed simultaneously. In analyzing progress and how well ELLs are responding to intervention, ELL students will be compared to other students with similar language development to ensure we avoid misidentification. ELL students that are being considered for SPED referrals will be assigned to the district’s Multilingual Assessment Team for assessment in their native language. The SAT, assuming exclusionary factors are not involved, and after two cycles of Tier 2 and Tier 3 interventions, reaches out to families to receive written consent for evaluations. Parents receive a copy of procedural safeguards, which is reviewed in their home language, to make sure families have full knowledge of their child’s educational rights. The multi-disciplinary team (MDT) comprised of SATs along with general education teachers and outside service providers110 continues with evaluations (including formal, informal and classroom measures) in the following areas: 1. Educational - level of academic achievement. 2. Family observations. 3. Cognitive, social-emotional functioning. 4. Speech/Language. 5. Health history. 6. Social history. Once all relevant assessments are administered the MDT convenes with the family and determines if the child is in need of Special Education services. If that determination is made, then an IEP is written with the family present (communicating in native language). Monitoring In order to effectively monitor a scholar with an IEP, the MDT must establish concrete, measurable and manageable goals. IEP goals align with grade level curriculum and reflect a longer-term vision for the scholar’s development. Once goals are established, the Scholar Advancement Team (SAT) works alongside of DPS experts to analyze root causes for academic deficits. In our experience over the last four years of operating our special education model at University Prep, we have found significantly increased success with interventions and progress monitoring as a result of accurately aligning roots causes to academic challenge/deficits. Screeners to determine where “the real struggle lies” are bucketed into chunks of potential challenge areas and include, but are not limited to: Phonological Awareness – Word Their Way, Blevins Phonemic Awareness, CORE Spanish; Alphabetic Principle – CORE Phonics; Fluency – Rapid Automatic Naming Test; Comprehension/Vocabulary – Critchlow Verbal Language111. Once screeners identify precise root causes of challenges, the Scholar Advancement Team is able to structure further Tier 3 interventions that align directly with scholar needs.
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Speech/Language Pathologist, Psychologist, Occupational Therapist, Social Worker, etc.
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Many screeners may be given in a scholar’s native language, and in cases where screeners have not establish a Spanish version, University Prep, along with district support providers, will work to find an appropriate alternative.
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Progress monitoring is dependent on specific areas of academic deficits and IEP goals. Monitoring tools may include DIBELS, Wilson Reading System, Why Try and Do the Math assessments. Scholars are progress monitored in between assessment cycles to ensure the delivery model for supports is effective. When the next assessment cycle arrives, scholars with IEPs take the same interim assessments (STEP, IAs) as the remainder of the general education student population. Families are communicated with regularly during intervention windows so they are clear about their child’s progress towards grade level and IEP goals. At the close of the next assessment cycle the SAT sends home a progress report in the family’s native language, outlining detailed performance to date (a phone call or in-person meeting may accompany the progress report to ensure all information is adequately reviewed). Staffing and Professional Development University Prep has been successful in recruiting and developing teaching talent in Special Education over the past four years of operation. Our Dean of Scholar Advancement (SPED Leader) has been in her position since year one of operations, creating stability for the development of a robust and effective Special Education program. University Prep is aggressive in its recruitment of like-minded individuals with a background in mild-moderate and severe needs Special Education who have demonstrated strong results in closing gaps between scholars with IEPs and non-IEP scholars. All University Prep teachers are Highly Qualified and a more detailed description of our teacher recruitment process may be found in Section IV: Teaching. University Prep proposes four full time adults operating on the Scholar Advancement Team at U Prep II, with three full time SATs, all SPED and Elementary Education certified, and one Spanish speaking SPED paraprofessional. In this model, one of the three full time teachers serves as the SPED Chair, reporting directly to the Director of Scholar Advancement at University Prep’s home office. Within the three full time teaching staff, one would serve as point person for Academic Supports/Interventions and another will serve as the point person for Behavior Supports/Interventions. Professional development of our SATs and general education teachers to ensure all staff have the skills necessary to effectively serve our scholars is comprised of four components: 1.) SATs participate in all school-wide professional development (including our four-week Summer Institute), ensuring that effective instructional practices leveraged by the entire teaching staff are used by the SPED staff as well (increased consistency for scholars). 2.) SATs engage in the same weekly (and later bi-weekly) coaching cycle as general education teachers (observation/feedback/debrief). 3.) SATs with the support of the Director of Scholar Advancement, engage in specialized professional development (PD) opportunities directly tied to their needs. Beyond attendance at conferences and engagement in the Compact Blue Inclusive Practice (IP) cohort, the SAT at
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University Prep has been incredibly pro-active in leveraging district experts to learn more about how to ultimately serve our children well (several examples outlined below)112. 4.) The Director of Scholar Advancement trains all staff on relevant planning and instructional practices to support scholars with IEPs in the general education classroom. Training may include, but is not limited to: the RtI system, Tier 1 and Tier 2 intervention supports, PBIS, data analysis for progress monitoring against IEP goals, etc. Monitoring and Evaluating Effectiveness of the Special Education Program There are several goals that the Principal and Director of Scholar Advancement along with SATs will adhere to as measurements for evaluating effectiveness of the SPED program. 1. 90% or more scholars with IEPs achieve their IEP goals. 2. 100% district compliance with paperwork. 3. Meeting or Exceeding expectations for students with special needs as measured by the SPF. While these goals serve as a strong baseline for assessing the efficacy or our SPED program, it is essential that we regularly analyze our sub-section of scholars with IEPs in comparison with their non-IEP peers. Observing a “gap closing” trend on quarterly interim assessments is an additional indicator of SPED programming effectiveness. At this time, given that PCS does not currently operate a program for scholars with IEPs above mild-moderate intensity of supports, University Prep does not propose hosting a center-based program. As with University Prep’s first campus, we believe it is essential to establish a strong culture of high expectations across the school (behaviorally and academically) before introducing additional challenges such as a center-based program. J. Gifted and Talented (G/T) Students University Prep scholars who score in the top 90th percentile on the NWEA MAP assessment (ELA and/or Math) are placed on a list of students considered for G/T services. The Scholar Advancement Chair will lead both the collecting of the list and continued follow up to ensure scholars who are identified as G/T have their needs met. Continuing, students are identified by scoring advanced on the PARCC assessment, above-grade level on the STEP assessment, and above 90% on Interim Assessments. Identified students receive an Advanced Learning Plan (ALP) in accordance with the Exceptional Children’s Education Act (ECEA) in the CO Revised Statutes. The plan focuses on challenging the student in his/her core subjects. Each teacher of the G/T students is assigned to monitor the student’s progress and recommend adaptions to the students’ ALP. All teachers work creatively to identify strategies to differentiate lesson plans for more advanced students, ensuring each lesson delivered in a room with a G/T student is prepared with extension problems/work to drive further thinking. The general education
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Rob Frantum-Allen (Student Services Program Manager) – Trained SATs on the “Fishbone Analysis” – identifying specific skill gaps (root causes) and Tier 3 interventions to support those deficits, Eric Burcz (School Partner in the Charter Network) - behavioral interventionist – observed scholars in classrooms, met with team, and brainstormed effective behavior interventions, Deb Thrush (Inclusive Schools Associate Partner) - Helps oversee and support our full inclusion program, I.e. Observe severe needs scholars in instruction, analyze data with staff and support the revamping of curriculum, instructional execution, etc.
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teachers, with the support of the SATs113, may also develop projects specific to G/T students that set them up to explore content / areas of interest more deeply114. University Prep’s aligned daily schedule makes movement across grade levels an incredibly valuable support both on the intervention side and the enhancement side. Flexible groupings that occur daily, such as during rotating literacy blocks, help ensure scholars spend significant amounts of their time with peers engaged in demanding work that directly meets their level. As a result of University Prep’s constant Driven by Data culture, detailed earlier in the Education Program section, it will be natural for the Scholar Advancement Chair to track the data of identified G/T students and ensure the work they’re doing is of sufficient challenge. K. Supplemental Programming Addressing the needs of the whole child means working with families, internal and external staff (DPS support service providers), and community partners to ensure the academic, behavioral, emotional and social development of all children. Through our longer school day and year and the Education Program described above, the school’s expected enrichment programming involving Visual Arts, Physical Education, and Spanish help ensure a broader and enriched academic experience that allows a child’s natural curiosities and creativities to be explored outside of the academic realm. In partnering with DPS service providers, University Prep is able to provide one-on-one and small group interventions for scholars in need of additional services to support overall mental, emotional and physical health. University Prep has also partnered with Davis Graham Stubbs to provide our most vulnerable scholar population with weekly mentors (nearly 30). Ensuring our scholars develop their capacity to engage appropriately with one another, University Prep has also partnered with the Boys and Girls Club in North Park Hill to provide additional opportunities for our children to engage with one another in a non-school, social setting while remaining safe and structured. We do not currently have plans to offer summer school for our scholars, but may consider doing so in the future.
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SATs and General Education Teachers will go through a similar professional development / support system as described in the Students with Disabilities section. As this is not an area we have spent significant time developing our skills at the first University Prep, we will continue to relay on district support partners to help develop this area of deficit in terms of expertise amongst our staff. 114 G/T scholars may engage in their projects throughout the day, i.e. when their independent practice is completed during a content area lesson, when they’d normally be engaged in blended learning work during literacy blocks, etc.
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SECTION IV: TEACHING



A. Teacher Recruitment, Hiring & Retention The single most important factor that impacts student achievement is an effective teacher in every classroom115. University Prep aggressively recruits nation-wide to hire the best and brightest talent to put in front of our scholars. In preparation for the opening of University Prep II, we hired a Manager of Talent for the first time in the organization’s history to oversee all recruitment and hiring. University Prep posts all positions for the upcoming year by November 1 on local and national job boards and hires on a rolling basis until all positions are filled. We seek talent from several local and national pipeline partners including but not limited to: Teach for America, The Breakthrough Collaborative, MATCH Corps, City Year, Americorps, The Colorado League of Charter Schools, Denver Public Schools, local and national colleges and universities, through networking with other likeminded schools nationally, and many others. Additionally, University Prep always seeks to develop our talent and promote internally as much as possible. As such, we open up all new positions to our internal staff and conduct a modified hiring process with those already employed by us. There are several phases to our hiring process during which we look for different qualities in a candidate. In the first phase, a candidate applies online, uploading their resume and answering a series of essay questions. During this phase we are looking for the following: longevity in a former role, past success in student achievement, experience working in urban education, experience working in a similar organization, mission fit, cultural competence, and alignment with University Prep values. Should a candidate pass this phase they move on to a phone interview with our Manager of Talent. During this interview, the Manager of Talent pushes the candidates on any questions from the original application and further asks a series of questions designed around the following “buckets”: adult culture, cultural competence, grit, student achievement, working with families, and capacity. During the third phase of hiring the candidate is asked to send a video of their instruction for analysis and feedback by the Head of School to evaluate how the candidate takes and implements feedback (humility, growth mindset). The Head of School then has a phone call with the candidate. Finally, candidates are asked to join us for a full day interview. The full day interview consists of classroom observations, two demo lessons with feedback, case studies around family engagement, data analysis and lesson planning, an interview with a U Prep teacher, a lunch roundtable with 3-4 teachers, and a formal debrief. Before receiving a formal offer, the hiring team touches base with everybody who had an interaction with the candidate during the day to see if there were any “red flags”. If there are none, the candidate is then given a formal offer letter which they are required to sign and return within a week. Candidates are expected to complete a background check prior to their first day of summer professional development.
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Haycock, Kati. “Good Teaching Matters – How Well Qualified Teachers Can Close the Gap.” Education Trust. 1998.
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Each year at the beginning of the school year the hiring team comes together to evaluate the previous year’s hiring process and make any necessary changes to ensure the process becomes stronger for the upcoming hiring year. University Prep only hires teachers with staff that is “Highly Qualified” or is in the process of becoming “Highly Qualified”. Currently, 100% of University Prep staff is highly qualified. University Prep works to retain our best performing teachers through several different means. We recognize that our teachers work incredibly hard and we work equally as hard to love them for it. We intentionally hire teachers that are hungry to grow – as such we provide multiple opportunities for growth. We also have an internal Staff Fulfillment Committee that works to ensure teaching at University Prep becomes increasingly sustainable. Teachers that are new to the staff also receive a professional mentor when entering the organization. Further, we provide monetary incentives for teachers to stay at University Prep – offering $3,000 commitment incentives for teachers going from their second to third year with us and from our fourth to fifth year with us. University Prep implemented TNTP’s Insight Survey during the 2014-15 school year and will continue to use it in years to come – providing targeted data tied to the adult and instructional culture of the school116. Our goal each year is to have 80% or higher teacher retention. B. Teacher Coaching All teachers and teaching fellows have a designated coach on the leadership team based on what content they teach, performance to date, and years of experience. All coaching and feedback is intended to impact student achievement. Teachers are coached on, school wide and classroom cultural and instructional expectations, as well as curriculum specific-coaching (including ELL supports). Each teacher is observed on a weekly basis by their designated coach and then receives both written feedback, video analysis and an in-person debrief which includes reviewing the observed lesson feedback and a check in within 48 hours of their observation and also may include analysis of student work/outcomes or practice. Teachers also have their lesson plans reviewed on weekly basis by their check in person. All observation, feedback and review is designed to grow our teachers at the fastest rate possible to ensure they are delivering for our kids. C. Teacher Evaluation University Prep teachers are evaluated twice a year using two different tools at University Prep – the Adult Culture Evaluation Rubric and the Teacher Evaluation Rubric (Appendix P). The evaluation systems and expectations are explained at summer professional development for the entire teaching team.



116



The TNTP Insight Survey provides invaluable data on key focus areas to ensure a committed and highly satisfied staff.
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Teachers receive a mid-year evaluation in January of each year and end of year evaluations in May of each year. Teachers are responsible for evaluating themselves on both rubrics and returning it to their check-in person. The check-in person also completes both rubrics and meets with the teacher to review performance – the School Leader also participates in this meeting. The teacher evaluation rubric accounts for 25% of a teacher’s formal end of year evaluation while the adult culture rubric accounts for another 25%. The remaining 50%, as legislated by SB191 is determined based on student academic achievement (growth and status). Final employment decisions are made by the Principal in consultation with the Executive Director and are based on final evaluation results and a body of evidence. University Prep is constantly aware of the performance of their teachers due to the frequent feedback/observation cycle. Should a teacher’s performance be unsatisfactory, their coach will first provide additional supports to the teacher and work to lighten their load where possible so they can put focus in their struggle areas. The School Leader is informed of the situation and is brought into check-in meetings and observations. Other coaches may also be brought in to evaluate where the teacher is struggling and what additional supports can be provided to expedite improvement. Should the teacher continue to underperform – they are then placed on a formal growth plan outlining all of the areas they need to improve in to keep their position with a deadline for reevaluation. If the teacher meets all the objectives in their growth plan – they can return to their normal coaching cycle. If not, the teacher faces possible termination. D. Professional Development University Prep is deeply committed to developing its teacher talent as demonstrated by our mid-year results on the TNTP Insight Survey117. In the area of “Observation and Feedback” our teaching staff’s ratings produced an overall index sore of 8.0 and a score of 8.4 in the area of “Professional Development.” Both scores were above the top-quartile schools nationally. To produce these results and continue to strengthen the PD opportunities for our staff, University Prep leverages a robust PD schedule with significant time and resources all put towards teacher development. The figure below illustrates a summary of the annual PD calendar118. Days Summer Institute (*Assumes New to U Prep) Full Days - Data Day (1 following each IA cycle – 2 days after Q2) Full Day PDs (not tied to IA cycle, opportunities to reset and learn new practices) Local/National School Visits Weekly Professional Development (2:00 – 4:30 PM every Friday)
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20 5 2



2 11* (*assumes avg. 8.5 hr. work day)



Hours 206 43 17 17 2.5 hours (37 PD Fridays) 93 hours
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“Since 2009, TNTP has worked with high-performing schools nationwide to understand how the best principals manage their teachers, and to help other schools achieve the same. Built on survey data from more than 11,000 teachers, Instructional Culture Insight breaks down complex school culture into discrete parts, giving school and district leaders the clarity they need to build the workplace that teachers deserve.” http://tntp.org/what-we-do/policies/in-action/insight 118 A detailed copy of University Prep’s 2014-15 PD schedule is readily available upon request. 119 SI days go from 7:30 AM – 4 PM daily and include home visits in the evening, typically from 5:00 – 8:00 PM on Tuesday through Thursdays. Average weekly hours = 51.5 during SI for new teaching saff.
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Total Designated PD (*Excludes coaching cycle, peer-to-peer observations, and other key elements of the PD program detailed below)



40 days



376 hours



“Professional development that focuses on academic subject matter (content), gives teachers opportunities for ‘hands on’ work, and is integrated into the daily life of the school is more likely to produce enhanced knowledge and skills.”120 Below are descriptions of each element that comprises our full “PD menu” at University Prep. Summer Professional Development: Each summer, staff who are new to University Prep engage in a four-week Summer Institute121 (SI) while returning staff members participate in three. Summer training has five major focus areas:  School Culture. Training emphasizes systems and procedures as well as rituals and routines illustrated in the Culture and Education Program section of the charter application.  Assessment and Data Analysis. An opportunity to establish clarity around academic goals/expectations for the school year along with best practices for micro and macro data analysis work including action planning and progress monitoring systems. Curriculum. Using the CCSS/CAS, leadership supports teachers in their development of deep understanding around content-areas expectations as well as the curricular resources to help drive planning. Teachers are trained in curriculum mapping, unit design, lesson planning and assessment creation.  Instruction. University Prep has several consistent approaches to executing instruction that need to be learned and developed. Analyzing video and role playing, teachers develop an “eye for excellence,” and the muscle memory needed to perform at the highest level.  Community and Cultural Competency. All University prep staff work on team building, cultural awareness and engagement with our school community. Work completed during SI continues into the school year. Local/National School Visits: The opportunity to observe excellence in action is fundamental to growth in any performance-based profession, including teaching. University Prep annually budgets time and money to ensure teachers have two full days to spend observing and analyzing the practices of exceptional schools and teachers. Experts Visiting and Consulting: University Prep budgets for and regularly invites experts122 from the field to engage in analysis of the school’s performance, run professional development 120



Garret, Michael S. “What Makes Professional Development Effective? Results From a national Sample of Teachers.” American Education Research Journal. Winter 2001. Vol. 38. No 4. 121 A sample copy of the SI Schedule in preparation for the 2014-15 school year is available upon request. 122 Dr. Stephanie Smith and Debra Fuentes - CGI, Juliana Worrell – GH/GR, Justin Fong – Harlem Village Academies and TFA, Laura Fern – North Star Academy and many others have been regular external consultants providing supports to leadership and the teaching staff over our first four years of operation. In the PCS setting, University Prep recognizes the need to partner with external ELL experts and regularly leverage their expertise to develop greater capacity within the University Prep staff to serve ELL scholars at the highest level. We’ve begun the process of meeting with a wide variety of local experts, recognizing that this is a critical relationship for us to establish well before we would launch the school (Cathy Escamilla, Isabelle Cordova, Nancy Commins, Nadia Madan…)
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workshops for our staff and/or engage directly with leadership team members, coaching and support. Opportunities to attend local and national conferences/trainings: Teachers who demonstrate a commitment to the organization, a strong growth mindset, the capacity to learn and apply new information and a general hunger to get better are routinely sent to local and national conferences/trainings, i.e. Great Habits / Great Readers, Teach Like a Champion Taxonomy Trainings, PEAK Conference, etc. Observation/Feedback/Debrief Coaching Cycle123: “Action steps need to be bite-sized: changes teachers can make in one week. Effective feedback makes big shifts in teacher practice by focusing on small changes in quick succession.” University Prep’s coaching cycles are led by members of the Academic Leadership Team and involve weekly sessions in which the coach will observe (providing real-time feedback in the moment of instruction and/or model a teaching practice), send a feedback email with concrete/specific “glows” and “grows”, have the teacher engage with questions that may include video analysis and/or examination of scholar data from the lesson, and then an in-person debrief (within 48 hours of the instruction observed). During the debrief, teachers and their coach solidify one to two bite-size areas to improve practice. Peer to Peer Observations:Based on areas of growth defined by the coach and teacher during their debrief as part of the coaching cycle, a coach may recommend a peer observation to see another member of the team in the building who is strong in the teacher’s area of deficit. Weekly Lesson Plan Review: Teachers submit their lesson plans by Wednesday morning weekly to leadership team members who are responsible for review and feedback. Prior to executing plans for the upcoming week, teachers are able to leverage feedback for revision, ensuring all executed lessons have received an additional set of eyes to ensure plans demonstrate: Objective-driven alignment, appropriate rigor, sufficient scaffolding, embedded ELL strategies, measurable and manageable content and language objectives, etc. Weekly PD: Weekly PD rotates on a roughly four-week cycle that includes the following: (1) Results Meeting Protocols that provide content-area teams a chance to connect around a challenge area tied to student performance (2) Grade level Team Meetings – preview upcoming content and interdisciplinary themes, brainstorm solutions to scholar social, emotional or behavioral issues (3) New/Follow Up PD – Leadership runs PD on a growth area of the school that includes modeling, video analysis, and teacher practice. (PD sessions may be differentiated to support a range of expertise levels.) Leadership revisits PD topics to ensure strong schoolwide performance prior to moving on to a new area of learning. Data Days: After every quarterly assessment cycle, Data Days provide an opportunity to analyze scholar data across all core content areas, isolate trends in performance shortcomings, and work collaboratively to action planning for the quarter ahead. (See Progress Monitoring & Assessment Section) Shared Plan Time: Recognizing the value of collaboration, University Prep intentionally established opportunities for grade level teams and content area teams to have shared plan time. During morning arrival/breakfast teachers rotate responsibilities (greeting scholars, 123



On the TNTP Insight Survey referenced earlier (taken by U Prep staff during the first week of December 2014), on average, U Prep teachers had received 10 “long observations” (> 15 minutes) trhought that point in the school-year compared with the top quartile schools nationally that averaged 2.
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monitoring breakfast, etc.) so that the math team, for example will have from 7:15 – 8:00 AM (45 minutes), twice a week to connect. Further, content area team and grade level team meetings, part of weekly PD (Fridays from 2:00 – 4:30) provide additional opportunities for critical collaboration. E. Pedagogy “We are naturally curious, and we look for opportunities to engage in certain types of thought. But because thinking is so hard, the conditions have to be right for this curiosity to thrive, or we quit thinking rather readily.”124 The school-wide instructional methodologies and strategies used by University Prep are in place to ensure we maintain and leverage the “natural curiosity” our scholars enter with each day. It is our job to keep our scholars’ brains “turned on” all day, every day. In doing so we increase the amount of learning and set our scholars up for academic success in middle school, high school, college and beyond. The various element of our school day, as described in detail throughout the Education Program, require varied types of instructional approaches including the following: Inquirybased/Constructivism, Direct Instruction, Gradual Release of Responsibility, and The Workshop Model. Inquiry-Based Learning / Constructivism – Constructivist pedagogy relies on the fact that “people construct their own understanding and knowledge of the world, through experiencing things and reflecting on those experiences.”125 Given the anticipated 77% ELL population of University Prep II, it is essential that scholars leverage the background knowledge they already bring with them, engage in meaningful experiences, and interact with their peers to “reflect on those experiences.” As Wagner and King articulate, “Prior knowledge activities using visuals, demonstrations and experiential activities are effective for all learners and are essential for ELLs with English Language proficiency levels 1 – 3.”126 Direct Instruction (DI) - DI is a model for teaching that emphasizes well-developed and carefully planned lessons designed around small learning increments and clearly defined and prescribed teaching tasks. It is based on the theory that clear instruction eliminating misinterpretations can greatly improve and accelerate learning.127 As an example, Reading Mastery, the curriculum used to support our phonics, phonemic awareness, fluency, accuracy and rate (decoding and word solving), relies heavily on DI, with the teacher explicitly setting out a clearly defined goal, i.e. mastery of the “two vowel rule,” and clearly instructing towards it without room for exploration or interpretation. Gradual Release of Responsibility (GRR) – The GRR model of instruction provides students the opportunity to see a strong model of a given procedure, concept or strategy by the teacher (“I Do”), practice the procedure, concept or strategy (“We Do”) and then complete the procedure, 124



Wilingham, Daniel T. “Why Don’t Students Like School? A Cognitive Scientist Answers Questions About How the Mind Works and What It Means for the Classroom.” Jossey-Bass. San Francisco. 2009. Pg. 9 125 http://www.thirteen.org/edonline/concept2class/constructivism/ 126 Wagner, Suzanne and Tamara King. “Implementing Effective Instruction for English Language Learners: 12 Key Practices for Administrators, Teachers and Leadership Teams.” Caslon Publishing. Philadelphia. 2012. Pg. 126 127 http://www.nifdi.org/what-is-di/basic-philosophy
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concept or strategy independently until they have reached mastery (“You Do”).128 Advantages of the GRR model include the teacher’s ability to check for understanding as they progress through the sequence, ensuring that scholars aren’t released to work independently until the class (or significant enough sized group) demonstrates they’re ready to carry out the skill. The Workshop Model (WM)129 – In operation, the WM provides scholars with a significant opportunity to “learn by doing.” WM typically launches with a mini lesson where the teacher provides whole class direct and explicit instruction. The teacher then outlines the work to be done including the expectations as to how to apply the content learned in the mini lesson to the work. Once clear, Independent Time starts and scholars work by themselves, in pairs, or small groups. Finally there is a sharing session at the conclusion of the lesson where the teacher pulls the class back together and the class focuses on one or two students’ work. 130 This model allows teachers to confer with scholars independently, providing highly targeted and meaningful instruction catered to individual needs. Regardless of pedagogical approaches, University Prep is deeply committed to consistent instructional practices school-wide that benefit our student population and their access to language development and academic content. Within the four instructional approaches detailed above University Prep leverages several school-wide practices that strongly benefit scholars, and in particular, those who are ELLs. Teach Like a Champion Taxonomy – TLAC (Behavioral/Academic): In analyzing the concrete and replicable moves that the highest performing teachers in public, urban schools across the country make, Doug Lemov’s seminal work is a significant portion of our instructional “backbone.” From behavioral techniques such as 100% and Do it Again, to academic techniques such as Stretch It, Right is Right and Show Call, University Prep has found these practices to be highly effective in building and maintaining joyous/rigorous learning environment. Teach Vocabulary131 – When developing language with our ELL scholars we must “explicitly teach new vocabulary, engaging the students in definition-getting.” We know scholars from low income backgrounds (95% at PCS) enter school significantly behind in academic vocabulary. We teach vocabulary throughout the instructional day, providing scholars with significant opportunities to engage with new words. Change it Up - “Change grabs attention… When you change topics, start a new activity, or in some other way show that you are shifting gears, virtually every student’s attention will come back to you, and you will have a new chance to engage them.”132 It is critical, to keep our scholars learning, that we vary the speed and type of instruction both within a single content area and across the school day. 128 129



Pearson. P.D., & M. Gallagher. (1983) “The Instruction of Reading Comprehension,” Contemporary Educational Psychology, p. 8. http://schools.nyc.gov/documents/d75/math/Workshop%20model.pdf
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University Prep leverages the Teach Like a Championship Cognitive Ratio technique, Show Call, to maximize the value-add of scholar shareouts at the close of Workshop Model lessons. 131 131 Wagner, Suzanne and Tamara King. “Implementing Effective Instruction for English Language Learners: 12 Key Practices for Administrators, Teachers and Leadership Teams.” Caslon Publishing. Philadelphia. 2012. Pg. 116 132 Wilingham, Daniel T. “Why Don’t Students Like School? A Cognitive Scientist Answers Questions About How the Mind Works and What It Means for the Classroom.” Jossey-Bass. San Francisco. 2009. Pg. 22



62



Objective Driven – Every lesson, no matter what instructional methodology it’s delivered with, must have a clear end in mind, and the teacher must track, along with scholars, the class or groups trajectory towards meeting that end-of-lesson goal. Maximize Time on Task – Our scholars are behind – there is no time to waste in the instructional day. Learning from some of the “tightest” and highest performing schools across the country (i.e. Excel Academy in MA and North Star Academy in NJ) we maximize every minute of the day by establishing unwavering expectations around procedures until they are routinized (whether it’s transitioning from the desks to carpet or passing out papers, we always do it the fastest possible right way)133. Modality Based Instruction- Rap, Rhythm and Rhyme & Kinesthetic Learning – Music effectively supports ELLS with vocabulary acquisition because songs are an effective way of not only helping ELLs acquire new vocabulary, but also teaching the pronunciation of those words.134 The use of movement and music benefits all learners, but plays a particular powerful role for those with limited English proficiency. Lesson Planning Process and Tools for Support - University Prep has established unit and lesson planning templates specific to each content area that all teachers are trained on during SI and then supported with throughout the school year (See Professional Development section). In addition, frameworks that outline essential components for each content areas’ “keys to success,” have also been established (i.e. With RA there is a one-pager that details what to do “before reading, during reading and after reading” – a great resource in the planning process). Further, the curriculum listed in the Education Program offers tools available to support teachers in implementation (i.e. curriculum mapping, scope and sequence alignment, spiral review materials, etc.).



133



By operating in such a “tight” environment, we ensure that critical learning blocks like ELD, really do get the full 45 daily minutes they need deserve. 134 Paquette, Kelli, “Using Music to Support the Literacy Development of Young English Language Learners,” Early Childhood Education Journal 36, August 2008, (3) pages 227 – 232.
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SECTION V: GOVERNANCE



A. Governance Philosophy University Prep’s Board of Trustees will continue to have a close relationship with David Singer, current Head of School and with proposed growth, Executive Director (ED). The Board will continue to be a governing body of the school that is not involved with day to day decisions but will guide the school’s overall policies at a board level. The Board will continue to meet with the ED on a monthly basis and with other senior staff members as needed for committee work. There will continue to be to be two members of the Board on the School Accountability Committee. B. Board Capacity & Structure University Prep’s Board structure is designed to support our academic and operational success at the highest level. The Board works to recruit diverse, high capacity members from several different sectors to ensure there is a breadth of expertise sitting at the table. The following standing committees exist on the Board: Governance, Finance, and Fund Development. There are also special committees of the Board that do not meet year round but instead convene when there is a need including: Strategy, Enrollment. Each board member is required to sit on a committee. University Prep does not have advisory boards. The Board, along with the ED, sets and reviews goals for academic and operational performance and examines progress toward these metrics on a monthly basis. The Governance Committee is responsible for identifying potential new members of the board and what expertise gaps exist on the board. When a potential new member is identified, the candidate is invited in to tour the school and meet with the Head of School and the Chair of the Governance Committee. The Board candidate is then introduced to the rest of the Board for an interview. Should the candidate be deemed a fit through this process, the full board then votes on the candidate. Board terms are initially two years and board members can receive two more two year terms. Officers of the board are voted on yearly. The University Prep Board has the following officers: Chair, Vice Chair, Secretary, and Treasurer. The current University Prep Board of Trustees is comprised of nine members representing our local community and various sectors. According to our Bylaws, the ideal size of the U Prep board is between 7-11 members. The Board meets the last Tuesday of each month at the school from 6:30-8:00am. A list of University Prep’s current board members is below along with their areas of expertise and affiliations. For more information please see the attached board questionnaires and resumes. Cuneyt Akay, Member – Governance Committee Chair, Strategy Committee. Akay is an Associate at Greenberg Traurig, a well-respected Denver law firm. Akay’s expertise lies in governance and the legal sector. Akay resides in University Prep’s neighborhood with his wife and son. Marti Awad, Board Secretary – Finance Committee, Fund Development Committee. Awad is Vice President of the Global Wealth Management Group and a Wealth Management Advisor at Merrill Lynch. Awad’s expertise lies in finance, fund development, investments 64



and the legal sector. Awad is very involved in the local community, serving on several non profit boards. She is a resident of Denver. Renae Bruning, Board Member –Fund Development Committee Chair. Bruning is the Director of College Access at the Denver Scholarship Foundation – where she has been since 2009 working to increase college access for DPS graduates. Bruning’s expertise is in fund development and college access. Bruning is a graduate of Denver Public Schools. Laura Giocomo, Board Member –Fund Development Committee. Giocomo is the Director of Marketing and Communications at the Denver Metro Chamber of Commerce and has spent the last five years working in marketing and public relations. Her expertise is in fund development, marketing and communications. She is a resident of Denver. Tracey Lovett, Board Member – Fund Development Committee, Strategy Committee. Lovett is Assistant Vice President of Scholar Relations at Daniels Fund where she has worked to increase college access for the last fifteen years. Lovett is a longtime resident of the University Prep community and is involved in several local organizations. Her expertise lies in college access, community engagement and fund development. Kieron McFadyen, Board Vice Chair – Finance Committee. McFadyen is the Managing Director and Founder of Competitive Strategy and Intelligence. His expertise lies in finance and project management. McFadyen is a resident of University Prep’s community. Denise Maes, Board Member – Strategy Committee. Maes is the Public Policy Director of the American Civil Liberties Union of Colorado. Her expertise lies in the legal sector. Maes is very involved in the local community in several capacities. She is a resident of Denver. Juan Pena, Board Member – Governance Committee, Strategy Committee. Pena is the Executive Director of Cross Purpose a local organization dedicated to abolishing poverty in University Prep’s community. Pena’s expertise lies in community engagement and nonprofit work. He resides in University Prep’s community. David Scanavino, Board Chair – Finance Committee, Governance Committee. Scanavino has over 30 years of managed care experience and currently is the Founding Principal, Executive Vice President and Chief Medical Officer of MMM Healthcare. Scanavino’s expertise lies in finance and fund development. Expectations for the Board as a whole and individually are: to support University Prep’s business and facilities plans to prepare the school for sound fiscal health, cultivate community support and galvanize a network of strategic partnerships, support the work of identifying and securing a school facility, review and approve school policies, and develop and perpetuate a Board of Trustees to govern the school and maintain accountability for the school’s management team. The Board may remove any Officer or Trustee for cause by two thirds vote of the entire Board of Trustees at any regular or special meeting of the Board, provided that a statement of the reason or reasons shall have been mailed by Registered Mail to the Officer or Trustee proposed for removal at least thirty (30) days before any final action is taken by the Board. This statement shall be accompanied by a notice of the time when, and place where, the Board is to take action on the removal. The Officer or Trustee shall be given an opportunity to be heard and the matter considered by the Board at the time and place mentioned in the notice. 65



As U Prep’s board prepares to take on a larger scale effort, we must to ensure they are prepared to provide the necessary and effective oversight for a larger organization. The Chair of the Governance Committee has already begun to reach out to other local organizations such as KIPP, STRIVE, DSST and Highline that have gone through a growth process to learn best practices. Additionally, we plan to provide our board with cultural competence training at its annual retreat as well as further training in understanding how to interpret assessment data specifically data related to English Language Acquisition since the Board has not been widely exposed to this data yet. C. School Oversight & Stakeholder Engagement The Board of Trustees, in close collaboration with the Executive Director and School Leader135, establishes key goals and performance measures for which they are responsible for overseeing throughout the school year. In monthly board meetings data dashboards are reviewed to gain a clear sense of where the school is performing at that time against its end of year expectations. Should a gap exist between the two (present performance and targets) the board pushes the Executive Director (and school leaders) to engage in challenging conversations that are solutions-oriented and ensure a clear game plan is laid out for management to drive improvement. Our dashboard and our consistent and vigilant analysis of performance is framed around three major domains with critical questions tied to each – all linking directly to our mission136: Domain 1: Academic/Character Health: 1. Are scholars achieving academically at a rate that places them on track to earn a four-year college degree from a competitive college or university? 2. Are scholars developing their strength of character to support their academic skills and knowledge as they strive to succeed in middle school, high school, college and beyond? Domain 2: Organizational Health: Is the school functioning at a high level with stakeholders both successful and happy? Domain 3: Financial Health: Is the school in a financial position to operate both short and longterm? Starting in 2016-17, the ED of University Preparatory Schools, will work with the leadership team at University Prep II to collect and compile all relevant data for the monthly dashboard. Through the Dashboard, which has been used by OSRI as a support/resource for other schools in Denver as an exemplar, the Board receives a monthly report by the School Leader on progress towards annual and long-term goals137. The Board, in turn, is able to monitor, analyze and address any issues related to the three domains. The School Leader may also lead data



135



In the case of PCS, in the 2016-17 school year, University Prep will operate with an Executive Director who will work with both school leaders and the Board of Trustees to establish the performance expectations described. 136 It should be noted that the same three domains focused on by the Board for analysis of school-wide performance are used in the evaluation tool for the school leader. 137



Sample copy of data dashboard available upon request
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analysis and discussion on a previous inquiry or area of concern that is in need of addressing 138. The Dashboard includes data on: demographic makeup of student body, retention and attrition rates of scholars – within school year and year to year, staff composition, daily attendance and tardies, homework completion per grade-level, uniform infractions, staff absences, suspensions – in-school and out-of-school and number of unique scholars involved139, quarterly academic outcomes, end-of-year goals, and historic academic data. The Dashboard is a critical part of monthly meetings and additional time for review is allotted during monthly meetings that fall after quarterly assessment cycles to ensure the Board has sufficient time to analyze, interpret and pose critical questions/pushes to school leadership around quarterly outcomes. Part of monthly meetings also includes a year-to-date financial summary and budget to actuals – ensuring consistent fiscal responsibility140. On an annual basis, the Board receives a comprehensive report of school-wide performance on all items detailed above in addition to performance on nationally-norm referenced and state-wide assessments. Financial goals and oversight serve as an equally important role in the Board’s duty to oversee school performance. University Prep utilizes the DPS Financial Performance Framework (FPF) to support us in establishing short and long-term financial141 goals. Enrollment. 95% or greater as a % of budgeted enrollment and < 3% decrease from one year to another Consistent Revenue. < 12% of revenue from private contributions142 Overage of Fixed Costs. < 10% - occupancy expense as % of Total Expenditures. Operating Margin. 3% or greater Use of Dollars to support Instruction. > 60% - Total Instructional Expenses as a % of Total Expenditures143. Liquidity & Reserves. 1.0 or greater months of Unreserved Fund Balance on Hand Liquidity. 1.0 or greater ratio Debt Burden. 0.9 or less – Debt to asset.
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As an example, if the school has established the goal of 80%+ staff retention from year to year, the School Leader may review TNTP Insight survey data with the board to ensure they’re clear on the staff’s current perceptions of working at University Prep and in turn, any areas of growth for the organization that may help achieve this goal. 139 University Prep needs to add a portion focused on race and gender when tracking suspension data to ensure we have eyes on disproportionality issues that can drive critical conversations. 140 The Finance Committee meets monthly prior to the Board of Trustees meeting to review the year-to-date financial summary including: Balance Sheet, Cash Flow, Budget to Actuals, P & L statements, etc. The Finance Committee reports to the complete Board of Trustees through the Finance Chair, who shares areas of strength in alignment with end-of-year expectations and long-term financial goals along with any areas of concern and their accompanying potential solutions to resolve. 141 University Prep recognizes that the FPF operates in stages and while the PCS replacement encompasses all grade levels at once, views the financial planning for the school as Stage 1, recognizing that initial investment/financial burden will be needed to establish a strong foundation/start and over time may pull back, increasing the FPF performance metrics as the school reaches appropriate performance levels and stabilizes. 142 While the DPS FPF establishes this figure at < 10%, University Prep is confident, based on four years of operational data, that it may operate on < 12% of consistent revenue coming from private contributions. 143 The DPS FPF establishes this figure at 50%. It is University Prep’s goal to place as much of our financial resources as possible towards supporting instruction, and thus we have a higher % as our expectation for this measure. It should be noted however, that expenditures tied towards operations, i.e. Community Engagement staff, Operations Managers, etc. all boosts the academic program and plays a direct roll in supporting instruction (while not tied to the data point).



67



The Board maintains fiscal oversight for University Prep with a dedicated Finance Committee working closely with our Business Manager, ED and our contracted accountant. University Prep consistently seeks to operate in accordance with generally accepted accounting principles. The chart of accounts is organized to comply with all reporting requirements set forth by CDE. Internal control policies are used to properly safeguard the school’s assets, implement management’s internal policies, provide compliance with state and federal laws and regulations and produce timely and accurate financial information. In order to demonstrate proper accounting controls, separation of duties exist to the fullest extent possible in all accounting transactions. As part of the annual audit, University Prep requires auditors to complete a thorough review of current financial controls. Financial statements are prepared by the Business Manager in conjunction with an external consultant on a monthly basis144. These statements are reviewed monthly by the Finance Committee prior to monthly board meetings at which time the Finance Chair shares a detailed, prepared narrative to ensure all Board members have access to the review/discussion. All relevant financial statements are further reviewed on an annual basis by outside auditors. University Prep’s detailed Financial Policies and Procedures Handbook is available upon request. Conservative budgeting is the applied practice of all stakeholders involved in the financial work to support University Prep. The Business Manager works closely with the School Leaders and ED to examine critical programming needs145 while developing a conservative budget that properly accounts for each expected public revenue stream. It is the responsibility of the ED and Business Manager to ensure all goals set forth by the organization are appropriately supported146 during the annual budget planning cycle each year. Once a budget draft is complete it is reviewed by the Finance Committee who then recommends it to the Board for review, discussion, editing and revisions prior to its final approval. All University Prep employees are at-will. As a result there is no School Leader contract. The leader is employed on an annual basis and is responsible for delivering on the outcomes/expectations pre-determined by the Board and leadership in collaboration going into each academic year. Precise performance targets are not embedded in the school leaders’ annual evaluation147. (see Appendix I for more details on leadership evaluation) The Board is not directly charged with evaluation of the School Leader, but does review evaluation/performance through the Executive Director (ED). Performance goals for the ED which include goals for each school are developed prior to the start of each fiscal year once full



144



University Prep currently works with Bart Skidmore, CPA, to support the creation of monthly, quarterly and annual financial reports. We start all discussions with a focus on human capital – no programming, curriculum, technology or other expense (line item) in the budget has a greater effect on academic outcomes for ALL children. 146 As an example, when University Prep set to establish an internal Teaching Fellowship program launching in 2014-15, the School Leader (no Executive Director at the time) and Business Manager worked to ensure expenditures for the upcoming fiscal year (along with revenue to support it) matched a new expectation around human capital not previously a part of the personnel structure. 147 “(1) Scholars demonstrate a track record of stellar academic performance including all subgroups such as English Language Learners, Special Education, Free and/or Reduced Lunch, etc. (Evidenced by results on Interim Assessments, STEP, Terra Nova, TCAP, etc.) (2) All scholars demonstrate a track record of stellar character development as evidenced by nightly Life’s Work completion %’s, % of engaged behavior during the school day, number of suspensions, overall “whistle while you work” school culture, etc.” 145
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academic outcomes for the previous school year are available148. As detailed above, progress monitoring towards pre-established targets occurs on a monthly basis through analysis of the Dashboard at board meetings as well as the Board’s annual retreat. Further, the Board Chair meets with the ED monthly, prior to board meetings, to deep dive into any particular areas of challenge, and collectively problem solve. Should the Board at any time determine that organizational goals and key metrics to determine the meeting of those goals are not reaching expectations, the Board may execute an improvement plan for the ED. Should the goals of the improvement plan not be met to the Board’s level of satisfaction, the Board may choose to terminate the ED. D. Board Status & Compliance University Prep’s existing Board of Trustees will govern both campuses. University Prep is an incorporated non-profit organization in the state of Colorado with the Federal tax-exempt, 501(c)3 status. The articles of incorporation and bylaws of University Prep were drafted for our first school and are updated each year by the Governance Committee of the Board to ensure we are in compliance with all state and federal laws. University Prep’s conflict of interest policy is communicated to Board and staff annually. University Prep defines conflict of interest as: A person has a financial interest if the person has, directly or indirectly, through business, investment, or family: a. An ownership or investment interest in any entity with which University Prep has a transaction or arrangement; b. A compensation arrangement with University Prep or with any entity or individual with which University Prep has a transaction or arrangement; or c. A potential ownership or investment interest in, or compensation arrangement with, any entity or individual with which University Prep is negotiating a transaction or arrangement. Compensation includes direct and indirect remuneration as well as gifts or favors that are not insubstantial. A financial interest is not necessarily a conflict of interest. A person who has a financial interest may have a conflict of interest only if the appropriate governing board or committee decides that a conflict of interest exists. All University Prep Board meetings are open and in compliance with Open Meetings and Open Records laws. Meeting times and places are posted on the website at least one month in advance; all fiscal transparency requirements are also met. Grievance Process. Any individual or group may bring complaints and/or objections to governing board policies or decisions, administrative procedures or practices at the school to the Board. Complaints should be submitted in writing to the Board at least one week prior to the next board meeting. Complaints submitted later will be addressed at the subsequent meeting of the Board. Emergency issues will be dealt with on an as-needed basis, with the Board responding at or prior to its next regular public meeting. Every effort will be made to 148



For the purpose of establishing cultural and academic goals for the upcoming school year, the Board, along with the ED, utilize internal data (Interim Assessments, STEP) and nationally-normed assessments, recognizing that state testing data is not available in time to lay out concrete goals prior to the start of the new school year. Goals tied to state testing, which are critical, are added to the established targets for the new school year as soon as possible.
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respectfully address each matter to the satisfaction of the individual or group representing the complaint. The Board, as necessary, may direct the Executive Director or other responsible party to act upon the complaint and report to the Board. The Board of Trustees shall render a determination in writing if appropriate or required. E. Budget & Policy Narrative Revenue assumptions University Prep II anticipates receiving PPOR beginning in July 2016 ($7,922.70/scholar for Year 1, $8,224.20/scholar for Year 2, $8,553.25/scholar for year 3, $8,895.38/scholar for year 4 and $9,251.20/scholar for year five149.) PPOR will be the primary source for general operating revenue for the school. University Prep recognizes that due to the current financial situation, the projected PPOR may be subject to additional changes. The anticipated FRL% for University Prep II is 95% which is in line with the current FRL percentage at PCS. Due to the high FRL number, University Prep II expects to qualify for the highest level of Title I funding at a rate of $ 474.34 per student. Title I and Title II funding will also support the program in the amounts of $ 158,015 and $ 6,043150. Year 0 startup cost summary151 Curriculum FF&E + Technology



$225,400 $204,562



Total



$429,962 Actual ($329,962) *Less $ 100,000 in established FFE



Anticipated private revenue sources University Prep enjoys a strong relationship with our funders and has already started having conversations with them to support our replication. We have secured a grant from the Walton Family Foundation to fund our leadership pipeline – the Principal Residency that will train the future School Leader of University Prep II throughout the 2015-16 academic year. We anticipate also receiving a $250,000 planning year grant from the Walton Family Foundation – we will apply for this in July of 2015. Additionally we are in conversations with three of our biggest funders: the Daniels Fund, Gates Family Foundation and the Piton Foundation to provide planning year grants and year one grants to fund the replication. We also anticipate applying for the CDE start up grant to support our technology, curriculum, furniture, fixture and equipment needs over the first three years of operations at University Prep II. Reaching enrollment goals University Prep II will employ a minimum of one Community & Family Engagement Liaison to ensure enrollment goals are being met. As discussed in the family engagement section, University Prep begins new scholar recruitment in October of each year with outreach to 149



PPOR increase assumptions are based on the last two years of PPOR growth, 2.6% in 2013-14 and 6.6% in 204-15. An average of 4% annual growth over the next 5 years aligns with recent economic forecast for district-wide and state funding. 150 Title Fund assumptions are flat (no increases) throughout the five year budget projections. 151 All associated human capital expenses during year 0 (planning year) are built into the University Prep 1 budget. We expect to be able to use some of the curriculum and equipment already at Pioneer. For this reason we have reduced the total expected curriculum, furniture and equipment costs by $100,000.
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preschool providers and advertising and direct mail. Once the School Choice window opens, University Prep staff, parents and volunteers canvass the community doing enrollment outreach. Any costs associated with new scholar recruitment are reflected in the Marketing/Communications budget for the school. Services to be contracted University Prep II anticipates contracting for the following services for year one: Payroll ($2,400), Audit ($5,000), Accounting ($30,000). Office staff will keep and maintain a contract file evidencing the competitive bids obtained (if any) and the justification of need for any contracts over $5,000. Written contracts clearly defining work to be performed will be maintained for all contract service providers (i.e. consultants, independent contractors, subcontractors). Enrollment shortfall contingency plan (80% of Y1 enrollment, distributed evenly between K – 5) Should enrollment fall short in year one, resulting in a revenue decrease of $498,968 (a $638,210 decrease in public revenue less lower expenses of $137,242 due to serving fewer students) we have developed the following contingency plan. Summary of Eliminated Expenses to meet 80% enrollment in Y1: nd



(1) Three Co-Teachers in K – 2 Grade



$



120,000



(2) Family & Community Engagement Liaison



$



37,500



(3) Dean of Culture/Scholars



$



47,500



(4) Scholar Advancement Teacher



$



44,000



(5) Psychologist shift from 4 to 2 Days/Week



$



30,000



(6) Food/Meeting Expenses



$



12,000



(7) Two Lit. Teachers (Grade 4 and 5)



$



88,000



(8) Two Paraprofessionals (Grade 4 and 5)



$



45,600



(9) Professional Development



$



20,000



*Reduced benefits expenses due to reduced salaries



$



76,536



Total Expense reductions



$



521,216



Rationale. (1) While the Co-Teaching model in K -2 is highly beneficial for academic supports, University Prep has run the same instructional program historically with 3 teachers in those three grade levels. This results in the elimination of one full time teacher salary for each of those grade levels. (2) While advantageous to have 2 Family and Community Engagement Liaisons in Y1 of operations, the school can absolutely deliver on its family engagement expectations with only 1 person in that role. (3) University Prep operated its first campus without a Dean of Scholars/Culture for four years and could do the same in Y1 of U Prep II if needed. (4) If needed, there could be 2 Scholar Advancement Teachers (SATs) and an SAT Para, which would still keep the school within student to SPED teacher ratios expected by the district (only 9% SPED, 2 Full Time SATs, 16:1 ratio). (5) The school psychologist could shift from 4 days/week to 2 days/week, still meeting DPS requirements for mental health services. (6) Food and meeting expenses may be dramatically reduced. (7) Two literacy teachers in both 4th and 5th grade would be reduced to one literacy teacher in each grade 71



level (covering both fiction and non-fiction instruction). (8) Two paraprofessionals per grade level in 4th and 5th grade would be reduced to one in each grade level. (9) Professional development costs will be reduced as a result of less staff to support and develop. Systems, Policies and Procedures The Board of Trustees of University Prep has responsibility for financial oversight of the school. The Board convenes a monthly Finance Committee led by a Treasurer with extensive experience as well as the Business Manager, Head of School and a contracted Accountant. The school uses QuickBooks, industry standard accounting software to maintain all financial records and the Board has adopted a Financial Policies Manual which is available upon request. Purchasing. The Head of School may authorize expenditures and may sign related contracts within the approved budget. The Board of Trustees must review all expenditures. This will be done via approval of a check register which lists all checks written during a set period of time and includes check #, payee, date, and amount. The Board of Trustees must also approve contracts over $5,000. The Head of School must approve all purchases. Purchase requisitions, authorizing the purchase of items greater than $500, must be signed by the Head of School. All purchases over $5,000 must include documentation of a good faith effort to secure the lowest possible cost for comparable goods or services Any individual making an authorized purchase on behalf of the school must provide University Prep’s Office Manager with appropriate documentation of the purchase. Authorized purchases will be promptly reimbursed by a bank check upon receipt of appropriate documentation of the purchase. The Head of School may authorize an individual to use a school credit card and/or debit card to make an authorized purchase on behalf of the school, consistent with guidelines provided by the Head of School and/or Board of Trustees. If receipts are not available or are “missing”, the individual making the charge will be held responsible for payment. Payroll Processing. For hourly employees, employees must sign timesheets to verify appropriate hours worked and monitor number of hours worked versus budgeted. The Executive Director or Principal will approve these timesheets. No overtime hours should be listed on timesheets without the supervisor’s initials next to the day on which overtime was worked. The signatory supervisor will submit a summary report of timesheets to the Business Manager who will verify the calculations for accuracy. All salaried employees accept an annual offer letter detailing their annual gross salary. After compiling all offers and payroll required documents (W4, Proof of Legal Status, Banking Details, PERA Forms, etc.) the Business Manager established payroll accounts and services for each employee, verifying salaries match budgeted expectations. Payroll services are monitored by the Business Manager throughout the fiscal year. Payroll is distributed monthly within the last five business days of the month closing. The Business Manager handles any payroll discrepancies with employees, engaging the Principal and/or Executive Director as needed. The Business Manager will prepare and review a monthly payroll worksheet based on summary reports from all designated school employees. Payroll checks are directly deposited into each individual’s bank account. The Principal and/or 72



Executive Director will notify the Business Manager of all authorizations for approved stipends (i.e. Grade level chair position stipends, additional stipends for special projects, etc.). Financial Reporting. In consultation with the Exe cu t ive D ire ct or P rin cip als, University Prep’s Business Manager will prepare the annual financial budget for approval by the Board of Trustees. The Business Manager with support from the school’s financial consultant will submit a monthly balance sheet and monthly revenue and expense summaries to the ED including a review of the discretionary accounts and any line items that are substantially over or under budget ($5,000 or +/- 10% of established budget, whichever is greater). The report will be reviewed at both the scheduled board finance committee and general board meetings and action will be taken, if appropriate. The Business Manager will make sure quarterly reporting to DPS is presented on time, will facilitate posting documentation for Financial Transparency purposes and will provide the Executive Director and/or Board of Trustees with additional financial reports, as needed. Annual Financial Audit. The Board of Trustees will annually appoint an audit committee by January 1 to select an auditory by March 1 prior to year end (June 30). Any persons with expenditure authorization or recording responsibilities within the school may not serve on the committee. The committee will annually contract for the services of an independent certified public accountant to perform an annual fiscal audit. The audit shall include, but not be limited to: An audit of the accuracy of the financial statements, an audit of the attendance accounting and revenue accuracy practices, an audit of the internal control practices. F. Facility University Prep is applying to be the replacement program for Pioneer Charter School at the current Pioneer Charter facility. The address is: 3230 East 38th Avenue, Denver, CO 80205. The facility cost calculation is based off the current known rate of $741.71 PPFR. We have increased the previously mentioned number to an average of $776.65 PPFR and used the same number over the first five years of operation. This cost covers ground maintenance, building maintenance, Custodial staff, custodial supplies, Safety and security infrastructure and the district’s facility insurance. Total estimated students: 360 Rate per student $776.65 Total cost: $279.594 We don’t anticipate any major changes to the building as it already functions as a school. Therefore no specific grants or additional resources will be needed to the Pioneer building. The Pioneer building is already ADA compliant, it has an elevator and it also has the space for Physical/occupational therapy and nursing services as required by student’s IEP.
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SECTION VI: WAIVERS



Automatic District Policy Waivers University Prep is requesting waivers from the following “automatic district policy waivers.” The referenced replacement policies can be found within the table below, and University Prep’s Personnel Handbook, Fiscal Policies and Procedures Handbook and Family/Scholar Handbook. Request for Automatic Waiver from District Policy Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



AD – Educational Philosophy/School District Mission As a charter school we created a different educational philosophy geared towards the students that we serve and our independent mission and vision. Family/Scholar Handbook, page 1 (and throughout) Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



EBCE and EBCE – R – School Closings and Cancellations We have aligned our school policies as close to DPS for any school closing or cancellations. When the district closes school University Prep will also close school. University Prep Family/Scholar Handbook, pgs. 18 – 19 University Prep Personnel Handbook, pg. 4 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



DKB – Salary Deductions We abide by any and all applicable federal, state or local income tax regulations. University Prep Personnel Handbook, Pgs. 5 - 6 Request for Automatic Waiver from District Policy



Citation of District Policy



DKC – Expenses Authorization/Reimbursement



Rationale for Waiver Request



We have our own accounting policies developed by our Board Finance Committee, our Business Manager and adopted by the full Board of Trustees in accordance with best practices.



School’s Replacement Policy



University Prep Financial Policies and Procedures, Pgs. 12 - 13 Request for Automatic Waiver from District Policy



Citation of District Policy



GBEBA and GBEBA-R – Staff Dress, Accessories, and Grooming for Certificated Staff (Teachers) Procedures 74



Rationale for Waiver Request



We have aligned our staff dress code policy to reflect our professional dress code policy for all staff and to match the “to and through” college, career-minded mission laid out by the school.



School’s Replacement Policy



University Prep Personnel Handbook, pg. 9 Request for Automatic Waiver from District Policy



Citation of District Policy



GBEBB – Dress Code for Non-Teaching Staff



Rationale for Waiver Request



We have aligned our staff dress code policy to reflect our professional dress code policy for all staff and to match the “to and through” college, career-minded mission laid out by the school.



School’s Replacement Policy



University Prep Personnel Handbook, page 9 Request for Automatic Waiver from District Policy



Citation of District Policy



GBGA – Staff Health



Rationale for Waiver Request



We have created a policy that abides by all local, state and federal policies. The goal of the policy is to ensure we maintain a healthy and effective staff while appropriately supporting them in recovery from health related challenges.



School’s Replacement Policy



University Prep Personnel Handbook, page 5 - 6 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



GBGB – Staff Personal Security and Safety We have created a policy that abides by all local, state and federal policies while recognizing the unique needs and expectations of our work environment. University Prep Personnel Handbook, pgs. 10 – 12 University Prep Fiscal Policies and Procedures, pg. 17 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



GBJ – Personal Records and Files We have created a policy that abides by all local, state and federal policies. University Prep Personnel Handbook, page 9 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request



GBK – Staff Concerns/Complaints/Grievances We have created a policy that abides by all local, state and federal policies and ensures staff concerns, complaints and grievances are appropriately and 75



professionally addressed while operating with our own school’s systems and structures. School’s Replacement Policy



University Prep Personnel Handbook, pgs. 9 and 10 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



GC – Professional Staff Our definition of professional staff aligns with the unique needs of our educational program and differs from that of the district. University Prep Personnel Handbook, Pgs. 2 - 3 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request



GCB – Professional Staff Contracts and Compensation All University Prep employees are at-will and do not receive employment contracts. Our compensation policy is aligned to our revenues, the needs of our program for staffing and the top talent we strive to recruit, develop and retain.



School’s Replacement University Prep Personnel Handbook, Pgs. 3 - 6 Policy Request for Automatic Waiver from District Policy Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



GCBC – Professional Staff Supplementary Pay/Plans/Overtime (Athletic Coaches) Pay for our Athletic Coaches would be delivered through stipends, and therefore, needs to be different than the district policy. University Prep Financial Policies and Procedures Handbook, Pg. 10 Request for Automatic Waiver from District Policy



Citation of District Policy



GCBD – R Professional Staff Fringe Benefits



Rationale for Waiver Request



University Prep participates and follow the guidelines of PERA. However, our other fringe benefits are different from the district and require different policies and procedures.



School’s Replacement Policy



University Prep Personnel Handbook, pg. 5 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request



GCCAG – Instructional Staff Restoration of Health Leave We used local, state, and federal applicable policies to create the leave process and procedures. We reserve the right to ensure our policy meets the needs of our internal staff that ultimately drive the mission and vision of our school. 76



School’s Replacement Policy



University Prep Personnel Handbook, pgs. 6 – 7 Request for Automatic Waiver from District Policy



Citation of District Policy



GDA-GDQD-R – Support Staff Policies



Rationale for Waiver Request



Like all staff working for the organization, it is critical that expectations for Support Staff align with those of all staff in the building (including evaluation). University prep uses local, state, and federal applicable policies to ensure appropriateness of Support Staff Policies.



School’s Replacement Policy



University Prep Personnel Handbook, pgs. 2 - 4 Request for Automatic Waiver from District Policy



Citation of District Policy



GCCBA – Administrative Staff Sick Leave



Rationale for Waiver Request



We used local, state, and federal applicable policies to create the leave process and procedures that demonstrate our believe in Admin. Staff being held to professional standards.



School’s Replacement Policy



University Prep Personnel Handbook, pg. 6 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request



GCCBC – Administrative Staff Maternity/Paternity/Paternal Leave We used local, state, and federal applicable policies to create the leave process and procedures. Further, we consider the unique needs of our staff in establishing and operating said procedures.



School’s Replacement University Prep Personnel Handbook, pgs. 7 - 8 Policy Request for Automatic Waiver from District Policy Citation of District Policy Rationale for Waiver Request



GCCBE – Administrative Staff Conferences/Training We have our own professional staff training, workshop, and conferences expectations, policies, and procedures that align to the unique culture and academic program established by University Prep.



School’s Replacement University Prep Fiscal Policies and Procedures Handbook, pgs. 12-13 Policy Request for Automatic Waiver from District Policy Citation of District Policy Rationale for Waiver Request School’s



GCCBB – Administrative Staff Personal Emergency/Legal/Religious Leave We used local, state, and federal applicable policies to create the leave process and procedures that ensure all staff are treated as professionals. University Prep Personnel Handbook, pgs. 6 - 7 77



Replacement Policy Request for Automatic Waiver from District Policy Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



GCCBG - Administrative Staff Restoration of Health Leave We used local, state, and federal applicable policies to create the leave process and procedures. University Prep Personnel Handbook, pgs. 7 - 8 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



GCCBH - Administrator General Leave of Absence We used local, state, and federal applicable policies to create the leave process and procedures. University Prep Personnel Handbook, pgs. 7 - 8 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



GCCBJ - Administrative Staff Elective Office Leave We used local, state, and federal applicable policies to create the leave process and procedures. University Prep Personnel Handbook, pg. 6 Request for Automatic Waiver from District Policy



Citation of District Policy



GCD - Professional Staff Vacations and Holidays



Rationale for Waiver Request



We use local, state, and federal applicable policies to designate the appropriate holidays. It is our intent to respect our staff as professionals and as such, we’ve drafted a policy to demonstrate our trust in their decision-making with regards to absences while ensuring student learning is not diminished.



School’s Replacement Policy



University Prep Personnel Handbook, pg. 6 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request



GCF – Professional Staff Hiring We follow Highly Qualified and background check requirements in our hiring process. We run a unique hiring process from the district to ensure our staff are fully capable and ready to deliver on the school’s mission.



School’s Replacement University Prep Personnel Handbook, Pgs. 2 - 3 Policy Request for Automatic Waiver from District Policy 78



Citation of District Policy



GCF – 2 – Professional Staff Hiring (Athletic Coaches)



Rationale for Waiver Request



Like all staff at University Prep, we must ensure that hiring process align with the school’s internal expectations for delivering on the highest expectations. We don’t currently or plan to employee athletic coaches, but should we in the future we will ensure our policy abides by all local, state and federal policies and CHSAA requirements.



School’s Replacement Policy



University Prep Personnel Handbook, Pgs. 2 - 3 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request



GCID and GCID – R- Professional Staff Training, Workshops and Conferences and Associated Procedures We have our own professional staff training, workshop, and conferences expectations, policies, and procedures that align to the unique culture and academic program established by University Prep



School’s Replacement University Prep Financial Policies and Procedures Handbook, Pg. 12 Policy Request for Automatic Waiver from District Policy Citation of District Policy



GCOC and GCOC-R – Evaluation of Administrative Staff



Rationale for Waiver Request



We utilize our own administrative evaluation process that is aligned with SB-191. We also follow all the necessary local, state, and federal requirements related to administrator evaluation. It is critical that all staff are evaluated based on the academic and cultural model established at University Prep.



School’s Replacement Policy



University Prep Personnel Handbook, pg. 4 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



GCP – Professional Staff Promotion and Reclassification We have our own promotion policy aligned to our mission/vision, staff retention efforts, and overall school needs. University Prep Personnel Handbook, pg. 4 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s



GDA – GDQD-R – Support Staff Policies We currently utilize support staff differently than the district to achieve the school’s mission. As such, we have our own promotion policies, staff retention processes in addition to training, promotion and other areas of staff management. University Prep Personnel Handbook, pg. 4 79



Replacement Policy Request for Automatic Waiver from District Policy Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



IC/ICA – School Year/School Calendar Our mission and vision include an extended school day and extended school year. Therefore, our calendar is needs to be different than the district. University Prep Family/Scholar Handbook, page 18 Request for Automatic Waiver from District Policy



Citation of District Policy



IE – Organization of Instruction



Rationale for Waiver Request



As a charter school we created a different educational model geared towards the students that we serve. Our mission and model vary from that of the school district and therefore require a different organization of instruction.



School’s Replacement Policy



Student and Family Handbook, pgs. 6 – 7 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request



School’s Replacement Policy



IGD – Curriculum and Adoption As a charter school we created a different educational model geared towards the students that we serve. This philosophy requires flexibility in our curriculum to ensure our “to and through” college mission is achieved. Each year, the Executive Director along with essential school leadership, schoolbased Principals and Academic Deans (Review Committee) review curricular materials currently in place in alignment with academic outcomes for scholars in all content areas and grade levels. During this review process, the Review Committee may choose to adopt new curriculum (including supplementary program) or maintain curricular structures that are already in place. Decisions are made at the close of each school year to ensure appropriate end-of-year data from scholar performance is available. Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request



School’s Replacement Policy



IJJ and IJJ-R – Textbook Selection and Adoption As a charter school we created a different educational model geared towards the students that we serve. This philosophy requires flexibility in our curriculum to ensure our “to and through” college mission is achieved. *See Curriculum Adoption Policy. Each year, the Executive Director along with essential school leadership, school-based Principals and Academic Deans (Review Committee) review curricular materials currently in place in alignment with academic outcomes for scholars in all content areas and grade levels (Materials include textbooks). During this review process, the Review Committee may choose 80



to adopt new curriculum (including supplementary program) or maintain curricular structures that are already in place. Decisions are made at the close of each school year to ensure appropriate end-of-year data from scholar performance is available. Request for Automatic Waiver from District Policy Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



DJB – Purchasing Procedures We used local, state, and federal applicable policies to create the purchasing process and procedures. University Prep Fiscal Policies and Procedures Handbook, page 2 Request for Automatic Waiver from District Policy



Citation of District Policy Rationale for Waiver Request School’s Replacement Policy



DKA – Payroll Procedures/Schedules We manage our own budgets and payroll processes. This requires flexibility in our procedures and schedules. We follow all applicable local, state and federal requirements. University Prep Personnel Handbook, pg. 3 University Prep Fiscal Policies and Procedures Handbook, Pgs. 9 - 11 Request for Automatic Waiver from District Policy



Citation of District Policy



KCD – Public Gifts/Donations to Schools



Rationale for Waiver Request



We used local, state, and federal policies applicable to the solicitation and receipt of gifts and donations. Our raised funds go directly into our own budget, thus requiring our own procedures in this area.



School’s Replacement Policy



University Prep Fiscal Policies and Procedures, page 7 Request for Automatic Waiver from District Policy



Citation of District Policy



EEAA – Walkers and Riders



Rationale for Waiver Request



We used local, state, and federal applicable policies to create the transportation processes and procedures that dictate our arrival and dismissal for all scholars. These systems must match the school day / academic program that is specific to our campuse.



School’s Replacement Policy



University Prep Family/Scholar Handbook, pgs. 3 – 4



We are seeking a waiver from one additional district policy. Request for Additional Waiver from District Policy 81



Citation of District Policy



IKE and IKE-R – Promotion, Retention and Acceleration of Students



Rationale for Waiver Request



University Prep runs its own internal promotion, retention and acceleration of students policies to ensure we hold the highest level accountability for academic, character and behavioral growth while effectively communicating with and supporting our families.



School’s Replacement Policy



University Prep Family/Scholar Handbook, pgs. 2 and 18



State Statute & Rules Waivers University Prep is requesting waivers from the following State Statutes and Policies identified as” “automatic state statute waivers”. The referenced replacement policies can be found in the table below, and University Prep’s Personnel Handbook, Fiscal Policies and Procedures Handbook and Family/Scholar Handbook Charter School’s Replacement Policies for Automatic Waivers from State Statutes 22-9-106: Local Board Duties Concerning Performance Evaluations for Licensed State Statute Personnel All of the teacher and principal effectiveness legislation Statute Description



Rationale for Waiver Request



School’s Replacement Policy



State Statute



University Prep uses its own evaluation systems as agreed to in the Charter School Agreement with Denver Public Schools District. University Prep’s evaluation system will continue to meet the intent of the law and comply with the requirements established pursuant to this section and the rules promulgated by the state board and Senate Bill 191. The methods used for University Prep’s evaluation system includes quality standards that are clear and relevant to the administrators’ and teachers’ roles and responsibilities, and have the goal of improving student academic growth/status, and meet the intent of the law. Administrators and evaluators of school personnel will receive training in conducting these performance evaluations. University Prep uses its own evaluation system as agreed to in the Charter School Agreement with Denver Public Schools District. University Prep’s evaluation system will continue to meet the intent of the law and comply with the requirements established pursuant to this section and the rules promulgated by the state board and Senate Bill 191. The methods used for University Prep’s evaluation system includes quality standards that are clear and relevant to the administrators’ and teachers’ roles and responsibilities, and have the goal of improving student academic growth/status, and meet the intent of the law. Administrators and evaluators of school personnel will receive training in conducting these performance evaluations. C.R.S. § 22-32-109(1)(b) – Local Board Duties Concerning Competitive Bidding
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Statute Description



Rationale for Waiver Request



School’s Replacement Policy



State Statute



Statute Description



Rationale for Waiver Request



School’s Replacement Policy



State Statute Statute Description



To adopt policies and prescribe rules and regulations necessary and proper for the efficient description administration of the affairs of the district, including procedures for competitive bidding in the purchase of goods and services, except professional services, for the district.



University Prep will be operating independently from other schools in the Denver Public Schools District and should be delegated the authority to develop, adopt, and implement its own operational policies, rules and regulations, subject to the limitations in the Charter School Agreement. University prep will be responsible for these matters. University prep must have flexibility in structuring competitive bidding practices to meet the needs of the school. University Prep’s policy for competitive bidding must also meet standards for fiscal accountability. 22-32-109(1)(f), C.R.S. Local board duties concerning selection of staff and pay To employ all personnel required to maintain the operations and carry out the educational program of the district and to fix and order paid their compensation. Prior to the employment of any person, the board shall make an inquiry to the department of education in accordance with the provisions of section 22-32-109.7 (1). A board of a district of innovation, as defined in section 22-32.5-103 (2), may delegate the duty specified in this paragraph (f) to an innovation school, as defined in section 22-32.5-103 (3), or to a school in an innovation school zone, as defined in section 22-32.5-103 (4).



University Prep will be responsible for its own personnel matters, including employing its own staff and establishing its own terms and conditions of employment, policies, rules and regulations, and providing its own training. Therefore, the school requests that these statutory duties be waived or delegated from the Denver Public Schools District to the administration and Board of Directors of University Prep. The success of the school will depend in large part upon its ability to select and employ its own staff and to train and direct that staff in accordance with this Charter School Agreement and the goals and objectives of the school. All University Prep staff will be employed on an at-will basis. The ability for the school to create its own selection criteria and practices along with its compensation package will ensure all staff are 100% aligned with the expectations of the school and that the school remains highly competitive in the recruitment, selection, development and retention of staff. University Prep will be responsible for these matters rather than the Denver Public Schools District. University Prep uses “at will” teacher agreements that specify the terms of employment, and also maintains Employee Handbook specifying employment policies. C.R.S. § 22-32-109(1)(n)(I) Local Board Duties Concerning School Calendar C.R.S. § 22-32-109 (1)(n)(II)(B) Local Board of Education- Adopt District Calendar To determine, prior to the end of a school year, the length of time which the schools of the district shall be in session during the next following school year, but in no event shall said schools be scheduled to have fewer than one thousand eighty hours of planned 83



teacher-pupil instruction and teacher-pupil contact during the school year for secondary school pupils in high school, middle school, or junior high school or less than nine hundred ninety hours of such instruction and contact for elementary school pupils or fewer than four hundred fifty hours of such instruction for a half-day kindergarten program or fewer than nine hundred hours of such instruction for a full-day kindergarten program. In no case shall a school be in session for fewer than one hundred sixty days without the specific prior approval of the commissioner of education. In extraordinary circumstances, if it appears to the satisfaction of the commissioner that compliance with the provisions of this subparagraph (I) would require the scheduling of hours of instruction and contact at a time when pupil attendance will be low and the benefits to pupils of holding such hours of instruction will be minimal in relation to the cost thereof, the commissioner may waive the provisions of this subparagraph (I) upon application therefore by the board of education of the district. Prior to the beginning of the school year, each district shall provide for the adoption of a district calendar which is applicable to all schools within the district…A copy of the calendar shall be provided to the parents or guardians of all children enrolled…Such calendar shall include the dates for all staff in-service programs…[The] school administration shall allow for public input from parents and teachers prior to scheduling …staff in-service programs. Any change in the calendar…shall be preceded by adequate and timely…of not less than thirty days.



Rationale for Waiver Request



School’s Replacement Policy



State Statute



Statute Description



Rationale for Waiver Request School’s Replacement Policy



The school year at University Prep will total approximately 184 days per year, which exceeds the current requirement in state statute. Further, the length of day goes from 7:15 AM – 4:00 PM Monday through Thursday and 7:15 AM – 1:30 PM on Fridays, thus resulting in significantly more hours of instruction throughout the academic year. University Prep will prescribe the actual details of its own school calendar to best meet the needs of its students. The local board will not set these policies and University Prep will have a calendar that differs from the rest of the schools within the district. The final calendar and the school's daily schedule will be designed by University Prep and will meet or exceed the expectations in state statute requiring a minimum of 1080 hours. C.R.S. § 22-32-109 (1)(n)(II)(A) Determine Teacher-Pupil Contact Hours The actual hours of teacher-pupil instruction and teacher-pupil contact specified in subparagraph (I) of this paragraph (n) may be reduced to no fewer than one thousand fifty-six hours for secondary school pupils, no fewer than nine hundred sixty eight hours for elementary school pupils, no fewer than four hundred thirty-five hours for half-day kindergarten pupils, or no fewer than eight hundred seventy hours for full-day kindergarten pupils, for parent-teacher conferences, staff in-service programs, and closing deemed by the board to be necessary for the health, safety, or welfare of students.



University Prep will prescribe the actual details of teacher-pupil contact hours to best meet the needs of students. The local board will not set these policies. University Prep will prescribe the actual details of teacher-pupil contact hours instead of the Denver Public School District Board, and hours will meet or exceed the current requirements in statute. Given the longer school day and year 84



employed by University Prep, there are no fewer than 1,423 hours for our elementary pupils (It should be noted that there is no half-day K program and K scholars attend school for the full, extended day / extended year). State Statute



C.R.S. § 22-32-109(1)(t) Determine Educational Program and Prescribe Textbooks



Statute Description



To determine the educational programs to be carried on in the schools of the district and to prescribe the textbooks for any course of instruction or study in such programs;



Rationale for Waiver Request



The Denver Public Schools Board has granted to the Board of Directors of University Prep the authority to determine the educational program and textbooks to be used in the school. The Denver Public Schools District retains the right of final approval of the educational program through this Charter School Agreement.



School’s Replacement Policy



University Prep’s educational program and curriculum is detailed in its charter application.



State Statute



Statute Description



C.R.S. § 22-32-110(1)(h) Local Board Duties Powers Employment, Termination of School Personnel C.R.S. § 22-32-110(1)(i) Local Board Duties Reimburse Employees for Expenses C.R.S. § 22-32-110 (1)(j) Local Board Powers- Procure Life, Health, or Accident Insurance C.R.S. § 22-32-110 (1)(k) Local Board Powers- Policies Relating to In Service Training and Official Conduct C.R.S. § 22-32-110(1)(ee) Local Board Powers- Employ Teacher Aides and other NonCertificated Personnel (1) In addition to any other power granted to a board of education of a school district by law, each board of education of a school district shall have the following specific powers, to be exercised in its judgment: (h) To discharge or otherwise terminate the employment of any personnel. A board of a district of innovation, as defined in section 22-32.5-103 (2), may delegate the power specified in this paragraph (h) to an innovation school, as defined in section 22-32.5-103 (3), or to a school in an innovation school zone, as defined in section 22-32.5-103(4). To reimburse employees of the district for expenses incurred in the performance of their duties either within or without the territorial limits of the district; To procure group life, health, or accident insurance covering employees of the district pursuant to section 10-7-203, C.R.S. To adopt written policies, rules, and regulations, not inconsistent with law, that may relate to the efficiency, in-service training, professional growth, safety, official conduct, and welfare of the employees, or any classification thereof, of the district. The practices of employment, promotion, and dismissal shall be unaffected by the employee's religion, creed, color, sex, sexual orientation, marital status, racial or ethnic background, national origin, ancestry, or participation in community affairs. (1) In addition to any other power granted to a board of education of a school district by law, each board of education of a school district shall have the following specific powers, to be exercised in its judgment: (ee) To employ on a voluntary or paid basis teachers' aides and other auxiliary, non-licensed personnel to assist licensed personnel in the provision of services related to instruction or supervision of children and to provide 85



compensation for such services rendered from any funds available for such purpose, notwithstanding the provisions of sections



Rationale for Waiver Request



School’s Replacement Policy



State Statute



University Prep will be responsible for its own personnel matters, including employing its own staff and establishing its own terms and conditions of employment, policies, rules and regulations, and terminating its own employees. Therefore, the school requests that these statutory duties be waived or delegated from the Denver Public Schools District to the Head of School and Board of Trustees of University Prep. The success of University Prep will depend in large part upon its ability to select and employ its own staff and to terminate individual staff members should they not perform in accordance with this Charter School Agreement and the goals and objectives of the school. All University Prep staff will be employed on an at-will basis. University Prep will be responsible for these matters rather than the Denver Public Schools District. University Prep uses “at will” teacher agreements that specify the terms of employment, and also maintains an Employee Handbook specifying employment policy. C.R.S. § 22-32-126 Employment and Authority of Principals



Statute Description



(1) The board of education may employ through written contract public school principals who shall hold valid principal licenses or authorizations and who shall supervise the operation and management of the school and such property as the board shall determine necessary. (2) The principal shall assume the administrative responsibility and instructional leadership, under the supervision of the superintendent and in accordance with the rules and regulations of the board of education, for the planning, management, operation, and evaluation of the educational program of the schools to which he is assigned. (3) The principal shall submit recommendations to the superintendent regarding the appointment, assignment, promotion, transfer, and dismissal of all personnel assigned to the school under his supervision. (4) The principal shall perform such other duties as may be assigned by the superintendent pursuant to the rules and regulations of the board of education. (5) (a) The principal or the principal's designee shall communicate discipline information concerning any student enrolled in the school to any teacher who has direct contact with the student in the classroom and to any counselor who has direct contact with the student. Any teacher or counselor who receives information under this subsection (5) shall maintain the confidentiality of the information and does not have authority to communicate the information to any other person. (b) Each school district shall include in its discipline code adopted in accordance with section 22-32-110 (2)procedures to inform the student and the student's parent or guardian when disciplinary information is communicated and to provide a copy of the disciplinary information to the student and the student's parent or guardian. The discipline code shall also establish procedures to allow the student and the student's parent or guardian to challenge the accuracy of the disciplinary information.



Rationale for Waiver Request



University Prep will be responsible for its own personnel matters, including employing the Head of School, its own staff and establishing its own terms and 86



School’s Replacement Policy



State Statute



Statute Description



Rationale for Waiver Request School’s Replacement Policy



State Statute



Statute Description



conditions of employment, policies, rules and regulations, and providing its own training. Principals/Heads of School employed at University Prep will be employed on an at-will basis. Therefore, the school requests that these statutory duties be waived or delegated from the Denver Public Schools District to the Board of Trustees of University Prep. The success of this school will depend in large part upon its ability to select and employ its own principal/Head of School and staff in accordance with this Charter School Agreement and the goals and objectives of the school. The school will be responsible for these matters rather than the Denver Public Schools District. The University Prep Board of Trustees will have full autonomy to select, evaluate and compensate the school’s leader (principal). C.R.S. § 22-33-104(4) Compulsory School Attendance-Attendance Policies and Excused Absences The board of education shall adopt a written policy setting forth the district's attendance requirements. Said policy shall provide for excused absences, including those listed as exclusions from compulsory school attendance in accordance with subsection (2) of this section. An attendance policy developed pursuant to this section may include appropriate penalties for nonattendance due to unexcused absence.



University Prep will be responsible for creating the written policy setting forth the school’s attendance requirements. The Denver Public Schools District reserves the right to approve the plan once it has been created. University Prep will be responsible for creating the written attendance policy for the school. The plan will meet or exceed the expectations set forth in state law. C.R.S. § 22-63-201 Teacher Employment, Compensation and Dismissal Act of 1990Requirement to Hold a Certificate C.R.S. § 22-63-402- Teacher Employment, Compensation and Dismissal Act of 1990; Certificate Required to Pay Teachers C.R.S. § 22-63-202- Local Board of Education – Teacher Employment, Contracts in Writing-Duration-Damage Provision (1) Except as otherwise provided in subsection (2) of this section, the board of a school district shall not enter into an employment contract with any person as a teacher, except in a junior college district or in an adult education program, unless such person holds an initial or a professional teacher's license or authorization issued pursuant to the provisions of article 60.5 of this title. (2) (a) The general assembly hereby recognizes that many persons with valuable professional expertise in areas other than teaching provide a great benefit to students through their experience and functional knowledge when hired by a school district. To facilitate the employment of these persons and comply with the requirements of federal law, the general assembly has statutory provisions to create an alternative teacher license and alternative teacher programs to enable school districts to employ persons with expertise in professions other than teaching. These provisions enable a school district to employ a person with professional expertise in a particular subject area, while ensuring that the person receives the necessary training and develops the necessary skills to be a highly qualified teacher. The general assembly 87



strongly encourages each school district to hire persons who hold alternative teacher licenses to provide a wide range of experience in teaching and functional subject matter knowledge for the benefit of the students enrolled in the school district. (b) A school district may hire a person who holds an alternative teacher license to teach as an alternative teacher pursuant to an alternative teacher contract as described in section 22-60.5-207. (3) The board of a school district may enter into an employment contract with any person to serve as an administrator based upon qualifications set by the board of the school district. Nothing in this article shall be construed to require that an administrator, as a condition of employment, possess any type of license or authorization issued pursuant to article 60.5 of this title. No order or warrant for the disbursement of school district moneys shall be drawn in favor of any person for services as a teacher, except for services performed for a junior college district or in an adult education program, unless the person holds a valid teacher's license or authorization from the department of education. Such license or authorization shall be duly registered in the administrative office of the school district wherein the services are to be rendered. A teacher shall hold a valid license or authorization during all periods of employment by a school district. A person who performs services as a teacher without possessing a valid teacher's license or authorization shall forfeit all claim to compensation out of school district moneys for the time during which services are performed without the license or authorization. -(1) Except for a part-time or substitute teacher, every employment contract entered into by any teacher or chief administrative officer for the performance of services for a school district shall be in writing. (2) (a) A teacher or chief administrative officer and the board may mutually agree to terminate the teacher's or chief administrative officer's employment contract at any time. (b) Each employment contract executed pursuant to this section shall contain a provision stating that a teacher or chief administrative officer shall not terminate his or her employment contract with the board without the agreement of the board unless: (I) If the teacher or chief administrative officer intends to terminate his or her employment contract for the succeeding academic year, the teacher or chief administrative officer gives written notice to the board of his or her intent no later than thirty days prior to the commencement of the succeeding academic year or, if a school district operates an alternative year program, not less than thirty days before the commencement of services under the employment contract; or (II) If the teacher or chief administrative officer intends to terminate his or her employment contract for the current academic year after the beginning of the academic year, the teacher or chief administrative officer shall give written notice to the board of his or her intent at least thirty days prior to the date that the teacher or chief administrative officer intends to stop performing the services required by the employment contract. (b.5) Each employment contract executed pursuant to this section shall contain a provision stating that a teacher or chief administrative officer shall accept the terms of the employment contract for the succeeding academic year within thirty days of receipt of the contract, unless the teacher or chief administrative officer and the district have reached an alternative agreement. If a teacher or chief administrative officer does not accept the terms of the employment contract within thirty days of receipt, the district shall be authorized to open the position to additional candidates. 88



(c) Each employment contract executed pursuant to this section shall contain a damages provision whereby a teacher or chief administrative officer who violates the provision required by paragraph (b) of this subsection (2) without good cause shall agree to pay damages to the school district, and the board thereof shall be authorized to collect or withhold damages from compensation due or payable to the teacher or chief administrative officer, in an amount equal to the lessor of: (I) The ordinary and necessary expenses of a board to secure the services of a suitable replacement teacher or chief administrative officer; or (II) One-twelfth of the annual salary specified in the employment contract. (c.5) (I) The general assembly finds that, for the fair evaluation of a principal based on the demonstrated effectiveness of his or her teachers, the principal needs the ability to select teachers who have demonstrated effectiveness and have demonstrated qualifications and teaching experience that support the instructional practices of his or her school. Therefore, each employment contract executed pursuant to this section shall contain a provision stating that a teacher may be assigned to a particular school only with the consent of the hiring principal and with input from at least two teachers employed at the school and chosen by the faculty of teachers at the school to represent them in the hiring process, and after a review of the teacher's demonstrated effectiveness and qualifications, which review demonstrates that the teacher's qualifications and teaching experience support the instructional practices of his or her school. (II) Repealed. (III) (A) Any active nonprobationary teacher who was deemed effective during the prior school year and has not secured a mutual consent placement shall be a member of a priority hiring pool, which priority hiring pool shall ensure the nonprobationary teacher a first opportunity to interview for a reasonable number of available positions for which he or she is qualified in the school district. (B) When a determination is made that a nonprobationary teacher's services are no longer required for the reasons set forth in subparagraph (VII) of this paragraph (c.5), the nonprobationary teacher shall be notified of his or her removal from the school. In making decisions pursuant to this paragraph (c.5), a school district shall work with its local teachers association to develop policies for the local school board to adopt. If no teacher association exists in the school district, the school district shall create an eight-person committee consisting of four school district members and four teachers, which committee shall develop such policies. Upon notice to the nonprobationary teacher, the school district shall immediately provide the nonprobationary teacher with a list of all vacant positions for which he or she is qualified, as well as a list of vacancies in any area identified by the school district to be an area of critical need. An application for a vacancy shall be made to the principal of a listed school, with a copy of the application provided by the nonprobationary teacher to the school district. When a principal recommends appointment of a nonprobationary teacher applicant to a vacant position, the nonprobationary teacher shall be transferred to that position. (C) This subparagraph (III) shall take effect at such time as the performance evaluation system based on quality standards established pursuant to this section and the rules promulgated by the state board pursuant to section 22-9-105.5 has completed the initial phase of implementation and has been implemented statewide. The commissioner shall provide notice of such implementation to the revisor of statutes on or before July 1, 2014, and each July 1 thereafter until statewide implementation occurs. (IV) If a nonprobationary teacher is unable to secure a mutual consent assignment at a 89



school of the school district after twelve months or two hiring cycles, whichever period is longer, the school district shall place the teacher on unpaid leave until such time as the teacher is able to secure an assignment. If the teacher secures an assignment at a school of the school district while placed on unpaid leave, the school district shall reinstate the teacher's salary and benefits at the level they would have been if the teacher had not been placed on unpaid leave. (V) Nothing in this section shall limit the ability of a school district to place a teacher in a twelve-month assignment or other limited-term assignments, including, but not limited to, a teaching assignment, substitute assignment, or instructional support role during the period in which the teacher is attempting to secure an assignment through school-based hiring. Such an assignment shall not constitute an assignment through school-based hiring and shall not be deemed to interrupt the period in which the teacher is required to secure an assignment through school-based hiring before the district shall place the teacher on unpaid leave. (VI) The provisions of this paragraph (c.5) may be waived in whole or in part for a renewable four-year period by the state board of education pursuant to section 22-2-117, provided that the local school board applying for the waiver, in conjunction with the superintendent and teachers association in a district that has an operating master employment contract, if applicable, demonstrates that the waiver is in the best interest of students enrolled in the school district, supports the equitable distribution of effective teachers, and will not result in placement other than by mutual consent of the teacher in a school district or public school that is required to implement a priority improvement plan or turnaround plan pursuant to article 11 of this title. Notwithstanding the provisions of this paragraph (c.5), a waiver shall not be granted for a request that extends the time for securing an assignment through school-based hiring for more than two years. (1) Except for a part-time or substitute teacher, every employment contract entered into by any teacher or chief administrative officer for the performance of services for a school district shall be in writing. (2) (a) A teacher or chief administrative officer and the board may mutually agree to terminate the teacher's or chief administrative officer's employment contract at any time. (b) Each employment contract executed pursuant to this section shall contain a provision stating that a teacher or chief administrative officer shall not terminate his or her employment contract with the board without the agreement of the board unless: (I) If the teacher or chief administrative officer intends to terminate his or her employment contract for the succeeding academic year, the teacher or chief administrative officer gives written notice to the board of his or her intent no later than thirty days prior to the commencement of the succeeding academic year or, if a school district operates an alternative year program, not less than thirty days before the commencement of services under the employment contract; or (II) If the teacher or chief administrative officer intends to terminate his or her employment contract for the current academic year after the beginning of the academic year, the teacher or chief administrative officer shall give written notice to the board of his or her intent at least thirty days prior to the date that the teacher or chief administrative officer intends to stop performing the services required by the employment contract. (b.5) Each employment contract executed pursuant to this section shall contain a provision stating that a teacher or chief administrative officer shall accept the terms of the employment contract for the succeeding academic year within thirty days of receipt 90



of the contract, unless the teacher or chief administrative officer and the district have reached an alternative agreement. If a teacher or chief administrative officer does not accept the terms of the employment contract within thirty days of receipt, the district shall be authorized to open the position to additional candidates. (c) Each employment contract executed pursuant to this section shall contain a damages provision whereby a teacher or chief administrative officer who violates the provision required by paragraph (b) of this subsection (2) without good cause shall agree to pay damages to the school district, and the board thereof shall be authorized to collect or withhold damages from compensation due or payable to the teacher or chief administrative officer, in an amount equal to the lessor of: (I) The ordinary and necessary expenses of a board to secure the services of a suitable replacement teacher or chief administrative officer; or (II) One-twelfth of the annual salary specified in the employment contract. (c.5) (I) The general assembly finds that, for the fair evaluation of a principal based on the demonstrated effectiveness of his or her teachers, the principal needs the ability to select teachers who have demonstrated effectiveness and have demonstrated qualifications and teaching experience that support the instructional practices of his or her school. Therefore, each employment contract executed pursuant to this section shall contain a provision stating that a teacher may be assigned to a particular school only with the consent of the hiring principal and with input from at least two teachers employed at the school and chosen by the faculty of teachers at the school to represent them in the hiring process, and after a review of the teacher's demonstrated effectiveness and qualifications, which review demonstrates that the teacher's qualifications and teaching experience support the instructional practices of his or her school. (II) Repealed. (III) (A) Any active nonprobationary teacher who was deemed effective during the prior school year and has not secured a mutual consent placement shall be a member of a priority hiring pool, which priority hiring pool shall ensure the nonprobationary teacher a first opportunity to interview for a reasonable number of available positions for which he or she is qualified in the school district. (B) When a determination is made that a nonprobationary teacher's services are no longer required for the reasons set forth in subparagraph (VII) of this paragraph (c.5), the nonprobationary teacher shall be notified of his or her removal from the school. In making decisions pursuant to this paragraph (c.5), a school district shall work with its local teachers association to develop policies for the local school board to adopt. If no teacher association exists in the school district, the school district shall create an eight-person committee consisting of four school district members and four teachers, which committee shall develop such policies. Upon notice to the nonprobationary teacher, the school district shall immediately provide the nonprobationary teacher with a list of all vacant positions for which he or she is qualified, as well as a list of vacancies in any area identified by the school district to be an area of critical need. An application for a vacancy shall be made to the principal of a listed school, with a copy of the application provided by the nonprobationary teacher to the school district. When a principal recommends appointment of a nonprobationary teacher applicant to a vacant position, the nonprobationary teacher shall be transferred to that position. (C) This subparagraph (III) shall take effect at such time as the performance evaluation system based on quality standards established pursuant to this section and the rules promulgated by the state board pursuant to section 22-9-105.5 has completed the initial 91



phase of implementation and has been implemented statewide. The commissioner shall provide notice of such implementation to the revisor of statutes on or before July 1, 2014, and each July 1 thereafter until statewide implementation occurs. (IV) If a nonprobationary teacher is unable to secure a mutual consent assignment at a school of the school district after twelve months or two hiring cycles, whichever period is longer, the school district shall place the teacher on unpaid leave until such time as the teacher is able to secure an assignment. If the teacher secures an assignment at a school of the school district while placed on unpaid leave, the school district shall reinstate the teacher's salary and benefits at the level they would have been if the teacher had not been placed on unpaid leave. (V) Nothing in this section shall limit the ability of a school district to place a teacher in a twelve-month assignment or other limited-term assignments, including, but not limited to, a teaching assignment, substitute assignment, or instructional support role during the period in which the teacher is attempting to secure an assignment through school-based hiring. Such an assignment shall not constitute an assignment through school-based hiring and shall not be deemed to interrupt the period in which the teacher is required to secure an assignment through school-based hiring before the district shall place the teacher on unpaid leave. (VI) The provisions of this paragraph (c.5) may be waived in whole or in part for a renewable four-year period by the state board of education pursuant to section 22-2-117, provided that the local school board applying for the waiver, in conjunction with the superintendent and teachers association in a district that has an operating master employment contract, if applicable, demonstrates that the waiver is in the best interest of students enrolled in the school district, supports the equitable distribution of effective teachers, and will not result in placement other than by mutual consent of the teacher in a school district or public school that is required to implement a priority improvement plan or turnaround plan pursuant to article 11 of this title. Notwithstanding the provisions of this paragraph (c.5), a waiver shall not be granted for a request that extends the time for securing an assignment through school-based hiring for more than two years. (VII) This paragraph (c.5) shall apply to any teacher who is displaced as a result of drop in enrollment; turnaround; phase-out; reduction in program; or reduction in building, including closure, consolidation, or reconstitution. (d) The department of education may suspend the license, endorsement, or authorization of a teacher or chief administrative officer who fails to provide the notice required by paragraph (b) of this subsection (2) and who abandons, fails, or refuses to perform required services pursuant to an employment contract, without good cause. (3) A teacher may be suspended temporarily during the contractual period until the date of dismissal as ordered by the board pursuant to section 22-63-302 or may have his or her employment contract cancelled during the contractual period when there is a justifiable decrease in the number of teaching positions. The manner in which employment contracts will be cancelled when there is a justifiable decrease in the number of teaching positions shall be included in any contract between the board of education of the school district and school district employees or in an established policy of the board, which contract or policy shall include the criteria described in section 22-9-106 as significant factors in determining which employment contracts to cancel as a result of the decrease in teaching positions. Effective February 15, 2012, the contract or policy shall include consideration of probationary and nonprobationary status and the number of years a teacher has been teaching in the school district; except that these criteria may be 92



considered only after the consideration of the criteria described in section 22-9-106 and only if the contract or policy is in the best interest of the students enrolled in the school district. (4) (a) Notwithstanding the provisions of section 24-72-204 (3) (a), C.R.S., upon a request from a school district or a school concerning a person applying for a position as a teacher, a school district may disclose to the requesting school district or school the reason or reasons why a teacher left employment with the original school district. Upon the specific request of a school district at which a teacher has applied for employment, a school district may disclose any pertinent performance record or disciplinary record of a teacher that specifically relates to any negligent action of the teacher that was found to have endangered the safety and security of a student or any disciplinary record that relates to behavior by the teacher that was found to have contributed to a student's violation of the school district's conduct and discipline code. The information disclosed pursuant to this paragraph (a) shall only be disclosed to personnel authorized to review the personnel file in the school district or school and to the person applying for a position as a teacher. (b) No employment contract executed pursuant to this section shall contain a provision that restricts or prohibits a school district from disclosing to another school district or school the reason or reasons why a teacher left employment with the original school district or from disclosing to another school district any of the teacher's disciplinary or performance records pursuant to paragraph (a) of this subsection (4).



Rationale for Waiver Request



School’s Replacement Policy



State Statute



Statute Description



University Prep should be granted the authority to hire teachers and principals that will support the schools goals and objectives. The Principal/Head of School will not function as a traditional district school principal, but rather will be responsible for a wider range of tasks and act as the school’s chief executive officer. The school will seek to attract Principals/Heads of School and teachers from a wide variety of backgrounds, including, but not limited to teachers from out-of-state, teachers with a lapsed Colorado certificate, persons with several years of successful teaching experience in a setting not requiring a license, as well as persons with business or professional experience. All employees of University Prep will be employed on an at-will basis. All employees of University Prep will meet Federal Highly Qualified Requirements (i.e.: hold a degree and demonstrated subject-matter competency). The school will, as appropriate, hire certified teachers and principals. However, in some instances it may be advantageous for the school to be able to hire Highly Qualified teachers and/or administrators as defined by federal highly qualified requirements under NCLB without a certificate and who possess unique background and/or skills that fill the need of University Prep. C.R.S. § 22-63-203 Teacher Employment, Compensation and Dismissal Act of 1990; Probationary Teachers- Renewal and Nonrenewal of Employment ContractC.R.S. § 22-63-403- Teacher Employment, Compensation and Dismissal Act of 1990; Describes Payment of Salaries (1) (a) Except as provided for in paragraph (b) of this subsection (1), the provisions of this section shall apply only to probationary teachers and shall no longer apply when the teacher has been reemployed for the fourth year, except as provided for in paragraph (a.5) of subsection (4) of this section. This paragraph (a) is repealed, effective July 1, 2014. 93



(b) For any school district that has implemented the performance evaluation system based on quality standards pursuant to section 22-9-106 and the rules adopted by the state board pursuant to section 22-9-105.5, the provisions of this section shall apply only to probationary teachers and shall no longer apply when the teacher has been granted non-probationary status as a result of three consecutive years of demonstrated effectiveness, as determined through his or her performance evaluations and continuous employment. (2) (a) During the first three school years that a teacher is employed on a full-time continuous basis by a school district, such teacher shall be considered to be a probationary teacher whose employment contract may be subject to nonrenewal in accordance with subsection (4) of this section. A school district may also consider a teacher employed on a part-time continuous basis by such district and by a board of cooperative services to be a probationary teacher whose contract may be subject to nonrenewal in accordance with subsection (4) of this section. An employment contract with a probationary teacher shall not exceed one school year. Upon the termination of employment of a teacher prior to the end of the employment contract and prior to receiving all salary installments, said teacher is entitled to a pro rata share of the salary installments due and payable pursuant to said contract for the period during which no services are required to be performed, except as provided in section 2263-202 (2).



Rationale for Waiver Request



School’s Replacement Policy



State Statute



Statute Description



University Prep should be granted the authority to develop its own employment agreements and terms and conditions of employment. The school will be operating differently from other schools with a unique curriculum and academic program for which having the proper teaching staff is essential. Not every teacher who is successful in the regular public school will be successful at University Prep. All employees of University Prep will be employed on an at-will basis. University Prep has teacher agreements with the terms of non-renewal and renewal of employment agreements, and payment of salaries upon termination of employment of a teacher. C.R.S. § 22-63-206 Teacher Employment, Compensation and Dismissal Act of 1990; Transfer of Teachers 1) A teacher may be transferred upon the recommendation of the chief administrative officer of a school district from one school, position, or grade level to another within the school district, if such transfer does not result in the assignment of the teacher to a position of employment for which he or she is not qualified by virtue of academic preparation and certification and if, during the then current school year, the amount of salary of such teacher is not reduced except as otherwise provided in subsections (2) and (3) of this section. There shall be no discrimination shown toward any teacher in the assignment or transfer of that teacher to a school, position, or grade because of sex, sexual orientation, marital status, race, creed, color, religion, national origin, ancestry, or membership or nonmembership in any group or organization. (2) Notwithstanding the provisions of subsection (1) of this section, a teacher who has been occupying an administrative position may be assigned to another position for which he or she is qualified if a vacancy exists in such position, and, if so assigned, with a salary corresponding to the position. If the school district has adopted a general salary schedule 94



or a combination salary schedule and policy, the board may consider the years of service accumulated while the teacher was occupying the administrative position when the board determines where to place the teacher on the schedule for the assigned position. (3) Notwithstanding the provisions of subsection (1) of this section, the salary of a teacher who has received additional compensation for the performance of additional duties may be reduced if said teacher has been relieved of such additional duties. (4) A teacher may enter into an agreement for an economic work-learn program leave of absence with a board of education that shall not affect the teacher's employment status, position on the salary schedule if the school district has adopted a general salary schedule or combination salary schedule and policy, or insurance and retirement benefits. (5) Nothing in this section shall be construed as requiring a receiving school to involuntarily accept the transfer of a teacher. All transfers to positions at other schools of the school district shall require the consent of the receiving school.



Rationale for Waiver Request School’s Replacement Policy



State Statute



Statute Description



University Prep is granted the authority under the Charter School Agreement to select its own teachers. No other school or the Denver Public Schools District should have the authority to transfer its teachers into University Prep or transfer teachers from University Prep to any other schools, except as provided for in the Charter School Agreement. The school will hire teachers on a best-qualified basis. There is no provision for transfers. C.R.S. § 22-63-301- Teacher Employment, Compensation and Dismissal Act of 1990; Grounds for Dismissal C.R.S. § 22-63-302 - Employment, Compensation and Dismissal Act of 1990; Procedures for Dismissal of Teachers and Judicial Review A teacher may be dismissed for physical or mental disability, incompetency, neglect of duty, immorality, unsatisfactory performance, insubordination, the conviction of a felony or the acceptance of a guilty plea, a plea of nolo contendere, or a deferred sentence for a felony, or other good and just cause. No teacher shall be dismissed for temporary illness, leave of absence previously approved by the board, or military leave of absence pursuant to article 3 of title 28, C.R.S. (1) Except as otherwise provided in subsection (11) of this section, a teacher shall be dismissed in the manner prescribed by subsections (2) to (10) of this section. (2) The chief administrative officer of the employing school district may recommend that the board dismiss a teacher based upon one or more of the grounds stated in section 2263-301. If such a recommendation is made to the board, the chief administrative officer, within three days after the board meeting at which the recommendation is made, shall mail a written notice of intent to dismiss to the teacher. The notice of intent to dismiss shall include a copy of the reasons for dismissal, a copy of this article, and all exhibits which the chief administrative officer intends to submit in support of his or her prima facie case against the teacher including a list of witnesses to be called by the chief administrative officer, addresses and telephone numbers of the witnesses, and all pertinent documentation in the possession of the chief administrative officer relative to the circumstances surrounding the charges. Additional witnesses and exhibits in support of the chief administrative officer's prima facie case may be added as provided in subsection (6) of this section. The notice and copy of the charges shall be sent by certified mail to said teacher at his or her address last known to the secretary of the board. The 95



notice shall advise the teacher of his or her rights and the procedures under this section. (3) If a teacher objects to the grounds given for the dismissal, the teacher may file with the chief administrative officer a written notice of objection and a request for a hearing. Such written notice shall be filed within five working days after receipt by the teacher of the notice of dismissal. If the teacher fails to file the written notice within said time, such failure shall be deemed to be a waiver of the right to a hearing and the dismissal shall be final; except that the board of education may grant a hearing upon a determination that the failure to file written notice for a hearing was due to good cause. If the teacher files a written notice of objection, the teacher shall continue to receive regular compensation from the time the board received the dismissal recommendation from the chief administrative officer pursuant to subsection (2) of this section until the board acts on the hearing officer's recommendation pursuant to subsection (9) of this section, but in no event beyond one hundred days; except that the teacher shall not receive regular compensation upon being charged criminally with an offense for which a license, certificate, endorsement, or authorization is required to be denied, annulled, suspended, or revoked due to a conviction, pursuant to section 22-60.5-107 (2.5) or (2.6). If the final disposition of the case does not result in a conviction and the teacher has not been dismissed pursuant to the provisions of this section, the board shall reinstate the teacher, effective as of the date of the final disposition of the case. Within ten days after the reinstatement, the board shall provide the teacher with back pay and lost benefits and shall restore lost service credit. (4) (a) If the teacher requests a hearing, it shall be conducted before an impartial hearing officer selected jointly by the teacher and the chief administrative officer. The hearing officer shall be selected no later than five working days following the receipt by the chief administrative officer of the teacher's written notice of objection. If the teacher and the chief administrative officer fail to agree on the selection of a hearing officer, they shall request assignment of an administrative law judge by the department of personnel to act as the hearing officer. (b) Hearing officers shall be impartial individuals with experience in the conducting of hearings and with experience in labor or employment matters. (c) Expenses of the hearing officer shall be paid from funds of the school district. (5) (a) Within three working days after selection, the hearing officer shall set the date of the prehearing conference and the date of the hearing, which shall commence within the following thirty days. The hearing officer shall give the teacher and the chief administrative officer written notice of the dates for the prehearing conference and for the hearing including the time and the place therefor. (b) One of the purposes of the prehearing conference shall be to limit, to the extent possible, the amount of evidence to be presented at the hearing. (c) The parties and their counsel shall be required to attend the prehearing conference with the hearing officer. (6) (a) Within ten days after selection of the hearing officer, the teacher shall provide to the chief administrative officer a copy of all exhibits to be presented at the hearing and a list of all witnesses to be called, including the addresses and telephone numbers of the witnesses. Within seven days after the teacher submits his or her exhibits and witness list, the chief administrative officer and the teacher may supplement their exhibits and witness lists. After completion of the seven-day period, additional witnesses and exhibits may not be added except upon a showing of good cause. 96



(b) Neither party shall be allowed to take depositions of the other party's witnesses or to submit interrogatories to the other party. The affidavit of a witness may be introduced into evidence if such witness is unavailable at the time of the hearing. (7) (a) Hearings held pursuant to this section shall be open to the public unless either the teacher or the chief administrative officer requests a private hearing before the hearing officer, but no findings of fact or recommendations shall be adopted by the hearing officer in any private hearing. The procedures for the conduct of the hearing shall be informal, and rules of evidence shall not be strictly applied except as necessitated in the opinion of the hearing officer; except that the hearing officer shall comply with the Colorado rules of evidence in excluding hearsay testimony. (b) The hearing officer may receive or reject evidence and testimony, administer oaths, and, if necessary, subpoena witnesses. (c) At any hearing, the teacher has the right to appear in person with or without counsel, to be heard and to present testimony of witnesses and all evidence bearing upon his proposed dismissal, and to cross-examine witnesses. By entering an appearance on behalf of the teacher or the chief administrative officer, counsel agrees to be prepared to commence the hearing within the time limitations of this section and to proceed expeditiously once the hearing has begun. All school district records pertaining to the teacher shall be made available for the use of the hearing officer or the teacher. (d) An audiotaped record shall be made of the hearing, and, if the teacher files an action for review pursuant to the provisions of subsection (10) of this section, the teacher and the school district shall share equally in the cost of transcribing the record; except that, if a party is awarded attorney fees and costs pursuant to paragraph (e) of subsection (10) of this section, that party shall be reimbursed for that party's share of the transcript costs by the party against whom attorney fees and costs were awarded. (e) Any hearing held pursuant to the provisions of this section shall be completed within six working days after commencement, unless extended by the hearing officer on a showing of good cause, and neither party shall have more than three days to present its case in chief. Neither party may present more than ten witnesses at the hearing, except upon a showing of good cause. (8) The chief administrative officer shall have the burden of proving that the recommendation for the dismissal of the teacher was for the reasons given in the notice of dismissal and that the dismissal was made in accordance with the provisions of this article. Where unsatisfactory performance is a ground for dismissal, the chief administrative officer shall establish that the teacher had been evaluated pursuant to the written system to evaluate licensed personnel adopted by the school district pursuant to section 22-9-106. The hearing officer shall review the evidence and testimony and make written findings of fact thereon. The hearing officer shall make only one of the two following recommendations: The teacher be dismissed or the teacher be retained. A recommendation to retain a teacher shall not include any conditions on retention. The findings of fact and the recommendation shall be issued by the hearing officer not later than twenty days after the conclusion of the hearing and shall be forwarded to said teacher and to the board. (9) The board shall review the hearing officer's findings of fact and recommendation, and it shall enter its written order within twenty days after the date of the hearing officer's findings and recommendation. The board shall take one of the three following actions: The teacher be dismissed; the teacher be retained; or the teacher be placed on a one97



year probation; but, if the board dismisses the teacher over the hearing officer's recommendation of retention, the board shall make a conclusion, giving its reasons therefor, which must be supported by the hearing officer's findings of fact, and such conclusion and reasons shall be included in its written order. The secretary of the board shall cause a copy of said order to be given immediately to the teacher and a copy to be entered into the teacher's local file. (10) (a) If the board dismisses the teacher pursuant to the provisions of subsection (9) of this section, the teacher may file an action for review in the court of appeals in accordance with the provisions of this subsection (10), in which action the board shall be made the party defendant. Such action for review shall be heard in an expedited manner and shall be given precedence over all other civil cases, except cases arising under the "Workers' Compensation Act of Colorado", articles 40 to 47 of title 8, C.R.S., and cases arising under the "Colorado Employment Security Act", articles 70 to 82 of title 8, C.R.S. (b) An action for review shall be commenced by the service of a copy of the petition upon the board of the school district and filing the same with the court of appeals within twenty-one days after the written order of dismissal made by the board. The petition shall state the grounds upon which the review is sought. After the filing of the action for review in the court of appeals, such action shall be conducted in the manner prescribed by rule 3.1 of the Colorado appellate rules. (c) The action for review shall be based upon the record before the hearing officer. The court of appeals shall review such record to determine whether the action of the board was arbitrary or capricious or was legally impermissible. (d) In the action for review, if the court of appeals finds a substantial irregularity or error made during the hearing before the hearing officer, the court may remand the case for further hearing. (e) Upon request of the teacher, if the teacher is ordered reinstated by the court of appeals, or upon request of the board, if the board's decision to dismiss the teacher is affirmed by the court of appeals, the court of appeals shall determine whether the nonprevailing party's appeal or defense on appeal lacked substantial justification. If the court of appeals determines that the nonprevailing party's appeal or defense on appeal lacked substantial justification, the court of appeals shall determine the amount of and enter a judgment against the nonprevailing party for reasonable attorney fees and costs incurred on appeal to the court of appeals. Any judgment entered pursuant to this paragraph (e) may be subject to stay as provided in rule 41.1 of the Colorado appellate rules. (f) Further appeal to the supreme court from a determination of the court of appeals may be made only upon a writ of certiorari issued in the discretion of the supreme court. Upon request of the teacher, if the teacher is ordered reinstated by the supreme court, or upon motion of the board, if the board's decision to dismiss is affirmed by the supreme court, the supreme court shall determine whether the nonprevailing party's appeal or defense on appeal to the supreme court lacked substantial justification. If the supreme court determines that the nonprevailing party's appeal or defense on appeal to the supreme court lacked substantial justification, the court shall determine the amount of and enter a judgment against the nonprevailing party for reasonable attorney fees and costs incurred on appeal to the supreme court. Any judgment entered pursuant to this paragraph (f) may be subject to stay as provided in rule 41.1 of the Colorado appellate rules. (11) (a) The board of a school district may take immediate action to dismiss a teacher, 98



without a hearing, notwithstanding subsections (2) to (10) of this section, pending the final outcome of judicial review or when the time for seeking review has elapsed, when the teacher is convicted, pleads nolo contendere, or receives a deferred sentence for: (I) A violation of any law of this state or any counterpart municipal law of this state involving unlawful behavior pursuant to any of the following statutory provisions: Sections 18-3-305, 18-6-302, and 18-6-701, C.R.S., or section 18-6-301, C.R.S., or part 4 of article 3, part 4 of article 6, and part 4 of article 7 of title 18, C.R.S.; or (II) A violation of any law of this state, any municipality of this state, or the United States involving the illegal sale of controlled substances, as defined in section 18-18-102 (5), C.R.S. (b) A certified copy of the judgment of a court of competent jurisdiction of a conviction, the acceptance of a guilty plea, a plea of nolo contendere, or a deferred sentence shall be conclusive evidence for the purposes of this subsection (11).



Rationale for Waiver Request



School’s Replacement Policy



State Statute



Statute Description



Rationale for Waiver Request



School’s Replacement Policy



The success of University Prep in accomplishing its mission is dependent primarily upon the talents, skills and personal commitment of its teachers. The school must be able to terminate employees who cannot deliver its educational program successfully. The concept of tenure does not apply to University Prep as the school is only of limited duration. All employees of University Prep will be employed on an at-will basis. Continued employment in the school shall be subject to a twice yearly satisfactory performance evaluation, although all employees of University Prep will be employed on an at-will basis. Teachers who are rated unsuccessful may be terminated by University Prep (*In University Prep’s teacher evaluation tool there are three possible ratings – “Developing”, “Proficient” and “Advanced.” Anyone rated as developing twice within a single year may be deemed “unsuccessful” whereas those rated as “Proficient” or “Advanced” may be deemed “successful”.) C.R.S. § 22-63-401- Teacher Employment, Compensation and Dismissal Act of 1990; Teachers Subject to Adopted Salary Schedule The board of a school district shall adopt by resolution a salary schedule that may be by job description and job definition, a teacher salary policy based on the level of performance demonstrated by each teacher, or a combination of the salary schedule and salary policy. Such salary schedule, salary policy, or combination schedule and policy shall be adopted in conjunction with or prior to the adoption of the budget for the following fiscal year. The schedule, policy, or combination schedule and policy shall remain in effect until changed or modified by the board. All teachers employed by the district shall be subject to such salary schedule, policy, or combination schedule and policy.



University Prep should be delegated the authority to determine compensation rates, in accordance with the Charter School Agreement. The workday and work year in the school may be different from that of other schools in the Denver Public Schools District and compensation must be adjusted accordingly. Further, compensation must match the performance of employees, and will not be based simply on years of experience or educational levels obtained. The school will adopt its own salary schedule and compensation package. University Prep will set competitive rates for each level of teachers it employs. University Prep’s Head of School will determine the placement of teachers and 99



will work with the Finance Committee on the Board of Trustees to ensure all compensation systems align with short and long-term budget expectations. Further, the Head of School will be granted flexibility with compensation to ensure the school always employees the strongest teaching staff possible so long as said compensation is aligned to budgetary expectations.
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SECTION VII: ESP/EMO RELATIONSHIP



Not applicable.
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SECTION VIII: MULTIPLE SCHOOL ORGANIZATIONS



A. Multiple School Organization – Human Capital University Prep has enjoyed stability and consistency among its core leadership team since year one of campus one. David Singer remains at the helm of the organization and has served as Head of School of University Prep I for the past four years. As we move toward opening campus II, Singer will transition to an Executive Director role – overseeing both campuses and coaching both School Leaders in addition to a central office team. We anticipate that several members of our original leadership team including our Director of Scholar Advancement (SPED), Director of Development, Manager of Talent and Director of Finance will transition to the central office to oversee both campuses and ensure their success. Over the 2015-16 academic year, University Prep will run a Principal Residency to train the future leaders of University Prep I and University Prep II so Singer can transition out to an Executive Director role. Teacher and Principal evaluation systems will remain the same as mentioned in sections II. B. Leadership Evaluation and IV. C. Teacher Evaluation The teacher recruitment and selection systems for the MSO will remain the same as stated in Section IV. A. All hiring for both campuses will be done at the MSO level – School Leaders of each campus will be brought in to make final hiring decisions with the Manager of Talent and the Executive Director. The central office will be comprised of the following roles/individuals: Executive Director (ED), David Singer: Singer will be the direct supervisor for all staff in the central office as well as the School Leaders of each campus. Singer will be responsible for the overall academic, cultural, and operational success of each campus as well as the organization as a whole. Director of External Affairs (DEA), Olivia Gallegos: Gallegos will directly oversee the Special Projects Coordinator in the central office and the Family and Community Liaisons at each campus. Gallegos will be responsible for all fundraising, marketing, family and community engagement, and advocacy work for both campuses and the organization. Director of Finance (DOF), Thelma Fuentes Behnke: Behnke will work with the DEA directly oversee the Special Projects Coordinator in the central office as well as the Bookkeeper at each campus. Behnke will be responsible for the financial health of the organization including budgeting, purchasing, and compliance with all state and federal regulations. Director of Scholar Advancement (DSA), Valerie Luckenbill: Luckenbill will oversee the Dean of Scholar Advancement and the ELL Dean at each campus. The DSA will ensure scholars with special need are served at the highest level at both campuses. She will also ensure effective ELL supports are in place for all ELL scholars. Director of Academics (DOA), TBD: The Director of Academics will oversee the Academic Deans at each campus as well as the Dean of New Teacher Development. The DOA is charged with oversight of all curriculum, assessment and instructional practices across both campuses. Director of Operations (DOO), TBD: The Director of Operations will oversee the Operations Managers, Operations Associates, and Secretaries at each campus. The Director of Operations will be responsible for all day to day functions of each school including facilities, food services, 102



parent communication, the ordering of curriculum/supplies, Emergency Response and Crisis Management, school systems and procedures. Manager of Talent, Naomi Lopez: Lopez will engage with the Special Projects Coordinator on specific hiring related activities. Lopez will be responsible for all teacher and leader recruitment, hiring and onboarding. Special Projects Coordinator, TBD: The Special Projects Coordinator will be responsible for coordination of all “scholar activities” – special programs, field trips, etc. as well as assist with fundraising, marketing, hiring, and other special projects as necessary. B. Multiple School Organization – Finance Long-Term Fundraising Plan: University Prep’s long-term fundraising plan is grounded in three critical projected outcomes of our work: (1) An elementary school in Denver serving a diverse student body152 can eliminate the achievement gap and outperform the city, state and affluent suburbs on criterion based assessments (i.e. PARCC/CMAS) and nationally norm-referenced assessments (i.e. NWEA MAPs). (2) An elementary school in Denver serving the most marginalized and underperforming population (ELL students from low income households) can outperform the city, state and affluent suburbs on criterion based assessments (i.e. PARCC/CMAS) and nationally norm-referenced assessments (i.e. NWEA MAPs). We can eliminate not only the achievement gap between children from affluent backgrounds and their peers from lowincome households, but one of the most pressing subgroup gaps that our city and country face. (3) When planning and executing the opening of new schools, excellent outcomes for ALL children can be produced using both slow-growth models and turnaround approaches153. In working with the local philanthropic community we are confident that individuals and stakeholders are supportive of our endeavor and will engage in extensive financial backing to help us deliver on the three projected outcomes outlined above. In establishing our long-term fundraising plan, we set out to raise significant dollars on the front end, and then maintain financial support as the organization continues to grow. Rather than scaling up human capital supports that provide direct services to the schools, for example, when the MSO reaches a larger size, it is the goal of our fundraising plan to support a robust system of human capital leadership at the onset of our growth. In practice, this means having a significant leadership team at the “home office” from day one of operating two schools to ensure all practices across all campuses are operating at the highest level, and simultaneously, codifying all systems and structures for ease of replication at a later date



152



University Prep 1 (@ Arapahoe St.) is one of the very few schools in DPS serving a truly racially, economically and linguistically diverse student population (48% Hispanic 38% Black, 10% White and 4% Asian, Native American or other with 11% SPED including mild-moderate and severe needs, 26% ELL, and students coming from each of the eight neighborhoods in NNE Denver and beyond.) 153 The specific turnaround approach proposed for PCS to fill an immediate need based on the Call from DPS is not intended to serve as the only method for engaging in turnaround. We believe strongly that phase in / phase out approaches may be highly effective.
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Resource Allocation Across Schools: It is critical that resource allocation across the two schools be carried out in an equitable fashion – this means that the two learning environments have their needs met in ways that align directly to scholars and are not necessarily on the basis of being “equal.” In doing so however, the organization must maintain all fiduciary responsibility and demonstrate transparency in financial transactions and decision making. Examples of equitable funding across the schools: - Teaching Fellowship – University Prep will continue to develop an internal pipeline of teacher talent. The Fellowship will be housed at University Prep I for at least the first two years of operating two campuses as the first campus is further established and as such, better suited for the training and development of new teachers. - ELL Dean – Given the nearly 80% ELL student population at U Prep II, it is critical that we have a member of the school’s leadership team solely responsible for the development of schoolwide ELL systems. This layer of leadership and accountability is critical for that environment. Building on the examples above, the Teaching Fellowship being housed at University Prep I will help develop talent that may ultimately teach at either of the two campuses. Further, the body of work developed to support ELL scholars at University Prep II, and captured by the ELL Dean may be a tremendous value-add to work taking place with ELL scholars at the first school. Ultimately, the entire organization will work together to drive outcomes for ALL scholars, but the two schools will have unique programmatic needs that drive equitable resourcing. The MSO (referred to as University Prep’s CMO) will have its own financial policies and procedures that will need to be. During the budgeting process, input from the individual school sites will be collected and incorporated into the CMO’s annual budget. The CMOs budget committee will have representatives from both sites (principals and pertinent members of leadership team). Their input and approval will be needed in order to finalize the CMO’s annual budget and will ultimately be approved by the Board of Trustee’s Finance Committee. With two proposed school sites (University Prep I and University Prep II) along with a “home office” there are ultimately three independent, legal entities with their own budgets and engaged in their own annual audits to ensure the utmost fiscal responsibility. During monthly Finance Committee meetings, each entities’ budget is reviewed (site based) so oversight is able to analyze financial performance against expectations as established in the initial budgeting process. It is helpful to see a “rolled up” version of financials for the entire CMO, but more valuable and impactful to analyze individual budget to actuals, cash flow, balance sheets, etc. C. Multiple School Organization – Long Term Planning Within the next ten years, by 2025, University Prep projects to operate six K – 5 public charter schools in the Denver Metro Area with approximately 360 children in each building or nearly 2,200 scholars city-wide. Our key organizational priorities around expansion are as follows:  We will go as fast as we can, but as slow as we have to: Expansion cannot and will not occur without consistently improving results, and ultimately, sustained excellence. 104







Human capital drives everything: We have no greater priority than to build a bench of teachers and leaders within the school we currently have, the two schools we propose to operate in 2016-17 and any further schools in the years ahead.  Strengthen and codify systems: It is often times more important to be 100% clear on what you’re doing, how you’re going to do it and why you do it that way, than to find a better approach. In the case of University Prep, for example, we have a way of doing nearly every aspect of school – our job is to now make sure those systems, structures, curriculum, assessment practices, etc. are 100% clear for everyone who uses them and operated with incredible consistency154.  Build community: No different than the launch of our first campus in August of 2011 when we led a robust and intensive community engagement effort spanning more than a year prior to opening, we must stay true to our roots and ensure all community efforts consistently engage all members of school communities without excuse. We have substantial work to do in learning and executing best practices locally and from across the country tied to school growth and the development of a central office. While we currently have projections on a staffing model for a “home office” that would support multiple campuses we recognize that “how” to operationalize our plan remains a work in progress. University Prep will spend the fall months, engaging in intensive learning from the top performing CMO’s nationally. We will specifically analyze their early stages of growth – building on their successes and learning from the challenges they faced. Specific to turnaround work, University Prep is already in conversations with Mastery Charter Schools and Unlocking Potential to ensure a perspective on growth that not only examines best practices across the sector, but practices most relevant to CMOs that operate solely in the turnaround space or with a hybrid of schools (slow growth build out and turnaround). Locally, University Prep is in frequent communication with Highline Academy, KIPP Colorado, DSST, STRIVE Prep, and Rocky Mountain Prep to ensure the local context is deeply considered as plans are developed and put into place. In addition, as a member of the BES Excellent Schools Network, University Prep has access to specific consulting and supports from experts and practitioners nationally on how to effectively engage in the development of a CMO. Moreover, having passed the blind data study that serves as the first step towards being invited to join the Charter School Growth Funds’ portfolio of schools, University Prep will leverage their teams’ expertise on this matter as well. D. Multiple School Organization – Governance The current University Prep Board of Trustees will oversee University Prep I and II. In the interim, the Board may increase in size adding more members. The governing board will continue to monitor all key metrics for each school site and the organization as a whole on a monthly basis. Should either campus see a dip in either operational or academic performance the board will intervene. 154



In settings like PCS where we know we’re taking on a new challenge with such a large percentage of ELL scholars (nearly 80%) it is critical to build clarity around what all supports look like to ensure the success of that student population and further, upon executing with consistency, codify everything we do to ensure it can be used year after year and across new environments.
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SECTION IX: TURNAROUND PROVIDER



A. Culture & Education Program Members of the University Prep leadership team have spent several months in discussion with the PCS Board of Trustees and in collaborative work with PCS Leadership. Further, Head of School, David Singer, performed an audit on the school’s performance in January 2015, visiting all classrooms across Kindergarten through 8th grade. In addition, University Prep leadership has analyzed the DPS Site Review Teams’ results/findings based on observations and interviews in December of 2014. The culmination of findings are outlined below and provide a start to fully understanding where the most relevant issues and root causes for underperformance lie.  ELL strategies – ability to effectively support all ranges of English Language Learners in language development and access to academic content.  Special Education programming – specific concerns around progress monitoring and as such, implementation of highly effective tiered interventions/supports.  Effective/meaningful feedback to teachers – The coaching cycle is a key driver for improved teaching practices and without it, teachers often struggle to achieve their potential, and in turn, drive student achievement.  Checks for Understanding – Lack of evidence that teachers know exactly where students are during the course of a lesson and in turn, the moves they need to make to ensure they’re addressing the needs of the room.  Ratio - Teachers often lead scholars to answers rather than prompting or pushing them to get there independently, in small groups or as a collective classroom (the hard work of thinking with appropriate scaffolded supports is often missing).  Rigor - Little evidence exists to demonstrate that instruction and curricular materials match the level of challenge and complexity demanded by the CCSS.  Routines/Systems and Time on Task – Significant instructional minutes are wasted as a result of a lack of routinized habits that ensure scholars are engaged in learning every minute of the day. Low time on task has a compounded problem that ultimately creates a significant challenge when considering the challenge level and amount of content that needs to be learned.  Effective Leadership – Given the recent change in leadership and the academic results over the last several years it is clear that leadership has not (to date) established a culture of achievement and accountability where everyone is driving in the same direction, receiving the supports needed to get there and taking pride/ownership in the urgent mission in front of them.  Staff Turnover – Inconsistency with teacher retention creates gaps in knowledge, performance and the overall consistency of the learning environment. University Prep, while early in its existence as a school operator, has a track record of delivering on each of the key issues outlined above. As detailed throughout the charter application, which references many of the school’s common practices, we are founded on what works urban public charter schools across the United States. Below is an overview of three key areas of success at University Prep I that will be applied to the turnaround campus: 106







Leadership: 93% of University Prep teachers agree or strongly agree with the following statement, “My school leaders articulate a clear overarching vision that drives priorities, goals and decision making within the school.”155 A school will rise or fall based on the quality of its leadership. Building a Principal Residency for the 2015-16 school year will be invaluable in our efforts to continue demonstrating relentless, mission-driven school based leadership.  Teacher Development: In the same TNTP Insight Survey referenced above, 89% of University Prep Teachers agreed or strongly agreed that their school is “committed to improving [their] instructional practice.” Further, 96% said that “in the past six months [they] have learned new skills that [they] were able to immediately use in [their] own classrooms.” That 96% compares with 88% at top-quartile schools nationally. We are fundamentally committed to the growth of teachers and budget, resource and support in accordance.  Rigorous Academics: Components of our Professional Development such as our fourweek summer institute and weekly lesson plan review with feedback in addition to our work with CCSS/CAS aligned assessments (daily, weekly and quarterly) all help ensure that what we put in front of children matches end-of-year expectations. We recognize that meeting scholars where they are while pushing and demanding for rigorous work at all grade levels will be a substantial challenge, but it is the right challenge and a necessary one. We immediately recognize that while we have made strong strides with our ELL population at University Prep I we have significant learning and preparation to do at U Prep II to serve a population that nears 80% ELL scholars. We are, however, confident that we have the right combination of humility, capacity and accountability to address this great need. There are four major components described in the Education Plan that will ensure we meet the needs of the children currently sitting in seats at PCS. Scholar Advancement Team Programming & Supports: University Prep’s human capital model ensures that there are a minimum of four full time individuals all supporting scholars with IEPs and the general educators in their delivery model to ensure their academic success. “Push in” and “pull out” supports are all intentionally aligned to address scholars’ greatest areas of need with highly effective progress monitoring tools in place to let us know early and often if an intervention isn’t working. In turn, we’re able to adapt quickly and the team works to find a new solution (flexible grouping, one on one tutoring, small group intervention, etc.). ELL Programming & Supports: By embedding our ELD block into the core of our literacy program we ensure that all learning in the ELD is meaningful and directly tied to course work throughout the day. Further, this heightens the ELD block’s significance, making it a priority for all educators. In addition, our development of a daily, forty-minute Spanish block that serves native language and non-native language speakers will develop scholar’s L1, which research shows makes a large impact on acquiring a second language. Increased Instructional Time: A longer school day and year is critical for ensuring scholars who are behind grade level ultimately catch up. In addition, how that time is used is essential
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TNTP Insight Survey – taking in December of 2014 by 26 out of 27 University Prep teaching staff.
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including equitable distribution of daily academic components (more time on what matters most) and operating with urgency / developed habits to ensure greater time on task. Ownership/Accountability: University Prep is 100% driven by data and outcomes for ALL children. In reviewing the Assessment section of our Education Plan it is clear that we operate with clear end of year goals in mind, run assessment systems that ensure we’re on track to meet those targets, and provide the time, space and support to get back on track when we’re not. University Prep has already started work with the Pioneer community to begin to introduce ourselves and our program to families. Over the next 1.5 years we intend to continue to engage with the community so they understand our program including our results to date, our culture and what our goals are for their campus. For the remainder of the 2014-15 school year, we will host Pioneer parent specific tours of University Prep I with opportunities to ask questions of teachers and University Prep parents. We will also continue to have a presence at Pioneer – talking to parents where they are already– arrival/dismissal, PTA meetings, parent celebrations, etc. encouraging them to attend a University Prep tour. We will host social events for Pioneer families to connect with University Prep families as well. Beginning in July 2015 a Family and Community Engagement Liaison specifically dedicated to Pioneer families will be in place to begin working with the Pioneer community. Together with the future school leader of the campus, the Liaison will begin to plan out a pre-School Choice engagement calendar and a post-School Choice engagement calendar. Prior to the School Choice window opening – the School Leader and the Liaison will hold multiple informational sessions in Spanish and English for families at Pioneer and host tours of University Prep I so families have a vision of what Pioneer will look like. The Liaison’s goal will be to connect individually via a home visit with each ECE-fourth grade family at Pioneer to discuss the 2016 school year, answer questions, and form relationships. Please see section I.H. Parent Engagement for more details. After the School Choice window closes, the Liaison will start the orientation process for Pioneer families that will include: bilingual whole-group orientation sessions, bilingual small group orientation sessions, a family welcome barbeque, home visits with teachers, academic workshops/summer homework binder pick up and school registration. There are two major challenges framed and defined below that University Prep anticipates in operating a fast-growth model in the Pioneer environment. Culture: In observing the school in action, meeting with leadership staff, and analyzing site team visit reviews from DPS it is clear that the school’s culture is not one currently driving towards excellence every minute of every day with a palpable sense of urgency and purpose (where it needs to be). Academics: Students, especially in the upper elementary grades, are dramatically behind grade level. Further, they have substantial language development needs that must to be readily addressed. 108



University Prep is actively working to mitigate these challenges through a year-long incubation in which we will develop 10 – 12 teachers/leaders for the 2015-16 school year preparing to make the transition to University Prep II in 2016-17. Having one to two teachers at every grade level who are deeply embedded in the culture, academics and operations of University Prep will put the school in a substantially stronger position to revamp the culture / learning environment. The faster that culture is re-established as one focused on learning and achievement where everyone works hard and works together, the sooner we can address more complex issues like the dramatic academic “catch up” needed to serve children who are significantly behind. Further, having a Principal Resident for a year ensures the leadership is ready to hit the ground running when the transition occurs. B. Leadership & Teaching University Prep is currently in the vetting process for this individual and has built a highly rigorous hiring process to find the candidate who will ultimately lead our turnaround work. In recognizing that we may find an incredible leader who does not have skills and knowledge specific to the turnaround space we are building a yearlong Principal Fellowship that will include multiple residency experiences at the highest performing turn around spaces in the country156. The proposed leader for University Prep II will use the planning year to work through a Principal Residency program specifically designed to cater their training to not only work in the turnaround space, but work with the specific student population (high poverty, high Latino, high ELL %s). Further, the future leader will spend significant time in the community engaging with families and building relationships well in advanced of the school doors opening. Finally, as a result of the established consulting/support relationship between PCS and University Prep, the future leader will have access to analyzing the school’s performance, working with its leaders and teachers, supporting coaching and professional development in the PCS environment, etc. Ultimately, the proposed leader will have an incredible wealth of knowledge on the current challenges presented at PCS and solutions to address those challenges when they are running the school in 2016-17. The leader of the proposed turnaround space will receive professional development during their yearlong Principal Fellowship in the following areas:  ELL Programming (curriculum, instruction, and assessments.)  Cultural Competence (specifically tied to working with families from the backgrounds of PCS’s community)  Data Driven Instruction  Professional Development systems, structures, planning and execution (Leveraging Leadership’s “Living the Learning”, Coaching cycles, Results Meeting Protocols, etc.)  Staff management  TLAC Taxonomy (Teach Like a Champion) 156



University Prep was fortunate to receive a 225K grant from the Walton Family Foundation specifically to fund the creation and implementation of a Principal Fellowship program to support our leadership pipeline during expansion. Further, we are working with Juliana Worrell at Uncommon Schools (founder of Uncommon School’s first elementary turnaround) and Scott Given, Founder and CEO of Unlocking Potential to ensure extended residencies in the top performing turnaround schools in the nation are established for the 2015-16 school year.
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Curriculum and Assessment development in general education Team Building Teacher and Staff Evaluation Tools, Systems and Structures



We plan to establish the same professional culture at University Prep II that currently exists at University Prep I with a staff of mission-oriented individuals who will do whatever it takes to get the job done for scholars. In our hiring process for the staff of University Prep II we will be crystal clear that the work will be challenging and will seek individuals that want to attack the work and have the capacity to do so. We will only hire a leader and a team that is equipped to manage the change process effectively. University Prep will hire 100% of the staff to teach at University Prep II (there are no direct placements). Current PCS staff will have the opportunity to apply for a teaching position and will have a significant opportunity to learn about University Prep and its operations during the 2015-16 school year157. All staff applying to work at University Prep will go through the same rigorous vetting process currently used to hire teachers to our school, which has ultimately led to less than 3% of teachers being hired from our pool on average over the last two years. In a process that takes between 10 and 20 hours to hire a single individual we are confident that alignment amongst the teaching staff will be incredibly strong (See the Hiring section for greater detail). In addition, the 10 – 12 additional staff working at University Prep’s flagship campus will provide a huge support in ensuring a smooth transition. In 2016-17 those additional staff will either take on a role at University Prep I or they may transition to University Prep II (either way, 10 – 12 individuals who know University Prep incredibly well will be ready to go as we launch the turnaround space). For any teachers or leaders hired prior to the end of the 2015-16 academic year, we will begin to engage them in professional development prior to their official start date with the organization. Professional development will include virtual coaching via phone and video in addition to school visits of successful turnarounds to learn from teachers and leaders in these schools. We will also begin to send newly hired staff to professional development sessions specific to building school culture, English Language Learners and content specific trainings. Any staff of University Prep II will then begin to engage in University Prep’s professional development as noted earlier in the application.
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University Prep and PCS have signed an MOU in which University Prep is providing support services to Pioneer over the course of the remaining 2014-15 school year and throughout the 2015-16 school year. This MOU outlines teacher coaching opportunities, school-wide professional development, chance to observe and analyze instructional and cultural practices at University Prep in its current campus, etc. As a result of these robust supports and high level of engagement, PCS staff will have a clear vision of what it means to work at University Prep and in turn, will be confident in whether or not they’re interested in applying for a position.
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